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[bookmark: _Toc503128544]A New Curriculum for Wales

The implementation of the new Curriculum for Wales aims to create a curriculum that can be used in the 21st century and that is able to prepare young people for the challenges they will face in an ever changing world.
The new curriculum consists of six areas of learning and experience:  Expressive arts, Health and wellbeing, Humanities, Languages, Literacy and communication, Mathematics and numeracy and Science and technology.
In addition to this, there will be three competencies which will be the responsibility of all staff to implement and allow pupils to develop: Literacy, Numeracy and Digital competency.
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For the purpose of this report, the author has chosen to focus on Health and Wellbeing, this being an area of fundamental importance for School A. School A provides education for pupils from 8 to 19 years of age with social, emotional and behavioural difficulties, moderate learning difficulties and additional learning needs. In accordance with current developments highlighted by the Welsh Assembly Government (2017a) the Health and Wellbeing area of learning and experience will be comprised into 6 thematic areas: Personal Care and Development, Healthy Choices, Learning to Learn, Relationships and Emotions, Keeping Safe and Physical Activity. 
According to Donaldson, G (2015) in the Successful Futures review of the Welsh curriculum, each area of learning and experience will work towards four curriculum purposes. These purposes will be to develop learners in to ambitious and capable learners, enterprising and creative individuals, ethically informed citizens and healthy individuals. These purposes can be seen in more detail, page 21 of appendices.
As demonstrated by Donaldson, G (2015) in the Successful Futures review, the Health and Wellbeing area of learning and experience can contribute to the four purposes by helping develop learners who are:
· Ambitious, capable and lifelong learners possessing the knowledge and skills to keep themselves physically, socially and emotionally healthy.
· Enterprising and creative individuals who have the necessary skills to contribute to society and the world of work, being able to work successfully with others.
· Educated individuals with good moral values, able to consider the implications their actions may have on themselves and others before decision making. Understanding health and issues relating to drugs and alcohol.
· Healthy and happy individuals who can keep themselves physically and mentally healthy, create and maintain appropriate and positive relationships and understand what and how they can keep themselves safe.

[bookmark: _Toc503128546]Health and Wellbeing Teaching Strategies

The development and implementation of the Health and Wellbeing area of learning and experience will require an array of teaching strategies to ensure a school wide approach and pupil and staff engagement. For the purpose of this report the author has chosen to limit the teaching strategies used and explore key strategies in further detail. In the interest of ethics and good practice all research conducted involving pupils adheres to BERA ethical guidelines (2011) therefore all individuals have been anonymised. For the pupil survey, fourteen individuals from KS3 and KS4 were selected at random. 

Meaningful and cross curricular learning experiences
Results of the pupil survey (pp. 22- 23 of appendices) showed that 71.43% of pupils enjoy most of their lessons the remaining 28.47% of pupils stated “don’t know” instead of “no”. This reveals that further work needs to be undertaken in School A in order for pupils to have positive learning experiences and equally importantly, have the opportunity to work towards the four curriculum purposes of the curriculum for Wales. Donaldson, G (2015) argues that 21st century education will require the ability to problem solve in unfamiliar areas in different contexts, and that each area of learning and experience should not be seen as its own separate entity. Good teaching and learning will stimulate links between the other areas of learning. Marttinen, R. and Phillips, S (2013) uses physical education and maths as an example of cross curricular collaboration, ideas including measuring heart rate during exercise and using pedometers to accurately monitor and analyse data related to distance. Both of these examples would include plenty of scope for independent and collaborative work and also importantly, use and develop real life skills (i.e problem solving and keeping healthy). Ensuring that the new curriculum is engaging for pupils will be of the utmost importance, a current priority for School A (2017) is to continue to develop learners engagement and attitude towards learning (inspection area 2).  Survey results showing 28.47% of pupils being undecided about their enjoyment of lessons shows that further work needs to be done, working alongside pioneer schools to review their own cross curricular opportunities will be beneficial. The impact of raising engagement would obviously improve learner outcomes but in addition to this possibly raise attendance amongst disaffected learners (an inspection area 2 target for School A for 2017 - 18) and help maintain the reduction in use of physical intervention for individual pupils (an inspection area 4 target for School A for 2017 - 18). Engaged pupils are less likely to abscond from class which then limits the opportunity for a pupil to become embroiled in any action which may lead up to use of physical intervention by staff.

Effective use of data and tracking
For School A, the use of data is pivotal in meeting the needs of pupil academic, emotional and social progress. To meet individual needs in the Health and Wellbeing area, pupils and parents or carers will be able to regularly monitor Sleuth data and work with staff to identify ways to progress. Cole, T. and Knowles, B. (2011) stresses the need for parent or carer involvement as many of the issues arise out of school. Though many parents may have negative experiences with school themselves, strategies developed in collaboration with school could provide pupils with a more consistent and supportive approach with school and home working together.
Sleuth Online (2017) is an online behaviour tracking system that can monitor positive and negative behaviour and retains any information so that data can be analysed. Correctly used, it can help pupils understand and consider the impact of their actions, manage risk more effectively, interpret their own behavioural data and take measured risks. An example of the behaviours it records can be seen page 20 of the appendices.
An evaluation into the use of the Pupil Deprivation Grant by the Welsh Government (2017b) reported that there is a more sophisticated use of tracking systems to monitor and analyse pupil data and that teachers are more effectively using this data to inform their teaching. In order to ensure that pupils can progress and exceed their own expectations, all staff in School A will need to use Sleuth effectively and understand how the data can be used to show pupils their areas of development.

Learner voice
In order to maximise engagement and motivation from pupils it is imperative that pupils have a say in their own learning. According to Flutter, J and Rudduck, J. (2004) many pupils become disengaged because the learning conditions of the school do not necessarily support every individual’s development as a learner. Whilst the findings of the Pupil Survey were generally positive, 6 pupils out of the 14 (42.86%) suggested their learning experience would be improved if they had more input in what they learnt.  Donaldson, G. (2015) stresses the importance of including pupils in the learning process, suggesting that it is necessary in order to develop the confidence and ability to become lifelong learners in the future and set their own ambitious goals.

Sharing good practice
As noted earlier, 71.43% of pupils stated that they enjoyed most lessons in School A. Thus suggesting that further collaboration was needed between staff to ensure every pupil has a positive learning experience in school. The Welsh Government (2012) stresses the need for collaboration in their report by arguing that in order for schools to improve there needs to be effective relationships with other schools and external agencies. In the case of School A, it has excellent links with a local pioneer special needs school (School B) currently developing an area of learning and experience in the curriculum for Wales. In order to maximise the sharing of good practice and to raise standards, it is necessary for staff to look outward as well as inward in order to improve teaching and learning for pupils. Steiny, J. (2009) suggests learning walks can be successful in allowing teachers to gain feedback from their teaching in a more informal and non-judgemental way, which can lead to a desire by the teacher to want to improve.  The Welsh Government (2013) suggest that the process of improving teaching and learning can be assisted by having access to witness good practice in other schools. 
As highlighted in School A’s Self-evaluation (2017), there is the further need to share good practice, notably in the form of offsite visits to other schools. 

Effective use of resources
School A is situated in Mid Wales and has amassed a range of resources designed to allow pupils who would otherwise be deprived of taking part in activities due to rural location to be able to extend their experiences and future choices i.e. sports events, reward trips, supporting the wide and varied curriculum (i.e. BTEC Outdoor Education, Animal Studies, Cookery, Land based studies etc.)
Currently, pupil health and wellbeing is developed through PSHE lessons, bespoke therapeutic packages for individual pupils (including counselling, horse riding, art therapy, rebound therapy and other one to one interventions), healthy schools initiative, physical education, individualised timetables (for example including work experience offsite) and arranged visits from outside agencies and various. In addition to this, all pupils at School A have a statement of special needs therefore all staff use pupil individual education plans, behaviour support plans, risk assessments, personal handling plans and pupil one page profile to inform their planning and delivery of lessons. 
In order to develop the Health and Wellbeing area of learning and experience and to ensure pupils have the opportunity to develop all aspects of the four curriculum areas, the Pupil Deprivation Grant which the Welsh Government (2014) described as being extra funding made available to schools to assist more disadvantaged pupils from poorer backgrounds in breaking down the barriers to achieving their potential, allocated spending in the following areas:
· Contribution to a new mini bus- in order to give pupils the opportunity to learn outside of school in a more creative manner.
· Interactive whiteboards- This has enabled staff to embrace new technologies, inspire pupils and use interactive learning (i.e. HWB) and teaching techniques to motivate and inspire our pupils.
· Thrive Training – An additional therapeutic approach, implemented with the aim of boosting emotional resilience, individual case studies have shown that the Thrive approach has had a positive impact on pupils who have been most in need of intervention. Refer to table 2 (page 16) in section B for case study evidence. Whilst currently only implemented on a few individuals, in line with the development of the health and wellbeing area of learning and experience this will be extended to more pupils (this a priority for School A for 2017 – 19 under inspection area 2 in their improvement plan)
The Pupil Deprivation Grant will assist in developing the professional development of members of staff in order to develop further skills in line of the new curriculum reform, this being a target area for  School A’s Improvement Plan (2017). 
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As identified previously by the Scottish Government (2011) in their own curriculum reform, progression and development in the area of health and wellbeing will depend on the individual pupils own needs. For School A, which caters for pupils with social, emotional and behavioural difficulties, the health and wellbeing area of learning and experience will be of even more importance. The use of Sleuth online to track and monitor behaviour will remain an important part of measuring progression. An example can be seen below in table 1, empirical research obtained from Sleuth online (2017) shows the impact of intervention (in this case animal therapy). The pupil has shown a significant decrease in many negative behaviours he was exhibiting on a regular basis.

[image: ]Table 1.




The continued use of the Thrive Online tool will also be important in measuring an individual pupil’s progress in the health and wellbeing area. The Thrive approach (2014) focuses on developing the social and emotional resilience of a young person, it suggests a child will go through 6 developmental stages from birth, unforeseen circumstances or traumatic events may disrupt this development and cause the child to lack certain social and emotional skills.  Thrive Online (2017) uses an online assessment tool to categorise each individual in to one of six development areas; Being, Doing, Thinking, Power and Identity, Skills and Structure and Interdependence based on an observation of their behaviours. After the categorisation, an action plan can be used for school and home that will provide the young person with strategies and activities aimed at bringing their development area up towards their chronological age, thus allowing them to cope with the challenges faced in everyday life.
Graph 1 obtained from Thrive Online (2017) shows a pupil at displaying the behaviours at the developmental stage of “being” and the subsequent improvements made towards that developmental stage on the 09/05/17 and 14/06/2017 after intervention work.
Graph 1.
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The use of Thrive Online and Sleuth Online will be key in measuring the progression in the Health and Wellbeing area alongside the propose progression stages in the new Curriculum for Wales. Using the 6 thematic areas of the Health and Wellbeing area of learning and experience identified in the report by the Welsh Government (2017a) the use of Sleuth and Thrive would provide data to show improvement in personal care and development, making healthy choices, learning to learn, relationships and managing emotions, keeping safe and keeping active.
Donaldson, G (2015) in the Successful Futures review suggests that key stages should be replaced with progression steps during five points of a child’s learning at the age of 5, 8, 11, 14 and 16. The achievement outcomes for the health and wellbeing area will need to work towards the four purposes of the curriculum. 
The Scottish Curriculum for Excellence (2010) area of health and wellbeing has its own progression steps in its own area of learning and separately, an additional one to be used in other areas of learning by all staff which focuses on the development of skills from a novice level up to more advanced.
Presently, School A uses a variety of platforms to monitor pupil behavioural, social, emotional and academic progress in the health and wellbeing area, in addition to following the current national curriculum. Progression steps will need to be suited to the needs of pupils within School A which gives scope to meet and exceed the outcomes in the four curriculum purposes. For this to happen, extensive research needs to take place, assessing the strengths and weakness into the progression framework developed by pioneer schools. A collaborative approach would also need to take place between School A and local special, primary and secondary special schools in order to ascertain how the curriculum is implemented and used effectively.
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Figure 1 below shows how the Health and Wellbeing area of learning and experience will be developed in implemented in School A over a period of five years.  This adheres to the deadline of 2022 for the implementation of the new curriculum for Wales for pupils up to year 7 in the Welsh Government’s curriculum timeline (2017c)
Figure 1.













2017 – 18
Staff audit in curriculum areas- 
Staff will complete an audit which will determine which four purposes of the new curriculum for Wales are embedded in the current curriculum areas and what can further work can be done to embed the purposes if they are not already in place. A template audit linked to the health and wellbeing area of learning and experience (pp. 24-29 of appendices) has been obtained from the ERW Pioneer Schools Hwb network (2017). Due to the needs of the pupils, all staff will have the responsibility of developing pupils in the health and wellbeing area. 
Ensure all staff are familiar with new curriculum developments-
Though School A has had full staff meetings on the revised curriculum for Wales, it is not fully clear how much is known by all staff (particularly support staff). Further work will be carried out in this area with time allocated in staff inset days and meetings.
Establish links with pioneer schools-
This will involve seeking collaboration with a local primary, secondary and special pioneer school in the development of the revised curriculum for School A. The work and research already carried out by the pioneer schools would be invaluable to School A and it would allow a smoother and more efficient development of the curriculum.
2018 - 19
Develop skill set of staff in line of new curriculum-
In addition to collaborating with other subject leaders in pioneer schools, staff will require training for the effective delivery of the revised curriculum, this will be linked to the performance management of staff. This target will directly follow on from the staff audit in the curriculum areas for 2017 – 18.
Collaborate with chosen pioneer schools to influence Health and Wellbeing area of learning and experience design-
Good practice can be shared, as well as guidance given in the challenges of designing the area of health and wellbeing, making it relevant and suitable for the pupils in their respective school.
Staff to begin to incorporate the four curriculum purposes into planning-
Following up from the staff audit (2017 – 18), staff will begin to incorporate the four curriculum purposes (linked to health and wellbeing) into their planning.

2019 -20
Subject leaders to incorporate Cwricwlwm Cymreig, literacy, numeracy, digital competences and wider skills of the curriculum in to Health and Wellbeing-
Collaboration between subject specialists will ensure that the health and wellbeing area of learning and experience will include the necessary skills from other areas that pupils can develop whilst meeting the four purposes of the revised curriculum.
Further develop skill set of staff in line of new curriculum-
Explained in the 2018 – 19 target area.
Identify achievement outcomes for progression steps-
In order to ensure every pupil can achieve their potential and develop the skills within the curriculum, achievement and progression steps will be developed. This will be done whilst working closely with pioneers schools and other regional and national agencies assisting in the implementation of the revised curriculum.
Continue to work closely with chosen pioneer schools-
This target will carry on from those identified under the 2017 – 18 and 2019 – 20 for collaboration with pioneer schools.
2020-21
Review of Health and wellbeing area of learning and experience -
With the final copy of the revised curriculum of Wales being made available for 2020 by the Welsh Government (2017c) the health and wellbeing area devised by school A can be reviewed and amended if necessary.
2021-22
Health and Wellbeing area of learning and experience to be implemented across School A up to year 7-
The revised curriculum for Wales to be fully in use for pupils up to year 7.

Preparation of implementation for years 8 and 9 for 2022 – 2023-
School A will prepare to implement the new curriculum for years 8 and 9. 
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For the purposes of this section, one target area from figure 1 has been chosen for more in depth analysis. Young people trying to navigate their way through challenges often turn to those they see as role models for advice, in many instances this will be those they see at school on a daily basis, members of staff. Without the hard work and dedication of school staff in School A, pupils would not have the opportunity to fulfil and exceed their potential. Therefore the author has chosen to concentrate on the needs of the staff, and what is needed to ensure the new curriculum is implemented with the best possible outcomes and enjoyment for pupils.
Shown below in figure 2 is an action plan for School A, for staff skill development in line for the curriculum reform.
[image: ]Figure 2.
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To further investigate the opportunities and challenges of staff working towards the new Welsh curriculum a SWOT analysis has been created to assess the strengths, weaknesses, opportunities and threats in regards to staff at School A. This can be seen below in figure 3. Some of these factors present in the SWOT analysis will be evaluated in more detail.
Figure 3.

Analysis of the challenges and opportunities presented in the SWOT analysis:
Confusion and misgivings about the revised curriculum amongst staff- 
Research conducted by Minty, S et al. (2013) into the implementation of the Scottish Curriculum for Excellence found that whilst teachers support the new curriculum, many had misunderstandings about it that stemmed from their own experiences and beliefs about education. In order to ensure full engagement from staff in School A to deliver the Curriculum for Wales, additional training will be required.

Suitability of buildings and site of School A-
This is included within the School Improvement Plan for School A, Inspection Area 4 (care and guidance). School A will continue to work with the local authority to address concerns about the suitability of the buildings and the overall site. In addition to wanting to provide the best facilities as possible for pupils, Bradshaw, C. P., Milam, A. J., Furr-Holden, C. D., & Lindstrom Johnson, S. (2015) argue that a poorly maintained school building directly affects staff morale and has been linked to staff burnout. In order to avoid staff burnout with the added pressure of curriculum reform, staff must have access to the support needed in order to develop their area to incorporate health and wellbeing (and their own area of learning and experience)
Financial constraints-
As previously mentioned, School A caters for pupils with social, emotional and behavioural difficulties. Therefore in order to meet individual needs, School A invests in many therapeutic approaches, interventions and schemes aimed at developing the six areas highlighted by the Welsh Government (2017a) for example making healthy choices and keeping safe.  An example of this being School A investing £8000 to purchase new fitness equipment for 2017 – 18, this being to extend the physical education provision and meeting a priority in School Improvement Plan of School A:  improving school facilities to engage and motivate pupils.
Whilst this is not strictly seen as an area of weakness for School A, preparing for the new curriculum reforms and training for staff whilst attempting to improve school facilities may prove costly.

Collaboration with Pioneer Schools-
In order to successfully develop and implement the new curriculum for Wales’s health and wellbeing area, it is essential that collaborative work takes place between School A and other pioneers schools. As stated previously it will be necessary to work with a mainstream primary and secondary pioneer school and a special pioneer school. Some pupils at School A are able to work at expected levels of the current Welsh national curriculum for their chronological age at key stages, therefore in order to ensure they are suitably challenged, it would be beneficial to work with a mainstream primary and secondary school. The further development of links with mainstream schools being a priority area for 2017 – 18 (inspection area 3) in the School Improvement Plan of School A (2017). Of equal importance will be collaborative work with a local special pioneer school. As with any special school where pupils are statemented, health and wellbeing is already an area of great importance, with bespoke packages for pupils in the form of literacy and numeracy interventions and therapeutic sessions to develop social and emotional wellbeing to name but a few. Collaboration with these pioneer schools will present School A with the opportunity of obtaining current developments, many of which would have already been trialled and tested. The impact of this would provide engaging, challenging and individualised approaches to incorporate into a health and wellbeing area for School A. Collaboration would also assist in identifying appropriate professional development courses staff for pursue, not only to develop health and wellbeing but at all the learning areas and experiences. Therefore collaborative work with the pioneer schools will be a key strategy in ensuring successful development of the health and wellbeing area of learning and experience. 
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Creating strategic direction

1. Ensures the vision for the school is clearly articulated, shared, understood and acted upon effectively by all.  
In this area I have ensured that the Pastoral vision for the school is shared for all members of staff to view in the School A improvement plan.
2. Works within the school community to translate the vision into agreed objectives and operational plans which will achieve sustained school improvement. 
As head of pastoral care I have been responsible for implementing the THRIVE approach on a school wide basis. This concentrates on raising levels of social and emotional resilience of pupils. I have also created a therapeutic timetable for pupils- this has involved the use of various therapies such as working with animals, art, Lego, counselling, bounce therapy and physical education. To measure impact I have then used Sleuth (a behaviour management system used by School A which monitors positive and negative behaviour for each individual pupil when inputted by staff) to analyse any improvements made by pupils, this can be seen in table 2 below for a pupil timetabled for bounce therapy, a significant decrease in some negative behaviours for Pupil E when compared to 2015/6 when he was not timetabled to receive this therapy.
Table 2.
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3. Embodies the vision and values through daily practice and continual advocacy.
Managing the reward system in school and creating a simpler version of Sleuth using six main core expectations during lessons, these consisting of: wearing correct uniform, showing good manners, punctuality to lessons, remaining in class, being engaged in learning and completing work set. From training sessions led by myself, staff are to use Sleuth to show pupils their points and how much they need to get a reward. Using Sleuth data (2017) table 3 below, shows the positive impact the revised reward system has had on pupil F’s behaviour when compared to the previous year (no weekly reward system in place). Table 3 shows a reduction in negative behaviour when compared to the year before. The simpler use of six clear core expectations during lessons has given staff and pupils a clear vision that pupils can work towards.
Table 3.
[image: ]








4. Motivates and works with others to create an effective school climate and shared culture.
In this area I work with the Senior Leadership Team to disseminate information in my area on pupil behaviour. I have shared Sleuth information with parents in the form of reports, this has led to increased parental involvement with behaviour in school. Using sleuth data (2017) graph 2 below, shows the improvement in behaviour from 10 positive points (week 43) to 104 positive points (week 45) after parents have had detailed reports on behaviour. I have used Sleuth to involve parents which has increased pupil and staff motivation leading to a more effective school climate in the form of improved behaviour.
[image: ]Graph 2.










5. Employs creativity, innovation and new technologies to achieve excellence.
In order for reluctant learners to be engaged and motivated I analyse behavioural data on a regular basis to ensure that all pupils are able to succeed during the school day. Using behavioural data I can then assign additional support for that pupil. I also regularly incorporate physical education into maths lessons to engage reluctant learners and give them further opportunities to keep healthy and fit, using mathematical skills in practical situations. Examples of these lessons have been disseminated to other members of staff to help engage pupils and achieve excellence.
6. Ensures that strategic planning takes account of the diversity, values, experience and context of the school and the community at large.
I have worked closely with the Senior Leadership Team to review and contribute to the School Develop Plan. I have also been responsible for reporting back on the impact of the Pupil Deprivation Grant and the Educational Improvement Grant and how the expenditure has impacted on pupils.
7. Develops the school based on a commitment to continuous improvement and sustainable development.
As well as working towards areas in the School A improvement plan, I am currently developing a new THRIVE room where pupils can go if they are not emotionally ready to learn or if they need time to work in a more nurturing environment. I designed a new school gym and the new games room to ensure that pupils are kept engaged and motivated to succeed during lessons. Empirical research using Sleuth Online (2017) has shown that the impact of this has been a reduction in total negative incidents across the school when compared to the same months the previous year when there was no such facility (see table 4 below).

Table 4.
	October 2016
	October 2017
	November 2016
	November 2017

	451
	381
	464
	390



Further leadership development areas for creating strategic direction:
Completion of THRIVE room to ensure pupils have nurturing area to go when unable to remain in class (Leadership points 1, 2, 4, 7) 
Allow pupils to log in to Sleuth from home to monitor their own behaviour and points level (Leadership points 1, 5)
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i)  Behaviours listed in Sleuth
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[image: ]ii)  Four purposes of the new curriculum for Wales








iii)  Pupil Survey.
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iv) Staff Audit for Health and Wellbeing.	
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2017 - 18
Staff "four curriculum purposes audit" in curriculum areas
Ensure all staff are familiar with new curriculum developments
Establish links with pioneer schools.






2018 - 19
Develop skill set of staff in line of new curriculum
Collaborate with chosen pioneer schools to influence Health and Wellbeing  area of learning  and experience design
Staff begin to incorporate four curriculum purposes into planning.











2019 -20
Subject leaders to incorporate Cwricwlwm Cymreig, literacy, numeracy, digital competences and wider skills of the curriculum in to health and wellbeing.
Further develop skill set of staff in line of new curriculum
Identify achievement outcomes for progression steps
Continue to work closely with chosen pioneer schools







2021-22
Health and Wellbeing area of learning and experience  to be implemented across School A upto year 7
Preparation of implementation for years 8 and 9 for 2022 - 2023.


2020-21
Review of Health and wellbeing area of learning and experience.












SWOT
Analysis





Weaknesses
1. Staffing levels stretched (particularly on days that have more instances of negative behaviour) 
2. Higher level teaching assistants already used to deliver physical education, PSHE and healthy schools, may be percieved lack of clarity over who health and wellbeing area of learning and experience development.
3. The suitability of buildings and site of School A.









Opportunities
1. Staff training opportunities will contribute towards School A priorirites in the School Improvement Plan:
- Reducing number of restrictive physical interventions.
- Raising pupil attendance through engagement in new curriculum.
-  members of staff enhancing their skills for the implementation of the new curriculum.
2. Good practice to be disesmminated with the pioneer schools.
3. Further develop school facilities for Health and Wellbeing area of learning and experience.








Threats
1. Not adapting quickly enough to meet the needs of the pupils.
2. Financial constraints (explained in further detail below)
3. Staff confusion in implementing and developing the revised curriculum for Wales in their planning to address health and wellbeing.
4. Close collaboration with primary, secondary and special pioneer schools may not be possible.
5. Low morale, misgivings and lack of confidence adapting to curriculum reforms by staff.







Strengths
1. Set of staff with wide skill set for current curriculum.
2. Bespoke therapeutic packages for individual pupils already in use by staff.
3. Enthusiastic staff who foster excellent relationships with pupils.
4. Most aspects of Health and Wellbeing are already developed by staff (i.e keeping safe, making healthy choices, personal care and development)
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Negative Behaviour AutumnTerm1 | AutumnTerm2 Percentage Decrease %

Refusaltofollowrequest 38 18 53%
Walked outof class 2 6 79%
Refusaltogo to class 7 7 59%
Disturbing others 13 8 8%
Verbal abusetostaff 13 a 69%
Outof seat 1 6 5%
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