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	Module Learning Outcomes 
(from module syllabus)

	Understanding role of constable 
· Evaluate the strategic drivers for professionalising policing and relevant policing and relevant national policing strategies

Maintaining Professional Standards 
· Critically explore the concept of integrity in a professional policing context
· Evaluate the strategic drivers for professionalising policing and relevant national policing strategies

Evidenced Based Policing
· Critically analyse evidence-based policing and ‘what works’ in policing
Communication Skills 
· Critically review methods for communicating and disseminating information in a policing context
Criminology & Crime Prevention 
· Critically evaluate crime prevention theories and strategies
Public Protection 
· Critically assess the impact of abuse upon victims
· Evolve professional strategies to deal with the impact of personal attitudes and values upon the investigation process
· Critically review the links between Serious and Organised Crime Groups and public protection issues
· Critically assess police strategies for dealing with public protection incidents
Digital Policing 
· Demonstrate a critical understanding of how to investigate complex internet-related crime and the impact of such crimes
· Understand procedures for obtaining and processing digital evidence in a policing context 
Counter Terrorism 
· Understand and explain the national counter terrorism structure
· Review and understand the insider threat in relation to counter terrorism

Response Policing 
· Critically evaluate public perceptions of response policing
· Critically evaluate response policing in the context of dealing with critical and major incidents
Policing Communities 
· Understand and employ relevant strategies and initiatives to deliver effective community policing
Policing the Roads 
· Understand and demonstrate knowledge of legislation and regulations relating to vehicles/drivers
· Understand and review professional practice in relation to roads policing pursuits











	TASK DESCRIPTION




Students are required to complete the following:

1000 words - Understanding the role of Constable/Maintaining Professional Standards
Critically evaluate the concept of ‘the professionalisation of the police service’ considering how ‘Maintaining Professional Standards’ ‘ethical and inclusive’ and ‘Coaching and Mentoring’ approaches contribute to this. 

	The intention of this assignment is to discuss and evaluate the concept of professionalisation of the police service, considering the importance of maintaining professional standards, being ethical, inclusive, and how coaching and mentoring contributes to this. The professionalisation of the police can be described as, “A new, loosely coupled system of regulation that has been developed in England and Wales. Policing’s professional body, the college of Policing, is central to this regulatory framework that has placed garment at a distance from constabularies and police representative associations” (Holdaway, 2017). It is believed that the professionalisation of the police has shifted throughout the years towards, a desire to standardise and limit occupational autonomy (Martin,2021). The code of Ethics has a central role in this as it contains the standards of professional behavior and policing principles which was introduced by the College of Policing (CoP) in 2014 as it is central to the professionalisation of the police service (Blackstones 2019, p.75)
	Maintaining professional standards is now at the centre of all police forces within England and Wales thereby allowing all forces to be governed by the same code of practice. Professional standards and ethical guidelines have become important components of policing as the highest professional standards and ethical behavior are the cornerstones of British policing (MacVean, Spindler and Solf 2013 p.1) The idea that the police are able to police by consent relies on the trust and confidence the public place in the police. The professional standards department play an important role in maintaining said trust (College of Policing, 2022). Standards are creating a uniformed police force within England and Wales and consequently contributing to the professionalisation of the police force. Green and Gates (2014:76) argue that professionals are guided by a code of ethical conduct that is the foundation for practice decisions and actions. This code of conduct thereby makes professions accountable to the society in which they serve, allowing transparency between the police and the public, resulting in a greater trust in the police force and those who break this code being held accountable.
	The police force being ‘Ethical and inclusive’ aids in the professionalisation of the police service. This can be seen through gender. As part of the Police Uplift program, female officers have accounted for 45% (1,451) of all new joiners to the force between July and September 2021 (College of Policing, 2022). Furthermore, the police force is the most ethnically diverse it has been in its history, with officers from ethnic minority groups making up 7.9% of all officers. (College of Policing, 2022).  Gwent police has its own policing networks, such as, BAME and LGBTQIA+ which aids in bringing together officers of minority ethnic and gender backgrounds highlighting the diverse officers currently working within the police and showcasing the diversity of the police force in the 21st century.
The collaboration between police and education has increased throughout the history of the police, which allows for further professionalisation of the police. It is believed that higher education is essential to police professionalism as better educated officers make better ethical choices (Baro and Burlingame 1999). Due to this the police have introduced a new entryway into the force via the means of education. Previously this was not a viable option. The Education Qualifications Framework (PEQF) establishes three different routes what are the qualifying standard required to enter policing in England and Wales (Brown 2020). The policing vision 2025, which has been written and agreed by the association of police and crime commissioner states the need for consistency within the role of a police constable, that the role of a constable does require skills, but these skills alone are not enough, they need to be back by a qualification known as a PEQF (College of Policing, 2020) Thereby showcasing to the public the police are a professional body, with a professional in every role. While it should be noted that officers completing the PEQF qualification alongside the role of a police constable find it demanding.
Coaching and mentoring within the police can impact the professionalisation of the police service. Coaching and mentoring is considered as informal professional development which can assist in improving knowledge transfer and operational effectiveness (Ordon, Dewar and Cameron, 2019 p.18). This concept is used as new officers enter into the Police force via the PEQF entry route, they are teamed up with a mentor allowing for a transfer of skills and ability.  The role of line mangers within the police can also aid in the mentoring process as knowledge is freely exchanged daily aiding in the professionalisation of the police. Mentors are usually people who engage in deliberate actions aimed at promoting learning (Bell and Goldsmith, 2013, p6). 
	 In conclusion the professionalisation of the police today has been made possible by the implementation of various concepts that have aided in the police being viewed as the professional body it is seen as today. It can be argued that the implementation of legislation put in place such as the Code of Ethics and the standards of professional behavior is at the forefront of making this possible. The requirement for education to enter the police has joined the police among the ranks of other professional careers today, like that of nurses and teachers, aiding in the ligitimisation of the force. However, this is not the end of the professionalisation of the police, for this success to continue will be dependent upon the provisions of appropriate training and management support. (Home Office, 2020)
(Word Count: 913) 

1000 words - Community/Response Policing/Policing roads/Conducting Investigations /Digital Policing
Critically evaluate the role of the police in one of the following areas:
Community policing (strategies and incentives)
Response policing (public perception and critical/major incidents)
Policing the roads (application of regulations) 
Counter Terrorism Policing (Structure/ Risks/Insider threat).  
Digital Policing (Internet related crime / Digital evidence retrieval).  

NB: If you wish to pursue a detective role within the police service, please choose the following option.

Critically evaluate the role of the police in:
Conducting Investigations (Volume, serious and complex) 

	The intention of this assignment it to critically evaluate the role of the police in their response to policing, both in terms of public perception and their response to critical and major incidents and the impact these can have on the public’s perception of the police force. The public’s perception of the police is a determining factor in whether their role is seen in a positive light. If the public are not satisfied with their response to incidents, they can lose trust in the police and ultimately feel undervalued.  Thereby impacting on the publics willingness to engage with police service's again. 
A critical incident is defined as, “Any incident where the effectiveness of the police response is likely to have a significant impact on the confidence of the victim, their family and/or the community” (College of Policing, 2022). This is not limited to but can include anti-social behavior; hate crime; pre-planned events; and internal incidents (College of Policing, 2022). A major incident is defined as; “an event or situation requiring a response under one or more of the emergency services’ major incident plans. This will usually include involving large numbers or people, either directly or indirectly”. (College of Policing, 2022). This can include but is not limited to; natural disasters; transport incidents; industrial; terrorism (College of Policing,2022). How the police respond to both critical and major incidents can impact the public perception of the force as it impacts the public directly. The police frontline comprises of those who are in everyday contact with the public and who intervene to keep people safe and enforce the law (HMIC,2011). The public perception of the police can be impacted by anyone working for the police, not just response officers, this can also include call handlers and police community support officers (PCSO)
The response the public receive to a call is a deciding factor on how they view the police; “The 05/06 British Crime Survey (BCS) found that around 39% of adults across England and Wales had some form of personal contact with the police. BCS and other data sources suggest that these individuals have, on average, lower levels of confidence in policing” (Bradford, Jackson and Stanko, 2009). Front line officers are at the forefront of assisting in changing the public’s perception of the police force. Victims of crime satisfaction rate is dependent to a great extent on the manner of the first officer to reach the scene, keeping victims up to date and informed about the outcome of investigation (Coupe, Griffiths,1999). These are factors that are predominantly under police control and can be improved via increased communication between victims and police officers. Due to the demand frontline officers currently face communication appears to fall sort resulting in a reduction in confidence within the police. Satisfaction with police is related to both distributive and procedural justice but the re-utilisation of police is conditional based upon preferred outcome. (Hickman, Simpson, 2003) If victims do not feel enough is done in relation to an incident the likelihood of them engaging in the future diminishes.  (within this paragraph maybe add something about the demands on frontline officers and how this can reduce the confidence in police)
	The media’s portrayal of the police can impact the public’s perception of policing within the United Kingdom. UK police forces are becoming increasingly proactive, strategic and professionalised in their use of the news media (Cooke and Sturges, 2009). The media used as a collaborative tool can aid in the positive public perception of the police, it continues to play a role as independent watchdog and reporter on police activity (Cooke and Sturges, 2009). The Freedom of Information Act (2000) aids in this as it provides any person, anywhere in the world, the right to access information held by public authorities, subject to several exemptions (College of Policing, 2022). The implementation of the Freedom of Information Act (2000) has aided in the media ability to report freely in relation to the police. However, for many in society, the media is relied upon as their main source of information from which they draw their opinions (Mullis, 2009) resulting in opinions formed of the police with a lack of research conducted, which can be detrimental if the media sources used are biased.
	An area's poverty level has a direct correlation on how victims of crime and the wider community feel that police respond to critical and major incidents. “Residents of these high-crime, heavily disadvantaged communities witness and experience intensive police presence, high rates of incarceration and community supervision, and concentrated violence” (Urban Institute, 2017). Residents of deprived communities view police negatively. “Residents of these high-crime, heavily disadvantaged communities witness and experience intense police presence, high rates of incarceration and community supervision, and concentrated violence and question the intent, effectiveness, and equality of the criminal justice system” (Vigne ,Fontaie and Dwivedi, 2017) Resulting in a unwillingness to engage and raised tensions in areas that would benefit from collaborative working with the police.
It is evident that the role of the police and how they respond to incidents has a direct correlation on the public’s perception of the police. The primary role of the police at major and critical incidents is the saving of life and limb (Argyll-bute.GOV, 2022), which is at the forefront of the Code of Ethics (College of Policing, 2022). The public perception of the police force in the United Kingdom is determined by several outside factors including, the media, the introduction of the Freedom of Information act, engagement with police and poverty levels. These can all be a catalyst for public opinion to be formed and it is evident that the public’s perception of the police is a dynamic concept open to change and interpretation. 
(word count: 953)

1000 words - Information and Intelligence/Communication Skills
Critically evaluate the methods used by police in gathering information and intelligence, how information contributes to the ‘tasking and coordinating’ process and how information and intelligence is communicated. 

	The intention of this assignment is to critically evaluate the various methods the police use to gather information and intelligence. It will then go on to further examine how this directly links to the tasking and coordinating process and finally how information and intelligence is communicated throughout the police force. It is firstly necessary to define the meaning of information and intelligence within the police, “All information obtained, recorded or processed for a policing purpose (College of Policing, 2022). It can include both information which is processed (known as data, including personal data) and information which has been subject to a process of evaluation (known as intelligence)” (College of Policing, 2022).
	The police acquire information and intelligence in a variety of ways, some examples of these would be active police patrols; CCTV; members of the public; Covert Human Intelligence Sources (CHIS). Information can be collected via routine collection, tasked, or volunteered information. Routine collection refers to information collected as part of operational activity such as responding to incidents (College of Policing, 2022). Tasked information is that of information concerned with problems and subjects identified in the intelligence requirement, examples of this would be from CCTV systems, CHIS and Automatic Number Plate Recognition (ANPR) (College of Policing, 2022). Volunteered information refers to information collected from the public, community contacts and partners (College of Policing, 2022). Police officers, as well as informants are the most trusted sources of intelligence. (Karn 2013, p32) CHIS play a significant role within human intelligence (HUMINT) but they come with the highest risk (James, Phythian, Wadie & Richards, 2016) When gathering intelligence by any means it is vital that it is done so without targets realizing that they are under investigation, to avoid compromising any investigation and to protect surveillance methods, enabling them to be used in the future (MI5, 2022).
	The police submit intelligence using a grading system known as the 3x5x2 model, this allows officers to grade the reliability of the source, intelligence reliability and how this information is best distributed (NAFN,2022). Police often disseminate this intelligence with other forces as it may be beneficial, as well as sharing with partner agencies who use it to complete their own intelligence or to take immediate action when required (National Crime Agency, 2022). Showcasing the benefits of partnership agencies working alongside the police forces throughout England and Wales. Allowing for greater communication and dissemination of vital information which can aid in better planning and help provided to those most in need. 
	The National Intelligence Model (NIM) is an Association of Chief Police Officers (ACPO) approved business model, used by each police force in the United Kingdom to deliver an effective intelligence – led service to its communities (Gwent Police, 2021). 
NIM was developed by the National Criminal Intelligence Service (NCIS) in response to challenges the police were facing in relation to information and intelligence. It represents a major effort to standardise intelligence related structures, process, and practices across all forces in England and Wales (John and Maguire, 2004). NIM has three tiers of analysis, starting with basic command unit at level 1, which focuses on low level issues, an example of these issues would be crime and anti-social behavior.  Level 2 is seen as a more comprehensive approach, requiring additional resources as it involves cross-border crimes which affect more than one BCU (Basic Command Unit) (Cope, 2004 p.191). Finally, level 3 refers to serious and organised crime on a national and international level (Kirby and McPherson 2004, p.37). The police also use MOPI, which is the Management of Police Information, providing a way of balancing proportionality and necessity that are central to the effective police information management (College of Policing, 2022). Providing a central model for all information.
	An integral part of the NIM is the tasking and coordination group (TCG). The purpose of this group is to coordinate the different elements of corporate governance. It also aids in force business planning; performance management and the strategic tasking and coordination functions need to be aligned (College of Policing, 2022). The tasking and coordination group frequently holds meeting to determine what intelligence to gather, to make tactical assessments and to allocate resources effectively (Kleiven 2006 p259). Findings from these meetings can aid in the assembling of new teams to tackle issues, assist in setting budgets and communicating relevant information and intelligence (Bryant and Bryant 2019 p.538). Resulting in the effective dissemination of information and intelligence.  
	It is evident that the dissemination of information within the police should not be readily available to all. With the College of Policing (CoP) stating that some in roles within the police force should only be provided with the intelligence gaps and simply given direction on how they might be filled (College of Policing, 2022). Intelligence-driven policing strategies are coming to the forefront in many countries, most noticeably in the legal commitment to the National Intelligence Model in the United Kingdom through the Police Reform Act of 2002 (Ratcliffe, 2006). This has been integral to information and intelligence within the police in the United Kingdom and the ability for this intelligence to be disseminated in a controlled manner to those deemed necessary. Information and intelligence are a vast sector of the police within England and Wales, and it is apparent that this information can be yielded from various sources. Furthermore, daily meetings via tasking and coordination groups are necessary for the dissemination of said intelligence throughout police forces.
(word count: 904)
	

1000 words - Public Protection
Critically evaluate police strategies for dealing with public protection incidents considering the impact of abuse on victims, the impact personal attitudes and values on the investigative process and the association between Serious and Organised Crime groups and public protection issues.
 	This assignment will look to critically evaluate strategies the police use when dealing with public protection incidents. Two strategies that will be looked at in this assignment will be the multi-agency public protection arrangements (MAPPA) and the Serious and Organised Crime strategy. It will also consider the impact of abuse on victims that range from physical to financial and how personal attitudes and values within society can influence the investigation process. It has been identified that Serious and Organsied Crime (SOC) affects more UK citizens, more often, than any other national security threat (House of Lords Library, 2020).
 It is first necessary to define a victim, “A person who has suffered harm, including physical, mental or emotional harm or economic loss which was directly caused by a criminal offence” (Bryant and Bryant 2019, p.296). The impact of crime can have financial or material effects on the victim but may also leave them with physical, behavioral, and emotional harm (UWTSD,2021). It is possible for trauma to effect victims’ emotions, memory, thinking and sense of self, as well as their relationships (CAMH, 2022). The Code of Practice for victims of crime sets out the minimum standard that must be provided to victims of crime by organisations in England and Wales (Ministry of Justice, 2020). Many victims are left unsatisfied after police contact, despite the role of the police in engaging with crime victims, research findings indicate that the police commonly fall short in responding to the needs of crime victims, particularly those victims of interpersonal violence (Barner and Carney, 2011). Many victims feel that they have not received clear enough information and the right support they need at the right time (HM Government, 2018, p18) leaving them dissatisfied after police contact and less likely to engage with the police in the future.
	Societies views towards gender can act as a barrier for victims willing to engage with the police, the proportion of females experiencing domestic abuse in 2019/20 was 7.3% double that of males (3.6%) (GOV.UK, 2020). It has been argued that attitudes towards victims can be based upon stereotypes, where there is a belief that men should hide their emotions in comparison to females where displaying emotion is considered acceptable (Mendelshon and Sewell, 2004, p.104). Unconscious bias can be present during the investigation process in relation to female offenders. Societies cultural stereotypes about women and gender, colour the way professionals in law enforcement, the legal system, the courts, and social policy agencies treat women who commit violent acts of aggression (Gilbert, 2002). Gender stereotypes are continuing to permeate our society and create the very cultural discourses that people in positions of power and in the population at large use to talk about women and violence (Gilbert, 2002).
	MAPPA are designed to protect the public, including previous victims of crime, from serious harm by sexual and violent offenders (MoJ,2012). MAPPAs work collaboratively with the police, probation and prison services and is believed to be key to the successful management of violent and sexual offenders (Bryant and Bryant, 2019, p. 298). The establishment and development of these multi-agency arrangements is one of the success stories of the Criminal Justice system (Criminal Justice, 2011). MAPPAs have enabled a culture of trust and openness in the agencies involved that encourage the thoughtful exchange of information between staff working with offenders (Criminal Justice, 2011).
	Organsied crime is defined as planned and coordinated criminal behavior and conduct by people working together on a continuing basis. Their motivation is often, but not always, financial gain (CPS.GOV, 2022). The serious and organised crime (SOC) strategy was set out in 2018 to tackle this issue as in 2018 it is reported that in the UK there were 4,600 organised crime groups operating (HM Government, 2018, p.11). Serious and Organised Crime criminals’ prey of the most vulnerable in society, including young children and their abuse can have lifelong implications (HM Government, 2018, p.5). Failing to protect vulnerable people is likely to expose those with the most needs to the greatest risk of harm (Her Majesty’s Inspectorate of Constabulary and fire & rescue, service, 2020). The impact of Serious and Organised crime is most apparent at local level, it can scar neighborhood and communities within them. Organised Crime Groups (OCG’s) undermine the local economy of these neighborhoods by running protection rackets, providing cheap labor, and undercutting legitimate businesses (The Police Foundation, 2017), leaving the most vulnerable in society with nowhere else to turn. 
A multi-agency approach to public protection can aid in communication and decision making, which in turn will help to safeguard victims and prevent further abuse (Bryant and Bryant 2019 p.296). This has successfully been achieved through the establishment of MAPPA. Multi-agency working is at the forefront of progression within public protection, however, there is still progression to be made, HMIP (2015) found nineteen recommendations in relation to the effectiveness of MAPPAs as it was noted that some areas were considered to be failing. While a victim’s response to a crime has the potential to differ across offence category (UWTSD, 2022) It is therefore evident that the trauma they face is personal and to a varying degree. Society attitudes towards stereotypes are prevalent in relation to investigation processes, this is highlighted in gender crime statistics. In conclusion the correlation between public protection and organised crime is prevalent as the vulnerability of victims is preyed upon by Organised Crime Gangs (OCG’s). 
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1000 words - Evidence based policing/criminology and crime prevention/criminal Justice
Critically analyse the concept of evidence-based policing and ‘what works’ in policing evaluating crime prevention theories and strategies and considering the options open to reduce re offending. 
	This assignment will look to critically analyse the concept of evidence-based policing and also ‘what works’ within policing. It will then go on to look at crime prevention theories and strategies. Finally, this assignment will then look at options that are available to reduce re-offending. Evidence based policing is defined as “The best available evidence is used to inform and challenge policing policies, practices and decisions”. (College of Policing, 2022) Evidence based policing can be seen as being strongly related to ethical decision making in the policing and doing the right thing for the right reasons. (Ramshaw, Silvestri and Simpson, 2019, p11) which is paramount to the Code of Ethics which all police officers must adhere to. 
	The College of Policing introduced the policing evaluation toolkit and also the crime prevention toolkit. This toolkit provides a framework for knowing whether an intervention is effective or not, and for assessing strength and impact. (College of Policing, 2022b) Allowing for the correct implementation of resource to yield the most effective results. It has been identified that evaluation is the crucial missing link in improving policing.  (Sherman 1998, p.4) Evidently the policing Evaluation toolkit is an essential component of evidence based policing. Police officers are also able to use the College of Policing’s database ‘What works’, a tool for crime reduction, which is a database full of crime prevention strategies and how effective they are. (College of policing, 2022)
	 “An EBP approach can be used by everyone in Policing. It can be supported by collaboration with academics and other partners”. (College of Policing, 2022) Bryant and Bryant (2019) have suggested that the police could encourage local communities to implement crime prevention strategies, an example of this would be neighborhood watch schemes. Through the collaborative approach community problems can be address and theories such as that of the broken window effect can be targeted and improvements made.  It has been noted that communities who actively bond together through a common sense of purpose, can produce crime reductions in highly disorganised areas. (Weisburd, Farrington and Gill 2016 p.79) The police also work closely with the probation and prison service, law enforcement itself and those in positions of political power.
	Crime prevention is paramount to the success of the police, and this has always been the case since the polices establishment in England in 1829 along with the codification of criminal law in the nineteenth century. (Gilling, 1997, p. 1) The modern crime prevention strategy has identified through evidence that the key drivers of crime are opportunity, character, the effectiveness of the criminal justice system, profit, drugs, and alcohol (Home office, 2016 p.2) This strategy sets out proposals which make crimes harder to commit or less appealing for criminals and this has been done through recognising the importance of an evidence-based approach to crime prevention. (Home office, 2016 p.4)  
The modern crime prevention strategy updates the way we think about crime prevention, aiming to build on the successes of the past while making the most of new research, techniques, and technology. (Gov.uk, 2022) Routine Activity Theory (RAT) is a crime prevention theory which believes that criminal opportunity arises only when three elements are present. The three elements needed for a crime to take place are a motivated offender, a suitable target, and the absence of a capable guardian. (Kleemans, Soudijin, Weenink, 2012 p.87) The outcome of this theory created the practice of ‘target hardening’. The idea is that if a crime is seen as more difficult or risky to commit then this will reduce the attractiveness of the criminal act and thereby deter the offender away from it. (Evans 2011 p.13) Another crime prevention theory is that of the Rational Choice Theory (RCT). This theory states that criminals use their own free will to weigh up the benefits and consequences associated with committing a crime in order to make a rational decision in relation to carrying out that offense. (Bryant and Bryant 2019, p.42) Both Routine Activity Theory (RAT) and Rational Choice Theory (RCT) are regularly used as crime prevention techniques within various department within the police and all police officers have a duty to aid in crime prevention. (Bryant and Bryant 2019, p.49) Any crime prevention strategy can take place on any person up to the age of 18 years who are not yet involved in criminality but are considered a risk. (Home Office 2016)
In order to reduce re-offending, rehabilitation programmes can be delivered through the criminal justice system. These programmes are effective in reducing crime and also reoffending by addressing the causes of offending, such as providing treatment for drug addiction and programmes improving offenders’ cognitive skills, or anger management. (Home Office 2016) Another example of rehabilitations programmes offered is that of after care programmes for young offenders who are resettling in their communities. This programme consists of both monitoring and supervision as well as providing support in other areas. (CoP 2017). 
The concept of Evidence Based Policing lays the foundations for crime preventions strategies to work successfully within local communities. Crime prevention strategies have been able to progress due to progression being made with technology. The College of Policing has made this possible. In turn, this therefore allows for the successful implementation of a variety of crime prevention strategies. Without the success of evidence based policing, crime prevention strategies, in turn, would struggle to be effective and ultimately not benefit the local communities. 
(Word Count: 901)
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	GUIDANCE FOR STUDENTS IN THE COMPLETION OF TASKS




NOTE: The guidance offered below is linked to the five generic assessment criteria overleaf.

Engagement with Literature Skills
Your work must be informed and supported by scholarly material that is relevant to and focused on the task(s) set; you should make use of scholarly reviews and primary sources, where appropriate (for example, refereed research articles and/or original materials appropriate to the discipline).    You should provide evidence that you have accessed a wide range of sources, which may be academic, governmental and industrial; these sources may include academic journal articles, textbooks, current news articles, organisational documents, and websites.  You should consider the credibility of your sources; academic journals are normally highly credible sources while websites require careful consideration/selection and should be used sparingly.   Any sources you use should be current and up-to-date, mostly published within the last five years or so, though seminal/important works in the field may be older.  You must provide evidence of your research/own reading throughout your work, using a suitable referencing system, including in-text citations in the main body of your work and a reference list at the end of your work. 

Guidance specific to this assessment: At level 6 you should be reading extensively on the subject area, your sources should be reliable. Try to limit the quantity of journalistic sources you use and, instead include peer reviewed journal articles or academic sources. The Universities library is 90% available on line this allows you to access journals through the library, make use of this to gain good grades. 


Knowledge and Understanding Skills
At level 6, you should be able to demonstrate coherent and detailed knowledge and a systematic understanding of the subject area, at least some of which is informed by the latest research and/or advanced scholarship within the discipline. You should be aware of the uncertainty, ambiguity and limits of knowledge. Your work must demonstrate the growing extent of your knowledge and systematic understanding of concepts and underlying principles associated with the subject area.  Knowledge relates to the facts, information and skills you have acquired through your learning.  You demonstrate your understanding by interpreting the meaning of the facts and information (knowledge). This means that you need to select and include in your work the concepts, techniques, models, theories, etc. appropriate to the task(s) set.  You should be able to explain the theories, concepts, etc. meaningfully to show your understanding.  Your mark/grade will also depend upon the extent to which you demonstrate your knowledge and understanding; ideally each should be complete and detailed, with comprehensive coverage. 

Guidance specific to this assessment: You should read to build your knowledge base on the subject using lectures as a basis for learning, if you do not understand an element of the teaching make an appointment to speak to your lecturer. Attendance is key to develop your knowledge and understanding. 


Cognitive and Intellectual Skills
You should be able to: critically evaluate evidence, arguments, assumptions, abstract concepts and data some of which are at the forefront of a discipline (and that may be incomplete) to devise and sustain arguments, to make judgements and/or solve problems; describe and comment upon particular aspects of current research, or equivalent advanced scholarship, in the discipline Your work must contain evidence of logical, analytical thinking, evaluation and synthesis. For example, to examine and break information down into parts, make inferences, compile, compare and contrast information.  This means not just describing what! But also justifying: Why? How? When? Who? Where? At what cost? At all times, you must provide justification for your arguments and judgements.  Evidence that you have reflected upon the ideas of others within the subject area is crucial to you providing a reasoned and informed debate within your work.  Furthermore, you should provide evidence that you are able to make sound judgements and convincing arguments using data and concepts.  Sound, valid conclusions are necessary and must be derived from the content of your work.   Where relevant, alternative solutions and recommendations may be proposed.

Guidance specific to this assessment: Avoid descriptive accounts of subject areas, you should at this level be discussing and arguing points, do not try to discuss too many points, select an area of study and then analyse and discuss this area.  


Practical Skills

At level 6, you should be able to apply the methods and techniques that you have learned to review, consolidate, extend and apply your knowledge and understanding, and to initiate and carry out projects. You will deploy accurately established techniques of analysis and enquiry relevant to the discipline, and apply them in complex and unpredictable contexts, to devise and sustain arguments and/or to solve problems. You should be able to frame appropriate questions to achieve a solution - or identify a range of solutions. You should be able to demonstrate how the subject-related concepts and ideas relate to real world situations and/or a particular context.  How do they work in practice?  You will deploy models, methods, techniques, and/or theories, in that context or circumstances, to assess current situations, perhaps to formulate plans or solutions to solve problems, or to create artefacts, some of which may be innovative and creative.  This is likely to involve, for instance, the use of real world artefacts, examples and cases, the application of a model within an organisation and/or benchmarking one theory or organisation against others based on stated criteria.  You should show awareness of the limitations of concepts and theories when applied in particular contexts.


Transferable Skills for Life and Professional Practice 

Your work must provide evidence of the qualities and transferable skills necessary for graduate-level employment requiring the exercise of initiative and personal responsibility and decision-making in complex and unpredictable circumstances.  This includes demonstrating: the learning ability for professional development to advance existing skills and acquire new competences of a professional nature that will enable you to assume significant responsibility within organisations; that you can initiate and complete tasks and procedures, whether individually and/or collaboratively; that you can use appropriate media to effectively communicate information, arguments and analysis in a variety of forms to specialist and non-specialist audiences; fluency of expression; clarity and effectiveness in presentation and organisation. Work should be coherent and well-structured in presentation and organisation.







































	     STUDENT FEEDBACK FORM




This section details the extent to which the assessment criteria are demonstrated by you, which in turn determines your mark. The marks available for each category of skill are shown. Lecturers will use the space provided to comment on the achievement of the task(s), including those areas in which you have performed well and areas that would benefit from development/improvement.
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	Generic Assessment Criteria 
	Marks available
	Marks 
awarded

	1. Engagement with Literature Skills
.
	15
	

	




	
	

	
	
	

	2. Knowledge and Understanding Skills
	20
	

	




	
	

	
	
	

	3. Cognitive and Intellectual Skills
	25
	

	




	
	

	
	
	

	4. Practical Application Skills
	20
	

	




	
	

	
	
	

	5. Transferable Skills for Life and Professional Practice
	20
	

	


	
	

	
	
	




	Assessment Mark (Assessment marks are subject to ratification at the Exam Board.  These comments and marks are to give feedback on module work and are for guidance only until they are confirmed. )
	Late Submission Penalties (tick if appropriate)
	%

	
	Up to 1 week late (40% Max)
	
	

	
	Over 1 week late (0%)
	
	





	GENERIC ASSESSMENT CRITERIA




	Level 6

	In accordance with the Framework for Higher Education Qualifications, at the end of Level 6 students should have coherent and detailed knowledge and a systematic understanding of their subject area, at least some of which is informed by the latest research and/or advanced scholarship within the discipline. They will be able to accurately deploy established techniques of analysis and enquiry within a discipline, using their conceptual understanding to devise and sustain arguments and/or to solve problems. They should be aware of the uncertainty, ambiguity and limits of knowledge. They should be able to critically evaluate evidence, arguments, assumptions, abstract concepts and data (that may be incomplete), to make judgements, and to frame appropriate questions to achieve a solution - or identify a range of solutions. They will apply the methods and techniques that they have learned to review, consolidate, extend and apply their knowledge and understanding, and to initiate and carry out projects. They will have the ability to manage their own learning, and to make use of scholarly reviews and primary sources (for example, refereed research articles and/or original materials appropriate to the discipline). They will demonstrate the qualities and transferable skills necessary for employment requiring: the exercise of initiative and personal responsibility; decision-making in complex and unpredictable contexts; the learning ability needed to undertake appropriate further training of a professional or equivalent nature.




	Level 6
	FAIL
	MARGINAL FAIL
	SATISFACTORY
(3rd / Pass)
	GOOD
(2.2 / Pass)
	VERY GOOD
(2.1 / Merit)
	EXCELLENT
(1st / Distinction)
	EXCEPTIONAL
(1st / Distinction)

	Category
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-84%
	85-100%

	Engagement with literature (including reading, referencing,
academic conventions and
academic honesty) 
	Little or no evidence of reading and/or reliance on inappropriate sources.
Views and findings mostly unsupported and non-authoritative.
Referencing conventions used incoherently or largely absent.
	Poor engagement with essential reading. No evidence of wider reading. Reliance on inappropriate sources, and/or indiscriminate use of sources. Heavily reliant on information gained through class contact. Inconsistent and weak use of referencing.
	Engagement with a limited range of mostly relevant and credible sources. Some omissions and minor errors.
Referencing conventions evident though not always applied accurately or consistently.
	Engagement with an appropriate range of research-informed literature, including sources retrieved independently. Some over-reliance on texts. Referencing may show minor inaccuracies or inconsistencies.
	Engagement with a wide range of research-informed literature, including sources retrieved independently.
Selection of relevant and credible sources.  Very good use of referencing, with no/very few inaccuracies or inconsistencies.
	Engagement with an extensive range of relevant and credible literature, informed by the latest research. Consistently accurate application of referencing. 
	Exceptional engagement with an extensive range of relevant and credible literature, informed by the latest research. High-level referencing skills consistently and professionally applied.

	Knowledge and understanding (Coherent and detailed knowledge and systematic understanding of the subject area, at least some of which is informed by the latest research and/or advanced scholarship within the discipline.)
	Major gaps in knowledge and systematic understanding of the subject matter. Substantial inaccuracies. No awareness of knowledge of the latest research and/or advanced scholarship within the discipline.
	Gaps in knowledge, with only superficial systematic understanding. Some significant inaccuracies and/or irrelevant material.  No awareness of knowledge of the latest research and/or advanced scholarship within the discipline.
	Limited knowledge and systematic understanding of the relevant concepts and principles within the subject area which to some limited extent, is informed by current research and scholarship. 
	Knowledge is reasonably detailed, accurate with a good systematic understanding of the field of study and to some extent, current research and scholarship.
	Knowledge is reasonably extensive coherent and detailed.  Exhibits very good understanding of the breadth and depth of established views, and the work is, at least in part, well-informed by current research and scholarship. 
	Excellent coherent and detailed knowledge and systematic understanding of the principles and theories of current research and scholarship. Clear awareness of challenges to established views and the limitations of the knowledge base.
	Exceptionally coherent and detailed knowledge and systematic understanding of the principles and theories of the subject, well-informed by current research and scholarship. A critical, sophisticated and nuanced awareness of the ambiguities and limitations of knowledge.

	Cognitive and intellectual skills 
(Conceptual and critical thinking, analysis, synthesis and evaluation of research, assumptions, abstract concepts and data (that may be incomplete); logic, argument and judgement.) 
	Wholly or almost wholly descriptive work. Little or no analysis, synthesis or evaluation.
Failure to develop arguments, leading to illogical or invalid judgements. Unsubstantiated generalisations, made without use of any credible evidence.
	Largely descriptive work, with superficial use of critical evaluation. Weak development of arguments and judgements. Information accepted uncritically, uses generalised statements made with scant evidence and unsubstantiated opinions. Ideas sometimes illogical and contradictory.
	Limited attempt at critical thinking, analysis, synthesis and evaluation, tending towards description.
Some evidence to support emerging arguments and judgements but these may be underdeveloped or with a little inconsistency / mis-interpretation.
Asserts rather than argues a case.
	Some critical thinking, analysis, synthesis and evaluation. Can analyse new and/or abstract concepts and data without guidance.
An emerging awareness of different stances and ability to use evidence (that may be incomplete) to support the argument.
Mostly valid arguments and logical judgements. Some tendency to assert/state opinion rather than argue on the basis of reason and evidence.
	Sound critical thinking, analysis, synthesis and evaluation demonstrating critical thinking. Ability to devise and sustain persuasive arguments, and to review the reliability, validity and significance of evidence (that may be incomplete) to make mostly appropriate and valid judgements. 
	Excellent critical thinking, analysis, synthesis and evaluation. Ability to investigate contradictory or incomplete information and make strong, persuasive, arguments and sophisticated judgements. Some evidence of independent thought and ability to ‘see beyond the question’, suggesting a grasp of the broader field and wider concepts.
	Exceptional critical thinking, analysis, synthesis and evaluation based on judiciously selected evidence. 
Ability to investigate contradictory or incomplete information and make strong, persuasive, arguments and sophisticated, nuanced, judgements. Evidence of independent thought and ability to ‘see beyond the question’, suggesting an outstanding grasp of the broader field and wider concepts.

	Practical skills
(Apply/deploy accurately established tools and techniques; initiate and carry out projects; formulate solutions to solve problems in complex and unpredictable contexts.)
	Limited or no use of methods, materials, tools and/or techniques.
Little or no appreciation of the context of the application.
Limited understanding of the application of theory to practice or making appropriate links between the two.
Very weak problem-solving skills in complex and unpredictable contexts. 
	Rudimentary application of methods, materials, tools and/or techniques but without consideration and competence. Flawed appreciation of the context of the application.
Weak understanding of the application of theory to practice, with only occasional evidence of making appropriate links between the two. Weak problem-solving skills in complex and unpredictable contexts. 

	An adequate awareness and mostly appropriate application of well-established methods, materials, tools and/or techniques.
Basic appreciation of the context of the application. Theoretical knowledge and understanding applied in practice, but not always making logical links between the two.
Can identify problems and propose basic solutions in complex and unpredictable contexts without fully appreciating the complexity. 
	A good and appropriate application of standard methods, materials, tools and/or techniques.
Clear appreciation of the context of the application. Mainly consistent, accurate and logical application of theory to practice, making appropriate links between the two
Can identify problems and propose mostly appropriate solutions in complex and unpredictable contexts.
	A very good application of a range of methods, materials, tools and/or techniques.
Very good consideration of the context of the application, with perceptive insights. Can identify problems and propose appropriate solutions in complex and unpredictable contexts.
Evidence of some innovation and creativity. 
	An advanced application of a range of methods, materials, tools and/or techniques.
The context of the application is well considered, and insightful.
Application and deployment extend beyond established conventions.  Can identify complex problems and propose excellent solutions. Innovation and creativity evident.
	Exceptional levels of application and deployment skills in unpredictable, practical contexts, drawing skilfully on the latest research within the discipline. Can identify complex problems and propose sophisticated solutions. Assimilation and development of cutting edge processes and techniques.

	Transferable skills for life and professional practice
(Exercise of initiative and personal responsibility; professional development; initiate and complete tasks and procedures: individually and/or collaboratively; use appropriate media to communicate effectively; fluency of expression; clarity and effectiveness in presentation and organisation.)
	Communication medium is inappropriate or misapplied.
Work is poorly structured, disorganised and/or confusingly expressed. Very weak use of language and/or very inappropriate style. Little or no evidence of autonomy (or collaboration, where relevant) in the completion of tasks. Little or no evidence of the skills required in graduate employment.

	Communication medium is poorly designed and/or not suitable for the audience. 
Work is poorly presented in a disjointed manner. It is loosely, and at times incoherently, structured, with information and ideas often poorly expressed. Weak use of language and/or inappropriate style. Weak independent initiative (or collaboration, if relevant). Limited evidence of the skills required in graduate employment.
	Can communicate in a suitable medium but with some room for improvement. 
Mostly ordered presentation and structure in which relevant ideas / concepts are reasonably expressed. Work may lack coherence in places. Can work as part of a team, but with limited involvement in group activities. 
Demonstrates the basic skills required in graduate employment, with some areas of minor weakness.
	Can communicate effectively in a suitable format, but may have minor errors.
Mostly coherent, organised work, in a suitable structure and is for the most part clearly expressed. Can work effectively independently and/or as part of a team, with clear contribution to group activities. 
Demonstrates the skills required in graduate employment, with some areas of strength and some of minor weakness.
	Can communicate well, confidently and consistently in a suitable format.
Work is coherent, fluent, well-structured and organised. Can work very well autonomously and/or as part of a team, with very good contribution to group activities. 
Demonstrates very good graduate employment skills, with just occasional minor weakness.
	Can communicate professionally confidently and consistently in a suitable format.
Work is coherent, very fluent and is presented professionally. Can work autonomously with initiative. Where relevant can work professionally within a team, showing leadership skills as appropriate, managing conflict and meeting obligations. Demonstrates excellent graduate employment skills and an appetite for further development.
	Can communicate with an exceptionally high level of professionalism. 
Work is exceptionally coherent, very fluent and is presented professionally. Can work exceptionally well and professionally within a team, showing advanced leadership skills. Demonstrates exceptional graduate employment skills and an appetite for further development.
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