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The purpose of this assignment is to explore and evolve teaching practices. The task was to pick an aspect of teaching, an aspect that needs further attention. During my first placement, in an inner city school in Swansea, I found there was a lack of using different locations for learning purposes. This was down to varying factors, from adverse weather conditions to logistics regarding space. For example I was due to conduct a PE session only for it to be cancelled two weeks running due to the sports hall being used for a special assembly and a parent workshop. The only experience I had was accompanying the class to a local castle and I found the class to be well behaved and very engaged. This led me to question whether the involvement from children in their respective tasks would increase or decrease dependant on location. Does going outside to learn result in better learning? Or does the new environment, a lack of familiarity detract from learning?
[bookmark: _Toc385266690][bookmark: _Toc385267110][bookmark: _Toc385326141][bookmark: _Toc385329139][bookmark: _Toc385331164]Research context

	Therefore the aim of this research is to observe the involvement of children who take part in outdoor learning, using the same behaviour management strategies that we have found to be successful in the regular classroom environment. Along with myself, my research partner did not have the opportunity to teach in a setting different to the classroom and therefore we decided that this had the potential to develop into some interesting research and the subsequent results. This research will attempt to answer questions that my research partner and I have about our experiences in school. However it will not answer or seek to answer a nation-wide educational problem nor will it discover any ground-breaking results. This research will simply be seeking out the question to our particular observations and thus it will be a relatively small-scale in its nature. As developing teachers, we felt that the research would be vital due to the fact that it would produce in-depth results about an area of teaching that we had missed and was in need of evolving. The research would address a gap that both my partner and myself have. We felt confident with the positive behaviour strategies that we had developed in the short space of time within the school and we pondered whether these familiar strategies would work in an unfamiliar setting. Thus part of our research is using particular strategies to see their effects. Our research is based in a foundation phase setting.
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	There is substantial literature that debates the positives and advantages of taking learning outside of the traditional classroom context. Our research will be focused upon the involvement of the children in these out of class locations. Firstly it seems pertinent to address why outside learning is important, this research is set to take place outdoors and therefore we need to address why going outdoors is beneficial for children. The majority of commentators will argue that it is crucial to the development of children. Tovey (2007) states that the outdoor learning provides a unique environment. She argues that the outdoors is vital as it can offer opportunities that the indoors cannot provide, there is more space and freedom out of the classroom and implies that children will feel more comfortable in the outdoors (Tovey 2007). Echoing this sentiment Bilton suggests that the outdoors addresses many needs for the developing child (2010). Macblain discuss the disadvantages of not allowing children enough time to access the outdoor environment. He suggests that a lack of time outside will stint the growth of key attributes, such as gross and fine motor skills and the ability to pay attention for long periods of time (Macblain 2014). Indeed there are suggestions that a lack of time spent in the outdoors at an early age can create issues that effect later life, Louv (2009) argues that an exposure to nature can lessen the symptoms of Attention Deficit Hyperactivity Disorder (ADHD). Similar to Bilton, he makes the link that being in the presence of nature can help children develop in terms of physicality and mental health (Louv, 2009). Outdoor learning has traditionally been viewed by teachers with little enthusiasm, the introduction of the Literacy and Numeracy Framework (LNF) has seen a shift towards a cross-curricular approach to learning and learning outdoors has the potential to seamlessly fit with this new approach (Plymouth University 2016). This research is attempting to gauge how children involve themselves in sessions that are outside the regular and traditional classroom context, therefore it is relevant to find out existing theories and literature regarding what happens when children go outside to learn. Children seem to have a natural affinity towards being outside, anyone who has spent anytime in a Primary school setting will have witnessed something close to an obsession with the outside. Sedgewick (2012) notes how children daydream when looking out of the window and how excitable they get when the class door opens until they realise that it is not any news of import. He argues how learning is too confined to the four walls and their bubble, inside their classroom, when in fact the skills they are learning relate to the outside world. The outside world is where they will end up, the classroom is only a temporary part of their life and yet the learning that takes place outside of it, is rarely recognised and often played down (Sedgewick 2012). Some teachers will often only use outdoor spaces if the weather is fine and even then they do not make use of the outside space well, the result is doing the same activity, just outdoors (Maynard and Walters 2007). The majority of children do not have the same sensibilities, they have no regards for the weather and they seem not to be troubled by the quality of resources. They seem to just want to be outside, Bilton (2012) argues that they have some inner sense of how the outdoors is a natural learning environment and one where they can feel at ease and comfortable. Indeed Estyn (2011) conducted an evaluation of outdoor learning and concluded that children profit from time spent outdoors, their concentration levels, engagement and even behaviour seem to improve. We will be researching how various behaviour management strategies impact the involvement of the children, so it’s relevant to ask what is behaviour management? Having a series of strategies that can lessen the amount of disruptive behaviour will improve the learning that takes place. It is an essential quality, as effective teaching cannot take place without managing and controlling the behaviour of children (Cowley 2001). It is important to note that behaviour issues and their solutions have evolved over the years and the days of corporal punishment are, thankfully over, officially ending in 2000 (Grigg 2010). The modern ways of dealing with behavioural issues is to delve deeper into what is causing problems, there will be evidence of social or economic issues that will be the root and the cause of these problems (Macblain 2014). Many adults will often refer to a child as naughty, however this must be discouraged and the focus should be on understanding said behaviour and how to coax desirable behaviour out (Grigg 2010). We will be attempting to use techniques that we have developed during our time in the classroom to manage the behaviour of the children when outside and to a certain extent control them so that learning takes place from the activity.
[bookmark: _Toc385266692][bookmark: _Toc385267112][bookmark: _Toc385326143][bookmark: _Toc385329141][bookmark: _Toc385331166]Methodology

In this next section I will attempt to look into the ways that we collected our data. Gathering research from scratch is a daunting process, especially for a prospective teacher who has limited knowledge of said process and who may have never conducted any form of research of this type before. Simply put conducting research is broad and wide-ranging and it can entail many theories and ideas. To counteract this, the university has suggested we do the research in the format of a lesson study. This will allow the researchers to follow a research process but one that is not too vague and broad, it will enable us to conduct viable research within set parameters and guidelines. Lesson study is a form of action research. Action research can be labelled as a form that aims to advance and change a practice undertaken by those directly involved in said practice (OU 2005). The emphasis of action research is on the practitioner who is involved in all process, designing a question, planning how it will be carried out and reflecting on the results (Grigg 2010). Lesson study is a form of research that originates in far eastern countries, notably Japan. It has been used there since the 1870’s, thus pre-dating any kind of action research in western countries, lesson study aims to focus in on aspects of a teachers practice and it seeks to inform and ultimately progress this aspect (Dudley 2011). As the lesson study format has been used for a lengthy period of time in Japan, the format has been refined and has a clear structure, this is fundamental as student-based research as the process has simple, well defined steps that does not over-complicate. The format involves a series of steps beginning with a group of teachers deciding upon an aspect of their practice that needs specific attention. Three case pupils are identified with the purpose that they represent a demographic of the classroom, these case pupils are kept in mind while the research lesson takes place. Conducting a research lesson is the next step, with emphasis on the aspect that needs improvement, the group of teachers will then interview the case pupils to find out their thoughts, find out feedback and what, if any progress had been made. The lesson can then be slightly altered to reflect what the results were, this can be revised and changed numerous times until the desired effect and outcome is reached (Dudley 2014). The real strength of lesson study lies with this cycle, if a piece of a certain session does not work well, it can be analysed and dissected to find out why and the researchers are able to focus on how to improve this. Not only once, the cycle can always be in effect in order for constant improvement, a quality in excellent teachers is a desire to always look for methods to improve their practice (Grigg 2010). As with any form of research there are limitations of lesson study, time being a major issue. Many teachers who have undertaken lesson study research have cited a lack of time being a barrier, teachers already face a huge work load and the logistics of getting a group of busy teachers together proves difficult (Chassels et al 2009). 
Our question, looks at involvement during an outdoor learning experience and so we needed to establish a way of measuring how involved the children are. We have chosen to use the Leuven scale to measure involvement. Ferre Laevers oversaw the creation of a tool that measures involvement, the scale is numbered from 1 to 5 and the higher the number the more involved the child is their respective task. Involvement in a activity is vital to learning, when a child is involved it shows a great deal of concentration and the can absorb information more easily (Laevers 2005). Involvement is essential in that it can develop characteristics that do not show themselves in standardised tests such as curiosity, perseverance and a sense of satisfaction is ones work (2005). Laevers argued that if we want to achieve ‘deep level’ learning in our classrooms, this cannot take place without involvement, he suggests that being fully involved in an activity means that we are working to close to our full potential (Laevers and Heylen 2003). A positive aspect about using the Leuven scale is that it is a simplistic model, it is easy to follow and to use. However there are a few limitations of using the scale. It is a subjective method of observation, it is an opinion of one person, it is their judgement and this will always be subject to bias. To combat this issue my research partner and I will talk at length about what we think the scale represents. Also the Leuven scale is a snapshot of one moment, it is a few seconds of observation and a judgement is made on whether there is involvement. 
Therefore we have made the decision to use an interval recording practice (Connolly 2016). This involves the researcher is to record the level of involvement numerous times throughout the session, we will be recording every 5 minutes. This will allow a greater deal of accuracy to be evident in the results as this reports evidence over a period of time and not just a one off observation (Papatheodorou, 2011). There are however disadvantages of this method, as we will be attempting to measure the involvement of 6 children in a 55 minute session. This means there will be 11 observations per child and due to the sheer volume of data, there is potential for it to get convoluted. The observer must also show qualities such as self-control, alertness and the ability to ignore any minor distractions (Fawcett, 1996).  We have attempted to combat these problems by creating a simple observation sheet, which has boxes for each child and a time slot. 
We will be using field notes to compliment the Leuven scale results to give more depth and detail into what occurred in the lesson. The field notes will serve to add to the Leuven scale data, these results can then be analysed for patterns. The notes can be useful for explaining anomalies or trends in the primary data as notes are able to capture more than just numbers, they can capture feelings, body language and document what events are happening (Wilson 2009). Again this method is subjective, it is the opinion of whoever is recording and something that seems of import to one person may not be significant to another. Also lack of time is a factor which can prove problematic, writing down notes is time-consuming especially when there are other observations to make, that is why some suggest that reviewing field notes straight after the session can be a highly valuable practice (Lin 2016). 
The level of our participation will most certainly impact on the results, therefore we will attempt to limit the impact by taking a non-participation stance (Lin 2016). This means that we will not be involved in the lesson in any way, we will strive to observe from a distance and not get involved in any way. This method of observation means that distractions will be limited as they are not directly involved and this means the observer can create more valued remarks (Wood and Smith 2016). Unfortunately non participant observation can have an effect on the research, if the researcher wants to find out a specific detail, they have not control regarding getting said information (Lin 2016).
Once the research session is completed we will be holding a structured interview with three children. The aim is to gather the opinions of the children and to field them questions about how the session went. There is a growing desire to listen to the voice of children (Article 12 UNCRC) and this interview is a way of recognising this. Focus groups are valuable for demonstrating feedback, attitudes and experiences of the participants (Wilson 2009). The small group containing three children will be chosen as a representation of the class, which means they will be of both mixed attainment levels and gender. We will use varied behaviour strategies to increase the involvement of the children, these include waiting with a hand raised, clapping, counting down, ‘macaroni and cheese’ (everybody freeze) and ‘flat tyre’ (the children deflate with a shush). The considerations about children not desiring to take part in the interview are examined in the next section. 
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As part of this assignment we had to produce an ethics proposal to ensure that all our research was responsible. We needed to produce this, as ethics are an essential part of any research that contains human participants. As educational researchers we have a duty of care to those we ask to take part, we are responsible for their safety, we need to make sure that their rights are considered and that their wellbeing is promoted (Wood and Smith 2016). The Nuremberg code in 1946 was a key event in terms of respecting rights during research and experimentation, it was the first document to suggest that consent from those taking part in research was important (Palaiologou 2016). Looking back it seems hard to understand why you would not ask the participants for their consent and this consent is required before any research takes place (BERA 2011). In our study we created a paragraph (appendix 1), which informed the children how the session would work, we also ensured that we received permission from those who look after the child. In this paragraph we informed the children that they had the right to decline answering the questions during the focus group interview as point 15 in BERA guidelines (2011) states is essential. Another key feature of ethics in educational research is ensuring the data is not manipulated in any way, ethics is about ‘doing things right’ (Wilson 2009), being honourable and virtuous. This is cemented in the BERA guideline, which states researchers must “avoid deception” (2011).
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The following section will attempt to reason, reflect and analyse the results that our research formed. Our first research session was conducted on Tuesday 27th March 2018, unfortunately it was bad weather and therefore going outside was not an option. This was very disappointing to us as to aid our professional development, we wanted the prospect of leading a class outdoors. However, in our ethics form we had to list risks to our research, bad weather was one of these risks and we had measures in place to ensure our lesson could continue. I was to be the observer for the first session and it was not an ideal location, it was small and cramped. The focus of the session was to use positive behaviour strategies to keep the children involved in their tasks and overall the children were very involved in their tasks. However it was not as straightforward as it seems. One of my concerns before we conducted the research was that the children may not need any reminding to get involved, the session was more exciting simply because it was outside the classroom and it involved practical activities such as getting hands dirty. The location was not a traditional outside environment, we had very limited space and it was quite confined, also the children had the job of putting soil into pots and the carpet quickly got covered with soil. This led to senior teachers informing us that we had to find something to put over the carpet. So the session was complicated and did not run smoothly. These problems had nothing to do with the children though, whilst the teacher was liaising with other adults, the children were happily using the soil and they were extremely involved in what they were doing. In appendix 2 at 11:00 the children were heavily engaged in transferring the soil over to the pots, they all had extremely high results. In fact, looking at appendix 4 Child 3 mentioned how much they enjoyed putting soil into the pots. The teacher did use behaviour strategies at points in the lesson and these did have a positive effect, for instance at 11:01 in appendix 3, I have commented that child 4 responded well when the teacher clapped. The recording of her involvement in the next time slot in appendix 2 shows her engagement increases to 5. However, this may have been down to re-focusing by clapping from the teacher or it could be because that particular point of the lesson was particularly interesting.  The age of the children interviewed is linked with the quality of answers they provided, this was a session conducted in the Foundation Phase and it is understandable that their answers are not lengthy. The answers (appendix 4) show great enthusiasm for this session, in particular the digging and getting dirty. This view reinforces what the literature review implied, that children really respond to the outdoors, even though this session took place indoors, there was instant attraction from the children to the soil. It was unfortunate that this session took place indoors, however we feel that the research still has validity, the children became involved in a lesson that took place outside the classroom and we feel that the change in location did not have a detrimental effect on their learning. Looking at the overall picture in appendix 2, the data tends to imply a good level on engagement throughout the lesson. Appendix 3 backs this up by indicating the children were having fun, getting engaged with the task and paying attention. 
Looking back on the research session it was clear that we needed to alter aspects. The weather did not have a favourable forecast for the next scheduled research day and therefore we sought to prepare for this. We asked our mentors whether we could use a spare corridor, thereby giving us a great deal more room. We also ensured that the protective tarp would be on the floor before the children arrived and that the pots would be halfway filled up with soil, lessoning the mess and chaos that it caused. The involvement from the children was high in the first session but we felt that this may have been from the design of the session rather than the behaviour management strategies used and that was something we wanted to address. Therefore I prepared a list of strategies, that I was comfortable with and kept them on my person so I would remember to use them. It is worth saying that the children mentioned in the interview (appendix 4), that the lesson would have been better if they were allowed to go outside. In an ideal world we could have more resources to use, this would allow us to delve deeper in what transpired, we could video record the session, have multiple observers or have the participants fill in a questionnaire.
After the research session, we reflected upon the methods of data collection that we used. We discussed how the data collection means were simple and easy to follow. The Leuven scale sheet was neatly set out, with clear indication for the time-intervals too. The field notes too were simply set out and easy to use, however we did comment how the speed in which I wrote observations down could have resulted in missing some other observation that was taking place at the same time. When it came down to the focus group interview, we realised that we had not created a formal documentation sheet and therefore I had to write the comments in a notebook. This led us to create a formal sheet that allowed my partner to write down the next sessions interview responses. Having been on placement in the same school as my research partner, I was familiar with the children who had been chosen for the session. This avoided any confusion on my behalf in regards to documenting observations about children who I was not acquainted with, thus improving the accuracy. However, my research partner was not as familiar with my class for the second session and therefore we made sure that she was fully aware of who was who.
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The following section will reflect and analyse the events that transpired in the session the following day. As we had a better inkling of what to expect and we had made a sufficient amount of changes, we were upbeat about this session. Unfortunately the weather was, again, a hindrance and we were not able to conduct the session outside. This was disappointing, especially on behalf of the children as they were very keen on the idea, even in the terrible weather. Appendix 8 demonstrates these frustrations in the form of an assisted reflective conclusion (ARC). The week before the scheduled research, I had visited the school to go through the parental consent forms, as without these the child would not be able to take part in the focus group interview. On the day I had my chosen 6 pupils, however one was not in school and another child was needed in the classroom to finish an important piece of work. This led to some quick alterations and two children were chosen to replace them. We had moved the session from the day before to a much larger space and initially as we were setting up this seemed like an improved plan. However, we were informed that there were parents coming in to observe flying start, which meant parents and their children were walking past in a long line past our session on numerous occasions. This led to the children becoming distracted during the session and the results reflect this. From appendix 5 at 11:25-11:35, the children from nursery were lined up next to our session for 5 minutes and this caused chaos and disturbed our session enormously. As well as this in appendix 6, the first set of observations for each child notes how distracted they are. As unfortunate as this was, in a school environment events such as these will always transpire and even though we better prepared for the session, this was unexpected. In total throughout the session I used five different strategies to enable the children to stay focused. In various instances recorded in appendix 6, there is evidence that the children responded positively to these strategies. However there are patterns in appendix 5 that appear to suggest that these strategies were unsuccessful. Child 5 and 6 both struggled throughout the session to involve themselves and it was only in the exciting parts i.e. planting seeds and transferring the soil over that they were truly involved. This is interesting because it was the second session, it was better prepared and the teacher used more strategies regularly, so one would assume involvement would be higher than the first. This is where it could be suggested that lesson studies involving different children, may not have the same effect. Children are unique and no child learns at the same rate as another and they are unpredictable. Conducting the exact same lesson with the same children with the same teacher will still produce different results, this research involved different children and a different teacher. So the low scores that child 5 and 6 received in certain parts of the lesson are not indicative of the quality of the session. From appendix 7 it is worth commenting upon how there are only two children interviewed. As mentioned earlier, in accordance with the universities and BERA ethical guidelines, we had to inform the children that they were free to answer or not answer the interview questions. Even though all children agreed and gave their assent at the start of the session, only two felt the same way at the end of the session and the other four wanted to go back to class. The interview was still valuable and proved interesting.
As this was my session, I was more inclined to be more critical of it and want to improve it. Once again the weather was a huge disadvantage but the bigger area did allow the children to be more physical and walk around during the session, something that would not occur as much during a lesson in the classroom. As we had not been in the school for sometime, we were unaware that the parents were coming in and that they would be using the corridor, this is something that could be avoided if we had employment there. Looking forward, I would not choose to teach a session that was meant for the outdoors indoors. I relied on the behaviour strategies that worked for me in the classroom on placement and I would not hesitate to use them in the future, the children respond to them brilliantly and I found myself growing in confidence using them. As it was a one-off lesson, going forward I would include this as part of an investigation and do a large amount of work on life-cycles and perhaps visit a local allotment at various points throughout the year, for some more hands on experiences. However this implies that I would only conduct outdoor lessons when the weather is fine, which going back to the literature review, is poor practice. This would depend on the support of the school, minimizing any risks and gauging the reaction it would bring from parents.
	This section aims to reflect on how any changes could be made to the methods used. Having a sheet to answer the focus questions was something we changed for the second session. As my research partner was the observer, they commented how easier it was to organise the answers. I feel the lesson study model is very effective at improving a specific aspect of profession development. However, since completing one full cycle, I feel the improvements would be short lived, as we are not scheduled to do this again. I feel that for the full benefit, lesson study needs to occur continuously. I feel that this research was perhaps too reliant on the observations of one person, the research could benefit from the addition of more adults so as to capture more observations. Being too reliant on one person can lead to bias, which can significantly alter results and to counter this include another additional adult who has their own set of bias could level issues out, as they can discuss what they saw. Lastly arguments could be made for including a structured observation for a session like this, instead of at time-intervals, the observer could count how many times they saw an incident, such as a children asking a pertinent question, a child answering with confidence or incidences of misbehaviour (Wood and Smith 2016).
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	The next part of the assignment will attempt to discuss what the results showed and how this relates to what the literature suggests. It is important to note that although our session did not take place outside the building in the outdoors, it did take place in a setting that was not as familiar to them. One general theme of the literature recommended how learning that takes place outside the classroom can be beneficial and we feel that our research has supported this idea. Looking at the answers to the focus group questions (Appendixes 4 and 7) two out of five children told us they had learned something new. This may seem low, however it can be argued that being of a young age, they were not aware of how to answer. It was evident, especially in the second session, that the children enjoyed the freedom that a bigger learning environment gave them, they were much more active than they would have been sat down in their classroom. This is supported by literature that suggests this very notion is a big factor in why children enjoy learning outdoors so much, that they do not feel confined and restricted, this idea of freedom is conducive to learning. Maynard and Walters argued that children do not have an issue with being out in adverse weather and I found this to be accurate, the children were disappointed to stay indoors. In appendix 6, one of the children expresses their disappointment of not being able to go outside. The report by Estyn suggested how behaviour generally improves when outside, however the session we conducted there was still some low-level disruption, whether this has validity as we were not in the outdoors is debatable, this is evident in appendix 6, child 6 plays with another child instead of being on task. Armed with knowledge of the pupils from placement, one child (Child 6) who took part in study was well known to drift in and out of concentration. I was particularly keen to observe whether changing location had a positive or negative effect on their attention span. The concentration level throughout the lesson was poor and not much changed from the classroom context, which was disappointing and it does seem to contradict many points that were made in the literature review. One aim of the research was to increase our confidence in teaching in different locales, teaching in an unfamiliar environment often presents challenges that we cannot predict and indeed during our two sessions this held true. Attempting to deal with the other adults in the first session and having to wait while the line of children and parents walked past were frustrating elements, however being flexible and understanding that problems do arise will benefit us throughout our careers. We do feel however, that while the research has validity it could have been much more useful to us if we had the opportunity to go outside as planned.
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	The entire research process has proved valuable to me in relation to my continued development as a practicing teacher. An ability to critically analyse my session and make improvements will be a useful tool in the future. The skills to observe another teacher too is a great tool going forward, we spend time observing other teachers and analysing their performance and understanding what could be improved will be beneficial. Considering our experience with research before this project, lesson study has been a simple to follow process, which has brought some interesting results and has helped develop skills that we needed to work on. A huge strength to the lesson study format is how the process is straightforward, the steps needed to carry it out are easily explainable and relatable. Having this model to follow has been hugely beneficial to the project. I feel it could have improved if we had the chance to conduct our lesson again and not swap roles between teacher and observer. For example, we could spend a week observing, discussing, altering our partners’ session and watching them improve what they were trying to improve and then swap over and spend a week on a separate issue. The Leuven scale that we used was very simple and easy to use too but this relies largely on subjective observations. What may seem like involvement to one person may not to another, this affects the results in terms of validity. As observers we found it productive to discuss why we were giving a child a certain score, for example my partner scored one particular child 1 and 2 and I questioned her about it and she explained why. This process is crucial to eliminate some of the subjectivity. Our project involved the use of a time-sampling method to record observations, this enabled us to find out what happens over a longer period of time. This gave the research more data, it allowed the chance for us to recognise patterns, to better understand what occurred and why. The weakness of this approach is that there is a large amount of observations to carry out. As this was a small-scale project and we had only 6 children in the session it was manageable. For someone looking at this research in order to replicate it, there would have to be significant changes to this aspect. Moving forward and looking at our next placement, I will most certainly look for opportunities to teach outside. The weather will, with luck, be much more agreeable and I can experience outdoor learning as it is supposed to be. The skills that I’ve developed during this research project will compliment my next placement due to the extensive work we have been able to carry out. Before the course and during placement, I had been anxious about how to exert control over a class and ensure that lessons do not descend into chaos, looking in-depth at behaviour management strategies and critically observing and reflecting upon my partners strategies has given me great confidence. There are numerous behaviour strategies, finding ones that you are comfortable carrying out is crucial, but they are useless if children do not respond to them and therefore it is wise to have multiple strong strategies available to utilise. This will result in a lengthier amount of time actually learning and not micro-managing situations around the classroom.
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The biggest disappointment that this research has resulted in was the chance to go outside was denied by the weather, the school and the associated risks, which is understandable. The strategies used to manage the behaviour are ones that the children are familiar with, they are used to them being practiced numerous times a day. The strategies are ones that I have seen in other classrooms and they are dependable and effective strategies. Waiting with one hand in the air is a strategy I demonstrated and this does takes patience and confidence, but this would not work in every scenario. I feel that any prospective teacher looking to expand their knowledge of managing behaviour during a session could benefit from this project. The results are clear that out of classroom learning does impact on the engagement of children and those practitioners who have an interest in outdoor learning can analyse the results and learn how the involvement from children is generally high. Attempting to carry out another lesson study project, I would ensure the question regarded an aspect that could not easily be addled and complicated by the weather. I would also be keen to include more children in the study, as our project was relatively small-scale. Lesson study has been an effective and stimulating first foray into the world of educational research.
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	 Leuven	Involvement	Scale	(ranking	1-5)		
Time		 Child	1	 Child	2	 Child	3	 Child	4	 Child	5	 Child	6	
10:50	 2	



	
3	
	



3	 3	 3	 3	



10:55	 3	
	



4	 4	 4	 3	 4	



11:00	 4	
	



5	 5	 3	 5	 5	



11:05	 4	
	



4	 4	 5	 4	 4	



11:10	 4	
	



4	 5	 5	 5	 5	



11:15	 5	
	



5	 5	 5	 5	 5	



11:20	 3	
	



4	 3	 4	 4	 4	



11:25	 4	
	



4	 4	 3	 4	 4	



11:30	 4	
	



*	 4	 *	 4	 5	



11:35	 4	
	



4	 5	 5	 4	 5	



11:40	 3	
	



3	 4	 4	 4	 3	



	



*	Child	was	called	back	to	class,	to	complete	a	task.	
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	 Field	notes:	 	 	
Child	number		 Extra	information,	including	time.		 	 	
1	 Time:	10.51	



Observation:	Staring	into	space		
	
	
	
	
	



Time:	11.14	
Observation:	Laughing	at	the	feel	of	the	soil,	seemed	
more	than	happy	to	get	hands	dirty.		
	
	
	
	
	



Time:	11.20	
Observation:	Take	it	in	turns	and	being	patient.			
	
	
	
	
	



2	 Time:	11.11	
Observation:	Very	happy	when	putting	
hands	into	the	compost	bag,	very	
excitable.		
	
	
	
	
	



Time:	11.30	
Observation:	Had	to	go	back	to	class	to	complete	
another	piece	of	work.		
	
	
	
	
	



Time:	11.40	
Observation:	Was	able	to	come	back	to	answer	
the	FGQ.	Was	confident	and	spoke	clearly	
when	giving	answers.		
	
	
	
	
	



3	 Time:	11.01	
Observation:	Put	hand	up,	when	everyone	
else	was	shouting	out.		
	
	
	
	
	



Time:	11.17	
Observation:	Found	worm	in	compost	bag,	did	not	
bother	him,	just	picked	it	out.		
	
	
	
	
	



Time:	11.38	
Observation:	Able	to	discuss	well,	what	he	had	
learned	and	whether	he	enjoyed	the	session.	
	
	
	
	
	



4	 Time:	10.56	
Observation:	Worked	well	with	child	3.	
Task	was	to	put	together	a	jigsaw	of	a	life	
cycle	of	a	tree.		
	
	
	
	
	



Time:	11.01	
Observation:	Responded	well	to	clapping	from	
teacher.		
	
	



	
	
	



Time:	11.30	
Observation:	Had	to	go	back	to	class	to	finish	a	
piece	of	work.		
	
	
	
	
	



5	 Time:	10.54	
Observation:	Raised	hand	when	asked	if	
he	wanted	to	answer	the	interview	
questions	at	the	end	of	the	session.		
	
	
	
	
	



Time:	11.20	
Observation:	Was	not	happy	putting	hand	in	soil,	got	
stuck	in	but	very	vocal	about	his	feelings.		
	
	
	
	
	



Time:	11.45	
Observation:	Asked	to	be	able	to	put	more	soil	
in	the	pots	and	continue	to	garden.	My	
research	partner	encouraged	this.		
	
	
	
	
	



6	 Time:	11.03	
Observation:	Gave	good	reasons	when	
picking	items	needed	for	gardening.		
	
	
	
	
	



Time:	11.18	
Observation:	Was	happy	being	patient	and	letting	
others	grab	the	soil.	
	
	
	
	
	



Time:	11.36	
Observation:	Was	concentrating	fully,	when	
teacher	was	slowly	revealing	a	life	cycle	of	a	
carrot.		
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Focus 
Group 
Questions 



Key 
 



Child 1 
Child 2 
Child 3 



3 Good – I like getting my hands dirty (gave a thumbs up) 
(Gave a thumbs up) I liked digging. 
Good – I liked putting the earth in the pot 



4 No, I’ve done it before in my old school. 
No. 
Yes, I know how to plant things now. 



5 We got our hands dirty. 
We dig up the mud. 
We planted seeds. 



6 Yes, I enjoyed it. 
Yes, I enjoyed digging. 
Yes, putting dirt in the pot. 



7 Don’t know. 
They could go outside. 
Didn’t know. 



8 Yes. 
Yes. 
Yes. 
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	 Leuven	Involvement	Scale	(ranking	1-5)		
Time		 Child	1	 Child	2	 Child	3	 Child	4	 Child	5	 Child	6	
10:50	 3	



	
3	
	



3	 3	 3	 2	



10:55	 4	
	



4	 4	 4	 3	 3	



11:00	 4	
	



4	 4	 4	 4	 2	



11:05	 4	
	



4	 4	 2	 2	 2	



11:10	 5	
	



4	 5	 4	 2	 1	



11:15	 3	
	



3	 3	 4	 3	 4	



11:20	 4	
	



4	 4	 4	 3	 4	



11:25	 3	
	



2	 2	 2	 1	 2	



11:30	 5	
	



3	 3	 2	 1	 2	



11:35	 5	
	



5	 5	 5	 5	 5	



11:40	 5	
	



4	 3	 2	 3	 2	
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4	 3	 2	 3	 2	
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	 Field	notes:	 	 	
Child	number		 Extra	information,	including	time.		 	 	
1	 Time:	11:06	



Observation:	Distracted		
	
	
	
	
	



Time:	11:07	
Observation:	“They’re	seeds!”	“it’s	an	apple	tree”	
Very	involved.	
11:20	-	‘Macaroni	and	cheese’	worked	well.	
	
	
	



Time:	11:16	
Observation:	“I’ve	seen	this	before”		
Good	use	and	knowledge	of	spades	and	tools	
	
	
	
	
	



2	 Time:	11:06	
Observation:	Distracted		
	
	
	
	
	



Time:	11:20	
Observation:	Responded	well	to	macaroni	and	
cheese.		
	
	
	
	
	



Time:	11:35	
Observation:	Flat	tyre	worked	well		
	
	
	
	
	3	 Time:	11:03	



Observation:	“Are	we	going	outside?”	
“It’s	not	raining	anymore”	
	
Seemed	down	about	staying	indoors.	
	
	
	
	



Time:	11:20	
Observation:	Responded	well	to	macaroni	and	
cheese.		
	
	
	
	
	



Time:	11.35	
Observation:	Flat	tyre	worked	well		
	
	
	
	
	4	 Time:	11:06	



Observation:	Distracted		
	
	
	
	
	



Time:	11:35	
Observation:		Flat	tyre	worked	well.			
	
	



	
	
	



Time:	11.37	
Observation:	Remembered	to	respond	to	
clapping	behaviour	strategy	but	only	on	the	
second	time.		
	
	
	
	
	



5	 Time:	11:06	
Observation:	Distracted	
	
	
	
	
	



Time:	11:09	
Observation:	Didn’t	get	really	involved	in	picking	out	
the	items.		
	
	
	
	
	



Time:	11:32	
Observation:	Really	involved	in	the	planting	
part	of	the	lesson.		
	
	
	
	
	



6	 Time:	11:00	+	11:06	
Observation:	Distracted	by	other	people		
	
	
	
	
	



Time:	11:08	
Observation:	Distracted,	didn’t	get	involved	in	
picking	out	items	for	gardening.	
	
	
	
	
	



Time:	11.29	
Observation:	Playing	with	other	child,	gently	
reminded	of	task.		
11:36	–	Really	involved	with	planting	seeds.	
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Focus 
Group 
Questions 



Key 
 



Child 1 
Child 2 



3 It was easy. 
Easy peesy lemon squeezy. 
 



4 Nothing. 
Plants can grow when you add water. 



5 We planted seeds – strawberries. 
We planted different plants – Marigolds, Strawberries and Carrots. 



6 Yes – don’t know. 
Yes – didn’t know. 



7 The lesson would be better if it was outside. 
The lesson was perfect. 



8 Yes. 
Yes. 
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Assisted	Reflective	Conclusions	(ARC)	Model	
Date:	Wednesday	28th	March	2018	



Critical	incident	(focus):	Gardening	lesson	for	research	project	



Experience	
	
Feelings	
	“What	are	your	feelings	regarding	
the	experience?”	
	



Having	witnessed	my	research	partner	conduct	her	lesson	yesterday,	I	felt	confident	
about	delivering	this	session.	This	feeling	was	compounded	by	the	changes	made	to	our	
session,	as	part	of	the	lesson	study	process	any	issues	or	problems	could	be	identified	
and	worked	on	to	ensure	the	session	runs	smoother.	We	had	recognized	the	weather	
was	not	going	to	be	pleasant	and	so	took	action	to	remedy	this.	I	was	happy	with	our	
organization	but	equally	frustrated	by	events	outside	our	control.	



Remember	and	Understand	
	“Can	you	list	the	aspects	of	the	
learning	experience	that	went	well?”	
	
	“What	were	the	elements	of	the	
learning	experience	that	were	
disappointing?”	
	



I	was	conscious	of	using	behavior	strategies	with	increasing	frequency,	as	I	was	
concerned	that	my	partner	did	not	use	enough.	I	did	use	all	strategies	that	I	had	planned	
on,	and	more	importantly	they	worked.	The	children	are	used	to	them	and	responded	
accordingly.	Letting	the	children	put	their	hands	in	the	soil	was	interesting	to	witness,	so	
often	they	would	have	been	told	‘not	to	get	dirty’	and	thus	it	was	nice	to	see	them	
being	encouraged	to	get	involved.	
	
I	was	very	disappointed	by	the	distractions	that	occurred	during	this	session.	As	we	
were	too	cramped	the	day	before,	we	moved	to	a	bigger	space,	after	a	discussion	with	
our	teachers.	This	space	we	were	told,	would	be	free	to	use.	However	the	parents	of	the	
child	in	flying	start	came	in	to	see	their	children	in	action	in	the	adjacent	sports	hall.	The	
corridor	we	were	using	was	full	of	parents	walking	past	to	get	to	the	hall.	Later	on	in	the	
lesson	the	children	from	nursery	and	reception	walked	past	us	into	sports	hall	and	back	
to	their	classes	towards	the	end.	This	disrupted	our	session	immensely.	



Evaluate	and	analyse	
	“What	will	you	keep	the	same	to	
ensure	effective	teaching	and	learning	
in	the	future?”	
	
	
	
	“What	was	the	cause	of	the	most	
important	disappointing	element?”	
	



Understanding	about	what	happened	in	the	first	lesson	enabled	us	to	prepare	for	a	
session	free	from	complications	and	I	was	confident	going	into	the	lesson	that	we	had	
everything	covered.	Even	though	this	didn’t	turn	out	to	be	the	scenario	we	thought	it	
would	the	level	of	thinking	and	predicting	errors	was	very	valuable.	
	
The	distractions	caused	during	the	session,	I	used	behavior	management	techniques	to	
get	them	to	focus,	yet	this	only	worked	slightly.	I	was	disappointed	too,	that	we	had	
taken	the	children	out	of	the	classroom	to	learn	yet	two	children	still	did	not	really	
focus,	which	is	similar	to	what	occurs	in	the	classroom.	I	had	hoped	they	would	be	more	
inclined	to	listen	more	intently.	



Conclusions	and	actions	
	
	“What	are	your	possible	solutions	to	
the	disappointing	issues	identified?”	
	
	
	
	
	“What	will	you	do	next?”	
	



	
Knowing	the	exact	comings	and	going	of	the	school	would	have	been	useful.	But	since	
our	mentors	were	not	aware	of	the	parents	in	the	corridor,	it	seems	nobody	knows	
everything	and	that	this	issues	was	just	one	of	those	things.	
	
Understanding	a	bit	more	about	behavior	strategies	from	conducting	the	lesson	and	the	
childrens	involvement,	I	will	strive	to	be	more	flexible	and	frequent	in	using	them.	They	
really	have	a	positive	affect	on	the	children	as	long	as	they	as	suitable	for	their	age,	the	
children	love	‘macaroni	&	cheese,	everybody	freeze’	and	I	will	seek	to	establish	these	
strategies	as	soon	as	I	am	able	in	my	next	class.	



Transformed	experience	
	










Assisted	Reflective	Conclusions	(ARC)	Model	

Date:	Wednesday	28

th

	March	2018	

Critical	incident	(focus):	Gardening	lesson	for	research	project	

Experience	

	

Feelings	

	“What	are	your	feelings	regarding	

the	experience?”	

	

Having	witnessed	my	research	partner	conduct	her	lesson	yesterday,	I	felt	confident	

about	delivering	this	session.	This	feeling	was	compounded	by	the	changes	made	to	our	

session,	as	part	of	the	lesson	study	process	any	issues	or	problems	could	be	identified	

and	worked	on	to	ensure	the	session	runs	smoother.	We	had	recognized	the	weather	

was	not	going	to	be	pleasant	and	so	took	action	to	remedy	this.	I	was	happy	with	our	

organization	but	equally	frustrated	by	events	outside	our	control.	

Remember	and	Understand	

	“Can	you	list	the	aspects	of	the	

learning	experience	that	went	well?”	

	

	“What	were	the	elements	of	the	

learning	experience	that	were	

disappointing?”	

	

I	was	conscious	of	using	behavior	strategies	with	increasing	frequency,	as	I	was	

concerned	that	my	partner	did	not	use	enough.	I	did	use	all	strategies	that	I	had	planned	

on,	and	more	importantly	they	worked.	The	children	are	used	to	them	and	responded	

accordingly.	Letting	the	children	put	their	hands	in	the	soil	was	interesting	to	witness,	so	

often	they	would	have	been	told	‘not	to	get	dirty’	and	thus	it	was	nice	to	see	them	

being	encouraged	to	get	involved.	

	

I	was	very	disappointed	by	the	distractions	that	occurred	during	this	session.	As	we	

were	too	cramped	the	day	before,	we	moved	to	a	bigger	space,	after	a	discussion	with	

our	teachers.	This	space	we	were	told,	would	be	free	to	use.	However	the	parents	of	the	

child	in	flying	start	came	in	to	see	their	children	in	action	in	the	adjacent	sports	hall.	The	

corridor	we	were	using	was	full	of	parents	walking	past	to	get	to	the	hall.	Later	on	in	the	

lesson	the	children	from	nursery	and	reception	walked	past	us	into	sports	hall	and	back	

to	their	classes	towards	the	end.	This	disrupted	our	session	immensely.	

Evaluate	and	analyse	

	“What	will	you	keep	the	same	to	

ensure	effective	teaching	and	learning	

in	the	future?”	

	

	

	

	“What	was	the	cause	of	the	most	

important	disappointing	element?”	

	

Understanding	about	what	happened	in	the	first	lesson	enabled	us	to	prepare	for	a	

session	free	from	complications	and	I	was	confident	going	into	the	lesson	that	we	had	

everything	covered.	Even	though	this	didn’t	turn	out	to	be	the	scenario	we	thought	it	

would	the	level	of	thinking	and	predicting	errors	was	very	valuable.	

	

The	distractions	caused	during	the	session,	I	used	behavior	management	techniques	to	

get	them	to	focus,	yet	this	only	worked	slightly.	I	was	disappointed	too,	that	we	had	

taken	the	children	out	of	the	classroom	to	learn	yet	two	children	still	did	not	really	

focus,	which	is	similar	to	what	occurs	in	the	classroom.	I	had	hoped	they	would	be	more	

inclined	to	listen	more	intently.	

Conclusions	and	actions	

	

	“What	are	your	possible	solutions	to	

the	disappointing	issues	identified?”	

	

	

	

	

	“What	will	you	do	next?”	

	

	

Knowing	the	exact	comings	and	going	of	the	school	would	have	been	useful.	But	since	

our	mentors	were	not	aware	of	the	parents	in	the	corridor,	it	seems	nobody	knows	

everything	and	that	this	issues	was	just	one	of	those	things.	

	

Understanding	a	bit	more	about	behavior	strategies	from	conducting	the	lesson	and	the	

childrens	involvement,	I	will	strive	to	be	more	flexible	and	frequent	in	using	them.	They	

really	have	a	positive	affect	on	the	children	as	long	as	they	as	suitable	for	their	age,	the	

children	love	‘macaroni	&	cheese,	everybody	freeze’	and	I	will	seek	to	establish	these	

strategies	as	soon	as	I	am	able	in	my	next	class.	

Transformed	experience	
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Continuous provision:  
- The children can help plant, tidy the area and make 



decisions regarding the task.  



- Dw i ddim yn gwybod.   
 
Behaviour strategies: 



- Clapping  
- Waiting 
- Macaroni & Cheese 
- Flat Tyre 
- Counting down 
 



Curriculum coverage (range and skills) 
 
Language, Literacy and Communication Skills: Active learning opportunities that build on prior experiences and support them to become independent thinkers and learners.  
Range: Experience a language-rich environment that immerses them in spoken and written word.  
Skills: Build on previous experience, speaking confidently and making themselves clear; express opinions, giving reasons, and provide appropriate answers to questions; contribute to discussion 
keeping a focus on the topic and taking turns to speak. 
 
Personal and Social Development, Well-being and Cultural Diversity: 
Range: Activities that allow them to communicate their ideas; become independent thinkers and learners.  
Skills: Experiment with new learning opportunities, including ICT; become independent thinkers and learners; concentrate for lengthening periods; form relationships and feel confident to play and 
work cooperatively. 
 
Welsh Language development: 
Skill: Show that they understand basic instruction.  
 
Knowledge and Understanding of the World:  
Range: participate in different types of play and a range of planned activities, including those that are child initiated and those that build on previous experiences; work on their own and in pairs and 
small groups.  
Skill: exploring and experimenting; listening to others’ ideas; identifying what they want to find out and how to do it; making observations and measurements and keeping record; making 
comparisons and identifying similarities and differences; sorting and grouping information using ICT on some occasions. 
 
Creative development:  
Range: Be involved in different types of play and a range of planned activities, including those that are child initiated; be involved in activities that allow them to work as individuals and in groups. 
Skills: Explore and experiment with a variety of techniques and materials; make choices when choosing materials and resources; use a variety of materials and tools for experimentation and 
problem solving.  
Literacy (LNF) 
 
Speaking: Express opinions, giving reasons, and provide appropriate answers to questions.  
Listening: Listen to others with concentration, understanding the main points and asking for clarification if needed. 
Collaboration and Discussion:Contribute to discussion, keeping a focus on the topic and taking turns to speak.  
Organising Ideas and Information: Use talk to plan writing; re-read and improve their writing/typing to ensure it makes 
sense; follow and build upon a form modelled by the teacher.  
Language: Use simple subject-related words appropriately.  



Numeracy (LNF) 
 
Using number skills: Find halves and quarters in practical situations.  
Review:  



- Use checking strategies to decide if answers are 
reasonable. 



Fractions, decimals, percentages and ratio: 
Find halves and quarters in practical situations. 



DCF: 
- / 



Thinking: 
- Activating Prior Knowledge and Understanding. 
- Determining process, method and strategy.  
- Generating and developing ideas. 
- Monitoring progress.  
- Evaluate own learning and thinking.   
- Reviewing the process and method.  



ESDGC: 
- Links to prior knowledge.   



YCC: 
- Links to prior 



knowledge.   



 










Continuous provision:  

-

  The children can help plant, tidy the area and make 

decisions regarding the task.  

-  Dw i ddim yn gwybod.   

 

Behaviour strategies: 

-

  Clapping  

-

  Waiting 

-

  Macaroni & Cheese 

-

  Flat Tyre 

-

  Counting down 

 

Curriculum coverage (range and skills) 

 

Language, Literacy and Communication Skills: Active learning opportunities that build on prior experiences and support them to become independent thinkers and learners.  

Range: Experience a language-rich environment that immerses them in spoken and written word.  

Skills: Build on previous experience, speaking confidently and making themselves clear; express opinions, giving reasons, and provide appropriate answers to questions; contribute to discussion 

keeping a focus on the topic and taking turns to speak. 

 

Personal and Social Development, Well-being and Cultural Diversity: 

Range: Activities that allow them to communicate their ideas; become independent thinkers and learners.  

Skills: Experiment with new learning opportunities, including ICT; become independent thinkers and learners; concentrate for lengthening periods; form relationships and feel confident to play and 

work cooperatively. 

 

Welsh Language development: 

Skill: Show that they understand basic instruction.  

 

Knowledge and Understanding of the World:  

Range: participate in different types of play and a range of planned activities, including those that are child initiated and those that build on previous experiences; work on their own and in pairs and 

small groups.  

Skill: exploring and experimenting; listening to others’ ideas; identifying what they want to find out and how to do it; making observations and measurements and keeping record; making 

comparisons and identifying similarities and differences; sorting and grouping information using ICT on some occasions. 

 

Creative development:  

Range: Be involved in different types of play and a range of planned activities, including those that are child initiated; be involved in activities that allow them to work as individuals and in groups. 

Skills: Explore and experiment with a variety of techniques and materials; make choices when choosing materials and resources; use a variety of materials and tools for experimentation and 

problem solving.  

Literacy (LNF) 

 

Speaking: Express opinions, giving reasons, and provide appropriate answers to questions.  

Listening: Listen to others with concentration, understanding the main points and asking for clarification if needed. 

Collaboration and Discussion:Contribute to discussion, keeping a focus on the topic and taking turns to speak.  

Organising Ideas and Information: Use talk to plan writing; re-read and improve their writing/typing to ensure it makes 

sense; follow and build upon a form modelled by the teacher.  

Language: Use simple subject-related words appropriately.  

Numeracy (LNF) 

 

Using number skills: Find halves and quarters in practical situations.  

Review:  

-

  Use checking strategies to decide if answers are 

reasonable. 

Fractions, decimals, percentages and ratio: 

Find halves and quarters in practical situations. 

DCF: 

-

  / 

Thinking: 

-

  Activating Prior Knowledge and Understanding. 

-

  Determining process, method and strategy.  

-

  Generating and developing ideas. 

-

  Monitoring progress.  

-

  Evaluate own learning and thinking.   

-

  Reviewing the process and method.  

ESDGC: 

-

  Links to prior knowledge.   

YCC: 

-

  Links to prior 

knowledge.   
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Name of 
Trainee: Philip Smith 



Session 
ref: 



Research lesson: 
Gardening.    Date: 28/03/18 Class: 



 
Year Two  Cynllun Ffocws y 



Cyfnod Sylfaen 
 



2d 
 



  27   
Targed(au) Hyfforddi 
Personol 



To select and prepare resources to be used 
effectively. 



Number of 
learners: 



6 pupil 
rotation.  Age: 



 
6-7 



 



Learning  
objectives/ 
intentions:  



To plant fruit, 
vegetables and 
flowers.   



Success 
Criteria 



- Creative and logical thinking.  
- Activate prior knowledge.  
- Work in pairs to complete the task. 
- Be able to work and behave sensibly.  



Meeting learners’ needs: Active support provided 
throughout.  



Introduction/plenary tasks Main activities Resources/  
Key Vocabulary 



Assessment for Learning 
(strategies and 
opportunities) 



 
Introduction 



- The children will be gathered in the Atrium to 
discuss ascent and, if they agree to task, 
introduce them to the task.   



- 5 minutes for ascent.  AFL hands on head, 
knees and toes and emoji faces will be used to 
gain ascent and to calculate pupil 
understanding.  



- 10 minutes for introduction to task and put the 
children in pairs.  



- Total time 15 minutes.  
 
Plenary: 



- The children will  return to the Atrium. 
- We will discuss what the children have done 



and learnt.  
- We will look at pictures of strawberry, carrot 



and marigold life cycles and the children can 
guess which is which, explaining how they 
know.  



- Focus group questions on the lesson and the 
AFL strategies used.  



- 10 minutes for plenary. 
- 10 minutes for focus group questions.  
- Total time – 20 minutes.  



Trainee focused task:  
- Move to outdoor area. 
- Generate ideas about the life cycle of plants, looking 



at a tree in particular (what does it eat, does it 
breathe? etc.), put a jigsaw together of an Oak trees 
life cyle.  



- Re-introduce the task and use thumbs up and down.  
- I will ask the children to pick the equipment they 



think is appropriate for the task, there will be red 
herrings. I will ask the children to explain their 
choices.  



- We will look at pictures of the equipment needed 
and discuss their purposes.  



- We will discuss what sort of things they could plant 
and how to plant something.  



- I will model how to plant on of the items.  
- I will ask the children to go to the plant pots their 



starting on and then they can begin planning with 
support and instructions.  



- We will rotate and plant at least one of each thing, 
the children can then put their naming sticks in to 
the soil before they finish.  



- Total 30 minutes.  
 



Resources: 
- Plant pots.  
- Seeds. 
- Gloves.  
- Trowl and fork. 
- Watering can. 
- Assent. 
- Pictures.  
- Ruler. 
- Measuring stick.  
- Outside area. 
- Part of the Atrium.  



 
Key vocabularly: 



- Seeds  
- Gardening  
- Planting  
- Life cycle  
- Marigold, carrots, 



strawberries.  
- Towel, fork, watering can, 



soil, water, name sticks, 
plant pots, gloves.  



 
Welsh:  



- Gwrandewch  
- Eisteddwch  
- Stopwch  
- Pump-un 
- Da iawn/ da  
- Pwy sy’n barod  
- Diolch 
- Ydw/Nac ydw  
- Dwylo i fyny  
- Mae hi’n amser tacliso 
- Mae hi’n amswer …. 
- Enw ar y ben. 
- Yn gymraeg.  
- Edrychwch I me.  
- Dim siarad. 
- Arddechog.  
- Gwych.  
- Marched/bachgen dda. 



- Discussions and 
participation at 
beginning and end 
of the lesson.  



- Using AFL, hands 
on head, knees 
and toes and 
emoji faces.  



- Knowledge of 
student ability.  



- Ascent paragraph 
and constant 
opportunity to 
leave, ask 
questions. 



- Mini plenaries and 
letting the children 
know how long 
they should have 
left, as well as 
what should 
already be 
completed.  



Additional adult tasks:  
- Hopefully, a TA will be present to observe and 



suppor the children.   



Independent learning opportunities:  
- Collecting and sorting information. 
- Making decisions about what information to include, 



when completing the task.  
- Activating prior knowledge.  



 
Enhanced Provision:  



- The children can support each other independently 
after watching planting seeds. They can take it in 
turns.   










Name of 

Trainee:  Philip Smith 

Session 

ref: 

Research lesson: 

Gardening.     Date:  28/03/18  Class: 

 

Year Two   Cynllun Ffocws y 

Cyfnod Sylfaen 

 

2d 

 

    27     

Targed(au) Hyfforddi 

Personol 

To select and prepare resources to be used 

effectively. 

Number of 

learners: 

6 pupil 

rotation.   Age: 

 

6-7 

 

Learning  

objectives/ 

intentions:  

To plant fruit, 

vegetables and 

flowers.   

Success 

Criteria 

-  Creative and logical thinking.  

-

  Activate prior knowledge.  

-

  Work in pairs to complete the task. 

-

  Be able to work and behave sensibly.  

Meeting learners’ needs: 

Active support provided 

throughout.  

Introduction/plenary tasks  Main activities 

Resources/  

Key Vocabulary 

Assessment for Learning 

(strategies and 

opportunities) 

 

Introduction 

-

  The children will be gathered in the Atrium to 

discuss ascent and, if they agree to task, 

introduce them to the task.   

-

  5 minutes for ascent.  AFL hands on head, 

knees and toes and emoji faces will be used to 

gain ascent and to calculate pupil 

understanding.  

-

  10 minutes for introduction to task and put the 

children in pairs.  

-

  Total time 15 minutes.  

 

Plenary: 

-

  The children will  return to the Atrium. 

-

  We will discuss what the children have done 

and learnt.  

-

  We will look at pictures of strawberry, carrot 

and marigold life cycles and the children can 

guess which is which, explaining how they 

know.  

-

  Focus group questions on the lesson and the 

AFL strategies used.  

-

  10 minutes for plenary. 

-

  10 minutes for focus group questions.  

-

  Total time – 20 minutes.  

Trainee focused task:  

-

  Move to outdoor area. 

-

  Generate ideas about the life cycle of plants, looking 

at a tree in particular (what does it eat, does it 

breathe? etc.), put a jigsaw together of an Oak trees 

life cyle.  

-

  Re-introduce the task and use thumbs up and down.  

-

  I will ask the children to pick the equipment they 

think is appropriate for the task, there will be red 

herrings. I will ask the children to explain their 

choices.  

-

  We will look at pictures of the equipment needed 

and discuss their purposes.  

-

  We will discuss what sort of things they could plant 

and how to plant something.  

-

  I will model how to plant on of the items.  

-

  I will ask the children to go to the plant pots their 

starting on and then they can begin planning with 

support and instructions.  

-

  We will rotate and plant at least one of each thing, 

the children can then put their naming sticks in to 

the soil before they finish.  

-

  Total 30 minutes.  

 

Resources: 

-

  Plant pots.  

-

  Seeds. 

-

  Gloves.  

-

  Trowl and fork. 

-

  Watering can. 

-

  Assent. 

-

  Pictures.  

-

  Ruler. 

-

  Measuring stick.  

-

  Outside area. 

-

  Part of the Atrium.  

 

Key vocabularly: 

-

  Seeds  

-

  Gardening  

-

  Planting  

-

  Life cycle  

-

  Marigold, carrots, 

strawberries.  

-

  Towel, fork, watering can, 

soil, water, name sticks, 

plant pots, gloves.  

 

Welsh:  

-

  Gwrandewch  

-

  Eisteddwch  

-

  Stopwch  

-

  Pump-un 

-

  Da iawn/ da  

-

  Pwy sy’n barod  

-

  Diolch 

-

  Ydw/Nac ydw  

-

  Dwylo i fyny  

-

  Mae hi’n amser tacliso 

-

  Mae hi’n amswer …. 

-

  Enw ar y ben. 

-

  Yn gymraeg.  

-

  Edrychwch I me.  

-

  Dim siarad. 

-

  Arddechog.  

-

  Gwych.  

-

  Marched/bachgen dda. 

-

  Discussions and 

participation at 

beginning and end 

of the lesson.  

-

  Using AFL, hands 

on head, knees 

and toes and 

emoji faces.  

-

  Knowledge of 

student ability.  

-

  Ascent paragraph 

and constant 

opportunity to 

leave, ask 

questions. 

-

  Mini plenaries and 

letting the children 

know how long 

they should have 

left, as well as 

what should 

already be 

completed.  

Additional adult tasks:  

-

  Hopefully, a TA will be present to observe and 

suppor the children.   

Independent learning opportunities:  

-

  Collecting and sorting information. 

-

  Making decisions about what information to include, 

when completing the task.  

-

  Activating prior knowledge.  

 

Enhanced Provision:  

-

  The children can support each other independently 

after watching planting seeds. They can take it in 

turns.   
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Student	Self	Evaluation	Form		
	
This	section	repeats	in	brief	the	common	assessment	criteria	detailed	on	previous	pages.	The	extent	to	which	these	
are	demonstrated	by	you	determines	your	mark.	Using	 these	criteria,	 tick	 the	box	 that	best	 indicates	 the	 level	of	
achievement	you	feel	you	have	achieved	with	regard	to	each	of	them.		



	
Common	
Assessment	
Criteria	Applied	



	
REFER	



	
D	



	
C	



	
B	



	
A	



	 OUTRIGHT	
FAIL	



UNSATISFACT
ORY	



SATISFACTOR
Y	



GOOD	 VERY	GOOD	 EXCELLENT	



1.	Subject	
Knowledge	and	
Understanding	
(which	includes	using	
research-informed	
literature	and	
knowledge	and	
understanding	of	the	
subject)	



	 	 	 	 	 	



o	 o	 o	 þ	 o	 o	
2.	Intellectual	
Skills	(Analysis)	



	 	 	 	 	 	



o	 o	 o	 þ	 o	 o	
3.	Pedagogic	and	
Professional	
Applications	
(Practical	
Application	and	
Deployment)	



	 	 	 	 	 	



o	 o	 o	 þ	 o	 o	
4.	Key	
Transferable	Skills	



	 	 	 	 	 	



o	 o	 o	 þ	 o	 o	



PLEASE	COMMENT	ON	AREAS	IN	WHICH	YOU	FEEL	THAT	YOU	
HAVE	PERFORMED	WELL		



PLEASE	COMMENT	ON	AREAS	YOU	FEEL	THAT	YOU	NEED	TO	
DEVELOP	



I	feel	I	have	managed	my	time	well	on	this	project	to	enable	me	
to	complete	the	essay	and	not	put	too	much	pressure	on	
myself	time	wise.	



	



	



	



I	feel	that	I	could	develop	my	academic	writing	skills.	I	need	to	
record	my	references	as	I	write.	I	spent	a	great	deal	of	time	
looking	for	where	I	found	out	certain	pieces	of	information.	



	



Student’s	Name	 Philip	Richard	Smith	 Date	 14/04/18	



Student’s	Signature	 	
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Student	Self	Evaluation	Form	

	

	

This	section	repeats	in	brief	the	common	assessment	criteria	detailed	on	previous	pages.	The	extent	to	which	these	

are	demonstrated	by	you	determines	your	mark.	Using	these	criteria,	tick	the	box	that	best	indicates	the	level	of	

achievement	you	feel	you	have	achieved	with	regard	to	each	of	them.		

	

Common	

Assessment	

Criteria	Applied	

	

REFER	

	

D	

	

C	

	

B	

	

A	

	

OUTRIGHT	

FAIL	

UNSATISFACT

ORY	

SATISFACTOR

Y	

GOOD	 VERY	GOOD	 EXCELLENT	

1.	Subject	

Knowledge	and	

Understanding	

(which	includes	using	

research-informed	

literature	and	

knowledge	and	

understanding	of	the	

subject)

	

	 	 	 	 	 	

o

	

o

	

o

	

þ

	 o

	

o

	

2.	Intellectual	

Skills	(Analysis)	

	 	 	 	 	 	

o

	

o

	

o

	

þ

	

o

	

o

	

3.	Pedagogic	and	

Professional	

Applications	

(Practical	

Application	and	

Deployment)

	

	 	 	 	 	 	

o

	

o

	

o

	

þ

	 o

	

o

	

4.	Key	

Transferable	Skills

	

	 	 	 	 	 	

o

	

o

	

o

	

þ

	 o

	

o

	

PLEASE	COMMENT	ON	AREAS	IN	WHICH	YOU	FEEL	THAT	YOU	

HAVE	PERFORMED	WELL		

PLEASE	COMMENT	ON	AREAS	YOU	FEEL	THAT	YOU	NEED	TO	

DEVELOP	

I	feel	I	have	managed	my	time	well	on	this	project	to	enable	me	

to	complete	the	essay	and	not	put	too	much	pressure	on	

myself	time	wise.	

	

	

	

I	feel	that	I	could	develop	my	academic	writing	skills.	I	need	to	

record	my	references	as	I	write.	I	spent	a	great	deal	of	time	

looking	for	where	I	found	out	certain	pieces	of	information.	

	

Student’s	Name	 Philip	Richard	Smith	 Date	 14/04/18	

Student’s	Signature	 	

	


image2.emf



Written paragraph for assent 



	



Today, we are going to going to be learning outdoors, or out of the classroom.  



We will be learning about gardening and planting some interesting seeds. 



You will work in pairs to help each other plant the seeds.  



We would like you to share ideas and be as involved in this, as you feel comfortable.  



We will say things to encourage you to be involved, enjoy and help each other during the 
lesson.  



After the lesson we would like to ask some of you some questions about this lesson, in the 
Atrium.  



You can answer the questions in any way you would like.  



These questions are not to test you, but to understand how much you enjoyed the lesson and 
how we can improve and if the way we talked to you helped.  



We want to know if you enjoy learning outdoors as much as indoors.  



We would like you to be as honest as possible, if there is something you did not like, please 
tell us this.  



You can go back to class at any time, if you don’t want to answer the questions, you will not 
get into any trouble.  



This is for us to understand, not for you to show us how much you know.  



It is up to you if you want to answer the questions.  



		










Written paragraph for assent 

	

Today, we are going to going to be learning outdoors, or out of the classroom.  

We will be learning about gardening and planting some interesting seeds. 

You will work in pairs to help each other plant the seeds.  

We would like you to share ideas and be as involved in this, as you feel comfortable.  

We will say things to encourage you to be involved, enjoy and help each other during the 

lesson.  

After the lesson we would like to ask some of you some questions about this lesson, in the 

Atrium.  

You can answer the questions in any way you would like.  

These questions are not to test you, but to understand how much you enjoyed the lesson and 

how we can improve and if the way we talked to you helped.  

We want to know if you enjoy learning outdoors as much as indoors.  

We would like you to be as honest as possible, if there is something you did not like, please 

tell us this.  

You can go back to class at any time, if you don’t want to answer the questions, you will not 

get into any trouble.  

This is for us to understand, not for you to show us how much you know.  

It is up to you if you want to answer the questions.  

		






