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In 2015, The Education for Everyone (EFA) Committee, established by United Nations Educational, Scientific and Cultural Organisation (UNESCO), set an ambitious global education agenda to "Ensure inclusive and equitable quality education and promote lifelong learning opportunities for all"(UNESCO, 2016, pp.3) and was adopted by 184 UNESCO Member States (Tonegawa, 2023). This section will examine the essential regulatory and legal duties required to accommodate additional needs and ensure inclusivity in Wales' post-compulsory sector on a national and institutional level.
The Discrimination Law Review was established by the United Kingdom government in February 2005 to examine contradictions in the discrimination law framework and to consider the best way to develop more comprehensible and efficient equality laws against discrimination. The Government's response to the consultation led to the Equality Act's implementation on October 1, 2010 (Sargeant, 2011). The Equality Act of (2010) prevents discrimination against individuals of any age and specifically outlines nine qualities that are 'protected characteristics' (Equality Act, 2010). The Equality Act provides legal protection if an individual is subjected to discrimination due to one of these characteristics (Hepple, 2010). The Act makes discrimination illegal by imposing a legal requirement on government agencies, businesses, service providers, and organisations to be inclusive, combat prejudice, and promote equality (Fredman, 2001). The Equality Act (2010) safeguards students in England, Scotland, or Wales primarily in two ways. Firstly, It enables a student the right to special adjustments (Virk, 2019). Secondly, it emphasises that education providers must prepare ahead and consider eliminating barriers that may disadvantage children and young people (Hepple, 2010). Individuals entitled to special adjustments who live in Northern Ireland are protected by The Disability Discrimination Act of 2005; however, the law does not define disability (McClenahan et al., 2012).
 As a means of satisfying the demand for the development of a new curriculum and Education Policy specific to Wales, there have been changes in how students with special educational needs (SEN) are supported in school, further education (FE) and Higher Education (HE). This has been a result of the Additional Learning Needs (ALN)  and Education Tribunal (Wales) Act (2018) (Maxwell et al., 2020). The ALN system is the new statutory support system in Wales, which replaces the old Special Educational Needs (SEN) system that has been in force for 25 years (Chaney, 2012). What was formerly known as "SEN" is now referred to as "ALN," and its purpose is to provide support to children and young people with disabilities, learning difficulties, or complex needs from the ages 0 to 25 (Mitchell and Ellis, 2020). If a child or young person is identified as having a learning difficulty or disability that necessitates additional learning support, this includes mental health, and people diagnosed clinically obese will be recognised as having an Additional Learning Need (Knight and Crick, 2021). Additional learning provision refers to the assistance provided to children with ALN to help them learn (sometimes called ALP). This must be documented in a support plan referred to as an individual development plan (IDP) (Welsh Government, 2022b).
The Estyn report on Adult Community Learning in Wales painted an intimate view of the provision of ACL due to funding cuts (Plan, 2016). Due to the lack of enough financing and a comprehensive plan for improving the employability of adults in Wales, Estyn made many important recommendations for the future of the adult learning sector, one of which was to increase access to the Child and Adolescent Mental Health Service (Welsh Government, 2017b). Estyn also presented a compelling argument for reform within the education sector (Welsh Government, 2016). However, one of those urgently required improvements stated by Estyn is presently being implemented in Wales. To meet the complex needs of Wales's diverse post-compulsory education and training (PCET) sector, the Welsh Government is creating a new organisation called the Commission for Tertiary Education and Research (CTER) (Tertiary Education and Research Bill, 2022). Planning, funding, and regulation of post-compulsory education in Wales will fall under the organisation's responsibility when it is fully operational in 2023 (Tertiary Education and Research Bill, 2022). The organisation will have a board of practitioners, commission employees, and learners to establish a proposal to improve Wales's social, economic, cultural, and environmental conditions (Welsh Government, 2022).
The Welsh Government is committed to advancing academic and vocational learning pathways, as stated in Taking Wales Forward 2016-21 (Hazelkorn, 2016). To make these advancements in Further Education and the Work Based Learning sector, all practitioners are educated on the best teaching, learning, and assessment practices for various academic and vocational settings (Welsh Government, 2017). These are referred to as the Professional standards for further education teachers and work-based learning practitioners in Wales and provide high-quality teaching and learning for 14-19-year-olds and working people in Wales (Whiteside et al., 2022). Professional standards for further education teachers and work-based learning practitioners in Wales (2017) outline the professional standards for educators in  Wales, discuss the context of their creation, and offer advice and support for their initial implementation and ongoing use (Welsh Government, 2017). The standards focus on demonstrating a commitment to learners, their learning, safety, and overall well-being and the significance of cooperating with others to ensure that learners are fully supported and valued. Educators are expected to promote diversity and inclusion and embrace diversity while confronting all forms of discrimination (Welsh Government, 2017).
UWTSD has developed a Strategic Equality Plan to promote diversity and inclusion institutionally. The plan includes seven core values: excellent teaching, inclusivity, employability, and creativity; collaboration through strategic partnerships; sustainable development; the concept of global citizenship; and Wales and its distinctiveness (UWTSD, 2023a). As outlined in the Plan, the University is dedicated to providing a welcoming learning environment to people of all backgrounds. Providing an overview of assistance for students with disabilities and the procedures for need assessment (UWTSD, 2023a). Additional information can be found at Needs Assessment Protocol (UWTSD, 2023d). 
When there may be questions about a student's ability to study UWTSD, (2023b) outlines guidance and enables the University to consider specific students' support needs. The ability of a student to participate fully and satisfactorily in their academic work and student life at the University, in general, is referred to as 'fitness to study'. The Support for Study Policy seeks to assist students who encounter significant challenges and decide the best course of action to enable them to finish their education (UWTSD, 2023b). UWTSD (2023c) and UWTSD: Support for Study Guidance for Staff was influenced by HEFCW, Wellbeing and Health In Higher Education Policy Statement (HEFCW, 2019), a consultation based on well-being and Health in Higher Education (HEFCW, 2019). Both policies are Health and Wellbeing Strategies designed to establish commitments and objectives for students' physical and mental health and well-being (UWTSD, 2023c).
[bookmark: _Hlk125026985]PART 2
The following statement refers to students with “disabilities" because it is based on the social model of disability (Shakespeare, 2006). Included in the definition of "disabled students" are individuals with physical and sensory impairments, specific learning difficulties, long-term and persistent health concerns, mental health difficulties, and autism (Horton and Tucker,2014). 
Megan
Megan has submitted her application to study LLB Law and Legal Practice at Swansea Business Campus beginning in September 2023. Megan has reported an undiagnosed mental health condition and believes she has dyslexia. Therefore, following her acceptance into the course, the department will implement the following provision. 
[bookmark: _Hlk125112035]Firstly, Megan must submit a Consent To Share form with her preferences for sharing information with third parties (CTS). The student will then be able to attend an initial interview with a member of the Learning Support team at Student Services to determine the nature of the disability and the type of support that may be necessary or available (UWTSD, 2022d). As Megan does not have a diagnostic assessment report, a pre-assessment can be organised by the Learning Support Team. Following a pre-assessment, the student will be informed if a full diagnostic evaluation is recommended. 
Assuming disclosure has been agreed upon, the Learning Support Team will advise the appropriate University staff, including myself, of Megan's diagnosis and the additional learning provision (ALP) necessary for her to finish her studies after receiving the full diagnostic report. Suppose Megan needed more resources, such as a laptop, to finish her studies. In that case, she might apply for Disabled Student Allowance (DSA), and a copy of her medical or other supporting papers would be given to the appropriate organisations. Learning Support in student services will then arrange a Needs Assessment for the student to determine what reasonable adjustments or compensating measures are required. This information will be given to Registry, which will make the necessary arrangements (UWTSD, 2022f). If Megan's mental health affects her academic performance, the University can provide support to develop self-management skills by providing specialised support. All Well-being services, including counselling, well-being advice, mentoring, and access to external services, are accessible and can be accessed via a Support Request Form (See Well-being Student Request form (2023) for more details) (UWTSD, 2022d). Based on the Needs Assessment's recommendations, help is available from student services in many areas, including improving assignments, exam revision, time and self-management and work organisation. Any students with specific learning difficulties, such as dyslexia, can also be given extra time for tests and assignments (UWTSD, 2022d).
The number of individuals who declare dyslexia in higher education rises yearly (Roberts, 2021). We are accountable as a department for implementing reasonable adjustments to support individuals and provide a dyslexic-friendly classroom (Blue Light Academy, 2023). As an educator, I can give Visual AIDS and more oral/physical activities through lectures and workshops. I can make Powerpoint presentations utilising Dyslexic Friendly Fonts with Letter Space, such as Ariel or Sans Sarif (Sulaiman et al. 2022), and pupils will not be required to read in front of the class. Participation in group discussions is voluntary and determined by the student's degree of comfort (Khachatryan, 2022). Online platforms that provide anonymity, such as Padlet, are used to allow students to express their thoughts without fear of judgement (Mehta et al.,2021), and 10-minute breaks are arranged every hour to allow students to process and rest (Mehta et al.,2021) (Tucker, 2003).
Dafydd
Every application for admission to a UWTSD programme is carefully reviewed. The university will assess disabled candidates' applications using the same admissions standards as other applicants. During the evaluation, your needs will be investigated independently but concurrently with an investigation of academic suitability (UWTSD, 2023d). As a result, if you accept your offer, reasonable adjustments and support will be available.
Firstly, a UWTSD adviser will contact you to request further information and discuss your needs. This information is collated on a Support Needs Enquiry Form (SNEF)(UWTSD, 2022e). Disabled applicants should schedule an appointment with Student Services advisers to discuss their requirements and will be put in contact with a Disability Adviser (UWTSD, 2022f).  The Disabled Students' Allowance (DSA) can assist blind and partially sighted students in completing their studies. DSA can cover specialist equipment such as a braille embosser, dictaphone, access technology, Non-Medical Help (NMH), and university travel costs. However, DSA does not cover daily personal assistance or the expense of adapted housing needs in university housing (Student Loans Company, 2020). This assistance would only be available to you on approval of a Disabled Student Allowance application.
The University collaborates with external providers of Non-Medical Helpers (NMH) funded through DSA (UWTSD, 2023e). NMH offer support from specialists and could supply a communication support worker, specialised transcribing services, and a Mobility trainer (NMH, 2019). Support for your academic needs can include specialised mentoring and one-on-one study assistance. Most help can be obtained online and in person (NMH, 2019). In the classroom, we utilise various forms of technology to create an inclusive learning atmosphere (Lindsay & McPherson, 2012). The Swansea Business Campus has lifts that can take students to every floor and classrooms that provide sufficient space between desks and chairs. 
At UWTSD, we use various teaching methods and understand that everyone learns differently; therefore, modifying how content and instruction are delivered ensures that everyone is included (Bourke-Taylor et al.,2018). If you are willing to submit a Consent To Share form, this will allow for sharing information with third parties (CTS). Relevant teachers will then be aware of your needs and how to provide the best level of inclusion and education possible; this would be beneficial, especially if your symptoms and difficulties fluctuate. Collaborating with other teachers and pooling resources can lead to better outcomes for students by expanding options for inclusion (Sedláčková and Kantor, 2022). UWTSD provides an inclusive, supportive learning environment where all students can thrive and reach their potential. Polices also ensure that Support for Study procedures are fair and open and that the University follows the duty of care and equal rights law (UWTSD,2023b).
Alys
First and foremost, congratulations! We are thrilled that you want to continue your studies with us during your pregnancy. The University holds the view that having a child or being pregnant should not preclude any student from achieving academic success and is committed to the advancement of equality in all of its undertakings (UWTSD, 2022g). The University is working to establish the best practices for meeting its legal obligations, and The Equality Act (2010) imposes a duty to enhance equality for a number of protected characteristics, including pregnancy and maternity (UWTD,2023a). 
Throughout your pregnancy
[bookmark: _Hlk125115155]Your health, safety, and well-being are of utmost importance, and academic programmes and Institutions treat all students covered by this policy with sensitivity, impartiality, and discretion (UWTD,2023a). Only staff members who need to be notified for valid reasons will be told of your situation, and in most cases, this will be done only with your permission (UWTSD, 2022g). However, it is advised that if you want to continue your studies while you are pregnant, you should schedule regular meetings with the programme manager or a trusted staff member to conduct a Risk Assessment and assess the effectiveness of any support systems put in place. If your situation has a negative effect or already has a negative impact on your performance on assessments, or If medical appointments necessitate time off, additional changes can be made. This policy also allows learners to apply Extenuating Circumstances (UWTSD,2023b). You may find more information about the University's absence policy in the Mitigating Circumstances Policy here: Academic Quality Handbook | UWTSD. You can request time off from your studies before and after the birth, as well as maternity leave soon after however; you should consult with the department’s Program Manager. Even if another staff member has already been involved, the Programme Manager must be notified (UWTSD, 2022g).
After the birth
If you wish to return after the birth, depending on when the baby is due, the student and department will decide whether and how long to suspend studies. The academic requirements of the student's programme, particularly the evaluation timetable, must be considered. For health and safety reasons, any student who has given birth is not allowed to attend university for two weeks after birth (UWTSD, 2022g).
You should be aware that financing will typically stop when your studies end. You should seek guidance from your funding organisation and Student Services (UWTSD,2023b). As things currently stand, babies and children are not to be brought into teaching or learning spaces for health and safety reasons and to prevent disruptions to courses or study. You must ensure that you have appropriate childcare arrangements when you are expected to be in class. You can apply for a childcare space at the University creches, although it should be noted that these spaces are limited (UWTSD, 2022g). Additionally, you can contact Student Finance Wales for additional financial support on childcare grants. For further information, please visit: www.studentfinancewales.co.uk  
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