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Describe a learning event which has happened during your recent school experience. Reflect upon what took place, connecting events to theories of learning and teaching. Make recommendations about how you could improve your own practice in the light of this. Produce a poster to illustrate how you would develop the elements of an effective learning environment.’ 
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Introduction
Many pupils suffer with attachment difficulties, which can significantly effect and influence their educational development. Previous research and theories illustrate that a child's ability to form relationships and to learn is shaped by the child’s early experiences. Research has also shown different attachment styles i.e. secure attachment, insecure attachment, can impact on children’s learning and development (Bowlby, 1969).  The literature consistently proposes the importance of relationships in pupil’s success at school (Culp et al., 2000).

Throughout this assignment the researcher will be referring to a behavioural incident concerning one pupil, therefore to comply with confidentiality policies of the school and British Educational Research Association (BERA) (2018) guidelines, this assignment will not disclose the pupil name thus the pupil will be referred to as ‘pupil A’ which will not compromise confidentiality and the anonymity of the pupil.

This assignment will be describing, discussing and reflecting on a behavioural incident concerning pupil A which was observed by the researcher whilst on a bridging placement. The incident occurred at the end of the morning session (12.05pm) and was based in a Nurture Room environment in a primary school located in West Wales. Presently the school has 620 pupils enrolled. The school achieved a positive score of 90.4% pupils achieving the expected outcome in the Foundation Phases areas of learning (reference has been removed to protect anonymity).

The behaviour incident is suggested to be associated with the Attachment Theory, first proposed by Bowlby (1969) due to pupil A demonstrating behaviours linked with attachment difficulties. The assignment will also discuss and critically evaluate this theory and other theories by Carl Rogers (1957) and Maslow (1943) etc., along with supporting evidence based research, which promotes the benefits of a humanistic approach to teaching and learning for pupils suffering with attachment difficulties. The researcher will further explain and illustrate some recommendations which can be incorporated into the researcher’s ‘Ideal Learning Environment’ digital poster which will be evidenced and supported by research. This assignment can also be seen to influence the researcher’s future teaching practise by the researcher gaining an understanding of issues surrounding pupils with attachment difficulties in an educational environment and the resources/ techniques which would support and benefit pupils who are suffering from attachment difficulties.


Observation
My observation was during a ‘bridging’ experience in a primary school in West Wales which was based in a Nurture room environment. I observed and engaged with the five pupils and teaching staff in the Nurture room from 9.00am until 3.30pm.The information regarding the observation concerning pupil A was recorded by anecdotal notes. Anecdotal notes are a short, concise non-judgemental written record of a directly observed incident. I chose this method of recording the incident due to it allowing me to briefly and systematically capture the essence of the context of the behaviour incident and immediately gather information by making notes and key words which can be transcribed. This method can provide a rich source of documentation which allows reliability when recalling the observation accurately to provide the opportunity for reflection and understanding of pupil A’s behaviour. However, in contrast this method can possibly miss important information, the anecdotal notes may not be coherent which risks capturing the wrong interpretation of the behavioural incident.  

My selected behavioural incident (observation) is regarding one pupil i.e. pupil A, aged 7 and 5 months. Prior to my observation of the behavioural incident, teaching staff disclosed information regarding pupil A’s previous disruptive behaviour e.g. pupil A did not conform to class rules, had difficulties adjusting to mainstream schooling/classroom environment and had repeated truant behaviour when in a mainstream classroom. This resulted in the school deciding pupil A should only attend half a day in school (until approximately 12pm) in a Nurture Room, at the present time. The Welsh Assembly Government (WAG) (2010, p. 1) define Nurture Groups (NG) as a “is a small discrete class, provides a safe and predictable structured environment and gives children opportunities to revisit early missed nurturing experiences.” Similarly Estyn (2003) characterized NGs as a “small group provision in primary schools, usually for children identified as having difficult behaviour, and/or traumatic early experiences”. Nurture groups/ nurture rooms, help integrate pupils back into mainstream school. However, most importantly the nurture room provides a safe base for pupils to build a trusting relationship with teaching staff that can represent a ‘secure base’ in which pupils can rely on which they might not be able to associate with their primary caregiver. The aim of pupil A attending the Nurture room is to improve behaviour, social skills, relationship skills and to provide an effective and pupil centred delivery of the curriculum to enable pupil A to return to full time education in a mainstream classroom. 

When enquiring about the arrangements for the collection of pupil A, the teaching staff explained the primary care giver is known for being inconsistent when collecting the pupil from the school grounds resulting in pupil A becoming distressed, agitated and trying to escape school grounds, primarily by climbing over the school fences. Pupil A becomes insecure when the care giver is not consistency available which negatively impacts on the pupil’s internal working model (Biro et al, 2015).

However, there has only been a limited amount of information which has been shared with me due to confidentiality reasons and the sensitivity of the matter. However, one theoretical approach which has been suggested by teaching staff to underpin pupils A’s behaviour is John Bowlby’s Attachment theory. Attachment theory suggests the root cause of impaired learning and disruptive behaviour is insecure separation from the primary caregiver (Ashley, 2001). The attachment theory and supporting research will be discussed further throughout this assignment.

At the time of the behavioural incident, pupil A was situated in a small quite room outside of the Nurture room with one member of staff which has built a rapport with pupil A over a long period of time. This is due to numerous reasons e.g. pupil A finding it difficult to cope in busy, pupil filled environments, not building a bond with the mainstream teacher etc. The incident occurred at approximately 12.05pm after the pupil had eaten their lunch. Pupil A became agitated, frustrated, began to constantly look at the clock and began shouting and swearing due to acknowledging it was time for pupil A be collected from the school grounds, however, primary caregiver/ relative had not arrived. The learning support assistant (LSA) took precautions using hindsight of pupil A’s disruptive and truant behaviour and blocked the exit of the door which branched out onto the corridor of the mainstream classrooms, to stop disruption of other pupils in the classrooms and to stop pupil A running through the school corridors.
After approximately five minutes of pupil A displaying aggressive behaviour towards the LSA, pupil A tried to force their weight through the LSA legs repeatedly to exit the room to return home.  The LSA used minimal force by putting her hands against pupil A’s shoulders to stop pupil A from escaping. The actions by the LSA were appropriate in reference to pupil A’s Individual Behaviour Plan (IBP). The IBP provides a description of pupil A’s a previous behaviour, how to approach the pupil and the strategies/provision required to manage the behaviour and behavioural targets for the pupil e.g. SMART principles.

When a relative (not the primary caregiver) arrived at the school premises, pupil A was allowed to exit the room and walked beside the LSA to the reception of the school. When pupil A was reunited with their relative the pupil became instantly calm. However, pupil A was hostile and unresponsive towards the relative. Pupil A freely walked out of the school front doors in front of the relative, leaving the relative behind them.

Using reflection, this incident may have occurred due to an extra person (myself) that pupil A didn’t recognise or have a rapport with in the room, causing the pupil anxiety about the situation.
 

Theories and Evidence Based Research
The conception of primary teaching as a profession involves a significant amount of caring (King, 1998). Primary teaching is said to involve a combination of caring and cognitive interactions with pupils. These early interactions with teachers, friends, primary caregivers etc., are explained to be crucial to the development of a children.

Most children enjoy life and are successful in school and in relationships. However, a substantial amount of children are affected to varying degrees by attachment issues (Bebbington, 2008) and a significant minority struggle from an early stage with these issues which can continue into adolescence. These pupils present themselves as; unfocussed, disruptive, controlling, withdrawn, have a lack of concentration, day-dream and destructive, similar to pupil A’s behaviour previously described. These children tend to underachieve in school and are often punished and even excluded.  One theoretical approach which could be applied to the behavioural incident observation is John Bowlby's Attachment theory. Geddes (2006) refers to the value of attachment theory as a psychological framework for understanding what drives disruptive behaviour in some pupils. Attachment is commonly understood as the deep and enduring connection established between a child and a caregiver (Levy & Orians, 2000). 

Research by John Bowlby regarding The Attachment theory has greatly influenced our understanding of children’s development which has impacted on practices and policies. Previous research consistently illustrates the significant role that relationships play in pupil’s success in an educational environment (Culp et al., 2000). Bowlby further implied the quality of the earliest relationships in child’s life are fundamental to the child’s social, emotional and cognitive development (British Psychological Society (BPS), 2007; Nash, Schlosser & Scarr, 2015).

Young children can thrive when they feel safe, calm, protected and nurtured by their caregivers. Bowlby (1969) explained the infant will only form one primary attachment, which will act as a secure base for exploring and analyzing the world (Howe, 2011). Attachment can be understood within an evolutionary context, “infants are biologically predisposed to form attachment relationships from which they can experience security and comfort” (BPS, 2007, p. 2) which will help them to survive. The emotional bond, connection and responsiveness between primary caregiver and child is fundamental to attachment, there is a universal need to seek close proximity with their care giver when under stress of threatened. 

Positive early attachments provide children/pupils with a ‘secure base’ which gives the child an opportunity to feel safe, to relate, to trust, and to be dependent and independent. Pupils need a secure base and security when feeling threatened and uses the secure base as a platform for learning and exploring when threat is reduced. Bowlby’s attachment theory is similar to by research Maslow (1943) the theory of Hierarchy of Needs illustrates children need five elements in order to be ready to engage in learning; physiological, safety, love/belonging, esteem and self-actualization, pupils develop their potential by satisfying their needs. 

Bowlby also explained that the first five years of a child life is the critical period for developing attachment. After this period has past and an attachment has not been developed, the child can suffer with irreversible development consequences, e.g. reduced intelligence and increased aggression. Supporting research from Harlow’s (1958) monkey studies illustrate not forming an attachment bond the monkey’s became permanently damaged. The monkeys displayed behaviour like clutching their own bodies and rocking compulsively, scared of other monkeys. The monkeys then became aggressive and participated in self- mutilation behaviours; tearing hair out, biting own arms and legs. However, there were questionable ethical issues concerning Harlow’s research, which could reduce the reliability and accuracy of his findings.

Later research by Mary Ainsworth (1978) developed the work of different attachment styles with her experiment 'Strange Situation Procedure’. The experiment consisted of putting a child, aged nine to eighteen months in a room with their primary care giver, she would then bring a stranger into the room. While the child was preoccupied with the stranger, the parent would leave the room. The child would then react to the missing parent, in which the parent would return to the room. Using previous research and ‘Strange Situation Procedure’ experiment, Ainsworth developed three types of attachment; secure attachment, anxious-avoidant attachment, and anxious-ambivalent attachment. A fourth type of attachment disorganized/disoriented attachment was introduced and developed later on my Ainsworth colleague Mary Main (Main & Solomon, 1990).

When early relationships are damaged and the child’s needs are not met, poor attachment, Adverse Childhood Experiences (ACE) and trauma can severely impact on young children, aiding the development of emotional, behavioural and processing difficulties as a result of insecure attachments. Other research has also demonstrated that due to insecure attachments children can have regressive behaviours and unsuccessful peer relationships, which can negatively impact on their school achievement (Lyons-Ruth, Bureau, Riley & Atlas-Corbett, 2009).   

Delaney (2009, p. 6) asserts that pupils who are difficult to reach and to teach have traumatic and chaotic lives and may arrive at school each day preoccupied by fears and anxieties due to their insecure attachment styles. Supporting research by Howe (2011, p. 8) believes all organisms learn from experience, these experiences allow us to develop a variety of behavioural strategies to help us adapt to our environment, e.g. children’s attachment behaviours are formed and adapted to the characteristics of the care giving environment. Our fear system is the most important fundamental behavioural systems which helps us to keep us alive, fear also activates the attachment system thus fear and attachment work in synchrony (Kobak et al, 2005 p. 74). Therefore, when remembering educational environments and it’s challenges, children’s attachment system, that is behavioural system becomes active due to the child feeling they are in danger, distressed or in need, causing the child to act out (Howe, 2011, p. 9). NAHT (2016) explains educational environment can be so stimulating that some pupils constantly shift between alert and alarmed. Therefore the researcher in teaching practise will focus less on managing behaviour and increase focus on reducing anxiety in an educational environment, as “reducing anxiety will lead to better behaviour” (NAHT, 2016, p. 5). 

As previously discussed, children with attachment difficulties develop a very different internal working model from that of the securely attached child (Bebbington 2008; Bombèr 2007), which affects all social relationships. School can be seen as the only safe and predictable place that they ‘act out’, testing boundaries and teachers’ resources and self-confidence. Pupils with attachment difficulties may shout, withdraw themselves from school and present themselves with challenging behaviour which is an expression of need. Riggs (2010) research implies many pupils with attachment difficulties experience mistrust, high shame, low self-esteem and cannot regulate their emotions. Indeed, unknown to many teachers, it may be the tone of their voice or their mannerisms, or something about the classroom setting that for the pupil, can trigger associations of their early home environment, such as fear, panic and a sense of helplessness and hopelessness. Delaney (2009) further suggests that these young children/pupils do not have the mental or emotional capacity to engage in learning and to develop relationships at school. 

Research by Milatz, Luftenegger & Schober (2015) has implied educators themselves need to establish an attachment-like relationship with their pupils, particularly with challenging and vulnerable pupils to enhance learning opportunities for all and promote inclusive practises. Riley (2010) proposes teachers can provide important attachments for children and can positively affect pupils’ learning (Milatz et al., 2014). Similar research by Bergin and Bergin (2009) also suggests teacher-student relationships are fundamental to raising achievement, by not giving up on the pupil, which they have experienced numerous times before, is critical in building positive relationships. 

Previous and current government policies (Department for Education, 2014a, 2014b, 2014c) and a school inspectorate system (Ofsted, 2014a) enforce behaviourist principles to reinforce traditional management methods of pupil’s behaviour through sanctions and rewards (operant conditioning) in order to improve pro-social behaviour and classroom achievement (Parker, Rose & Gilbert, 2016). Research by Nash et al (2015) implied in serious cases of sanctions and reward e.g. school exclusions do not benefit the pupil or the school, if pupils are suffering with attachment difficulties they perceive as the school has given up on them and experience another loss or rejection, and resulting in the school failing to provide the pupil’s concerned, with a rewarding education. Proposing an alternative approach to teaching and learning would be more suitable and appropriate.

Therefore, the researcher will focus on a humanist alternative for supporting pupil’s learning, behaviour and well-being by implementing a personalized approach to fulfil the pupil’s potential and learning is pupil centred and personalized, where the goal is to use free will to actively develop themselves.  

A humanistic approach to teaching and learning suggests we are all self-motivated to improve and we want to meet self-actualization. This approach strives to assist and promote pupils understanding of themselves and create a positive classroom environment that activates the desire to learn. 
As previously explained, in Maslow’s (1943) theory of Hierarchy of Needs, all needs are built upon each other, physiological needs at the base and self-actualization as the end goal. Teachers should provide opportunities for pupils to grow by helping them develop their potential by satisfying these needs. Developing upon Maslow’s theory, Carl Rogers (1957) suggests a growth promoting climate as important and a Learner-Centred education. In order for this climate to help someone reach self-actualization two conditions that need to be met. The first, is that growth is nurtured by when an individual is being genuine so one has to be open about themselves, true to who they are (The child) developing a positive self-concept. The second condition is that growth is nurtured through acceptance, receiving acceptance from others (teachers), in the form of ‘Unconditional Positive Regard’ e.g. if a pupil does something wrong, they get punished however, the teacher remains kind, trusting, caring and promoting. This allows the pupil to be open and learn without fearing others are going to look at them differently if they do something wrong. Acceptance from others allows us to live up to the true real self. Both Maslow (1943) and Rogers (1957) believe an essential feature of our personality is self-concept and that is achieved when we bring genuineness and acceptance together and achieve a growth promoting climate. 

Numerous research has highlighted the importance of interactions between pupils and teachers on the pupil’s outcomes, creating a positive classroom environment which recognises pupil’s self-worth “attributing pupil success to effort rather than ability and valuing resilience to failure” (Coe et al., 2014, p. 3). Supporting this notion Shaughnessey’s (2012) expressed in research the need to re-focus attention on humanist approaches which acknowledges the complexity of children’s behaviour and focuses on internal factors, rather than external control. Alike Nash et al (2015) and Geddes (2006) research identifies the need for school staff to embrace and have an awareness of psychological underpinnings and perspectives to understand disruptive behaviour in the classroom. A stronger focus on a more systematic application of attachment theory could start to address some of these issues. Taylor (2010) adds supporting pupils in school will be successful only when the school has understood the behaviours. Therefore, understanding attachment behaviours could facilitate a more informed response to disruptive behaviour by school staff (Youell, 2006).  

The Marmot Review (Local Government Association, 2010) has also suggested more awareness, professional development and training in schools should be promoted by understanding the situations that effects adopted and Looked after Children (LAC) which may have a high level of need and are more probably of experiencing attachment difficulties. Therefore, teaching staff need to ensure they receive help, guidance and support to build social and emotional capability, to empower individuals to break inter-generational cycles of dysfunction and underachievement, thus promote learning and engagement. NICE (2016) further propose schools and other education providers should ensure that all staff who may come into contact with pupils which have attachment difficulties receive appropriate training.

However, Wetz (2009) research suggests that educational environments in their current design and organisation, have neither the resources nor the expertise to recognise and support the particular needs of these pupils. Additionally, despite attachment difficulty awareness being promoted, tackling attachment difficulties is a long, difficult and emotional process for the pupils and teaching staff. Pupils suffering with attachment difficulties may use violent actions towards teaching staff which could negatively impact the teaching staff’s willingness to engage and co-operate with the pupil and it could also result in teaching staff becoming emotionally drained, exhausted and becoming unwell. 


Similarly, research by Kyriacou and Cheng (2006) explored the perceptions of 109 student teachers through a 20 item questionnaire, 16 students were also interviewed in their response to their answers on their questionnaire concerning the humanistic approach to learning and teaching. The research discovered a majority of teaching staff and student teachers had positive attitudes towards the humanistic approach. However, during the student teacher’s teaching practice there was a palpable realisation of a distinction between holding such attitudes as ideals and the complication or inappropriateness, of implementing a humanistic approach in a classroom. This suggests a need for teachers and student teachers to receive appropriate training and resources to effectively and comfortably deliver a humanistic approach to teaching and learning in the classroom.
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Figure 1. Ideal Learning Environment designed by researcher. 

Commentary 
Constructing a positive classroom environment is a significant element of effective teaching which can impact on pupils’ success in their learning progress (Wilson-Fleming & Wilson-Younger, 2012; Sithole, 2017). A positive learning environment can encourage, enhance and promote learning (Wilson-Fleming et al., 2012). Taking this into consideration my ‘Ideal Learning Environment combines aspects from the current curriculum, Donaldson’s ‘Successful Futures’ document for the new up and coming curriculum, Curriculum Cyriemg while supporting pupils through a humanistic approach. My ‘Ideal Learning Experience’ is designed for a Foundation Phase, year two class. The layout of the ideal learning environment was produced and based on the observations when the researcher was observing pupils, learning support assistants and teachers in their recent bridging placement experience at a primary school in West Wales. 

 The ‘Ideal Learning Environment’ was also designed in regards to theories and recent research surrounding attachment creating an inclusive, caring, trusting, safe and anxiety reducing environment. The design of the ‘Ideal Learning Environment’ was also inspired by a humanistic approach in an educational environment as research has suggested would be beneficial for pupil A. Carl Rogers (1957) discussed learner-centred education, establishing conditions that allow self-direct learning, guiding the pupil not directly giving the tasks with set instructions. The majority of the ‘Ideal Learning Environment’ consists of continuous provision areas e.g. ‘I’m year two get me out of here’, ‘performance area’ etc., to provide reliability, predictability and a learner-centred approach. Humanistic educators insist that schools need to provide pupils with a non-threatening environment, so that they will feel secure to learn, where the teacher will be responsive to their needs. Once a pupil feels secure, learning becomes accessible and more meaningful.

The learning environment will include; tables and a carpet area situated in front of the interactive white board for focus tasks, a bilingual reading area to introduce ideas of welsh identity and the welsh language, while exploring other languages, which is a requirement in the Curriculum Cymreig document (Welsh Assembly Government, 2003). Similarly a ‘Family Wall’ is located at the entrance of the learning environment and is designed to provide a sense of identity and belonging in the classroom. This also allows pupils to engage in the design of the learning environment and be involvement in the learning process (Wilson-Fleming et al., 2012). 

Another area of the learning environment is the A fidget corner. This will be available to act as a reward, or the fidget corner can provide pupils with a short period of time to rest their minds from learning to improve concentration levels (Mulrine, Prater & Jenkins, 2008). 

My ‘Ideal Learning Environment’ will also possess a ‘Well-Being’ room (WBR) similar to a NG. A short pathway from the mainstream classroom will be provided to a WBR, where pupils can escape from a busy environment of a large group of pupils and experience a quiet, relaxing and informal environment. The researcher implemented a small quite wellbeing room with less visual and auditory stimuli, in which pupils can be taught on a one-to-one basis or in small groups, which is said to enhance effective learning for struggling pupils (Boxall (2002). Recent research has outlined the benefits of a WBR/ NG in a educational environment, Cooper and Whitebread (2007) study identified NG were effective for pupils with emotional, behaviour and social difficulties (SEBD). The WBR will also be adhering with the provisions of the new curriculum and Donaldson’s (2015) ‘Successful Futures’ document by maximizing well-being of the pupils. 

To overcome the limitations of teaching staff awareness of attachment issues highlighted in previous research, all staff will receive suitable and effective training around attachment difficulties e.g. Nurture Group Network Training a requirement by the Welsh Assembly Government (2010) teaching staff will be equipped to provide support in and outside the WBR which is crucial for the success of the WBR. Cooper et al (2007) research explains pupils with SEBD in mainstream classrooms improved in behavioural terms significantly better than pupils with and without SEBD attending schools that did not have NG provision. This research implies that NGs are a highly promising form of provision for pupils with a wide range of SEBDs. 

The performance area is a use of self-expression for the pupils to be self-directed learners with the teacher as a facilitator of pupils learning (Ashworth et al., 2004). Many activities can be linked to the performance area, where pupils can use technology to film role play, to act out an historical period etc., or presenting their learning/ideas of a scientific investigation through a podcast or acting out a news report explaining their findings. These activities can then be uploaded and stored on the pupils ‘Hwb’ account, promoting the interdependence between technology and science. As educational environments in the 21st century are largely involved in the use of technology, the performance area and the investigation area will be used to improve digital competence in relation with the Digital Competence Framework (Welsh Government, 2018). Both areas will consist of technology devices e.g. Ipads, video cameras and computers etc. 

Another area which promotes self-expression is the crafts and music area. This area is provided to give pupils an opportunity to think creatively and imaginatively and to develop aspects of self-concept/ awareness and resilience through the use of expressive arts (Coholic, 2011).

The investigation corner is designed to be an enhanced provision where the pupils can investigate different topics throughout the year through interactive play either independently or working within a team. The investigation area can have a wide range of uses, e.g. maths, literacy, science investigations etc. The investigation area can have many benefits; improving solving problems skills, enhance creativity and imagination and also the pupil’s social skills e.g. sharing. These aspects are all requirements in the Foundation Phrase Framework in the ‘Personal and Social Development, Well-being and Cultural Diversity section e.g. “Develop and understanding of what is fair and unfair and to be willing to compromise” (Welsh Government, 2015, p. 10). This area can also be used to gain Knowledge and Understanding of the World’, (Welsh Government, 2015, p. 40), exploring with the use of atlas, globes, historical resources, by experimenting, thinking creatively and imaginatively and then communicating observations.

Similarly, the wild life area is an outdoor continuous provision area where pupils can explore natural life forms such as plants, insects, the outdoor environment used to gain an understanding of the world around them.  An Estyn (2016) inspection regarding an outdoor facility area, reported the outdoor area positively impacted on pupils e.g. a majority of pupils possessed a positive attitude to play. The Estyn inspection also demonstrated The Pupil Attitudes to Self and School (PASS) survey improved with outdoor facilities.  

Pull down projector screens have also been incorporated into the ‘Ideal Learning Environment’ which are situated all around the classroom for reducing sensory stimulus and anxiety for pupils which suffer with sensory sensitivity. The pull down projector screens can also be used for relaxation techniques for the whole class and create an immersive experience e.g. when all the screens are pulled down the teacher can project a scene of the sea and complementary noises of the waves to relax the pupils.

To conclude, in light of the behavioural incident observation, theory and evidence based research explaining and supporting the attachment theory (Bowlby, etc.), the researcher has gained understanding of what could be possibly underpinning pupil A’s behaviour and many other pupils alike. These theories emphasis that trust, building a rapport and creating a safe, nurturing and anxiety reducing learning environment is essential in a learning environment, which will influence the researcher’s future practise as a teacher to support and extend children’s learning. Previous research has identified behaviourist principles in a classroom would not be appropriate or beneficial for a pupil suffering with attachment difficulties as it could reinforce a sense of rejection. Accordingly, while acknowledging the difficulties of implementing a humanistic approach, the researcher will focus on a humanistic approach in a learning environment which research has suggested would be beneficial for pupils suffering with attachment difficulties (Shaughnessey’s, 2012). 

All the areas in the ‘Ideal Learning Environment’ are designed to focus on the current Foundation Phase Curriculum (focus tasks, enhanced and continuous provisions), Donaldson’s ‘Successful Futures’ document (maximizing wellbeing and other areas) and Curriculum Cymreig (reading books etc.,) to promote learning, self-awareness and identity. 
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