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Autism is a lifelong neuro-developmental disorder which can not be cured, but with the right support can be managed, Early interventions can offer families and the child affected the right support which can enable them to make positive progress (NHS, 2016). Although early intervention is recognised by the NHS, diagnosis and assessment waiting lists are still extremely long, in the last 3 months of 2020 a total of 1160 under 18’s were referred for Autism Spectrum Disorder (ASD) assessments and a total of only 350 children received their diagnosis within the average waiting time (NHS, 2021).  
The average waiting time from assessment to diagnosis is supposed to be 26 weeks (6 Months), but some families in wales have stated they had waited up to a year for their child’s diagnosis (Welsh Government, 2019). This will have an affect on the child’s well-being, education and social skills in general which does not support their right to an education Article 28 (UNICEF, 1989). 
Some parents may wish to pay privately for an autism assessment rather than waiting for one on the NHS, in hindsight this may seem like a good idea, but is inaccessible to most at a cost of £2,225 just for the assessment not including a written report (Autism assessment UK, 2020). There are many parents who would not be able to afford this and would be forced to wait for one on the NHS (National Autistic Society, 2021). 
Early intervention has many benefits for children with autism as the younger the child during the intervention the better the child’s response will be, this is because the brain plasticity of the child is still allowing changes in the central nervous system, allowing the child to learn new things and change certain behaviours (REF). Research shows that early intervention for Autism will result in long term positive effects on symptoms and later skills, some children make so much progress that they are no loner classed as on the autistic spectrum when they are older (NIH, 2017). 
In line with The United Nations Convention on the Rights of the Child (UNCRC) it is important that the child’s rights are always respected, early intervention allows the correct support to be given to the child allowing them to make progress and learn new skills (NIH, 2021). Referring a child for an ASD assessment is classed as making decisions to support the child’s best interest, this supports article 3 of the UNCRC (UNICEF, 1989). The child should also be involved in discussions regarding their ASD and should be involved in making decisions that will benefit/affect them (NIH, 2021) this also supports article 12 of the UNCRC (UNICEF, 1989).
Welsh Government (2019) states that some outcomes of early intervention are, improved academic performance and attainment, meaning improved readiness for school and better test results, improved social and communication skills, improved behaviour, for example less challenging or interfering behaviours, increased self-regulation and improved wellbeing/mental health. These outcomes of early intervention allow the child to continue with their education, providing limited distractions which supports Article 28 of the UNCRC (UNICEF, 1989). 
Early intervention can be difficult due to lack of staff training, many autistic children can display behaviours that come across as challenging and will often get punished for this due to lack of staff knowledge and training. Many practitioners admit to knowing what autism is but say they do not know all the early signs and symptoms, practitioners also talk about how there are inconsistencies in the training that they do receive making it difficult to know what is right (Macleod and Perepa, 2020). While the UK legislation promotes inclusion and equality there are still some barriers to overcome, a survey carried out in England by Ambitious about Autism reported that as many as 60% of teachers do not feel they have adequate training on autism (Wilkinson, 2020).
Schools across the UK have recently taken government cuts meaning access to training for staff has been limited (BBC, 2017). Despite this, the Welsh Government are providing schools across Wales with 9.8 billion pounds to support learners with additional learning needs (Welsh Government, 2020, supporting Article 2 of the UNCRC (UNICEF, 1989). This funding will hopefully allow schools access to appropriate training and recourses for children with additional learning needs allowing them to feel included and equal, like the Salamanca Statement suggests all mainstream schools should accommodate all children standing by the quote ‘Education for All’ (Centres for Studies on Inclusive Education, 2018; Crutchley, 2018). 
2)
During an Autistic child’s life, they will experience and overcome many barriers and challenges one barrier many autistic children experience is Social Interaction. Social interaction means knowing how people are expected to act in social situations, this can involve paying attention to social information, deciphering what is going on in the situation, sometimes problem solving and then responding (The Spectrum, No Date). 
A substantial number of skills are required to interact effectively, these skills will usually develop over time as a child, so that when you are an adult you can interact faultlessly, but for children with autism these skills often develop differently (The Spectrum, No Date). Social skills are important for children because it help develop social skills, communication skills, the ability to work with others, ability to see from different perspectives and the ability to build friendships all these skills will help children progress through school life and in the future (Yellow Brick Road, 2018).
 Due to the lack of age appropriate social interaction skills and the lack of ability to read social cues, body language and facial expressions making friends can be difficult for a child with Autism (Marcus Autism Centre, No Date). Many autistic children often have the desire to interact and make friends but can often be overwhelmed by the thought of new experiences (Autism Speaks, 2019). 
Making friends can often cause children with autism to become anxious due to the high expectations people set out, there can sometimes be more anxiety to speak to friends than strangers due to the high expectation of the friendship to match other peoples, in hand with the anxiety of making friendships come the stress and expectation to maintain friendships due to not understanding social cues etc some children may find it difficult understanding how to navigate a friendship meaning they can become frustrated or anxious (Ambitious about Autism, 2016). 
A lack of social interaction skills can sometimes lead to autistic children self-isolating themselves this can happen by autistic children often enjoying spending more time alone than with peers, a lack of confidence to engage, they may feel unwanted or as if other children do not want to interact with them or they may need a higher level of support for example a 1:1 to encourage and guide them in different situations (National Autistic Society, No Date).
 Social interaction is crucial for a child’s well-being, mental health and development, social isolation is closely linked to loneliness and is proven to affect the brains development (No Isolation, 2017). It is said that children with autism are more likely to suffer with mental health problems specifically anxiety and depression due to their struggles with social communication and interaction (Autism Spectrum Australia, No Date). Although Autism is not a direct mental health problem, 60-70% of autistic children have suffered with some form of mental health (National Autistic Society, 2017).  
A study carried out by The Department of Education at York University found that due to the lack of friendships and social skills children with autism are more likely to be bullied than children without (University of York, 2019). Bullying can lead to feeling ashamed, lack of sleep, low self-esteem, mental health problems and always links back to social isolation (Oxford CBT, 2021). Many Autistic children find it hard to communicate and may struggle to understand that they are being bullied or may not being to express that they are being bullied, it is important practitioners (Sosnowy et al, 2019, pp.44-51). So is important for practitioners to understand the signs and help prevent this. 
Some autistic children struggle greatly with speech and language making them ‘non-verbal’, an estimated one third of autistic children are non-verbal, this means they will never be able to speak or learn more than a few words. Some non-verbal children will be able to use a small number of words meaningfully but will then struggle to make any kind of significant conversation, picture cards and sign language can be a useful way to communicate with a child who is non-verbal (Rudy, 2010). 
Teaching autistic children Makaton can help them feel more involved and able to express their feelings, it encourages autistic children to try and communicate with others face to face (The Children’s Trust, 2020). 
Despite the benefits of Makaton not just to Autistic children but to all children it is still not widely used or taught in schools, there are many UK parliament petitions on-line calling for Makaton to be taught compulsory in schools, many with over 20,000 signatures (Petitions – UK Government and Parliament, 2017). The BBC (2019) wrote an article stating that many young children and adults around the UK are also looking to make Makaton compulsory due to their own experiences, one child stated that her brother relies heavily on Makaton to communicate but cannot communicate with any of his friends at school due to lack of teaching and knowledge on the subject. An article written by Bowman-Smart, et al. (2019) states that sign language and simple sign language is beneficial to all children and is a matter of justice to those who need it, the article states that sign language should be integrated more into the curriculum and that should be normalised during day to day life.
In 2019 the Welsh Government stated that £289,000 would be given to support ALN provision in schools across wales, but none of this money would be used to support British Sign Language or Makaton Teaching support staff or training courses (North West Wales, 2019).  Furthermore in 2021 the Welsh Government released a consultation document regarding The Curriculum for Wales British Sign Language Guidance, the guidance is there to help support schools in wales integrate British Sign Language and its speakers into the curriculum (Welsh Government, 2020). 

3) 
There are many different ways mainstream schools can support Autistic children, the type of support I have chosen to discuss is a 1:1 support worker. A 1:1’s main role throughout the day will be to guide the child and encourage them to stay focused, help manage their behaviour and collect data and information throughout the day to pass on to parents and teachers (VeryWell Health, 2019). 
Although the Welsh Government recognise to need and importance for child inclusion and support (Welsh Government, 2016) Schools around the UK are still receiving budget cuts and lack of funding, support staff are often the first to be cut when budgets are changed which in turn affects the schools most vulnerable children, due to these cuts children with Additional Learning Needs can sometimes be left unsupported during class time (Bousted, 2019). 
A survey carried out by the ATL teaching union reported that many ALN children are not receiving full support due to ingoing issues with funding and has stated that unless the government provides schools with significant funding, the situation we see now will deteriorate (Busby, 2016). Due to continuing budget cuts schools are having to heavily rely on Teaching Assistant staff to step in as 1:1 support (Webster, 2014), this leads to the question do the Teaching Assistant staff have the correct training to be working closely with ALN children?
 Despite 70% of children with Autism being educated in a mainstream school 60% of teachers and teaching staff in England admit to not having adequate training (Wilkinson, 2020).  Sometimes due to the lack of training Support staff end up trying to aid the class teacher rather than the child, resulting in the child being taken into a different room to help manage and difficult behaviour as a result having an effect on your child’s education as they will be missing out on quality teacher time (VeryWell Health, 2019). 
In 2011/2012 a study called The Making a Statement Study was carried out observing 48 year 5 pupils for 1 whole year, all of which had statements for ALN, the results show there is a separation between children receiving 1:1 support and those who are not, these children spent a quarter of the week away from teachers and peers this was due to support staff taking them away for a variety of different reasons (MPTA, 2012) Although the support was well intentioned the children were spending more time with their support staff than class teachers, support staff also had the responsibility of planning for these children which will most likely affect students due to the limited knowledge of the support staff and how to fully support these children (MPTA, 2021).  
Moreover, teaching assistants and support staff are committed to supporting your child and greatly encourage children to play in groups, make small conversation and support social skills, support staff and teaching assistants help your child to understand their day and aid them with daily transitions and routines filling them with the confidence of knowing what is coming next throughout the day helping to provide a stress free environment (VeryWell Health, 2019). 
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EAEE6002   1904145   2223   1     1)   Autism is a  lifelong   neuro - developmental disorder which can not be cured, but with the right  support can be managed , Early interventions can offer families and the child affected  the right  support which can enable them to make positive progress  (NHS, 2016).  Although early  intervention is recognised by the NHS ,   diagnosis and assessment waiting lists  are still  extremely long,  in the last 3 months of 2020 a total of  1160 under 18’s we re referred for Autism  Spectrum Disorder (ASD)  assessments   and   a total of only 350 children received their diagnosis  within the average  waiting time  (NHS, 2021).      The average waiting time from assessment to diagnosis is supposed to be 26 weeks (6 Months),  but some families in wales have stated they had waited up to a year for their child’s diagnosis  (Welsh Government, 2019). This will have an affect on the child’s w ell - being, education and  social skills in general which does not support  their right to an education Article 28 (UNICEF,  1989).    Some parents may wish to pay  privately   for an autism assessment rather than waiting for one  on the NHS, in hindsight this may s eem like a good idea, but is inaccessible to most at a cost  of £2,225 just for the assessment not including a written report (Autism assessment UK, 2020) .  There are many parents who would not be able to afford this and would be forced to wait for  one on th e NHS (National Autistic Society, 2021).    Early intervention has  many benefits  for children with autism   as the younger the child during  the intervention  the better the child’s response will be , this is because the brain plasticity of the  child  is still allowing changes in the central nervous system , allowing the child to  learn new  things and change certain behaviours (REF).  Research shows that early intervention  for Autism  will result in long t erm positive effects  on symptoms and later skills, some children make so  much progress that  they are no loner classed as on the autistic spectrum when they are older   (NIH, 2017).    In line with  The United Nations Convention  on the  Rights of the Child  (UNCRC )   i t   is imp ortant  that the child’s rights are always respected ,  ea rly intervention  allows the correct support to be  given to the child allowing them to  make progress and learn new skills   (NIH, 2021).   R eferring  a child for an ASD assessment is classed as  making decisions to support the child’s best  interest ,   this supports article 3 of t h e UNCRC (UNICEF, 1989).  The child should also be  involved in discussions regarding  their ASD and should be involved in  making decisions that  will benefit/affect them (NIH, 2021)   this also supports article 12 of the UNCRC (UNICEF,  1989).   Welsh Government (2019) states that some outcomes of early intervention are ,   improved  academic performance and attainment ,   meaning improve d readiness for school and better test  results, improved social and communication skills, improved behaviour, for example less  challenging or interfering behaviours, increased self - regulation and improved  wellbeing/mental health. These outcomes of early in tervention allow the child to continue with  their education, providing limited distractions which supports Article 28 of the UNCRC  (UNICEF, 1989).    Early intervention can be difficult due to lack of staff training,  m any autistic children can  display behavi ours that come across as challenging and will often get punished for this   due to 

