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Abstract- 
The UK has witnessed a widespread political debate surrounding immigration in many communities across England, Wales, Scotland, and Ireland. There are persistent evidence gaps about what works for refugee and asylum-seeking learners in UK schools and how school staff access training and support. Recent Wales-focused studies highlight both systemic responses and the lived experiences of young refugees, showing the need for learner-focused context-sensitive TESOL research. This research will focus on investigating the perceived integration levels of Unaccompanied Asylum-seeking Children, comparing their English language learning levels who live within the Swansea area. It is recorded that 230 Unaccompanied Asylum-Seeking Children were relocated to the Swansea Local Authority during 2023 (Gov Wales, 2023). A mixed-methods approach will be used to confirm the triangulation of the results accurately. This research also aims to contribute to the existing literature on the topic area while gaining a clearer understanding of the varied challenges that many Unaccompanied Asylum-Seeking Children face when learning English as a second language, with the ultimate goal of integration within the UK.  
Introduction -  
There has been a growing interest in relation to integration, which can be said is due to the development of the dispersal system within the UK, which saw immigrants being dispersed into different communities around the UK, rather than immigrants being predominantly dispersed into London. It has been stated that immigrants need to access services and support networks to ensure that the area they have been relocated to can become their new home. During 2002, the integration of immigrants was noted to be of high importance by the publication of national strategies for the integration of refugees (Home Office, 2002). This publication has highlighted the requirement for ideas to be developed for immigrants.  
During 2016, a parliamentary report on social integration reported that ESOL funding should be improved and innovative policy ideas should be investigated to ensure that there are a higher number of opportunities available for English language classes (UK Government 2016, 18). It can be said that ESOL classes can be a successful form of integrating individuals into a community of primarily first-language English speakers. By attending these classes, individuals start to form a sense of belonging within the classes, as all students will have a mixed ability in the English language. With various approaches to ESOL, this can create a mixture of outcomes for the learners within these classes. Whilst many politicians state that integration is the key to immigrants being accepted by the wider communities, for many of the public and politicians, this can be defined differently (UK Government, 2005) Bohman, (2005) critical theory is focused on the social injustices and imbalances of power that immigrants can endure this is largely due to exclusion that they feel when relocating to a new country. It can be said that this is due to the language barrier that they face when they are new to a country with a language that they do not know. When immigrants enrol on an English learning course within the UK, this will enable them to decrease the gap of exclusion that they may feel within their communities. This shows ESOL can empower immigrants and stop the social exclusion that many face when they first arrive in the UK. 
The recent political agenda within the UK surrounding immigration in many communities has shown that the general public feel that there have been too many immigrants coming to the UK, and many are not integrating in the communities in which they are residing. (BBC news 2015). Much of the research has been undertaken within England and has been based on statistical data of immigration status of those individuals who arrive in the UK, those in detention centres, returnees and those who have failed asylum claims. There has not been much research in this topic area within the Welsh region. It can be said that this has caused a void within the research that allows researchers to gather information on Asylum-seeking children and young people. Their perspective on their English learning and the requirements of the English language to integrate within their communities in Wales has not been investigated thoroughly. Due to a lack of research within this topic area, it could be said that there are negative feelings of prejudice towards the Asylum-seeking children as well as their communities. This lack of research hinders the integration of these children, who are classed as vulnerable members of society. This research will focus on the general location of Swansea and will engage with individuals who are or have been previously registered as an Unaccompanied Asylum-Seeking Child aged 16 years+. All participants' anonymity will be kept. All trauma-informed protocols will be used to engage with participants during selected interviews with several participants; an expected 20+ participants will have to answer the questionnaire. All data will then be analysed thoroughly; results will then be discussed during the conclusion of the research. This research will add to the gap within the topic area.  
Literature review -  
The United Nations Convention on the Rights of the Child (UNCRC, 1989) showed that Children and Young People (CYP) worldwide have a human right to access education, including refugee and asylum-seeking children (ASC). Consequently, the UK is compelled to support all refugee children in accessing education that enables them to thrive (Reakes, 2007). To provide adequate and right support for refugee and asylum-seeking CYP in education, it is essential to understand their specific needs (Arnott et al., 2009). Existing research shows that CYP from refugee and asylum-seeking backgrounds have distinct educational experiences in the UK compared to their peers (Candappa, 2000; Ashlee & Gladwell, 2020). However, there is still a gap in research concerning the educational experiences of refugee and asylum-seeking children and young people living in Wales (Dunkerley et al., 2006; Maegusku-Hewett et al., 2007). Further research is necessary to develop a comprehensive understanding of these experiences, which is the focus of the present study. This dissertation looks to contribute to the literature by examining the beliefs of Unaccompanied Asylum-Seeking Children (UASC) studying ESOL in Wales, thereby providing a more nuanced understanding of the current research landscape. To accurately capture the perspectives of children and young people on education, it is crucial to prioritise their voices (UNCRC, 1989). 
It has been reported by the United Nations High Commissioner for Refugees (UNHCR, 2022) that there are approximately 89.3 million people who have been displaced from their country of origin due to conflict, persecution, violence, and varying violations of human rights. Around 13 million have been recorded as refugee children under the age of 18 (UNHCR, 2022b). The UK has historically accepted refugees and asylum seekers (Refugee Council, 2022), as well as many European countries. During the period of 2016 and 2020, the UK government accepted 20,319 individuals to the UK under the Syrian Vulnerable Persons Resettlement Scheme (SVPRS) 50% of these were children. Between 2021 and 2022, asylum applications increased by 99% within the UK (Home Office, 2022). It is recorded by Gov Wales (2025) that 230 UASC individuals were placed within the Swansea area during 2023. This shows that there are many asylum-seeking children and young people (CYP) living within Wales and the Swansea area, and the numbers are continuing to rise every year. All refugee and asylum-seeking children are entitled to gain access to the education system, even though these numbers add little to the overall population within the education system. This evidence also shows that research is needed to enable professionals to clearly gain a better understanding of the opinions of these individuals towards their English learning. By gaining a better understanding of their perception towards ESOL (English Speakers of Other Languages), adequate support will be able to be offered to these individuals, allowing them to feel that their voices are heard and giving them a feeling of self-empowerment in relation to their English learning journey, whilst also developing support for future new arrivals to the UK.   
Methodology- 
This proposal adopts a mixed-methods case study design involving individuals who have been or are classified as Unaccompanied Asylum-Seeking Children in Wales. Specifically, living in the Swansea area, this will be for easier access to all participants by the researcher conducting the study. Data collection will include learner interviews using trauma-informed protocols, whilst also using a learner-based level questionnaire for participants to answer. By using quantitative and qualitative data, the researcher will be able to provide a comprehensive understanding of learner beliefs towards their English level of learning and requirements to achieve their goals in their lives within the UK. Support will be offered to all participants before and after the study has been conducted. Participants will be signposted to relevant services that may offer support and guidance to the participants if they need it. Participants will be notified that they have the right to withdraw their participation from the study at any time, with no repercussions for withdrawing. Participants will be required to be 16+ years of age, enrolled in a UK community-based English programme with mixed ability levels. Due to the topic area of interest, strict ethical safeguards will be implemented throughout the research, including informed consent and assent, confidentiality will be fully explained, safeguarding procedures will be followed, and sensitivity to immigration status and trauma will be maintained. When working with asylum-seeking young people, strict ethical safeguards are needed: informed consent (and assent), confidentiality, safeguarding procedures and sensitivity to immigration status, as well as their trauma that they may have due to their displacement. All participants will be signposted to varying services that will have resources and the correct training to offer them support with any impact that this research may have on their emotional well-being, as well as educational support available to them. 
Data Analysis-  
Quantitative data will be used in the form of a questionnaire, which will be designed as a 5-point Likert Scale for easier use for the participants as well as the analysis process for the researcher. By using a 5-point Likert Scale, the researcher will be able to decipher the trends that are being recorded. The data will then be analysed using the SPSS software. A 2-way ANOVA test will be conducted to find whether there is a statistical difference between the difference in level of English and the level of integration determined via their answers to the questionnaire. 
Qualitative data will then be completed by using the NVIVO software that is available to the researcher via their university, and thematic analysis of the interviews and observations can be noted. Themes will then be coded for individuals' engagement throughout.   
Timeline process-   
	Stage  
	Dates  


Literature review                                             Month 1-2   
Research design Finalisation                         Month 2   
Data collection                                                Month 3-4   
Data analysis                                                  Month 4-5   
Writing up                                                       Month 5-6   
Submission                                                    Month 6   
Expected outcomes-  
The expected outcome is that UASC (Unaccompanied Asylum-Seeking Children) ESOL (English for Speakers of Other Languages) learners may perceive their English language skills negatively. This negative belief can undermine their confidence in seeking employment and lead them to feel that their English ability is insufficient for achieving success in their lives. Participants might experience anxiety and stress regarding their English language abilities, which could prevent them from pursuing desirable employment opportunities necessary for a successful life in the UK due to their own bias towards perceived discrimination due to their English level. 
Conclusion- 
To address this issue, support can be tailored to meet the specific needs of the UASC community, enabling them to engage with their local communities and flourish in their environments. This support will have a positive impact on all communities involved and empower UASC individuals to seek suitable employment opportunities. Furthermore, this research could encourage UASC individuals to become more actively involved in educational opportunities, supporting them to be contributing members of society. The predicted outcome is that Unaccompanied Asylum-Seeking Children (UASC) enrolled in English for Speakers of Other Languages (ESOL) courses may develop a skewed belief about their English language proficiency. This detrimental view can significantly undermine their self-esteem and confidence when trying to enter the job market. As a result, they may feel ill-equipped to achieve their personal and professional goals, believing their language skills are inadequate for success in various aspects of life within the UK. 
 
Many participants in this demographic tend to experience heightened levels of anxiety and stress regarding their ability in English, which can create significant barriers to pursuing employment opportunities that align with their skills and aspirations. This emotional strain may lead them to shy away from applying for jobs they want, limiting their potential for growth and integration into British society. 
 
To effectively address these challenges, it is crucial to provide customised support tailored to the unique needs of the UASC community. Such support could include targeted language workshops, mentorship programs, and career counselling designed to build both linguistic and interpersonal competencies. By fostering a sense of belonging and enhancing their language skills, we can enable these individuals to connect more deeply with their local communities and navigate their environments with greater confidence. 
 
This research may create a comprehensive support strategy that will not only positively affect the UASC individuals but also benefit the broader communities in which they live. Empowering UASC individuals to pursue suitable employment opportunities will lead to their active engagement in educational programs and community initiatives, reinforcing their roles as valuable and contributing members of society. Through this research, we aim to cultivate a more inclusive environment that acknowledges and promotes the potential of UASC learners, paving the way for a successful integration into the workforce and society at large.
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