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Introduction
In this assignment, I will reflect upon the learning I have gained from observing three experienced teaching professionals working within the post-16 sector and explore how I could apply this learning to develop my own professional practice. This reflection will be structured using the three questions featured in Driscoll’s (1990) reflective model: What? So what? Now what? This will enable me to detail the context of each individual lesson (the ‘What?’), discuss the overall learning gained (the ‘So What?’) and the actions I will take to improve my teaching as a result (the ‘Now What?”). 

What?
Teacher 1
Teacher 1, based in UWTSD, delivered their lesson online, via Teams. This lesson was delivered to six level 5 students on the BA Education Studies course, as part of the module ‘Community engaged learning’. This was their first lesson on the module. The teacher introduced students to the session and the module. They began by welcoming everyone and setting out their expectations for the session, including, for instance limiting distractions like mobile phones and being prepared to turn cameras on or unmute to participate. According to Croce and Salter (2022), setting out classroom expectations, particularly within virtual learning environments, is an effective way to support students – allowing them to understand what behaviour is expected of them and providing them with consistency. 

They then introduced the learning outcomes for the session, and those of the overall module. Race (2020) asserts that setting learning outcomes at the beginning of a lesson allows students to understand its purpose. Rather than simply stating the module outcomes, the teacher asked students to identify the key words found within them and engage in a discussion about what they felt they meant. I felt that this was very effective way of checking their understanding and make them clear about what the module would entail.

The teacher used question and answer (hereafter q&a) effectively during the introductory stage of the lesson to assess the prior knowledge of the students (Reece and Walker, 2007). They asked students to complete a KWL grid to discuss what they already about the subject matter, and what they would like to know. This KWL grid was then used by students to write their own learning objectives for the module. This provided students with an active role and encouraged them to take ownership for their own learning. This reflects a humanist approach to learning, which emphasises the agency and motivations of students (Rogers and Horrocks, 2010). It also reflects the professional standard of establishing and maintaining strategic processes and approaches which enable learners to share responsibility for their own learning (Educators Wales, 2024). 

Teacher 1 introduced and discussed the assignment for the module. They familiarised students with their assignment brief, going through each section in detail and regularly checking understanding using q&a (Reece and Walker, 2007). Students were placed in break out rooms to conduct research on some organisations relating to their topic, and given a QR code to upload their findings to Padlet. At the end of the session, teacher 1 revisited the learning outcomes for the session, using q&a to check if students had met them. 

Teacher 2
Teacher 2, based at Cardiff University, delivered their lesson in a lecture theatre to a group of 30 level 7 students on the MSc Education course. This lesson, for the module ‘Psychology and planning for teaching and learning’, was their second lesson focusing upon a key theory that they could apply to their assignments. They began by providing students with a QR code to access a Mentimeter. The teacher used this digital tool to ask students anonymous questions (relating to their topic) and encouraged them to answer honestly. According to Tan, Small and Lewis (2020), using anonymous digital tools can create a safe space for interacting and learning which can increase engagement. As answers were appearing on the interactive whiteboard, the teacher provided students with prompts, reassurance and positive feedback. Duckworth (2014) suggests providing feedback can increase confidence and motivation by allowing students to identify their strengths and areas for improvement. The teacher provided links to the previous lecture – something Reece and Walker (2007) suggest should be done during the introductory stage of a lesson, and they used q&a to see if students could recall what was discussed. 


Teacher 2 used lecture to effectively explain key ideas and concepts. One of their slides was difficult to read from the back of the class, and they could have benefitted from reconsidering their colour palette here. Students were then asked to place themselves into groups for an activity, which they were given a considerable amount of time to complete. This activity involved learning how to sell cookies (which the teacher had brought to the session) to the profile of individuals within each of their groups, who each had different values and beliefs. This related to their lecture which involved looking at girl scout cookies in relation to sociocultural theory. Whilst I thought this was an effective way to create a memorable lesson, Barton (2018) explains how he tried to teach students about fractions using Swiss rolls to make his lesson memorable. However, he later found out that students had only r the Swiss roles, as opposed to what they were being used to demonstrate - fractions. Barton’s (2018) activity, however, was conducted with secondary school students, whereas teacher 2 was teaching postgraduate adult learners. 

They were provided with a QR code to access a Padlet, where the teacher asked them to upload their ideas, reassuring students that it was anonymous and just a fun exercise to get them thinking about the topic they just explored. The teacher discussed the answers provided with the class, providing positive feedback and linking this activity to their assignments.

Teacher 3
Teacher 3, based at Swansea University, taught to a group of six level 6 students on the BSc Sociology course for the dissertation module. Their lesson took place in a computer room and focused on how to critique existing research. Students were asked prior to the lesson to bring a research paper to relating to their topic, so they could begin to critique them together. Here, the teacher is acting as a ‘most knowledgeable other’ and scaffolding students learning to enable them to complete their work alone at a later date (Avis, Fisher and Thompson, 2019).

The teacher experienced technical difficulties at the beginning of their lecture but managed to stay calm. The teacher began their lecture by providing links to the previous lecture. Since the class was small, the teacher was able to individually check in with each student, providing them with specific advice and feedback on the research paper they selected. According to Race (2020), effective feedback should be “intimate and individual” (p.147). Additionally, Nicol and Macfarlane-Dick (2006, quoted in Race, 2020) suggest it should encourage dialogue between students and their teacher. 

The teacher then used the strategy of lecture to discuss some key concepts and ideas related to their topic and task.  They were initially talking quite fast but quickly managed to slow down their delivery pace. They provided examples of how to critique research, which I thought was particularly useful to allow students to see what was expected of them. Students were then given the task of beginning to summarise and critique their research papers. Again, the teacher went around each student and provided them with feedback and prompts using q&a to help them develop their work (Reece and Walker, 2007). Throughout the lecture, they regularly checked to see if students had any questions. They demonstrated good knowledge of the subject matter, answering students’ questions in great depth and regularly signposting them to relevant research. They also regularly made students aware of the individuals within the institution that could help them with aspects of their dissertation.

Summary 
Overall, these experiences were very positive. The three professionals observed worked within a university setting, however, they each taught different modules at different levels of study.  I felt that observing a mixture of practitioners in different environments was beneficial. It allowed me to learn from varied experiences of, and approaches to, teaching. This is important for me as a novice practitioner. This experience enabled me to apply the knowledge I had obtained from the first module, as I was able to identify, for instance, teaching strategies used, and professional standards met, by the professionals I observed.

So What?
From each of the three teachers, I learned to provide consistent feedback, encouragement and reassurance to students throughout lessons. This would allow me to demonstrate the professional standard of building positive and collaborative relationships (Educators Wales, 2024). Each of them also taught me to deliver my lessons in a slow and clear manner, and regularly check to see if students have any questions. They each taught me that prompting students using q&a is an effective way to help them to develop their ideas and understandings (Reece and Walker, 2007).

After observing teacher 1, I have learned to set out my expectations for lessons, particularly for those held online (as they sometimes cause students confusion), during the introductory stage. Walker et al. (1999, cited in Croce and Salter, 2022) suggests that when students are uncertain of their teachers’ expectations, the likelihood of them displaying unacceptable behaviours can increase. Setting out my expectations would allow me to demonstrate the professional standard of demonstrating a commitment to learners, their learning, safety and well-being. This also links with demonstrating dignity, courtesy and respect towards others by acting as a role model for fair behaviours and behaving professionally (Educators Wales, 2024).

 Teacher 1 also taught me to always introduce the learning outcomes of the session during the introductory stage, to enable students to understand what will be expected. Additionally, I learned to revisit these outcomes at the end of the session to identify if they have been met, something that Reece and Walker (2007) suggest should be done during the conclusion of a lesson. This would allow me to meet the professional standard of demonstrating a commitment to learners, their learning, safety and well-being (Educators Wales, 2024). They also taught me to allow students to take responsibility for their own learning, set their own goals and express what they would like to learn. Rogers and Horrocks (2010) assert that when we teach adults, we should increase their autonomy and responsibility. 

After observing teacher 2, I have learned firstly to ensure my slides are easy to read from a distance. I have also learned that providing examples that can be applied to students’ real-life experiences can enable them to better understand a topic or subject. Lave and Wenger (1991, cited in Avis, Fisher and Thompson, 2019) asserts learning should be “embedded in activity, and this activity needs to be close to ‘real life’ to be meaningful” (p.220).  I have also learned to utilise groupwork to allow students to collaborate on tasks that may help them to approach their assignments. This teacher, who taught a large class, also taught me that it is important to use the space in the room, particularly if students are spread out. 

From observing both teachers 1 and 2, I have learned that adopting digital tools into lessons, for instance Mentimeter and Padlet, can enhance learning. In particular, it can enable to students to collaborate on tasks and work on shared documents that they can save and refer back to (Gravells, 2021). It can also encourage participation and honest answers from students when the answers are made anonymous (Tan, Small and Lewis, 2020).

After observing teacher 3, I learned to stay calm if technical difficulties arise, and call upon a member of the IT department for help if I cannot resolve the issue myself. I also learned that it is very important to stay up to date on the subject or topic being taught and the relevant research and tools that can help students understand it. It is also important to understand my institution, and to learn and (signpost students to) relevant practitioners within the institution that can provide students with support for different tasks. This would allow me to demonstrate the professional standard of maintaining and updating knowledge of policies and strategies relevant to my sector (Educators Wales, 2024). From observing this teacher, the importance of ensuring all students have access to resources required for the lesson was made very clear. For instance, students should be informed if the lesson will require a computer, and if possible, I should try to book a computer room for tasks like these. Ensuring students have access relates to the professional standard of valuing and promoting diversity, equality of opportunity and inclusion (Educators Wales, 2024).

Teachers 2 and 3 taught me that it is important to provide links to previous lectures (Reece and Walker, 2007) and provide students with an overview of what will be discussed in the lesson. 

Now What?
To put the learning gained from these observations (and this reflection) into practice and improve my own teaching I will aim to achieve a series of actions. One of which is implementing digital tools into lessons that require collaboration or to ask students questions anonymously to encourage participation and honest responses. Another is providing students with prompts using q&a in my lessons to allow them to develop their ideas. Another includes setting out the learning outcomes at the beginning of all sessions and revisiting them at the end to ascertain whether they have been achieved. I will also ensure I stay up to date on the subject I am teaching and familiarise myself with (and signpost students to) individuals within my institution that can assist students. The steps that I will take to achieve these actions will be discussed in more depth in my action plan below.

















Action Plan 
 
	Target/area for development 
	Actions to achieve  
	Deadline 
	Resources 
	Obstacles 
	Professional standards 

	Over the next 2 weeks, I will familiarise myself with the features on Padlet and Mentimeter which allow students to collaborate on tasks together and upload anonymous work or answer anonymous questions. I will spend one hour during the first week focusing on Padlet, and one hour during the second week looking at Mentimeter. I will practise putting what I have learned into practice on the next lesson I teach alone (10/12/2024).  
	Watch videos/ 
tutorials 
 
Put into practice into a lesson 
 
Reflect upon lesson 
	Deadline to familiarise with tools: 28/11/2024 (2 weeks from submission date) 
 
Deadline for lesson: 10/12/2024 
	Wi-Fi 
 
Laptop  
 
YouTube 
 
Padlet 
 
Mentimeter 
	Lack of knowledge
 
Time constraints
 
Lack of student engagement   
	Planning and delivering effective learning, teaching and assessment 
 
Critically reflecting on our values, knowledge and skills to improve learning 

	For the next lesson I teach (10/12/2024), I will set out the learning outcomes during the introduction and revisit them during the conclusion. I will use Q&A to assess whether they have been achieved. 
 
 
	Create outcomes 
 
Decide on questions to ask to measure them 
 
Put a slide at the end of the lecture to revisit the learning objectives (and plan this in lesson plan) 
	10/12/2024 
	Bloom’s taxonomy action verbs list 
 
PowerPoint slides 
 
Lesson plan 
	Time constraints 
	Demonstrating commitment to learners, their learning, safety and well-being 

	For the next lesson I teach (10/12/2024), I will aim to ask around 5 questions to prompt students in their understanding 
	Plan for q&a in the lecture in my lesson plan 
	10/12/2024 
 
	Lesson plan 
	Time constraints
Poor planning 
	Building positive and collaborative relationships 

	I will regularly update my knowledge on the subject I am teaching. I will do this by dedicating half an hour per week to explore the latest research on the topic 
	Explore relevant research (weekly) 
	At the end of each week 
	Internet 
 
Books 
	Time constraints 
	Maintain and update knowledge of policies and strategies relevant to my sector 
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Appendices
Appendix 1 – Teacher 1 Observation Form
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	Teacher
	Teacher 1 

	Date
	30/09/24

	Group
	BA Education Studies (level 5) – a group of 6 students 

	Topic/Context
	Module – Community Engaged Learning (Session 1 – 9.30 until 12.30 online via teams). An introduction to the module, community-based learning and the assignment.

	Notes on the lesson:

· Teacher 1 welcomed everyone into the session
· They set out the expectations for an online learning session i.e. limit distractions like mobile phones, be prepared to turn cameras on and participate
· Teacher 1 introduced the learning outcomes for the session straight away. They then moved on to the overall aims and objectives of the module. Rather than just stating such aims/objectives, teacher 1 asked students to identify the key words within the aims/objectives and to discuss what they felt they meant to check their understanding
· They used q&a to assess students entry behaviours/prior knowledge of the module topic
· They asked students to note and discuss what they know already about the subject matter, and what they would like to know (using their own KWL grid). Using this KWL grid, students were then asked to write their own learning objectives for this module 
· Teacher 1 introduced and discussed the assignment for this module. Firstly, they asked students to bring the assignment brief up on their screens, and went through each section, checking everyone understood each component using q&a
·  They put students into breakout rooms (in pairs) to discuss the assignment, its key words/elements, any queries and questions they may have. Teacher 1 popped in to check on them whilst they were doing this. 
· Students were then all brought back into the main zoom call and engaged in a detailed discussion surrounding their assessment ideas and worries.
· Teacher 1 then moved on to discuss another topic, firstly asking students if they had any prior knowledge of it (using q&a)
· Students were then asked to scan a QR code to enable them to access Padlet. In pairs, students were placed into breakout rooms and asked to research the main achievements of one of the following organisations:- The Social Exclusion Unit, The Learning and Work Institute​ or the NIACE – National Institute for Adult Education. After around 25 minutes, students were asked to engage in a discussion about what they found. They discussed their findings with their classmates. 
· They then had a brief discussion surrounding their ideas for their assignment
· Teacher 1 used a range of teaching strategies which felt appropriate (including q&a, online  discussion board/Padlet, discussion, lecture, group/pair work)
· At the end of the session, teacher 1 revisited the sessions aims and objectives, using q&a to check whether students had met them these or not
· They ended the session by asking if there were any questions and thanking everyone for their participation 

	What I have learned:
· Always welcome everyone into the session and, for online sessions, ensure to set out the expectations of the session  
· Always introduce learning outcomes of the session (and the module) at the beginning, and ensure students understand them/what will be expected of them
· Try to assess entry behaviours/ prior knowledge of the subject at the beginning (e.g. using q&a or an informal/anonymous quiz)
· Ensure to deliver sessions in a slow and clear manner, particularly if introducing a new topic
· Ensure to regularly check in on students to see that they are understanding each topic and if they have any questions to ask
· Allow students to discuss assignments in detail, and try to familiarize students with the marking rubric and the guidelines on using AI 
· Allow students to take responsibility of their own learning/express what they would like to learn/set their own goals
· Ask students if they understand the assignment and what is expected of them
· Try to re-visit the learning outcomes at the end of each session to identify whether they have been met or not 

	Targets to improve my own practice (mapped to professional standards): 
After observing teacher 1, I will aim to meet the following targets to improve my own practice (mapped to professional standards):-

· Understand how to utilize online tools e.g. breakout rooms via zoom, Padlet etc. to help with learning/enhance my own practice-  this links with the professional standard of planning and delivering effective learning, teaching and assessment (by using a range of media, including digital, effectively to enhance learning). This could also apply to the professional standard of critically reflecting on our values, knowledge and skills to improve learning (by developing digital literacy skills)

· Set out the expectations of the lesson at the beginning, particularly for online sessions (as these can sometimes cause students confusion about what is expected of them) and adhere to these expectations. This links with the professional standard of demonstrating a commitment to learners, their learning, safety and well-being (ensuring safe/inclusive learning environments). It also links with the professional standard of demonstrating dignity, courtesy and respect towards others (acting as a role model for fair behaviours/behaving professionally)

· Revisit the learning outcomes at the end of each session and include some form(s) of assessment to identify whether or not these have been achieved i.e. q&a/quiz. This also links with the professional standard of demonstrate commitment to learners, their learning, safety and well-being (by using a range of methods to assess learning)

· Allow students to take responsibility for their learning by encouraging them to discuss what they would like to learn/achieve/their needs/goals. This relates to the professional standard of establishing and maintaining strategic processes and approaches which enable learners to share responsibility for their own learning and assessment (by supporting learners to identify their needs/aims). 

































Appendix 2 – Teacher 2 Observation Form

Teacher Observation Form 
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	Teacher
	Teacher 2 

	Date
	31/10/24

	Group
	MSc Education (Level 7) – a group of 30 students 

	Topic/Context
	Module – Psychology and planning for teaching and learning (3pm-5pm in person at Cardiff University). The second session on sociocultural theory (exploring it in greater depth) 

	Notes on the lesson:
· Teacher 2 welcomed everyone into the room 
· They made the students aware that there would be group work activities in the lecture
· They started by putting up a QR code on the board and asking students to scan it or type in the link to the website – this brought up a Mentimeter. The teacher assured students that this was anonymous to encourage honest answers. 
· The first question asked was how students were genuinely feeling. The teacher asked those who answered negatively to discuss their worries or concerns with them after the lecture or via email if they felt comfortable to do so. The second question asked how individuals decided where to sit in the room. They were prompting individuals using Q&A – i.e. how did you know to sit in a seat and not stand at the front? The third question on the Menti asked how individuals learned to be a student. The teacher then discussed the responses with the class, providing reassurance and positive feedback. The fourth question asked the students what they felt they did not know about being a student. The teacher, again, discussed the answers that the students provided. 
· Teacher 2 then brought up their PowerPoint presentation 
· They used q&a to see if students recall what was discussed in last week’s lecture. They then briefly discussed this 
· The teacher then provided an overview of what would be explored throughout the lecture
· One slide was dark purple with black writing on it which was difficult to read from the back of the class 
· The teacher provided real-life examples to explain what they were discussing 
· The teacher asked students if they would like a break after 45 minutes of lecturing (it was their last lecture of the day, and the teacher felt the energy was beginning to drop slightly)
· The teacher handed out cookies to the class during the break (these were being used to demonstrate something)
· After the break, the teacher used lecture style to explain key ideas and concepts
· They signposted back to the questions asked at the beginning (on the Mentimeter)
· Teacher 2 used the space in the room well, walking around the lecture hall since students were spread out 
· The teacher then closed the PowerPoint and moved onto a group work activity. They explained verbally what needed to be completed and put instructions up on the whiteboard. They asked the students to put themselves into six groups. They put a QR code for students to scan, which brought up a Padlet. The Padlet had 6 sections – one for each group. The idea behind the task was that the students had to learn how to sell cookies to individuals within their group (who had different values/beliefs etc.) – to show them the importance of context and how individuals are situated within their sociocultural systems/structures. The teacher asked the students to write their sales pitch into the Padlet, reassuring students that it was anonymous and just a fun exercise to get them thinking about sociocultural theory
· Teacher 2 went around each group to check in on how they were doing with the task 
· The teacher then discussed the answers provided in the Padlet with the class, providing positive feedback and expressing how this activity could help them write their assignments
· They then asked if anyone had any questions and then told students they were free to leave 

	What I have learned:
· Check in with students at the beginning of each lecture
· Signpost/link to previous lectures and re-cap on what has been learned previously on the module 
· Introduce the topic for the session and provide an overview so students are aware of what will be done 
· Ensure slides are easy to read – i.e. colour scheme that is easy to see/read from a distance
· Try to use digital tools to ask students questions as this can be anonymized (particularly if questions are relating to feelings or other things individuals may not want to discuss in front of others)
· Provide examples that can be applied to student’s real-life experiences to help them understand a topic/subject
· Utilise group work activities to get students to collaborate on tasks that may help them to complete their assignments 
· Ask students if they need a break if I feel the energy in the room begins to drop 
· Use the space in the room – do not simply stand behind the computer or in one area by the whiteboard
· Provide reassurance and positive feedback to students throughout sessions 
· Check at the end of the lecture to see if anyone has any questions 

	Targets to improve my own practice (mapped to professional standards):
After observing teacher 2, I will aim to meet the following targets to improve my own practice (mapped to professional standards):-

· Understand how to make use of digital tools e.g. Padlet, particularly for anonymous q&a or discussion boards that students can later refer back to - linking with the professional standard of planning and delivering effective learning, teaching and assessment (by using a range of media, including digital, effectively to enhance learning). The professional standard of critically reflecting on our values, knowledge and skills to improve learning (by developing digital literacy skills) could also be applicable here 

· Provide learners with positive feedback, reassurance and encouragement. Also, provide students with prompts using q&a. This links with the professional standard of building positive and collaborative relationships 

· Allow students to collaborate within groups on tasks that may help them understand their assignments. This links with developing and implementing effective strategies to support the delivery of effective learning, teaching and assessment (by facilitating/promoting supportive learning environments where learners are active participants as individuals and as members of collaborative groups)





























Appendix 3 – Teacher 3 Observation Form
Teacher Observation Form 
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	Teacher
	Teacher 3 

	Date
	01/11/24

	Group
	BSc Sociology (Level 6) – a group of 10 students

	Topic/Context
	Module – Dissertation module (11am – 1 pm in person at Swansea University). Exploring how to critique existing research (to help students with their literature review)

	Notes on the lesson:
· Students were asked to bring a research paper relating to their dissertation module to this session beforehand to critique 
· Teacher 3 welcomed everyone into the room
· They faced some slight technical difficulties at the beginning of the session, as the projector was not working. They stayed calm and tried to rectify this themselves, when they couldn’t, they called IT for help, and someone managed to fix it quickly. Whilst they were fixing the issue, the teacher began the lecture 
· Encouraged students to reach out to their supervisors
· Teacher 3 brought up their PowerPoint presentation and introduced the topic, providing links to the previous lecture 
· They were initially talking quite quickly 
· They then went around the room to check that each research paper was appropriate and provided advice/positive feedback 
· They used lecture style to discuss key ideas/concept i.e. how to critique research in an academic manner 
· Teacher 3 assured students that the terms discussed in this lecture would be revisited throughout this module and not to panic if they were not certain on their meaning
· They reiterated that practice would help the students become comfortable with the terms/concepts
· The teacher provided examples of research topic and how this would be approached in a literature review i.e. the key concepts and ideas to explore/ the research studies to explore/ the laws and legislation to explore
· The teacher explained who students could go to for help on critiquing research – them, their supervisors, the library staff
· They checked in with students to see if they had any questions 
· Teacher 3 asked students to bring up a word document (the session was delivered in a room with lots of computers) and write up the main findings of their chosen research paper, its strengths and weaknesses in relation to their topic etc.. 
· Teacher 3 gave students just over 10 minutes to complete this task. They went around the class checking how students were getting on, providing them with positive feedback and prompts using q&a i.e. how similar is their methodology to yours? What was their sampling strategy? Were there theories used?
· They then provided an example of a research paper that they have critiqued themselves
· Teacher 3 then showed individuals how to search for specific terms within research papers on their computers
· The teacher demonstrated good knowledge of the subject matter – answering student’s questions in depth, signposting them to relevant places to find research
· 10-minute break from 11:50 until 12pm 
· They asked students what they had found/written
· The teacher introduced students to a framework that could be used to aid them in their critical thinking/writing
· The teacher provided examples of what not to in their work
· The teacher asked students to bring a specific social research book to their next session. They told students this could also be accessed via the library if they did not have one at home. They assured students that they would remind them of this via email
· Teacher 3 provided students with a task to do at home, and discussed the recommended reading for the session
· They then thanked everyone for their participation, and reiterated that they could be contacted via email if anyone had any questions after leaving the session

	What I have learned:
· Provide students with positive feedback and reassure them when they are on the right track
· Make students aware of the individuals that can help them within the institution 
· Regularly check in with students to see if they understand the content/have any questions on the content
· Try to, if possible, book a computer/IT room when setting tasks that will require the use of a computer. If this cannot be done, tell students in advance that they will need to bring a laptop/computer or book one from the library. This ensures everyone has equal opportunities/access
· Prompt students using q&a to help them develop their ideas 
· Try to, if possible, provide students with prior examples of what I am asking them to do
· Stay calm if technical difficulties arise and call upon a member of the IT team to help 
· Ensure I stay up to date on the subject matter being taught/relevant research/where to signpost students to in my institution etc.

	Targets to improve my own practice (mapped to professional standards):
After observing teacher 3, I will aim to meet the following targets to improve my own practice (mapped to professional standards):-

· Stay up to date on relevant research etc. relating to the topic. This links with the professional standard of maintaining and updating knowledge of policies and strategies relevant to my sector (by keeping abreast of developments in relation to my areas of leadership, ensuring learners and staff benefit from the latest knowledge and skills)

· Ensure all learners have access to resources needed for the lesson i.e. book an IT room/telling students to bring or book laptops in advance when doing tasks that require them. This relates to the professional standard of valuing and promoting diversity, equality of opportunity and inclusion (by providing all students with equal opportunities to learn)
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