	ECAD4010
	 Student Number:1902149 




	[bookmark: _Hlk26537852]Target 1
	Consider further a variety of viewpoints both for & against.

	Target 2
	Elaborate on the context for the reader - do not assume they are familiar with the field of study.

	Target 3
	Make use of the Harvard referencing guidance.



A critical analysis and evaluation of the observation research tool, ‘Leuven Scale’.
[bookmark: _GoBack]Professional and Pedagogic Studies: Researching the Learning: what, how and why am I teaching?

Throughout this assignment, I aim to discuss ethical educational research and its impact on teaching and learning in the Foundation Phase (FP) using the observation tool of the Leuven Scale (LS). I will also explore the process of analysing, interpreting and evaluating research to not only make links to my own practice but to also explore others’ perspectives. Yr Arthofa research dispositions state that educational researchers are to be sceptical, ethical, skilled and a part of an inquiring profession (Evans, 2020). Being a skilled researcher is a concept that the Welsh Government also places emphasis on for teachers in the new professional standards in order to ultimately improve learning experiences for children (Education Wales, 2018). There are many learning experiences that occur within a FP setting which can be identified within provisions such as enhanced, continuous and focused. During my time on Professional Teaching Experience (PTE), I observed learning experiences within these provisions such as role-play, construction, singing, numeracy, mark making and story books. Through observing these learning experiences, it became evident that the FP places emphasis on practical methods of learning. 

Using the research method of observation, I hope to answer the research question ‘To what extent does the role play environment provide opportunities for pupil involvement and learning?’. The video I have chosen to observe (Department for Education 2011) is in the context of a FP classroom where three learners are interacting with each other and resources in the role play area. 

The learning environment within the FP aims to encourage creativity and imagination, making learning enjoyable and effective for the learners (Welsh Government, 2015). The FP encompasses the holistic development of the child, their needs and skills, an idea supported by Bruce in (Pound, 2009) who favours a holistic approach to teaching by focusing on creativity, play and first-hand experiences. 

The FP is split into seven areas of learning: Personal and Social Development, Well-being and Cultural Diversity; Language, Literacy and Communication Skills; Mathematical Development; Welsh Language Development; Knowledge and Understanding of the World; Physical Development and Creative Development. The FP curriculum is a progressive framework that aims to meet the diverse needs of all learners, designed to cater for appropriate stages of learning rather than on age-related outcomes to be achieved (Welsh Government, 2015). The Education Endowment Foundation (2020) supports the seven areas of learning in the FP through its similar educational approaches. These include, communication, language, physical and creative activities, play-based learning, interactive story-book reading, and encouraging parents to participate in home learning.

The video I have chosen to observe involves the idea of role play, which is a central part of the FP, where play can be used as a tool to encourage language and communication skills, creativity, exploration and self-motivation (Welsh Government, 2018).
This idea is supported by Frobel whereby he believed that play and active learning contribute to developing the child holistically (Welsh Assembly Government, 2008). It has been suggested that systematic learning, e.g. regimented learning with specific outcomes, forces children into learning skills and gaining knowledge that could become a tedious means to an end, rather than allowing learners to learn through their natural curiosity and inquisitiveness (Brigg and Hansen, 2012). Although, Hunter and Walsh would argue that play can be superficial, lacking depth and challenge and that findings suggest that providing more play-based activities does not necessarily promote children’s cognitive processes (Walsh, et al. 2017). Nevertheless, it is important to note that some ‘outcomes’ of learning and development may simply not be visible or measured (Wood and Attfield, 2013).

I have found that from observing role play, I would be inclined to agree that learning with a purpose such as to gain applicable skills could be lost when there is complete freedom in play. To combat this potential downfall of play-based learning and to ensure there is support in the development of children through play and active learning taking place, the Welsh Government emphasises the idea of ‘well-planned play’ being fundamental (Welsh Government, 2008). This idea of ‘well-planned play’ is demonstrated in the context of the video whereby the role play area is thoughtfully set up as a travel agents, with resources and props for the children to use as a stimulus to engage in meaningful play with that were related to the class’ topic of Japan. 

There are different types of research methods such as, case studies, questionnaires, tests, interviews and observation, so in order to choose the most appropriate method for the specific research question, it is imperative to think about a) What do you want to find out? b) How will you find it out? (Welsh Government, 2015). For my research question, choosing the method of observation means that I could see learners in their natural environment and therefore collect authentic data to discover whether the role play environment provides opportunities for pupil involvement and learning. Within observation, there are also a variety of strategies to be used. These include narrative observation, critical incident and observation schedules. I have chosen to create an observation schedule (see Appendix 1) to conduct research that will analyse facts, events and behaviours of the learners in order to collect evidence to aim to answer my research question (Cohen et al. 2007). Within this observation schedule, I will use a mixed methods approach to my research, whereby I will use both quantitative data to score levels of involvement and qualitative data to construct my own opinions from what has been observed using language (Denscombe,2014).

The LS is a tool created through the educational model Experiential Education (EXE) to measure well-being and involvement of a learner and it is said that when high levels of both well-being and involvement are present that deep learning occurs. EXE has grown to become one of the most influential models in the area of early childhood education (Laevers 2011). This suggests that the LS can be use as a reliable tool, although through my own personal use of the LS, I have found that it presents some weaknesses. 

I would argue that a learner could appear to have high levels of involvement whilst engaging in a task but this does not necessarily mean that they are participating in challenging or deep learning and therefore it could be argued that the LS is not always a reliable tool if only used in isolation or as a one off observation. Nevertheless, the LS could be an effective way for practitioners to assess learners that raise concerns and highlight areas of their own practice that may need changing to better the learning environment for that individual. The LS could also be effective in assessing how focused and comfortable children are in a setting (Wallis, 2020). It has been suggested that the more competent the teacher, the higher levels of involvement (Laevers, 2000). Therefore, this could indicate that the LS may be inaccurate at times in monitoring how involved a learner may appear as it is solely dependent on the skill of the teacher.
Whilst conducting educational research, it is essential to underpin decisions with ethical considerations meaning that “ethical decision-making becomes an actively considered, ongoing and iterative process of assessing and reassessing the situation and issues as they arise” (BERA, 2018, p. 2). This involves the appropriateness of the researcher’s behaviour towards the subjects of the research and anyone involved. This idea is subjective to individuals and therefore one of the challenges of ethical research is that because individuals have differing moral compasses, there is not always a clear-cut contrast between wrong and wright (Gray, 2004).

To guide practitioners in following a professional and integrous approach, the Education Workforce Council (2018) outlines a code of professional practice which aims to set standards that registered educational workers are to adhere to. The principles include:
· Personal and Professional Responsibility
· Professional Integrity
· Collaborative Working
· Professional Knowledge and Understanding
· Professional Learning.

I positioned myself as a non-participant observer, meaning I had no active role within the observation whilst viewing a video clip of a small group of learners in the role-play context. I was aiming to discover whether the role-play area was an effective learning environment and if it provided learning opportunities and pupil involvement. If I was to conduct this research in an ordinary classroom setting, BERA (2018) states that it would be essential as an ethical practitioner to gather consent whereby I would make the participants aware of the reasons the research is being conducted and data storage details. When children are the participants of research, it is not always possible or ethical to gain consent from those who do not understand or are unable to communicate their consent, therefore assent would be needed from those responsible for such participants. This could be provided through a consent form where information is outlined to parents/ carers of the details of the research and a signature would be required if they agree for their child to partake. BERA (2018) guidelines also informs that confidentiality and anonymity of the participants are essential to protecting the participants of research. I have therefore anonymised the data of the learners, both direct and indirect identifiers, in my observation schedule and only collected relevant data for my research question (see Appendix 1).

The LS has supported my observation on learners in the role-play environment and given me data that assists to answer my research question by having the scale as a reference whilst observing the individuals. For example, Child 1 displayed behaviours such as lack of eye contact, speech and enthusiasm. The LS was then helpful in guiding me as to where these behaviours may place Child 1 on the scale of involvement. On the other hand, I found that Child 1 demonstrated behaviours that the LS did not cater for which limited my data recording. These behaviours included attempts to reach out to peers or withdrawing to observe peers. The LS in this case did not support my research as it is limited to only certain behaviours and does not consider factors outside of those which are listed on the scale. Analysing the data collected from observing Child 1 could suggest that the role-play environment did not provide opportunities for involvement and learning as they showed lack of engagement and interaction with their peers and the environment but contrarily both Child 2 and 3 presented with high levels of involvement during the observed period. Child 2 and 3 exercised skills such as language and communication skills, problem solving and the use of numeracy and literacy, all of which are areas mentioned in the Foundation Phase Framework (2015). Therefore, this data could indicate that the role-play environment does indeed provide rich learning opportunities and involvement because of the skills obtained through the experience it offers. 

Analysing the data that I have gathered from my research is essential for reflecting upon what I have discovered and to consider what I will do with my findings to better my practice and professional development. I have discovered that there are elements of the role play area that I will consider implementing into my future practice. Resources such as telephones and tills engaged and enthused the learners which encouraged communication, engagement, confidence and social skills amongst learners which therefore could indicate an effective learning environment. The LS reflects this by indicating high levels of involvement when these resources were used. My findings also presented some limitations which may hinder the results and answers to my research question. In order to gain more data to answer my research question, I could have observed more than one sample to have more sophisticated statistics which would have given greater reliability (Cohen et al. 2007).

Anderson and Herr (2009) tells us that practitioner action research is a term used for the purpose of professional development and learning, therefore, looking ahead, I hope to use research and my findings to inform my professional development and ultimately improve my own teaching practice. When research is done in collaboration, an idea that the Welsh Government (2018) supports in its new professional standards, this would be conducive towards gaining a greater understanding of better teaching and learning experiences through reciprocal relationship between inquiry and action (Anderson and Herr, 2009).

Reflecting upon my future practice and professional learning I would look to conduct research into the learning environment for pupils with additional learning needs (ALN). During my time on PTE I experienced supporting learners with ALN and after researching involvement levels in the learning environment, it has created an interest to find out how the learning environment aids the involvement for pupils with ALN. This type of research is a paradigm-driven approach whereby I have firstly begun with an idea and now aim to develop research questions and methods from it (Punch, 2013). 

The aim of my research was to answer the question ‘To what extent does the role play environment provide opportunities for pupil involvement and learning?’. In summary, I have found that using the LS as a research tool to support my findings has enabled me to discover that learners are provided with many opportunities for involvement and learning evidenced through averagely high levels scores on my observation schedule. 
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