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ALN OR ADDIT IONAL LEARNING NEEDS CAN BE  DEF INED IN  MANY
WAYS AND TERMS.  A  PERSON HAS ADDIT IONAL LEARNING NEEDS IF
THEY HAVE A LEARNING DIFF ICULTY OR DISABIL ITY  WHICH CALLS
FOR ADDIT IONAL LEARNING PROVIS ION,  ALSO KNOWN AS ALP
(WELSH GOVERNMENT,  2020) .  ADDIT IONALLY ,  A  CHILD OF
COMPULSORY SCHOOL AGE OR PERSON OVER THAT AGE HAS A
LEARNING DIFF ICULTY OR DISABIL ITY  IF  THEY ,  HAVE A
SIGNIF ICANTLY GREATER DIFF ICULTY IN  LEARNING THAN THE
MAJORITY OF OTHERS OF THE SAME AGE ,  OR HAS A DISABIL ITY  FOR
THE PURPOSES OF THE EQUAL ITY  ACT 2010 WHICH PREVENTS OR
HINDERS LEARNERS FROM MAKING USE OF FACIL IT IES  FOR
EDUCATION OR TRAINING OF A K IND GENERALLY PROVIDED FOR
OTHERS OF THE SAME AGE IN  MAINSTREAM MAINTAINED SCHOOLS
OR MAINSTREAM INST ITUTIONS IN  THE FURTHER EDUCATION
SECTOR (WELSH GOVERNMENT,  2020) .  THE ADDIT IONAL LEARNING
NEEDS AND EDUCATION TRIBUNAL (WALES)  ACT 2018 PROVIDES A
FRAMEWORK FOR ALL  EDUCATIONAL SETT INGS AND PRACTIT IONERS
IN SUPPORTING CHILDREN AND YOUNG PEOPLE  WITH ADDIT IONAL
LEARNING NEEDS IN  WALES (WELSH GOVERNMENT,  2018) .    
 
 
INCLUSION ALSO COMES UNDER THE TERM OF ALN ,  THIS  REFERS TO
AN ENVIRONMENT WHERE EVERYONE FEELS  RESPECTED,  VALUED AND
HAS EQUAL OPPORTUNIT IES .  INCLUSION ALSO REFERS TO SCHOOLS ,
EARLY YEARS SETT INGS AND OTHER EDUCATIONAL SETT INGS AND
PRACTIT IONERS DEVELOPING THEIR  POL ICIES ,  CULTURES AND
PRACTICES TO INCLUDE CHILDREN WITH ADDIT IONAL LEARNING
NEEDS (WELSH GOVERNMENT,  2016) .  CONTINUALLY ,  THE EQUAL ITY
ACT 2010 SUPPORTS INCLUSION WITHIN THE EDUCATION SECTOR.
WHICH FURTHER PROTECTS CHILDREN WITH ADDIT IONAL LEARNING
NEEDS FROM DISCRIMINATION,  HARASSMENT AND VICTIMISATION
(GOV.UK ,  2015) .    
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B A C K G R O U N D  O N
A S D

W H A T  I S  A U T I S M  S P E C T R U M  D I S O R D E R ?    
 
‘AUTISM IS  A  L IFELONG,  DEVELOPMENTAL DISABIL ITY  THAT AFFECTS HOW A PERSON
COMMUNICATES WITH AND RELATES TO OTHER PEOPLE ,  AND HOW THEY EXPERIENCE
THE WORLD AROUND THEM’ .    
                                                                                                         (NATIONAL AUTIST IC SOCIETY ,  201 1)  
 
AUTISM SPECTRUM DISORDER ALSO KNOWN AS ASD,  IS  A  NEURODEVELOPMENTAL
CONDIT ION.  NEURODEVELOPMENTAL CONDIT IONS ARE A COLLECTIVE  OF COGNIT IVE
AND BEHAVIOURAL DISORDERS THAT AFFECT THE FUNCTIONING OF THE BRAIN
(WELSH PARL IAMENT ,  2024) .  ADDIT IONALLY ,  D ISORDERS SUCH AS ASD CAN AFFECT
AND IMPACT THINGS INCLUDING LANGUAGE SKILLS ,  LEARNING ABIL ITY ,  SOCIAL
BEHAVIOUR AND MOTOR SKILLS .  AS WELL  AS THIS ,  SOME COMMON
NEURODEVELOPMENTAL CONDIT IONS CAN INCLUDE:  
 

ATTENTION DEF ICIT  HYPERACTIVITY  DISORDER (ADHD)   
LEARNING DIFF ICULT IES  SUCH AS DYSLEXIA AND DYSCALCUL IA   
DYSPRAXIA OR DEVELOPMENTAL COORDINATION DISORDER (DCD)   
TOURETTE  SYNDROME AND OTHER T IC DISORDERS   

 
                                                                                                                                                       (WELSH PARL IAMENT ,  2024)  
 

C H A R A C T E R I S T I C S  Y O U  M A Y  F I N D  I N  C H I L D R E N  W I T H  A S D :  
 

VERBAL  AND NON-VERBAL COMMUNICATION 
REPEATED AND UNUSUAL BEHAVIOURS,  INTERESTS AND ROUTINES  
RESPONSES TO SENSATIONS  
D IFFERENT WAYS OF LEARNING,  MOVING OR PAYING ATTENTION  
OVER OR UNDER SENSIT IV ITY  TO L IGHT ,  SOUND,  TASTE AND TOUCH 
SOCIAL  INTERACTION CHALLENGES  
H IGHLY FOCUSED INTERESTED AND HOBBIES   

 
                                                        (NATIONAL AUTIST IC SOCIETY ,  2024)   



B A C K G R O U N D  O N
A S D

IN  WALES ,  THE WELSH GOVERNMENT IS  DEVELOPING THE
STATUTORY CODE OF PRACTICE ON THE DEL IVERY OF
AUTISM SERVICES (WELSH GOVERNMENT,  2021) .  THIS
CODE PROPOSES WHAT AUTIST IC PEOPLE ,  THE IR
FAMIL IES  AND CARERS CAN EXPECT FROM PUBL IC
SERVICES IN  WALES AND HOW THE CODE ADAPTS THE IR
APPROACH IN BE ING MORE AWARE AND MORE ATTUNE
TO NEURODIVERSITY  (WELSH GOVERNMENT,  2021) .
DESPITE  THIS ,  THE NATIONAL AUTIST IC SOCIETY ARGUED
THAT THE WELSH GOVERNMENT COULD IMPROVE THIS
CODE FURTHER AND PROVIDED A DOCUMENT FOR
IMPROVEMENTS (NATIONAL AUTIST IC SOCIETY ,  2024) .
THIS  CODE IS  ALSO IN  AL IGNMENT WITH THE WELL-
BE ING OF FUTURE GENERATIONS (WALES)  ACT (2015) ,
AND THE EQUAL ITY  ACT (2010) .  IN  ENGLAND,  THE
AUTISM ACT (2009) PROVIDES GUIDANCE ON MEET ING
THE NEEDS OF PEOPLE  WITH AUTISM SPECTRUM
DISORDER AND HOW THEY CAN BE  SUPPORTED.
HOWEVER ,  THERE ARE SOME CRIT ICISMS TOWARDS THIS
ACT.  ALTHOUGH THE ACT IS  IN  PLACE TO SUPPORT AND
GUIDE ASD,  THE ACT ONLY APPL IES  TO ADULTS AND NOT
CHILDREN AND YOUNG PEOPLE  (GOV.UK ,  2022) .    



T R I A D  O F  I M P A I R M E N T S
( W I N G  A N D  G O U L D ,  1 9 7 8 )

THE TR IAD OF IMPAIRMENTS MODEL  DESCRIBES THE MAIN FEATURES ALL
CHILDREN WITH AUTISM HAVE SOME DIFF ICULTY WITH.  CHILDREN WITH ASD

HAVE S IGNIF ICANT DIFF ICULT IES  RELATING TO OTHER PEOPLE ,  IT  IS  VERY
COMMON FOR ASD CHILDREN TO HAVE PROFOUND SENSORY ISSUES .  THIS ,

COMBINED WITH THE TR IAD OF IMPAIRMENTS ,  MEANS THAT CHILDREN WITH
AUTISM EXPERIENCE THE WORLD VERY DIFFERENTLY (NEURODIVERGENCE

WALES ,  2020) .    

AUTISM 360 (NO DATE)  TRIAD OF IMPAIRMENTS DIAGRAM

S O C I A L  C O M M U N I C A T I O N  OFTEN INVOLVES CHILDREN HAVING DIFF ICULTY WITH PROCESSING AND
UNDERSTANDING VERBAL INFORMATION.  THIS  MAY ALSO INVOLVE DIFF ICULTY WITH UNDERSTANDING SOCIAL
LANGUAGE AND BODY LANGUAGE.  IN  ADDIT ION TO THIS ,  CHILDREN AND ADULTS MAY ALSO STRUGGLE WITH
PARAL INGUIST IC FEATURES SUCH AS TONE OF VOICE ,  INTONATION AND STRESS (PSYCHOLOGY NETWORK,
2018) .    
 
S O C I A L  I N T E R A C T I O N  INVOLVES CHILDREN WITH AUTISM BEHAVING AS IF  OTHERS DO EXIST  AND TREATING
PEOPLE  AS OBJECTS.  CONTINUALLY ,  IT  ALSO INVOLVES CHILDREN AND ADULTS BE ING UNRESPONSIVE TO
OTHER PEOPLE 'S  VOICES AND THEIR  ATTEMPTS AT COMMUNICATION.  THIS  SECTION ALSO COVERS CHILDREN
AND ADULTS MAY F IND MAKING FR IENDS AND BUILDING RELATIONSHIPS DIFF ICULT .  THEY MAY ALSO STRUGGLE
TO MANAGE UNSTRUCTURED PARTS OF THE DAY (PSYCHOLOGY NETWORK,  2018) .    
 
S O C I A L  I M A G I N A T I O N  INVOLVES CHILDREN OBSESSIVELY  FOLLOWING A ROUTINE AND R ITUALS .  THEY ALSO
L IKE  THE IR  DAY-TO-DAY L IFE  TO BE  STRUCTURED.  ADDIT IONALLY ,  CHILDREN AND ADULTS MAY HAVE A POOR
AWARENESS OF DANGER AROUND THEM,  THINKING FORWARD AND WHAT WILL  HAPPEN NEXT .  THEY MAY ALSO
HAVE LACK OF EMPATHY TOWARDS OTHERS .  F INALLY ,  CHILDREN AND ADULTS MAY HAVE AN IMPAIRED
IMAGINATIVE  PLAY ESPECIALLY  WHEN INTERACTING WITH OTHERS (PSYCHOLOGY NETWORK,  2018) .    



I T  IS  ESSENTIAL  THAT EACH CHILD IS  CONSIDERED AS AN INDIV IDUAL ,  AND THAT TEACHING PRACTICE AND THE
SCHOOL ENVIRONMENT ARE TAILORED TO MEET THE IR  INDIV IDUAL NEEDS.    
 
T H E  S C H O O L  E N V I R O N M E N T  –    
 
THE  IMPACT OF THE ENVIRONMENT ON SENSORY DISTRESS NEEDS TO BE  CONSIDERED ACROSS THE SCHOOL.
THE CLASSROOM ENVIRONMENT IS  OFTEN A DISTRACTION OR DISTRESS FOR PUPILS  WITH AUTISM.  THINGS
SUCH AS BRIGHT L IGHTS ,  BUZZ ING NOISES FROM CLASSROOM EQUIPMENT ,  V ISUAL  D ISPLAYS OR THE
MOVEMENTS OF MANY CHILDREN THROUGH AN AREA CAN BE  TR IGGERING AND CHALLENGING FOR A CHILD
WITH ASD (NEURODIVERGENCE WALES ,  2020) .  BY  ADAPTING THE CLASSROOM,  OR MAKING CHANGES FOR
CHILDREN WITH ASD,  THE CHILD WILL  FEEL  LESS ANXIOUS,  WILL  LESS L IKELY  BECOME OVERSTIMULATED AND
WILL  BE  MORE L IKELY  TO BEHAVE IN  AN ENVIRONMENT THEY ’RE  COMFORTABLE  IN .  FOR EXAMPLE ,  BACKGROUND
NOISE  CAN BE  VERY DISTURBING AND DISTRACTING FOR A CHILD WITH ASD,  THIS  CAN BE  FROM CHATTER
FROM OTHER PUPILS  OR NOISE  FROM EQUIPMENT THAT YOU WOULD NOT NOTICE YOURSELF .  IN  THIS  CASE ,  EAR
DEFENDERS WOULD BE  A GREAT WAY TO DECREASE BACKGROUND NOISE ,  WHILST  ENABL ING THE PUPIL  TO
FOCUS ON YOUR INTERACTIONS (NEURODIVERGENCE WALES ,  2020) .    
 
T H E  S C H O O L  D A Y  –    
 
CHILDREN WITH ASD NEED SUPPORT TO UNDERSTAND THE STRUCTURE OF THE IR  SCHOOL DAY,  AND THIS  IS
EVEN MORE IMPORTANT WHEN THERE ARE CHANGES TO THE USUAL DAY INCLUDING CONCERT PRACTICES ,
SCHOOL TR IPS OR SPECIAL  ASSEMBL IES .  A  GREAT WAY TO COMBAT THIS  IS  US ING ‘NOW AND NEXT ’  P ICTURE
T IMETABLES .  WHICH CONSIST  OF THE T IMETABLES BE ING LAID OUT IN  A VERT ICAL  L INE ,  WITH THE NEXT
ACTIV ITY  ALWAYS APPEARING AT THE TOP.  WHEN THIS  ACTIV ITY  ENDS THE P ICTURE SHOULD BE  REMOVED
FROM THE PLANNER SO THE CHILD CAN CLEARLY SEE  WHAT ACTIV ITY  IS  NEXT AND WHAT IS  TO FOLLOW
AFTERWARDS (NEURODIVERGENCE WALES ,  2020) .    

A D A P T I N G  D A Y  T O  D A Y
P R A C T I C E  W I T H I N  T H E

C L A S S R O O M

THE AUTISM PAGE (2020)  NOW AND NEXT P ICTURE T IMETABLE

W H O L E  S C H O O L  A C T I V I T I E S  –    
 
MANY CHILDREN WITH AUTISM MAY STRUGGLE WITH CERTAIN POINTS OF THE SCHOOL DAY,  SUCH AS LUNCH
TIME ,  ASSEMBL IES  AND PLAY T IME .  ADAPTATIONS WILL  NEED TO BE  MADE TO DECREASE STRESS AND ANXIETY
LEVELS .  FOR EXAMPLE ,  ASSEMBL IES  CAN BE  CHALLENGING FOR MANY REASONS SUCH AS MOVEMENT OF LARGE
GROUPS,  D IFFERENT CHILDREN AND ADULTS ,  NOT UNDERSTANDING EXPECTATIONS.  I F  A  CHILD F INDS A
PARTICULAR SECTION OF THE ASSEMBLY HARD,  THEY SHOULD BE  ENCOURAGED TO ATTEND FOR THE SECTIONS
THEY F IND LESS DISTRESSING.  FOR S IMILAR REASONS,  LUNCH T IME CAN ALSO BE  VERY CHALLENGING FOR A
CHILD WITH ASD.  THE CHILD SHOULD BE  ABLE  TO ATTEND FOR LUNCH EARL IER  THAN OTHER PUPILS  OR WHEN
THEY HAVE LEFT ,  WHEN IT  IS  QUIETER .  I F  THE CHILD HAS SENSORY ISSUES AROUND FOOD,  SPECIAL  D IETARY
REQUIREMENTS CAN BE  MADE WITH SCHOOL CATERING (NEURODIVERGENCE WALES ,  2020) .    



C A S E  S T U D Y

C A S E  S T U D Y  1  –    
 
CHILD ’S  NAME:  CD 
AGE:  5    
MAIN AREAS OF CONCERN:  DOES NOT STAY IN  SEAT ,  VERY ROUGH WITH CLASSMATES ,  CANNOT
COMPLETE  WORK,  OCCASIONALLY H ITS  AND B ITES STAFF  AND REFUSES TO S IT  FOR CIRCLE  T IME .    
 
O U T L I N E  O F  C A S E  S T U D Y  –    
 
CD IS  CURRENTLY IN  A  MAINSTREAM PRIMARY SCHOOL.  THE INCIDENTS OF PHYSICAL HARM TO HIS
TEACHER AND TEACHING ASSISTANTS WOULD PRIMARILY  HAPPEN WHEN HIS  TEACHER OR TEACHING
ASSISTANT SAT BES IDE H IM TO ASSIST  H IM WITH WORK,  YET  AT OTHER T IMES HE WOULD SEEK
COMFORT FROM STAFF  MEMBERS.  THE TEACHER ALSO NOTED THAT CD COULD NOT COMPLETE  WORK
DUE TO NOT BE ING ABLE  TO STAY SEATED FOR MORE THAN 1-2  MINUTES .  C IRCLE  T IME HAD BECOME
INCREASINGLY CHALLENGING FOR TEACHERS AND TEACHING ASSISTANTS AS CD REPEATEDLY
PUSHED CLASSMATES WHO WERE SAT NEAR HIM AND ON OCCASION HAD PULLED THE IR  HAIR  AND
BITTEN THEM.  ARRIVAL  AT SCHOOL HAD BECOME MORE CHALLENGING FOR CD AS THEY WOULD RUN
DOWN THE CORRIDOR CRASHING INTO OTHERS .  CONTINUALLY ,  WHEN LEAVING THE CLASSROOM AND
FORMING A L INE ,  CD WOULD REFUSE TO STAY IN  L INE  AND PUSH OTHER PUPILS  OUT OF L INE .
REPORTS FROM SCHOOL AND EDUCATIONAL PSYCHOLOGIST INDICATED THAT CD HAD GREAT
EXPRESSIVE  LANGUAGE WITH A BROAD VOCABULARY (CENTRE FOR AUTISM,  2024) .  THE PARENTS
HAD STATED THEY WERE F INDING DIFF ICULTY IN  CONTROLL ING AND MANAGING BEHAVIOURS AT
HOME AND REQUIRED SOME STRATEGIES TO SUPPORT THEM.  THEY FOUND THAT CD WAS HITT ING,
B IT ING AND K ICKING THEM ON A DAILY  BASIS .  THEY NOTICED THAT CD WAS CALMER AND QUIETER
ON THE DAYS THEY TOOK HIM TO THE PARK AND WHEN THEY ENGAGED IN  ROUGH,  AND TUMBLE  PLAY
AT HOME (CENTRE FOR AUTISM,  2024) .    

A S S E S S M E N T  A N D  A N A L Y S I S  
 
A  SENSORY PROFILE  (DUNN,  1999)  WAS COMPLETED,  AND OBSERVATIONS WERE
CARRIED OUT AT HOME AND SCHOOL WITH INFORMATION COLLATED OVER A TWO
WEEK T IME FRAME.  THIS  ANALYSIS  WAS INTEGRATED WITH THE ASSESSMENT
RESULTS FROM THE TEACHER,  SPEECH AND LANGUAGE THERAPIST  AND BEHAVIOUR
INTERVENTION SPECIAL IST  (CENTRE FOR AUTISM,  2024) .    
 
CD SHOWS SENSORY SEEKING WITH SOME SENSORY OVER-RESPONSIVENESS .    
 
 
 



C A S E  S T U D Y

S E N S O R Y  S E E K I N G    
 
CD REQUIRES MOVEMENT AND THEREFORE F INDS IT  D IFF ICULT TO WORK FOR LONG
PERIODS OF T IME AND STAY IN  H IS  SEAT OR S IT  ST ILL  FOR CIRCLE  T IME .  CD
REQUIRES MOVEMENT TO KEEP H IS  BRAIN ACTIVE  AND ALERT ,  SO WHEN THEY NEED
MOVEMENT CD WILL  QUICKLY LEAVE HIS  SEAT .  WHEN CD ENGAGES IN  PHYSICAL
ACTIV ITY ,  FOR EXAMPLE  PLAYING IN  THE PARK ,  HE  APPEARS CALMER AND MORE
OCCUPIED AS HIS  SENSORY NEEDS HAVE BEEN MET (CENTRE FOR AUTISM,  2024) .
CD ALSO SEEKS PROPRIOCEPTIVE ,  H IS  ENJOYMENT OF ROUGH AND TUMBLE  PLAY
DEMONSTRATES HIS  NEED FOR INTENSIVE  INPUT TO HIS  MUSCLES .  THIS  EXPLAINS
WHY CD L IKES T IGHT HUGS FROM HIS  TEACHERS AND TEACHING ASSISTANTS ,  AS
THEY PROVIDE DEEP PRESSURE INPUT .  HOWEVER ,  CD DOES NOT UNDERSTAND THAT
NOT EVERYONE REQUIRES THIS  INPUT ,  AND HIS  WAY OF PLAYING IS  HURTING
OTHERS.  AS H IS  SOCIAL  UNDERSTANDING IS  L IMITED ,  HE  IS  UNABLE  TO READ OTHER
CHILDREN AND SEE  THAT HIS  BEHAVIOUR IS  UPSETT ING AND UNSETTL ING TOWARDS
THEM (CENTRE FOR AUTISM,  2024) .    
 
S E N S O R Y  O V E R  R E S P O N S I V E N E S S  
 
CD’S  PHYSICAL HARM TOWARDS HIS  PEERS ,  STAFF  MEMBERS AND PARENTS ARE DUE
TO OVER RESPONSIVENESS .  H IS  BREAKOUTS HAPPEN WHEN OTHERS STAND OR S IT
TOO CLOSE TO HIM DURING CIRCLE  T IME ,  WHEN STAFF  ASSIST  H IM WITH WORK AND
WHEN STANDING IN  QUES OR FORMING A L INE  (CENTRE FOR AUTISM,  2024) .  THE
CLOSE PHYSICAL PROXIMITY OF OTHERS CAUSES CD TO BECOME INTOLERABLE
TOWARDS L IGHT TOUCH FROM OTHERS.  CD ENGAGES IN  AGGRESSIVE  BEHAVIOUR
DUE TO HIS  SENSORY PROCESSING DIFF ICULT IES .  THUS MEANING,  UNHARMFUL
TOUCH FROM OTHERS IS  V IEWED A PAINFUL  AND THEREFORE CREATES BREAKOUTS
SUCH AS B IT ING,  K ICKING AND HITT ING AS A WAY OF MOVING PEERS WHO GET
TOO CLOSE TO HIM.  CD CAN TOLERATE ROUGH AND TUMBLE  AND HUGS AS THEY
PROVIDE PREDICTABLE  INPUT AND DEEP PRESSURE RATHER THAN UNPREDICTABLE
TOUCH (CENTRE FOR AUTISM,  2024) .  C IRCLE  T IME IS  ALSO A CHALLENGING T IME
FOR CD AS HIS  RECEPTIVE  LANGUAGE SKILLS  ARE L IMITED,  AND HE MAY NOT FULLY
UNDERSTAND AND ENGAGE IN  D ISCUSSIONS.  DESPITE  THIS ,  CD SHOWS GREAT
EXPRESSIVE  LANGUAGE ON HIS  FAVOURABLE  TOPICS.    
 



C A S E  S T U D Y

I N T E R V E N T I O N  S T R A T E G I E S    
 
THERE ARE MANY INTERVENTION STRATEGIES WHICH WERE USED TO HELP AND BENEF IT  CD AND
PROVIDE SUPPORT AND GUIDANCE FOR TEACHING ASSISTANTS WITHIN THE CLASSROOM
ENVIRONMENT:    
 
M O V I N ’  S I T  C U S H I O N  
 
A  MOVIN’  S IT  CUSHION IS  A  WEDGE-SHAPED CUSHION L IGHTLY INFLATED WITH AIR .  THESE TACTILE
WEDGE CUSHIONS HELP IMPROVE POSTURE ,  PROVIDE SENSORY FEEDBACK AND CALM F IDGETERS ,
HELP ING CHILDREN WITH ASD TO REMAIN FOCUSED FOR LONGER.  THE CUSHION WAS PROVIDED
FOR CD AT T IMES WHEN HE WAS REQUIRED TO S IT  AND COMPLETE  P IECES OF WORK.  THE CUSHION
ALSO PROVIDED MOVEMENT INPUT ,  WHICH MEETS HIS  SENSORY NEEDS WITHOUT HAVING TO GET
UP AND LEAVE HIS  SEAT .  THE WEDGE ALSO GIVES ADDIT IONAL PROPRIOCEPTIVE  INPUT AS IT
PUSHES HIM FORWARD ON TO HIS  LEGS,  FURTHER INCREASING LOAD ON MUSCLES AND JOINTS
(CENTRE FOR AUTISM,  2024) .    

EXAMPLE  OF MOVIN S IT  CUSHION

C H A I R  B A N D S    
 
CHAIR  BANDS ARE A RES IST IVE  MATERIAL  WHICH
ACTIVATES MUSCLES AND JOINTS .  THIS  TYPE  OF
INPUT CAN BE  RELAXING,  CALMING AND REGULATING
FOR CHILDREN WITH AUTISM SPECTRUM DISORDER.
CD WOULD HAVE A CHAIR  BAND ATTACHED TO THE
FRONT LEGS OF H IS  CHAIR  SO THAT WHEN HE
REQUIRED MOVEMENT,  HE  WOULD K ICK HIS  FEET
AGAINST THE BAND AND RECEIVE  THAT
PROPRIOCEPTIVE  INPUT HE REQUIRED (CENTRE FOR
AUTISM,  2024) .  THIS  RES IST IVE  MATERIAL  ALSO
ALLOWS FOR CD TO FOCUS LONGER WITH TASKS AND
ENCOURAGES HIM TO S IT  IN  H IS  SEAT FOR LONGER.    
 
M A T  A T  C I R C L E  T I M E    
 
CD RECEIVED A SMALL  MAT TO S IT  ON DURING CIRCLE
T IME WHICH WAS POSIT IONED NEXT TO THE TEACHER.
CD’S  CLASSMATES WERE INFORMED THAT THEY
COULD NOT S IT  ON THE MAT NOR NEAR THE MAT.  THIS
HAS REDUCED CD’S  ANXIETY AND FEAR THAT OTHER
CHILDREN MAY COME NEAR HIM AND HAS ENABLED
HIM TO STAY AND BE  INVOLVED WITHIN CIRCLE  T IME
FOR LONGER AMOUNTS OF T IME (CENTRE FOR
AUTISM,  2024) .    
 



I N T E R V E N T I O N  S T R A T E G I E S

S E N S O R Y  D I E T   
 
A  PROGRAMME OF MOVEMENT ACTIV IT IES  HAS BEEN GRADUALLY INTRODUCED TO CD’S  ROUTINE .
THIS  CONSISTS OF TEN-MINUTE ENGAGEMENT SESSIONS IN  THE MORNING,  MID-MORNING AND
AGAIN IN  THE AFTERNOON.  THESE ACTIV IT IES  PROVIDE CD WITH THE PROPRIOCEPTIVE  AND
MOVEMENT HE REQUIRES AND NEEDS,  WHICH THEN HELP H IM S IT  IN  H IS  CHAIR  FOR LONGER AND
THEREFORE KEEP H IM ENGAGED WITH ACTIV IT IES .  THIS  PROGRAMME OF MOVEMENT ACTIV IT IES
DRASTICALLY REDUCED CD’S  BEHAVIOURS IN  PLAY T IME AS HIS  SENSORY NEEDS WERE BE ING MET
DURING OTHER ACTIV IT IES  (CENTRE FOR AUTISM,  2024) .  THE RANGE OF ACTIV IT IES  WHICH WERE
OFFERED TO CD,  WERE PRESENTED TO HIM ON HIS  V ISUAL  T IMETABLE  SO THEY WERE EASILY
ACCESSIBLE  TO CHOOSE FROM.  THE VARIETY OF ACTIV IT IES  INCLUDE :   
 

STAR JUMPS  
CRAWLING THROUGH A TUNNEL   
BOUNCING ON A SPACE HOPPER  
LY ING ON HIS  TUMMY OVER AN EXERCISE  BALL  TO COMPLETE  ACTIV IT IES ,  FOR EXAMPLE ,
THROWING BEANBAGS AT A TARGET OR F IN ISHING A J IGSAW  
HOPSCOTCH  
RUNNING ON THE SPOT OR SHORT DISTANCES OUTDOORS  
PROPELL ING A SCOOTER BOARD 

 
AS WELL  AS THIS ,  DURING THE MOVEMENT BREAK,  THE TEACHING ASSISTANT OBSERVING CD
SHOULD NOTICE WHEN HE BECOMES DISENGAGED FROM THE SPECIF IC ACTIV ITY  AND ADVISE  H IM
TO DO TEN STRETCHES BEFORE ENGAGING IN WORK AGAIN .  WHEN CD IS  OLDER ,  HE  WILL  BE  ABLE  TO
INDEPENDENTLY ASK FOR A MOVEMENT BREAK WHEN HE FEELS  ATTENTION SPAN BREAKING DOWN
(CENTRE OF AUTISM,  2024) .   
 
 
AN EXAMPLE  OF WHAT A SENSORY DIET  MAY LOOK L IKE  WITHIN A PR IMARY SCHOOL:   
 

C A S E  S T U D Y

GRIFF IN OCCUPATIONAL THERAPY ,  2020)



C A S E  S T U D Y  

I N T E R V E N T I O N  S T R A T E G I E S  

V I S U A L  S T R A T E G I E S
 
AS  WELL  AS THE SENSORY STRATEGIES DESCRIBED ABOVE ,  V ISUAL  STRATEGIES HAVE ALSO
BEEN EMBEDDED WITHIN CD’S  ROUTINE TO ADAPT COMMUNICATION AND TO INVESTIGATE
SOME OF THE BEHAVIOURAL CONCERNS.  ALTHOUGH CD SHOWED LEVELS OF EXPRESSIVE
LANGUAGE,  THESE WOULD OFTEN BE  L IMITED TO TOPICS OF H IS  CHOICE ,  FOR EXAMPLE ,  DR
WHO.  THE ASSESSMENT CONDUCTED SHOWED CD’S  D IFF ICULT IES  WITH RECEPTIVE
LANGUAGE.  THUS MEANING,  TASKS PRESENTED VERBALLY TO CD WERE NOT UNDERSTOOD
IN THE CLASSROOM.  THIS  WOULD EXPLAIN THE BEHAVIOURS DURING CIRCLE  T IME AS CD
WOULD BECOME OVERWHELMED WITH THE LEVELS OF VERBAL  NOISE  WITHIN THE
CLASSROOM AND USED THE BEHAVIOURS TO ESCAPE FROM CIRCLE  T IME (CENTRE OF
AUTISM,  2024) .    
 
T H E  M A I N  V I S U A L  S T R A T E G I E S :  
 
VISUAL SCHEDULE  – THIS  ALLOWS CD TO RECOGNISE  WHEN IT  IS  T IME FOR WORK AND
WHEN HE WILL  HAVE A MOVEMENT BREAK.  THIS  ALLOWS CD TO BECOME MORE RELAXED
AND HAS SHOWN A POSIT IVE  EFFECT ON HIS  BEHAVIOUR.    
V ISUAL  T IMER – THIS  ALLOWS CD TO KNOW HOW LONG HE MUST WORK FOR AND ENGAGE
WITH HIS  ACTIV IT IES .  THIS  ALSO WORKS FOR CIRCLE  T IME .    
‘WHOSE TURN’  CARD – THIS  IS  SHOWN IN CIRCLE  WHEN IT  IS  CD’S  TURN TO SPEAK ,  THIS
ALLOWS FOR OTHERS NOT TO BE  INTERRUPTED.    
STRUCTURED TASKS – THIS  PROVIDES A V ISUAL  STRUCTURE FOR CD WHICH SUPPL IES
CLEAR INSTRUCTIONS AND SHOWS WHEN A TASK IS  COMPLETED.  THIS  ALLOWED FOR
GREATER CONCENTRATION FROM CD.    
 
I M P L I C A T I O N S  T O  I N T E R V E N T I O N  S T R A T E G I E S  
 
DESPITE  USING THESE GREAT INTERVENTION STRATEGIES ,  SOME POSSIBLE  IMPL ICATIONS
COULD OCCUR.  AS THIS  IS  A  TAILORED STRATEGIC PLAN FOR AN INDIVIDUAL CHILD ,  THEY
MAY NOT MEET THE NEEDS OF ANOTHER CHILD AS EACH CHILD DIFFERENT .  V ISUAL  A IDS ARE
A GREAT WAY FOR CHILDREN WITH ASD TO LEARN.  HOWEVER ,  TOO MANY VISUALS CAN BE
VERY DISTRACTING AND CAUSE CHILDREN WITH ASD TO BECOME OVER ST IMULATED.
SENSORY DIETS MAY HAVE SOME RESTRICTIONS,  A  CHILD WITH ASD MAY NEED SUPPORT
FROM 9AM HOWEVER THE IR  SENSORY DIET  DOES NOT HAVE A SLOT UNTIL  10AM.  ON THE
OTHER HAND,  A  CHILD MAY BE  WORKING WELL  AND MAY NOT REQUIRE  A STRATEGY AT THE
GIVEN T IME OF THE SENSORY DIET  (GRIFF IN OCCUPATIONAL THERAPY ,  2020) .    



AN INCLUSIVE  CLASSROOM SHOULD CONSIST  OF CHILDREN LEARNING TOGETHER WITH AND WITHOUT
LEARNING DIFFERENCES.  FOR CHILDREN WITH AUTISM,  INCLUSION CAN PROVIDE IMPROVED SOCIAL  SK ILLS
AND ENHANCE SOCIAL  INTERACTIONS.  THIS  L INKS WITH VYGOTSKY’S  ( 1962)  THEORY OF CHILDREN LEARNING
BEST THROUGH SOCIAL  INTERACTION (MCLEOD,  2024) .  CONTINUALLY ,  ASD CHILDREN BE ING PART OF A
DIVERSE CLASSROOM ALLOWS THEM TO LEARN SUITABLE  COMMUNICATION TECHNIQUES AND SOCIAL
BEHAVIOURS THROUGH INTERACTION AND OBSERVATION (THE INCREDIBLE  YEARS ,  2024) .  NON-AUTIST IC
CHILDREN ALSO BENEF IT  FROM ENGAGING AND LEARNING ALONGSIDE CHILDREN WITH ASD.  IT  ALLOWS NON-
AUTIST IC CHILDREN TO DEVELOP UNDERSTANDING,  EMPATHY,  ACCEPTANCE OF DIFFERENCES ,  WHICH
SUPPORTS THEM FOR THE DIVERSE WORLD OUTSIDE OF THE IR  EDUCATION (THE INCREDIBLE  YEARS ,  2024) .    
 
C L A S S R O O M  S T R A T E G I E S  W H I C H  I N C O R P O R A T E  E F F E C T I V E  I N C L U S I O N  -    
 
S E N S O R Y - F R I E N D L Y  S P A C E S  A N D  T O O L S  
 
CREATING SENSORY SPACES ,  ROOMS AND TOOLS ,  SUCH AS F IDGET TOYS ,  WEIGHTED BLANKETS AND NOISE-
CANCELL ING HEADPHONES ,  PROVIDE CHILDREN WITH ASD TO FOCUS ON PROMOTING TOUCH,  MAINTAINING
FOCUS AND CONCENTRATION AND TO MANAGE SENSORY OVERLOAD.  AS MENTIONED PREVIOUSLY ,  ROTATING
FLEXIBLE  SEATING AND MOVEMENT BREAKS CAN ALSO BENEF IT  SENSORY NEEDS (THE INCREDIBLE  YEARS ,
2024) .  

AN EXAMPLE  OF WHAT A SENSORY ROOM COULD LOOK L IKE  (BELL ,  2016)  

 

 
 
 
 
 
 
 
 
 
 
 

E F F E C T I V E  I N C L U S I V E
C L A S S R O O M  S T R A T E G I E S

F O R  T E A C H I N G
A S S I S T A N T S

FROEBEL  ( 1837)  BEL IEVED THAT PLAY WAS THE H IGHEST EXPRESSION OF HUMAN DEVELOPMENT IN  CHILDHOOD,
REGARDLESS OF COGNIT IVE ,  PHYSICAL  OR EMOTIONAL DIFFERENCES (BELL ,  2016) .    



E F F E C T I V E  I N C L U S I V E
C L A S S R O O M  S T R A T E G I E S

F O R  T E A C H I N G
A S S I S T A N T S

R E W A R D  S Y S T E M S  T O  P R O M O T E  P O S I T I V E  B E H A V I O U R S  
 
PROMOTING ON TASK BEHAVIOUR USING ‘F IRST/THEN’  –    
THIS  PROMOTES A CHILD TO COMPLETE  AN UNFAVOURABLE  TASK PAIRED WITH SOMETHING THEY
ENJOY DOING.  FOR EXAMPLE ,  I F  C IRCLE  T IME IS  A  CHALLENGE ,  SCHEDULE  IT  R IGHT BEFORE PLAYTIME
OR SNACK T IME .  THEREFORE ,  WHEN IT  IS  T IME FOR CIRCLE  T IME ,  IT  CAN BE  PRESENTED AS “F IRST
CIRCLE  T IME ,  THEN PLAYTIME”  (NATIONAL AUTISM RESOURCES ,  2024) .    
 
F I R S T ,  T H E N ,  N E X T  C H A R T  –    
AS EXPLAINED ABOVE ,  THIS  STRATEGY IS  AN EXTENDED VERSION.  THIS  ENTAILS  ASKING YOUR PUPIL
TO COMPLETE  TWO TASKS BEFORE THE IR  PREFERRED ACTIV IT IES .  FOR EXAMPLE ,  “F IRST L ITERACY
SHEET ,  NEXT MATHS SHEET ,  THEN PLAYTIME”  (NATIONAL AUTISM RESOURCES ,  2024) .    
 
T O K E N  B O A R D  –    
A  TOKEN BOARD IS  A  WAY OF PROVIDING REWARDS BY ENCOURAGING POSIT IVE  BEHAVIOUR AND
DECREASING NEGATIVE  BEHAVIOUR.  WHEN USING THIS  TECHNIQUE ,  THE PUPIL  WILL  GAIN A TOKEN
ONCE COMPLET ING A SPECIF IC TASK AND IN  RETURN,  THE PUPIL  WILL  HAND IN  HOWEVER MANY
TOKENS GAINED AND RETURN THEM FOR A TOY OR PRIV ILEGE THEY DESIRE  (NATIONAL AUTISM
RESOURCES ,  2024) .  THIS  IS  A  GREAT STRATEGY TO USE RATHER THAN DISCIPL INE  OR ‘TAKING AWAY’
ONE OF THE IR  DESIRED REWARDS.  THIS  STRATEGY ALLOWS CHILDREN WITH ASD TO BE  ENCOURAGED
TO ENGAGE IN  D IFFERENT ACTIV IT IES ,  IN  WHICH THE TOKEN BOARD KEEPS THEM MOTIVATED
(NATIONAL AUTISM RESOURCES ,  2024) .    
 
T E A C H  C A L M I N G  E X E R C I S E S  
 
THERE ARE MANY EXERCISES WHICH CAN HELP CHILDREN WITH ASD TO RELAX AND DESTRESS .  TWO
SIMPLE  EXERCISES INCLUDE DEEP BREATHING AND ISOMETRIC EXERCISES .  WHEN A CHILD BECOMES
OVERWHELMED,  THE IR  BREATHING BECOMES FASTER AND THEIR  HEART RATE INCREASES .  DEEP
BREATHING IS  A  GREAT WAY TO COMBAT THIS ,  IT  IS  A  S IMPLE  STRESS MANAGEMENT TOOL THAT A
CHILD CAN USE TO CALM THEMSELVES DOWN (NATIONAL AUTISM RESOURCES ,  2024) .    
 
TENSION CAN ALSO BE  RELEASED FROM YOUR MUSCLES BY DOING SOME ISOMETRIC EXERCISES .
THESE CAN INCLUDE :    

PUSHING HANDS TOGETHER   
SHRUG YOUR SHOULDERS   
PUSHING KNEES TOGETHER   
MAKING A F IST  AND SQUEEZ ING   

 
FOR A CHILD WHO MAY STRUGGLE TO UNDERSTAND ISOMETRIC EXERCISES ,  THEY CAN BE  GIVEN A
STRESS BALL  WHICH MAKES IT  EASIER FOR THEM TO COMPLETE  THESE ACTIV IT IES .    
 
‘ A B O U T  M E ’  I N F O R M A T I O N  S H E E T S    
 
TH IS  ALLOWS FOR TEACHERS AND TEACHING ASSISTANTS TO GET TO KNOW RELEVANT FACTS ABOUT
EACH INDIVIDUAL CHILD WITHIN THE IR  CLASS .  THE SHEETS PROVIDE INFORMATION ON L IKES ,
D ISL IKES ,  NEEDS AND FEARS (AUTISM SPEAKS ,  2024) .  
 
U S E  C O N C R E T E ,  S I M P L E  L A N G U A G E    
 
CHILDREN WITH ASD MAY STRUGGLE WITH ABSTRACT LANGUAGE.  CLEAR AND STRAIGHT
INSTRUCTIONS WILL  HELP  ALL  CHILDREN FOLLOW INSTRUCTIONS AND DIRECTIONS.  BREAKING DOWN
TASKS AND INSTRUCTIONS INTO S IMPLE  LANGUAGE GIVES CHILDREN THE CHANCE TO STAY
ENGAGED AND FOCUS IN  THE TASK AT HAND (THE INCREDIBLE  YEARS ,  2024) .



R E F E R E N C E  L I S T

A U T I S M  A C T  2 0 0 9 ,  C .  1 5 .  A V A I L A B L E  A T :  H T T P S : / / W W W . L E G I S L A T I O N . G O V . U K / P R I M A R Y + S E C O N D A R Y ? T I T L E = A U T I S M % 2 0 A C T
( A C C E S S E D :  1 6  J A N U A R Y  2 0 2 5 ) .   
 
A U T I S M  3 6 0  ( N O  D A T E )   T R I A D  O F  I M P A I R M E N T S  D I A G R A M .   
 
A U T I S M  S P E A K S  ( 2 0 2 4 )  A U T I S M  I N  T H E  C L A S S R O O M :  S T R A T E G I E S  F O R  S U C C E S S .  A V A I L A B L E  A T :
H T T P S : / / W W W . A U T I S M S P E A K S . O R G / T O O L - K I T - E X C E R P T / A U T I S M - C L A S S R O O M - S T R A T E G I E S  ( A C C E S S E D :  1 5  J A N U A R Y  2 0 2 5 ) .   
 
B E L L ,  B .  ( 2 0 1 6 ) .   H O W  T O  C R E A T E  A  S E N S O R Y  R O O M  |  S E N S O R Y  R O O M  I D E A S .  A V A I L A B L E  A T :
H T T P S : / / E N A B L I N G D E V I C E S . C O M / B L O G / S T A R T - M A K I N G - S E N S E - H O W - T O - C R E A T E - A - F A B U L O U S - S E N S O R Y - R O O M / .  ( A C C E S S E D :  1 4
J A N U A R Y  2 0 2 5 ) .   
 
C E N T R E S  F O R  D I S E A S E  C O N T R O L  A N D  P R E V E N T I O N  ( 2 0 2 4 ) .  S I G N S  A N D  S Y M P T O M S  O F  A U T I S M  S P E C T R U M  D I S O R D E R .  A V A I L A B L E  A T :
H T T P S : / / W W W . C D C . G O V / A U T I S M / S I G N S - S Y M P T O M S / I N D E X . H T M L .  ( A C C E S S E D :  9  J A N U A R Y  2 0 2 5 ) .    
 
C E N T R E  F O R  A U T I S M  ( 2 0 2 4 ) .  C A S E  S T U D Y :  C H I L D  W I T H  A U T I S M  I N  M A I N S T R E A M  C L A S S R O O M .  A V A I L A B L E  A T :  H T T P S : / / S E N S O R Y -
P R O C E S S I N G . M I D D L E T O W N A U T I S M . C O M / C A S E S T U D I E S / C A S E - S T U D Y - 2 /  ( A C C E S S E D :  1 4  J A N U A R Y  2 0 2 5 ) .   
 
E Q U A L I T Y  A C T  2 0 1 0 ,  C .  1 5 .  A V A I L A B L E  A T :  H T T P S : / / W W W . L E G I S L A T I O N . G O V . U K / U K P G A / 2 0 1 0 / 1 5 / C O N T E N T S  ( A C C E S S E D :  1 5
J A N U A R Y  2 0 2 5 ) .   
 
G O V . U K  ( 2 0 2 2 )  T H E  N A T I O N A L  S T R A T E G Y  F O R  A U T I S T I C  C H I L D R E N ,  Y O U N G  P E O P L E  A N D  A D U L T S .  A V A I L A B L E  A T :
H T T P S : / / W W W . G O V . U K / G O V E R N M E N T / P U B L I C A T I O N S / N A T I O N A L - S T R A T E G Y - F O R - A U T I S T I C - C H I L D R E N - Y O U N G - P E O P L E - A N D -
A D U L T S - 2 0 2 1 - T O - 2 0 2 6 / T H E - N A T I O N A L - S T R A T E G Y - F O R - A U T I S T I C - C H I L D R E N - Y O U N G - P E O P L E - A N D - A D U L T S - 2 0 2 1 - T O - 2 0 2 6
( A C C E S S E D :  1 5  J A N U A R Y  2 0 2 5 ) .   
 
G R I F F I N  O C C U P A T I O N A L  T H E R A P Y  ( 2 0 2 0 ) .   S E N S O R Y  D I E T  T I P S  -  U S I N G  T H E M  S U C C E S S F U L L Y .  A V A I L A B L E  A T :
H T T P S : / / W W W . G R I F F I N O T . C O M / S E N S O R Y - D I E T S - U S I N G - T H E M - S U C C E S S F U L L Y / .  ( A C C E S S E D :  1 5  J A N U A R Y  2 0 2 5 ) .   
 
M C L E O D ,  S .  ( 2 0 2 4 ) .   V Y G O T S K Y ’ S  S O C I O C U L T U R A L  T H E O R Y  O F  C O G N I T I V E  D E V E L O P M E N T .  A V A I L A B L E  A T :
H T T P S : / / W W W . S I M P L Y P S Y C H O L O G Y . O R G / V Y G O T S K Y . H T M L .  ( A C C E S S E D :  1 4  J A N U A R Y  2 0 2 5 ) .   
 
P S Y C H O L O G Y  N E T W O R K  ( 2 0 1 8 ) .  T H E  T R I A D  O F  I M P A I R M E N T S  A N D  O T H E R  A U T I S M  M Y T H S .  [ O N L I N E ]  P O S I T I V E  P S Y C H O L O G Y
N E T W O R K .  A V A I L A B L E  A T :  H T T P S : / / P P N E T W O R K . O R G / T R I A D - I M P A I R M E N T S - A U T I S M - M Y T H S / .  ( A C C E S S E D :  1 3  J A N U A R Y  2 0 2 5 ) .    
 
N E U R O D I V E R G E N C E  W A L E S  ( 2 0 2 0 ) .   A U T I S M :  A  G U I D E  F O R  M A I N S T R E A M  P R I M A R Y  S C H O O L S .  A V A I L A B L E  A T :
H T T P S : / / N E U R O D I V E R G E N C E W A L E S . O R G / W P - C O N T E N T / U P L O A D S / 2 0 2 0 / 0 8 / 2 0 1 5 _ A U T I S M - A - G U I D E - F O R - M A I N S T R E A M - P R I M A R Y -
S C H O O L S - E N G . P D F .  ( A C C E S S E D :  1 4  J A N U A R Y  2 0 2 5 ) .   
 
N A T I O N A L  A U T I S T I C  S O C I E T Y  ( 2 0 2 4 ) .  W H A T  I S  A U T I S M ? .  A V A I L A B L E  A T :  H T T P S : / / W W W . A U T I S M . O R G . U K / A D V I C E - A N D -
G U I D A N C E / W H A T - I S - A U T I S M .  ( A C C E S S E D :  9  J A N U A R Y  2 0 2 5 ) .    
 
N A T I O N A L  A U T I S M  R E S O U R C E S  ( 2 0 2 4 ) .   I N C L U S I O N  S T R A T E G I E S  F O R  S T U D E N T S  W I T H  A U T I S M .   A V A I L A B L E  A T :
H T T P S : / / N A T I O N A L A U T I S M R E S O U R C E S . C O M / I N C L U S I O N - S T R A T E G I E S - F O R - S T U D E N T S - W I T H - A U T I S M / ?
S R S L T I D = A F M B O O R 3 R L K 3 I F 2 Q 6 D C W W _ P T 0 D D E - U W P G E C J I S 3 9 2 E U C 5 5 S T J C J Z 4 P P O  ( A C C E S S E D :  1 4  J A N U A R Y  2 0 2 5 ) .   
 
T H E  A U T I S M  P A G E  ( 2 0 2 0 ) .   H O W  T O  U S E  A  N O W  A N D  N E X T  B O A R D .   A V A I L A B L E  A T :  H T T P S : / / W W W . T H E A U T I S M P A G E . C O M / N O W -
N E X T / .  ( A C C E S S E D :  1 4  J A N U A R Y  2 0 2 5 ) .   
 
T H E  A U T I S M  P A G E  ( 2 0 2 0 ) .  N O W  A N D  N E X T  B O A R D  I M A G E .   
 
T H E  I N C R E D I B L E  Y E A R S  ( 2 0 2 4 ) .  E F F E C T I V E  I N C L U S I V E  C L A S S R O O M  S T R A T E G I E S  F O R  T E A C H I N G  S T U D E N T S  W I T H  A U T I S M .  A V A I L A B L E
A T :  H T T P S : / / W W W . I N C R E D I B L E Y E A R S . C O M / B L O G / A U T I S M - I N - T H E - I N C L U S I V E - C L A S S R O O M  ( A C C E S S E D :  1 5  J A N U A R Y  2 0 2 5 ) .   
 
W E L L - B E I N G  O F  F U T U R E  G E N E R A T I O N S  ( W A L E S )  A C T  2 0 1 5 ,  A N A W  2 .  A V A I L A B L E  A T :
H T T P S : / / W W W . L E G I S L A T I O N . G O V . U K / A N A W / 2 0 1 5 / 2 / C O N T E N T S  ( A V A I L A B L E  A T :  1 5  J A N U A R Y  2 0 2 5 ) .   
 
W E L S H  G O V E R N M E N T  ( 2 0 1 6 ) .  I N C L U S I O N  A N D  P U P I L  S U P P O R T .  A V A I L A B L E  A T :
H T T P S : / / W W W . G O V . W A L E S / S I T E S / D E F A U L T / F I L E S / P U B L I C A T I O N S / 2 0 1 8 - 0 5 / G U I D A N C E - I N C L U S I O N - A N D - P U P I L - S U P P O R T _ 0 . P D F
( A C C E S S E D :  6  J A N U A R Y  2 0 2 5 ) .    
 
W E L S H  G O V E R N M E N T  ( 2 0 2 0 ) .  T H E  A D D I T I O N A L  L E A R N I N G  N E E D S  T R A N S F O R M A T I O N  P R O G R A M M E :  F R E Q U E N T L Y  A S K E D  Q U E S T I O N S .
A V A I L A B L E  A T :  H T T P S : / / W W W . G O V . W A L E S / A D D I T I O N A L - L E A R N I N G - N E E D S - T R A N S F O R M A T I O N - P R O G R A M M E - F R E Q U E N T L Y -
A S K E D - Q U E S T I O N S - H T M L .  ( A C C E S S E D :  2 1  D E C E M B E R  2 0 2 4 ) .    
 
W E L S H  G O V E R N M E N T  ( 2 0 1 8 ) .  A D D I T I O N A L  L E A R N I N G  N E E D S  A N D  E D U C A T I O N  T R I B U N A L  ( W A L E S )  A C T  E X P L A N A T O R Y
M E M O R A N D U M  I N C O R P O R A T I N G  T H E  R E G U L A T O R Y  I M P A C T  A S S E S S M E N T  A N D  E X P L A N A T O R Y  N O T E S .  A V A I L A B L E  A T :
H T T P S : / / W W W . G O V . W A L E S / S I T E S / D E F A U L T / F I L E S / P U B L I C A T I O N S / 2 0 1 8 - 0 4 / A D D I T I O N A L - L E A R N I N G - N E E D S - A N D - E D U C A T I O N -
T R I B U N A L - W A L E S - A C T - 2 0 1 8 - E X P L A N A T O R Y - M E M O R A N D U M . P D F .  ( A C C E S S E D :  2 1  D E C E M B E R  2 0 2 4 ) .    


