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	[bookmark: cysill]Targed/Target 1
	Proofread sentences to ensure fluency and clarity of expression


	Targed/Target 2
	Try to paraphrase ideas where you can, rather than over-rely on direct citations





Critically reflect on your pedagogical progress demonstrated through required elements of the Professional Learning Passport, identifying a specific area for professional development and justifying next steps for improvement.

Link to PLP: https://v3.pebblepad.co.uk/spa/#/public/kwhG4ZWR8ybRqgyhwrm484k7pw


Reflection on subject knowledge development
Asset 1: 
When transferring to the English medium Primary Education course from the Welsh-medium course I knew it was important to remain on top of my Welsh language skills. To ensure my oral and written skills continued to develop I completed tasks from my Welsh language lecturer which allowed me to remain confident when using the Welsh language after transferring to the English medium Primary Education course. Even though I am fluent in Welsh it proved to be a worry when completing my final practice for the first time through the medium of English. Knowing I would need to teach pupils a certain specific level of Welsh, but as a second language, I needed to gain an understanding of how to not overcomplicate the standard of Welsh. Welsh Government (2017) explains how “English medium schools generally only deliver Welsh as a subject”, and don’t use it when and if possible”. To ensure I taught pupils the correct level and standard of Welsh language, without complicating it, I took it upon myself to ask my Professional tutor within the University, who is also bilingual, for advice. After discussing with my Professional tutor, I was forwarded some Welsh second language resources and books to help and support my Welsh development in order to get a better understanding of the level of Welsh used within an English medium school which would later help with my planning and teaching whilst on my final practice. The resources and books were successful in ensuring I wasn't overcomplicating the teaching of the Welsh language for the pupils. The resources gave me an insight into the amount of incidental Welsh that I was able to use around staff and pupils. This allowed my Welsh skills to develop as I grew a deeper understanding of Welsh as a second language rather than a first. As I began using incidental Welsh and gradually strengthening the standard of Welsh in the classroom it was clear to see the pupils understand a variety of commands to which they were responding accurately. In addition, when using the Welsh language, I ensured to put any work, whether it may be resources or lesson plans, through an online Welsh language spelling and grammar checker, ‘Cysill’. The checker allowed me to see and correct any Welsh language errors and mistakes that were made in the work such as spellings and mutations. Being able to understand and correct errors allowed me to strengthen my own personal Welsh language development as I was constantly reminded on how to better and ensure my Welsh grammar and spellings were always correct, whether that may be as a first language or second. 

Asset 2: 
When put on my final teaching practice I was faced with the challenge of having to teach a mixed class of Year 1 and Reception pupils all online. As I was not familiar with any kind of online tools and resources, I asked to join an online course that the school held for myself to gain a better understanding of what and how to use specific apps and resources that were required when having to teach my class online. All work that was being planned and completed online had to be uploaded to the school’s ‘Hwb’. I was familiar with Hwb but unfamiliar with how it worked. By attending the courses held by the school I developed an understanding of how Hwb worked and what it entailed. Once I gained an understanding, I developed my skills further by not only uploading work for the pupils on Hwb, but developing an understanding of how I was able to mark and assess every pupils’ work, and also learn how to interact with parents using Hwb. Once I began to feel comfortable using Hwb, I challenged myself further to develop my Digital competence skills by using apps such as ‘Wordwall’, ‘Flipgrid’, and ‘Twinkl’ to create all-new digital resources that all pupils could access whilst learning from home. The digital resources allowed pupils to learn in a new, simple way, whilst also being straightforward for parents to use too. Again, I had no previous knowledge or understanding of what and how the apps worked, but with a little bit of practice, I developed an understanding of them which allowed my own personal Digital competence skills to develop. In addition, after time went by, it was clear that the digital explanation of pupils’ work that was being handed out daily was not being understood clearly by pupils and parents. After a mutual discussion and agreement with my mentor, it was decided that I would record myself giving a daily explanation of each task that was planned for the pupils and upload it to Hwb, that way pupils and parents would be able to watch the explanation videos every day rather than being sent a written explanation of each task. I used the app ‘iMovie to create simple and fun video explanations. I had no understanding of how the app worked, but once again I learnt how to use it in order to create effective explanations for all to understand. The more I used ‘imovie’ the more my Digital competence skills developed as I then began recording myself on the app telling classroom stories and bedtime stories for the pupils and their parents to listen to during the lockdown period. Developing an understanding of the app ‘imovie’ allowed me to create further digital resources which ensured that the pupils’ engagement and interaction developed and remained concrete. 

Asset 3: 
Being bilingual I am fairly confident with my literacy. However, when on my final PTE practice, I was faced with a hurdle as there was an ALN pupil in my class who had Language, Literacy, and Communication difficulties which resulted in complications when communicating with him. I was keen to know how I would be able to communicate with the pupil in a way where we both understood one another. As ALN is a subject that I am passionate about I undertook some research and had discussions with my lead/class mentor to conclude what might be best to begin communicating with the pupil. It was suggested that I begin to sign keywords and phrases that the pupil needed to use daily by using British sign language and Makaton. Black (2020), explains how “Makaton is used for teaching communication, language and literacy skills to children and adults who are at an early stage of communication and language development. This structured approach can also help people who are learning English as an additional language, helping them to communicate straightaway”.
With support from my mentor and class TA, who already knew how to sign to the pupil, I was able to sign words, for example, 'toilet', different colours, and food. These words were ones that the pupil needed to use daily. Other pupils in the classroom also began using this new language to communicate with the pupil, making the language universal in the classroom. This process allowed the pupil to gain trust and confidence in me and his classmates which resulted in him communicating happily with me and others on a daily basis. This allowed me to develop my literacy skills as I had never used sign language or Makaton before, and it was a language that I was unfamiliar with. Now, I can use the new literacy skills that I developed in my future practice as developing a knowledge and understanding of sign language and Makaton influenced me, allowing me to be more of an inclusive teacher as I have now had that experience. I used online and paper resources from the class mentor that were pinned on the wall of the classroom every day to help support and remind me of how to sign correctly whilst online teaching and face to face. I also did my own research and used social media channels such as ‘Makaton with Lucinda’ to further my literacy development within this area. 


Reflection on planning for progression
Literacy-Phonics: 
I wanted the pupils to learn new Welsh words in connection to the class story ‘Coblyn’, and to also practice specific sounds and how to write letters of each sound, such as' c ',' s', 'e' & correctly, all of which connect with the new Welsh words. The letters and sounds used within the activity were ones shown and taught during the pupil’s ‘Clonc’ sessions, which is similar to phonics, that had been happening through the week. The pupils practiced writing the ‘clonc’ letters using the letter templates created by myself. To develop and progress the pupils’ learning it was key that this activity built on from the ‘clonc’ sessions using their knowledge gained from previous sessions to expand and develop the pupils’ progression. To strengthen their knowledge, I guided the pupils through the ‘Clonc’ letters such as ‘c’, ‘e’, ‘s’, allowing them to show me the movements and letter formations that came with each letter. To build on to the phonics, I had created letter templates of the phonics letters for the pupils to follow as a guideline that allowed them to practice writing the specific letters. It's important to mention the 'Progression in learning' standard as the lesson I planned for the pupils was built on a previous lesson that was taught. By creating a lesson that was built from a previous lesson enabled me to clearly see how it impacts the pupils’ progression. Similarly, to Piaget's Cognitive theory, “As kids interact with the world around them, they continually add new knowledge, build upon existing knowledge, and adapt previously held ideas to accommodate new information”, Cherry (2020). This experience met the intended outcomes as it was created to support all of the pupils with further learning. All pupils at the beginning of the week would be introduced to new letters and sounds, which would be taught to pupils every day. Then the pupils at the end of the week would be given this activity in which they would practice forming/ writing the new letters and pronouncing the sounds. If some pupils showed a strong understanding of ‘week 1’ phonics sounds and letters they would be introduced to new letters and sounds the following week. Each week would come with new letters and sounds suitable for the pupils’ abilities. All pupils were able to show a stronger knowledge of the letters and sounds that were taught as each week went on. It may take some pupil's more time than others to understand and grasp the concept of the activity, but I learned by creating a lesson built on from a previous lesson, I was able to take a step back and go back to the beginning using the previous lesson with individuals if needed to ensure all pupil's progression will eventually develop.

Humanities- Recycling:
During my PTE3 I taught pupils all about the topic, recycling. Even though the topic of recycling had been taught briefly in the past to the pupils they lacked knowledge and understanding of the topic and only knew a handful of information, therefore I knew the pupils would need more than one activity and task to ensure their knowledge and understanding of the topic was progressing over time. Pupils were given three different tasks all in connection with recycling that would later support the pupils in progressing their knowledge and understanding of the topic. For the first activity, the pupils were given a worksheet that contained a variety of different items that could be recycled, such as plastic bottles, glass, paper, cans, and much more. The worksheet also contained pictures of the different recyclable bins that we use to recycle the items. The aim of this task was for pupils to draw a line to connect each recyclable item to the correct recycling bin. It was great to see the pupils complete this task successfully and that their knowledge and understanding of recycling was slowly beginning to progress. This was a starting point for the pupils to start to gain an understanding of how and what can be recycled. The next Recycling activity was a follow-up activity which had pupils having to think back on their first activity to complete this one. With this activity, the pupils were told all about how to reuse, reduce and recycle. Using the recyclable items from the previous worksheet pupils had to list and write which items could be reused, which ones could be reduced, and which could be recycled. This activity seemed to be more of a challenge for the pupils as they had to begin to widen their knowledge by understanding the difference between the ‘3R’s (reuse, reduce, recycle). Once pupils had done this, they were encouraged to discuss their findings. By continuing a similar learning pattern for the pupils, it allowed their understanding of this topic to progress. For the final activity, pupils were asked to draw a picture and explain what the world would look like if we didn’t reuse, reduce or recycle. This task allowed me to see the pupils’ knowledge and understanding of the topic come together, and it allowed me to see the progression in learning that each pupil achieved over time. They showed progression through slowly building upon their prior knowledge and understanding from other recycling activities and using it to build on new knowledge to form a result of a clear understanding of the topic of recycling. The tasks that were created were all Humanities based, however, they also contained other skills from other areas of learning. The tasks were mainly built within the Humanities area of learning, however by involving written, communication, and drawing tasks, the tasks became cross-curricular as skills from the Language, Literacy, and communication, and the Expressive Arts areas of learning were achieved also. 

Reflection on planning for the four purposes
Mathematics activity- ambitious, capable learners:
For the purposes of the mathematical activity, I planned for the pupils to work within groups and individually work within their ability groups. The task was differentiated in four different ways, for the higher ability group, moderate ability group, lower ability group, and also for the pupils with Additional Learning Needs. This allowed me to meet the needs of all learners in my class. The aim of the task was for the pupils to work as a group within their ability groups first and, then moving on to working individually, in order to solve the variety of mathematical sums provided to them which involved adding, subtracting, and working out which numbers are missing in the sums by using numicons as a tool to support if needed. Each group was given different mathematical sums to solve depending on their ability, and each pupil had the opportunity to practice calculating and forming the missing numbers independently. Through differentiation, I was able to allow each pupil to meet the four purpose of becoming an ‘ambitious, capable learner’ because I had planned and prepared for each pupils' needs and allowed them to work comfortably within their ability groups first in order for them to then work confidently and independently to be able to “use numbers effectively in different contexts”, Welsh Government (2020). Providing the pupils in the lower ability group and the pupils with ALN with numicons as an additional support tool to help them be more independent with the work supported them in developing into an ambitious, capable learner so that they too would be able to use numbers effectively in different contexts. I was able to encourage the pupils in this task to be ambitious, capable learners as they were all given the challenge of solving the mathematical sums. They were, therefore, able to "set themselves high standards and seek and enjoy challenge" Donaldson (2015), when having to work out and explain which numbers were missing. I've learned that this lesson and activity that I created also supported the pupils in becoming ambitious, capable learners, as it strengthened their abilities as individuals because what was set for them allowed them all to ‘question and enjoy solving problems’ whilst also being able to ‘explain the ideas and concepts they are learning about’ which supported them to develop and progress within the Mathematics area of learning whilst also progressing in the Language, Literacy and Communication area of learning, making this activity cross-curricular. 

Dance activity – healthy, confident individuals:
During the lockdown period, I wanted to ensure that the pupils in my class were remaining active and happy whilst having to learn from home. Not only was I not able to teach the pupils face to face but I wasn’t able to fully see the extent of their mental and physical wellbeing whilst teaching online and because of this, I wanted to ensure that I provided the pupils with the opportunity to have as many creative tasks as possible without them and their parents worrying about resources that they may or may not have at home. Therefore, one activity that I decided to plan was an Expressive arts activity where I had planned for the pupils to create a ‘Gingerbread man dance’ of their own, which tied into the class theme of Fairy tales. This would allow the pupils to build “their mental and emotional well-being by developing confidence, resilience, and empathy”, whilst “taking part in physical activity”, Welsh Government (2020). To spark some ideas for the pupils’ dance I filmed myself doing a series of different dance moves for the pupils to watch online. By creating a video of myself dancing and showing all the different dance moves that the pupils could do was a concrete form of showing and encouraging the pupils to “have the confidence to participate in performance”, Donaldson (2015). This activity was also delivered in the style of Vygotsky’s theory of scaffolding as I was able to provide example dance videos for the pupils in order to support them to complete the activity independently. McLeod (2019) explains scaffolding to “consist of the activities provided by the educator, or more competent peer, to support the student as he or she is led through the zone of proximal development”. The pupils reacted well to the activity and enjoyed having the opportunity to have fun whilst having to learn from home. It taught me that by providing the pupils with examples of myself doing crazy and fun activities for them to see that they were more likely to have confidence when completing my lessons. This was promising as the pupils had not met me face to face which provided space for the pupils to “form positive relationships based upon trust and mutual respect”, Welsh Government (2020) with myself as their teacher. 

Part 2
The writer has chosen to focus on cross-curricular teaching because in the new curriculum for Wales 2022, “The adopted curriculum must also encompass the mandatory cross-curricular skills”, Welsh Government (2020). This implies the importance of the existence of a cross-curricular approach within teaching and how it should be prioritised when focusing on development for the intention of supporting pupil progression. In addition, Donaldson (2015) emphasises that “Children and young people should have their learning developed across the curriculum through three Cross-curriculum Responsibilities that should be the responsibility of all teachers”, and that “the expectations for progression in the Cross-curriculum Responsibilities should be highlighted and embed, as appropriate, in the progression steps in each of the six Areas of Learning”. Subsequently, the purpose of this essay is to focus on what improvements can be made in relation to the teaching in part one, as well as forming a judgment on cross-curricular teaching by discussing any theory that considers the benefits, limitations, and different perspectives that may exist around cross-curricular approaches that may or may not support pupil progression. 
Cross-curricular is “a way to combine different school subjects to deliver a curriculum that children find engaging and enjoyable”, Dalton (2021). The writer addresses cross-curricular teaching in part one when discussing activities based on the Humanities area of learning. However, the writer is aware that the activities within the Literacy area for learning do not have a link to cross-curricular teaching. When looking at the Humanities subject and understanding that the planning for progression activities within it include cross-curricular teaching, whilst the Literacy activities do not, it’s in the writer’s belief that exploring cross-curricular teaching, in general, will allow a judgment to be formulated on whether the writer was correct to teach the lessons in such style for specific lessons.
For cross-curricular teaching to be seen as effective, ultimately pupil progression must be checked. Coe, et al (2014), explains how “Ultimately, for a judgment about whether teaching is effective, to be seen as trustworthy, it must be checked against the progress being made by students”. For any teaching to be successful it must show some development in pupil progression, that’s the goal. Whether or not the teaching is cross-curricular the pupils’ progression should be measured against the effectiveness of the teaching. Lynch (2019) explains how cross-curricular teaching “has the potential to start off with a bang but fade over time if not well-planned and directed. Keeping students’ attention over time can be challenging”. This can be seen as a negative towards cross-curricular teaching as it suggests that it’s more work for teachers than normal which could result in activities being poorly planned which will later affect the pupils’ progression. However, an argument can be formulated against this quote as what Lynch (2019) suggests doesn’t only apply to cross-curricular teaching but applies to teaching in general. It’s the teachers’ responsibility to ensure development in pupil progression, and pupils’ progression is down to the teaching and environment around them. Every teacher will provide different teaching across a variety of phases and it’s their responsibility to find what teaching style, whether it’s cross-curricular or not, is most beneficial for them to use in lessons, as every pupil is different, so it must be well thought to ensure pupil progression. This is why, as seen in part one, that it was within the writer’s belief to use cross-curricular teaching in some activities and not others, especially when teaching Foundation phase pupils, who are of a very young age. 
When looking at the Humanities activities written in part one, it’s addressed by the writer that the activities that were undertaken were cross-curricular activities that supported pupils’ progression in learning, demonstrating effective teaching. It’s possible to judge the effectiveness of the teaching, which was cross-curricular, as pupils had to use prior knowledge taught to them from the first activity in order to be able to complete the other activities that followed suit. Coe, et al (2020) explains that in order for cross-curricular teaching to remain effective, pupils must learn through ‘building on prior knowledge’, which yet again is what the writer has addressed that the pupils did when completing the Humanities activities explained in part one. This allowed the cross-curricular teaching that was taught to be checked against the pupils’ progression. If the pupils’ progression lacked development this would have shown that the cross-curricular style of teaching that was done by the writer in part one, was not best suited for the planned activities, however, this was not the case. Nevertheless, Estyn’s (2018) example of best practice discusses how a specific school believes that it’s the pupils who “should be at the heart of the teaching and learning process and that pupils should own their school and everything that happens in it.  This is central to the school’s ethos, vision, and daily practice and leads to pupils consistently making informed choices about what and how they learn”. This argues that a cross-curricular teaching approach is not fully necessary to ensure pupil progression and progression can be achieved in different ways, because if pupils are the ones making choices about what and how they learn then there’s no certainty that a cross-curricular approach will always be considered, resulting in pupils being responsible for their progression. Even so, Estyn’s (2018) report notes that the school does “regularly reinforce cross-curriculum responsibilities, including literacy, numeracy, and digital competence, and provides opportunities for pupils to practice them” when possible. This argues that even though cross-curricular teaching may not always be used as the best or first method of teaching, there are ways to apply it to the teaching which will result in pupils’ progression still being able to develop and that effective teaching can be done from a cross-curricular and non-cross-curricular style. Similarly written by the writer in part one, the writer used both a cross-curricular and non-cross-curricular form of teaching which resulted in pupil progression being seen in both lessons. 
In connection, Pickford, et al (2013), discusses cross-curricular teaching when noting that “Planning the cross-curricular approach has to be rigorous, to ensure that the required learning outcomes, knowledge, skills and understanding are delivered and developed and that there is balance and progression across the whole curriculum”, and “a rigorously planned and well-taught cross-curricular approach to the humanities inspires and enthuses children's imagination”. Referring back to the Humanities activities explained in part one, Pickford, et al (2013) hit the nail on the head as the activities allow the pupils to foster a deep imagination, for example when having to draw an image of what they think the world would look like if we didn’t recycle, balancing out the skills between the Humanities area of learning and the Expressive arts area of learning. Pickford, et al’s (2013) quote leads the writer to understand that if a cross-curricular teaching approach is to be carried out it must balance each skill within the areas of learning, from the curriculum, being used, to ensure progression across the whole curriculum and not just one specific area. Additionally, as each activity was taught in a cross-curricular manner it allowed pupils to achieve the learning outcomes, knowledge, skills, and understandings that were required from them. This resulted in progression in learning being made by the pupils in all areas of learning and skills that were applied to the activities, which implies that cross-curricular teaching does support pupil progression and that the writer was correct to have taught the pupils in such style as activities were completed successfully by all pupils. 
On the other hand, Barnes (2014) talks about the limitations that can come with cross-curricular teaching. Even though skills from different areas of learning need to be balanced to form pupil progression in the areas being taught, this isn’t always the case when cross-curricular teaching is being taught to pupils. Barnes (2014) quotes Alexander et al (1992) explaining that “in past manifestations, spurious links were often made between too many subjects” and “progress towards particular subject objectives is not easy to manage even when only two subjects are involved”. It’s suggested that the risks of cross-curricular teaching are that it’s possible that one subject can take over in response to pupils’ curiosity which results in a loss to any other subject that is being intertwined in the lessons. It also suggests that an equal balance of skills being taught to the pupils is not easy to carry out when a certain amount, of subjects, are being taught at once. This will have an impact on any pupil progression. As seen in part one, the writer did not use a cross-curricular teaching approach within the Literacy activities as it was within the writer’s belief to focus mainly on Literacy without intertwining other areas of learning and skills. This was due to the writer teaching a Nursery class, pupils of a young age, and the writer believing that Literacy is one of the key subjects for pupils of a young age to develop. Without overcomplicating the Literacy activities for the pupils, it was best to keep their focus primarily on Literacy and not making the activities cross-curricular. With this in mind, it’s possible to form a judgment that the writer was correct to not use a cross-curricular teaching approach for the specific Literacy activities. 
As mentioned throughout the essay, it’s clear that there are many different views on cross-curricular teaching and the possible effect of pupil progression that it brings. The writer believes that choosing to use a cross-curricular method in some lessons and not others was correct to do as consideration of the pupils that were being taught was crucial on deciding to use a cross-curricular approach as the pupils completing all lessons were of Foundation phase, and one of the younger ages. Nevertheless, there is always room for development to better future practice. After considering all views on the effectiveness of a cross-curricular teaching approach the writer understands the importance of cross-curricular and therefore can develop within this area by gradually introducing more cross-curricular approaches when suitable whilst working within the Foundation phase. This will allow more opportunities and skills to be developed, but the writer understands that for more cross-curricular to be used within planning and teaching that the writer must have a balance and progression across the whole curriculum and, must take the time to plan cross-curricular lessons.
With many perspectives seen throughout, the writer concludes that cross-curricular teaching does have the potential to change the way pupils learn, progress, and process information effectively in a variety of ways. However, it can be seen that there needs to be a generous shift in the way a school day is assembled and in how teachers plan and teach their lessons. Having said that, the advantages outweigh the disadvantages as pupils’ progression is the centre point, and if pupils’ progression can develop through a cross-curricular approach it can be more beneficial as more skills are being used and developed by pupils. Similarly, Donaldson (2015) helps conclude that “A curriculum defined largely in terms of discrete subjects can become directly translated into a timetable within which important cross-curricular learning can be marginalised. In addition, separate subject planning, combined with a narrow interpretation of how best to develop literacy and numeracy skills, was sometimes inadvertently resulting in a narrow and repetitive set of experiences”.
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