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MODULE HANDBOOK
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BA PRIMARY EDUCATION 
with Qualified Teacher Status


LEVEL 5



FACULTY OF TEACHER EDUCATION 

2016-2017


	1.	Points of contact



If you need to discuss anything relating to the module contact: 

Module coordinator 
	Tom Cox
	
Dewi Room 219
01267 676635
	t.cox@uwtsd.ac.uk



If you need to discuss anything relating to the PTE contact: 

Name: Catharine Bleasdale
Phone: 01267 676835
Email: c.bleasdale@ uwtsd.ac.uk

For Placement enquiries contact:
Placement Office
Phone: 01267  676914
Email: partnership@uwtsd.ac.uk

Note: In addition, staff members of partnership schools, including head teachers, senior mentors and class mentors, contribute to the Professional Teaching Experience module.  

Module team:



Catharine Bleasdale (CB)
Tim Burton (TB)
Tom Cox (TC)
Geraint Davies (GD)
Heddwen Davies (HD)
Linda Davies (LD)
Iwan Ellis-Williams (IEW)
Sioned Hughes (SVH)
Anne John (AJ)
Kate Jones (KJ)
Ceri Lewis (CJL)
Catherine Morgan (CM)
Carys Richards (CR)
Nanna Ryder (NR)
Elaine Sharpling (ES)
Diane Thomas (DT)
Rachel Wallis (RW)


	2.	Our expectations




We hope that you will enjoy the module and programme and are here to help.  As you are joining a profession, we expect you to demonstrate appropriate conduct in University, school and other work-related contexts. It is important to read and follow University and Centre policies and guidelines, for instance relating to attendance, assessment, e-safety and safeguarding. These are available on Moodle. 

In particular you should: 
· Follow the Code of Professional Conduct and Practice set out by the Education Workforce Council for Wales. http://www.ewc.wales/site/index.php/en/regulatory-documents make good use of the University facilities and resources;
· attend and participate in sessions in university and while on placement in school;
· maintain your professional development profile (PDP)
· undertake directed tasks; and
· engage and participate in all sessions.

Please visit Moodle and our Centre website for up-to-date information including a copy of the Professional Teaching Experience Guidelines:
http://www.uwtsd.ac.uk/moodle
https://swwcte.ac.uk 


 





	3.	Aims and Learning Outcomes





AIM(S)
· To provide student teachers with appropriate teaching experience in both Foundation Phase and Key Stage 2 and an understanding of the pedagogy of thinking and approaches to assessment in the primary phase.

· To further promote student teachers’ awareness of professionalism, independence and reflection within primary education.






LEARNING OUTCOMES

Upon the successful completion of this module, the student should be able to demonstrate the ability to:
· Further consolidate a deepened detailed knowledge and understanding of phase specific documentation.

· Develop independence and initiative in planning, preparation, teaching and assessment.

· Demonstrate a critical awareness of assessment strategies and techniques appropriate for use in the primary school.

· Communicate clearly and use suitable classroom management strategies. 

· Organise their knowledge and learning through the use of a range of information sources and present their work at the appropriate level. 





The above module learning outcomes will form the basis of the assessment and will be introduced in the first session and referred to throughout the module.

4.	Essential background reading



4.	Essential background reading/
	4. Essential background reading/tasks





	
	Directed Tasks
(Complete before each session) 

	
1

	Go to http://cmapspublic3.ihmc.us/rid=1LGVGJY66-CCD5CZ-12G3/Learning%20Theory.cmap  

Print out the mind map of learning theories. Reflect and highlight the areas you have knowledge of. 

	
2
	Go to http://www.teachthought.com/industry/6-reasons-standardized-testing-is-at-best-problematic/ 
Summarise the 6 Reasons Standardised Testing Is, At Best, Problematic 
(keywords/ phrases only) 


	
3

	Take time to familiarise yourself with the learning, teaching and assessment cycle found on pg 366, 
Grigg. R, (2010) Becoming an Outstanding Primary School Teacher, Harlow: Pearson. 
Personal Research – Who is John Hattie? What was his influential research? What are his top ten strategies for effective teaching and learning?

	
4

	Personal Reflection – Reflect on the AfL strategies utilised throughout your PTE and prepare 1 min of verbal feedback for your peers promoting one strategy that worked well.

	
6

	Personal Research – Define the following;

Exploratory talk 
(Barnes, 1976 Mercer, 2000)
Dialogic talk 
(Alexander, 2004)
Community of enquiry 
(Lipman, 1980)


	
7

	Download the PDF at http://shirleyclarke-education.org/wp-content/uploads/DVD-Handbook.pdf 
Read and analyse page 4 ‘Success Criteria’ List 5 things you consider to be the most important when using SC.

	
8

	Watch the video on ‘The Effect praise has on mindsets’ at http://www.youtube.com/watch?v=TTXrV0_3UjY 
Complete a brace map identifying the attributes of both a ‘closed mindset’ and a ‘growing mindset’. 

	
9

	Case Study Analysis – Read the case study of Christ the King Primary School, Cardiff at http://www.thinkingschool.co.uk/creating-a-thinking-school/case-studies/christ-the-king-primary 
Watch the headteacher’s evaluation at http://www.youtube.com/watch?v=oUiFJTShT0M 
What are the greatest challenges? How could this relate to implementing AfL across a whole school?










	5.	Module summary 




The module includes university-based experience (UBE) and professional teaching experience (PTE). During your second year of study, you will be given the opportunity to further develop your teaching proficiency within the Foundation Phase and Key Stage 2. The other modules in the Level 5 programme run alongside ITPT5002 to provide you with input regarding curricular knowledge and understanding and teacher’s roles and responsibilities. You will need to link your learning in the modules to ensure full understanding. Please ensure that you read this module handbook in conjunction with the other handbooks. Professional Teaching Experience 2 (PTE2) will provide opportunities for further development of the attributes, responsibilities and duties required to become an effective primary practitioner.

The university-based provision will prepare you appropriately for two experiences, normally within the same school, which will take place from 7.11.16 to 14.12.16 & from 27.2.17 to 31.3.17.

Please note that session themes and arrangements are provisional and may change.
 
	Session
	Lecture Summary
	Tutor
	Date/Room/Time

	
1
(2hrs)
Week 6
	Introduction to the module and assignment.  Children as Learners. Reflecting on effective pedagogy – what is good learning and teaching? How do we learn? What are the key Learning theories? 

	TC (EM)


MJ (WM)
	4/10/16, RH1, 9-11am


4/10/16, CJ3, 1-3pm

	
2
(2hrs)
Week 7
	Introducing Assessment for Learning.
Hattie meta analysis. Feedback in the teaching and learning cycle.
Benefits, challenges, themes, principles.

	TC (EM)


MJ (WM)
	11/10/16, RH1, 9-11am


4/10/16, TL05, 2-4pm

	
3
(2hrs)
Week 8

	AfL strategies in action. 

Specific examples for each of the four AfL elements.

	TC (EM)


MJ (WM)
	18/10/16, RH1, 9-11am


18/10/16, TL05, 2-4pm

	
4
(2hrs)
Week 9

	PTE 1- Preparation for Professional Teaching Experience.

	GP (EM)


NG (WM)
	25/10/16, RH1, 9-10am


25/10/16, TL05, 2-4pm

	
5
(6hrs)
Week 10

	PTE 2 +3
Guidance and preparation for school observation of good AfL practice in partnership classrooms. 
	TC (EM)

MJ (WM)
	1/11/16, TL03/04, 10-12pm

1/11/16, CJ8, 10-12pm

All groups - School observations 1pm – 5pm


	6
(2hrs)
Week 10

	PTE 4
Trainee ‘marketplace’ activity of school AfL strategies observed on 1/11/16.
	GP (EM)


CB (WM)
	All groups

4/11/16, RH1, 11am-1pm

	
	Module Break – All Trainees on PTE

	
	

	
7
(2hrs)
Week 21
	Effective questioning and communication skills.
Bloom’s Taxonomy. 
Engaging in effective dialogue.
Practical strategies to implement in class to aid this aspect of AfL.
	TC (EM)


MJ (WM)
	18/1/17, RH1, 11am -1pm
(Wed)

17/1/17, TL05, 2-4pm

	
8
(2hrs)
Week 22

	Planning for AfL. Writing SMART Learning objectives / Success Criteria/ Linking observation/ evaluation/ planning
Bloom’s Taxonomy and verbs
	TC (EM)


MJ (WM)
	24/1/17, RH1, 9-11am


24/1/17, TL05, 2-4pm

	
9
(2hrs)
Week 23
	Benefits and challenges of Self and Peer assessment. Practical Classroom strategies. 
Importance of Quality feedback. Feedback loops and classroom techniques.

	TC (EM)


MJ (WM)
	31/1/17, RH1, 1-3pm


31/1/17, CJ1, 11am -1pm

	
10
(2hrs)
Week 24

	PBL (Scenario 1) 
PBL (Scenario 2)

Implementing AfL – A whole school approach.
	TC (EM)


MJ (WM)
	7/2/17, RH1, 1-3pm


7/2/17, CJ6, 9am -11am

	
11
(2hrs)
Week 25

	PTE 5
Preparation for Professional Teaching Experience. 
	GP (EM)




CB (WM)
	13/2/17, 
Group C, CJ2, 9-11am
Group D, CJ3,11am-1pm
Group B, CJ3, 2-4pm

13/2/17, CJ6, 2-4pm


	
12
(2hrs)
Week 25

	Lesson deconstruction. 
Pulling it all together in one awesome lesson!

	TC (EM)


MJ (WM)
	14/2/17, RH1, 1-3pm


   14/2/17, CJ6, 9am -11am

	
13
(2hrs)
Week 25

	PTE 5
Preparation for Professional Teaching Experience. 
	GP (EM)




CB (WM)
	20/2/17, 
Group C, CJ2, 9-11am
Group D, CJ3,11am-1pm
Group B, CJ3, 2-4pm

20/2/17, CJ6, 2-4pm


	
14
(2hrs)
	The impact of motivation on teaching and learning.  The effect of praise and reward on motivation. Pupil participation, engagement and involvement. Learner voice. 
Laevers and Katz.

	TC (EM)


MJ (WM)
	21/2/17, RH1, 1-3pm


   21/2/17, CJ6, 9am -11am











Reference to literacy will be covered during the module within the opportunities to develop pupils’ skills within the non-core subjects and RE. However, the non-core subjects and RE provide motivating opportunities for pupils to develop a wider range of ‘literacies’ beyond reading and writing. During the module references will be made to these opportunities, for example, pupils can develop ‘physical literacy’ by reading aspects of physical environment during fieldwork; developing self-confidence and physical competence through activities such as trails and local history walks.

ICT is a vitally important subject across the non-core subjects and RE and during the module when appropriate examples will be included of ways in which pupils can develop their ICT skills and use ICT to extend their learning in the non-core subjects and RE.

Opportunities to promote and develop thinking skills will also be included within the module, using teaching and learning approaches and tools such as Habits of Mind and Thinking Maps. 



































	7.	Assessment tasks and guidance





	MODULE CODE
	MODULE TITLE
	MODE OF ASSESSMENT

	
ITPT5002/C





	
Pedagogy in Practice 2: Assessment for Learning
	Assessment Component 1 – 70%
Professional Teaching Experience - placement and documentation

PTE placement  
7/11/16 – 14/12/16
27/02/17 – 31/3/17


Assessment Component 2 – 30%

Written essay (1500 words)

Submission – 3/4/17
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	ASSIGNMENT DETAILS AND FEEDBACK

SOUTH WEST WALES CENTRE OF TEACHER EDUCATION



Sections marked with * should be completed by module lead
	Student name:
	
	Student number:
	

	Programme: 
	BA Primary Education with QTS 

	Module: *
	Pedagogy in Practice 2 – Assessment for Learning
	Module Level (4, 5, 6): 
	5

	Module code: *
	ITPT5002
	Contribution to Overall 
Module Assessment (%): *
	30%

	Module Lead:*
	Mr T. Cox

	Start date:*
	3/10/16
	Assignment No (x of x):*
	2 of 2

	Submission deadline:*
	3/4/17
	Return date of provisional marks & written feedback:*
	1/5/17

	Assignment Title:*
	Discuss the importance and effectiveness of developing Assessment for Learning throughout the primary school, including critical analysis of personal implementation of ONE AfL strategy from Professional Teaching Experience.




	Referencing:
	In the main body of your submission you must give credit to authors on whose research your work is based. Append to your submission a reference list that indicates the books, articles, etc. that you have read or quoted in order to complete this assignment (e.g. for books: surname of author and initials,  year of publication, title of book, edition, publisher: place of publication).

	Submission:
	All assignments must be submitted to Turnitin unless otherwise instructed by the Lecturer. 
Note: the Turnitin version is the primary submission and acts as a receipt for the student.  Late submission of the electronic version of the assignment will result in a late penalty.  Penalties for late submission: Up to one week late, maximum 40%.  Over one week late will be recorded as a non-submission.  Late submission penalties may be lifted only with the approval of the Extenuating Circumstances Panel.

	
Date:
	
3/4/17



	Module lead to tick to indicate if a hard copy version of the assignment must be submitted.*
	YES
	

	
	NO
	X




	Learning Outcomes tested*
(from module syllabus)
	Assessment Criteria: To achieve each outcome a student must demonstrate the ability to:*

	
Upon the successful completion of this module, the student should be able to: 

· Further consolidate a deepened detailed knowledge and understanding of phase specific documentation.

· Demonstrate a critical awareness of assessment strategies and techniques appropriate for use in the primary school.

· Organise their knowledge and learning through the use of a range of information sources and present their work at the appropriate level. 





















	
In this assignment, markers will be looking for:


· The writing to include critical analysis and evaluation of wide, deep and appropriate background reading.  Relevant synthesis of research and government documentation should be utilised to demonstrate knowledge and understanding of Assessment for Learning. 

· A clear understanding of the background and importance of assessment for learning in the primary phase.

· Analysis of current pedagogy and ONE strategy utilised to develop assessment for learning.

· Critical evaluation of the supporting theories relating to the chosen Assessment for Learning strategy.

· Clear recommendations regarding implementation across the whole school. 

· Examples of activities, discussing progression and continuity across the whole school.  

· Critical reflection of reading and experience. 

· Accurate referencing and academic writing skills

· Allocated word count. 







	
TASK DESCRIPTION




Assessment Title

Discuss the importance and effectiveness of developing Assessment for Learning throughout the primary school, including critical analysis of personal implementation of ONE AfL strategy from Professional Teaching Experience.

Word Count - 1500 words

The essay should demonstrate analysis and evaluation of wide and appropriate background reading.  Relevant reference to research, current pedagogy, government documentation and school-based experience should be synthesised in the response. 

So what might you include in your essay response? 

· An outline of ‘why we should be developing AfL within the school?’ (Highlighting benefits/ NC links/ Gov initiatives etc). 
· Knowledge of ONE ‘Assessment for Learning’ strategy. 
· Appropriate background knowledge for the principles/ theories that underpin the strategy proposed. 
· Range of evidence to support the use of the identified strategy. Who agrees with the 
strategy proposed? (Educational writers, case studies, wide research) 
· When discussing the background of AfL, there is a need to reference Black and William (‘Inside the black box’ etc). 
· Reference to key AfL researchers/ writers such as D. Royce Sadler, M. Ross, C. Dweck. 
· Reference to, and understanding of, the four key aspects of Assessment for Learning (Sharing criteria with learners, good quality questioning/talk, quality feedback, peer/self assessment). How does the chosen strategy links to one or more aspects? 
· A good understanding of not only the principles and theory but also the practical issues when implementing their whole school approaches, for example, staff training, assessment of impact, financial implications etc. 
· A clear understanding of progression and continuity of the proposed strategy throughout the whole school (FP to KS2). 
· Examples of classroom use throughout the primary school (Appropriate reference of PTE implementation of chosen AfL strategy).
· Evidence of wide and deep background reading to support the proposal. Case studies, research, journals etc. 
· A high level of professionalism in dialogue. 
· Clear evidence of good understanding of each strategy, no glaring errors. 
· Critical analysis and evaluation of the strategy and clearly identified the reasons for your recommendations, supported with a variety of data. 













	GUIDANCE FOR STUDENTS IN THE COMPLETION OF TASKS



NOTE: The guidance offered below is linked to the common assessment criteria overleaf.

1. Subject Knowledge and Understanding (which includes using research-informed literature and knowledge and understanding of the subject)

Your work must be informed and supported by scholarly material that is relevant to and focused on the task(s) set.    You should provide evidence that you have accessed a wide range of sources, which may be academic and/or governmental; these sources may include academic journal articles, textbooks, current news articles, organisational documents, and websites.  You should consider the credibility of your sources; academic journals are normally highly credible sources while websites require careful consideration/selection and should be used sparingly.   Any sources you use should be current and up-to-date, mostly published within the last five years or so, though seminal/important works in the field may be older.  You must provide evidence of your research/own reading throughout your work, using in-text citations in the main body of your work and a reference list that is alphabetical at the end of your work. Please use the Harvard referencing system. 

Your work must demonstrate the growing extent of your knowledge and understanding of concepts and underlying principles associated with the subject area.  Knowledge relates to the facts, information and skills you have acquired through your learning.  You demonstrate your understanding by interpreting the meaning of the facts and information (knowledge). This means that you need to select and include in your work the concepts, techniques, models, theories, etc. appropriate to the task(s) set.  You should be able to explain the theories, concepts, etc. meaningfully to show your understanding.  Your mark/grade will also depend upon the extent to which you demonstrate your knowledge and understanding; ideally each should be complete and detailed, with comprehensive coverage.

2. Intellectual Skills (Analysis)

Your work must contain evidence of logical, analytical thinking, evaluation and synthesis. For example, to examine and break information down into parts, make inferences, compile, compare and contrast information.  This means not just describing what! But also justifying: Why? How? When? Who? Where? At all times, you must provide justification for your arguments and judgements.  Evidence that you have reflected upon the ideas of others within the subject area is crucial to you providing a reasoned and informed debate within your work.  Furthermore, you should provide evidence that you are able to make sound judgements and convincing arguments using data and concepts.  Sound, valid conclusions are necessary and must be derived from the content of your work.  There should be no new information presented within your conclusion.  Where relevant, alternative solutions and recommendations may be proposed.

3. Pedagogic and Professional Applications (Practical Application and Deployment)

You should be able to demonstrate how the subject-related concepts and ideas relate to pedagogic situations or a particular education context.  How do they work in practice?  You will deploy models, methods, techniques, and/or theories, in that context, to assess current situations, perhaps to formulate plans or solutions to solve problems, some of which may be innovative and creative.  This is likely to involve, for instance, the use of pedagogic examples and cases, the application of a model within relevant educational context.  You should show awareness of the limitations of concepts and theories when applied in particular educational contexts.  Your work must provide evidence of the attributes expected in professional practice.  This includes demonstrating your individual initiative and/or collaborative working.   Where relevant, you should show awareness of any ethical issues that relate to your discussion. 

4. Key Transferable Skills (Skills for Professional Practice)

You must communicate effectively in a suitable format, which includes written and oral presentation. Work should be coherent and well structured in presentation and organisation.

	
                 MARKING CRITERIA AND STUDENT FEEDBACK



This section details the assessment criteria. The extent to which these are demonstrated by you determines your mark. The marks available for each criterion are shown. Lecturers will use the space provided to comment on the achievement of the task(s), including those areas in which you have performed well and areas that would benefit from development/improvement.
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	Common Assessment Criteria Applied
	Marks available
	Marks 
awarded

	1. Subject Knowledge and Understanding (which includes using research-informed literature and knowledge and understanding of the subject)
Extent of research and/or own reading, selection of credible sources, application of appropriate referencing conventions. Extent of knowledge and understanding of concepts and underlying principles associated with the discipline.
	30
	

	






	2. Intellectual Skills (Analysis)
Analysis, evaluation and synthesis; logic, argument and judgement; analytical reflection; organisation  of ideas and evidence
	30
	

	






	3. Pedagogic and Professional Applications (Practical Application and Deployment)
Deployment of pedagogic methods, materials, tools and techniques; application of concepts; formulation of innovative and creative solutions to solve problems.  Attributes in professional practice: individual and collaborative working
	30
	

	






	4. Key Transferable Skills
Deployment of appropriate media; presentation and organisation.
	10
	

	









	Assignment Mark (Assessment marks are subject to ratification at the Exam Board.  These comments and marks are to give feedback on module work and are for guidance only until they are confirmed. )
	Late Submission Penalties (tick if appropriate)
	%

	
	Up to 1 week late
	40% Max
	

	
	Over 1 week late
	0%
	


	ASSESSMENT AND MARKING CRITERIA FOR ITPT5002 ASSIGNMENT

	Level 5
	Assessment Criteria Descriptors for BA Primary Education with QTS 
This format emphasizes the holistic nature of judgements to be made by markers. Criteria weighting is adjusted for each module. 

	
	0-39 (F)
	40-49 (P)
	50-59 (P)
	60-69 (P)
	70-79 (P)
	80-100 (P)

	
	Poor / Weak F
	Satisfactory 3rd
	Good 2:2
	Very good 2:1
	Excellent 1st

	Assessment Criteria
	Poor, superficial, unsystematic, incomplete and/or inaccurate 
	Satisfactory understanding of main issues demonstrated
	Good understanding demonstrated with some analysis
	Very good understanding of basic principles and relevant evidence, with a coherent and logical argument
	Thoughtful answer informed by wider reading, showing clarity of thought and personal insight
	Outstanding answer, well written, highly structured and informed, showing striking personal insight and originality

	Module Learning Outcomes matched to:
	0-11
	12-14
	15-17
	18-20
	21-23
	24-30

	Subject Knowledge and Understanding

(Conceptual)


(Reading)
	Basic misunderstanding, misconceptions,  misinterpretations and/or superficial knowledge in places
	Outline knowledge of  few key issues with evidence of understanding and application
	Defined knowledge of some key issues and wider implications
	Wider knowledge of most key issues, concepts and arguments

	Clear understanding of the key issues under discussion with logical discussion
	Excellent knowledge of key issues, concepts and arguments clearly discussed


	
	Some inappropriate literature/material with limited reading range and lack of accuracy 
	Satisfactory range of reading drawn from the recommended list and other sources
	Good range of reading drawn from the recommended list and other sources
	Very good range of relevant literature from a variety of sources beyond recommended list
	Evidence of well-considered thinking from a wide reading base using a variety of sources
	Clear evidence of independent thinking informed by an excellent range of reading from a variety of sources

	
	0-11
	12-14
	15-17
	18-20
	21-23
	24-30

	Intellectual skills

(argument)




(research design/ professional data collection )




(presentation of findings/analysis)


(critical /reflective evaluation)

	Argument is weak, little attempt to present differing viewpoints. 
Generally too descriptive 
	The argument is beginning to be balanced with a growing  awareness of other viewpoints
	A balanced argument is presented while attempting to justify other viewpoints 
	A balanced argument is presented showing an understanding of different viewpoints and the reasoning behind them
	A thoughtful argument is presented with appropriate consideration of viewpoints
	A well- structured critical argument is presented with insightful consideration of viewpoints

	
	Research design is inappropriate and essentially flawed
	Research design is fairly appropriate to inform the professional context 
	Research design is appropriate to inform the professional context showing an awareness of the scope and nature of the study
	Research design is appropriate to inform the professional context showing an ability to justify the scope and nature of the study
	Research design situated in a professional context, suited to purpose and identifies a clear focus
	Research design purposeful, clear identified focus, and well able to justify the approaches to the issue

	
	Findings presented within incomplete descriptive framework and few or inaccurate conclusions are drawn
	Findings are beginning to be presented in a developing framework with some analysis and reasonable conclusions
	Findings are presented in a framework with some analysis and interpretation of data to form reasonable conclusions
	Findings are presented in a framework with some analysis, interpretation and evaluation of data  to form reasonable conclusions
	Findings presented with some analysis and justified conclusions
	Findings presented in a critical and analytical framework. Thoughtful conclusions, firmly based upon the evidence presented

	
	Lack of evidence of evaluation and/or critical reflection
	Evaluation and/or reflection are present but lacks depth
	Good engagement with evaluation and reflection
	Very good evidence of beginning to evaluate and critically reflect
	Evidence of thoughtful critical engagement with evaluation and reflection
	Effective and more in-depth critical engagement with evaluation and reflection

	
	0-11
	12-14
	15-17
	18-20
	21-23
	24-30

	Pedagogic and Professional applications


(linking theory to practice)


(professional reflection)

(working in  a group)





(ethical conduct  where appropriate)

	Superficial or lack of understanding of pedagogic and professional context(s)
	Relates principles and concepts to underlying theoretical frameworks and approaches with respect to the pedagogic and professional context(s) 
	Identifies principles/  concepts underlying theoretical frameworks and begins to identify their strengths and weaknesses with respect to the pedagogic and professional context(s) 
	Evidence of the use of relevant research or developments to inform actions with respect to the pedagogic and professional context(s) 

	Clear evidence of integration of theory and practice with respect to the pedagogic and professional context(s) 

	Effective integration of theory and practice with respect to the pedagogic and professional context(s)


	
	Little or no evidence of reflection
	Reflection is evident  
	Evidence of good reflection 
	Beginning to critically reflect
	Critical reflection is evident
	Effective and in-depth logical and critical reflection is evident

	
	Lack of co-operation and group work responsibility
	Demonstrates self-direction and participation in planning/developing courses of action; shows awareness of group responsibility
	Interacts effectively with others and recognizes factors that affect group performance; can self-direct
	Interacts effectively in a group; is aware of personal responsibility and group responsibility
	Initiates and occasionally leads tasks/processes for own work and where appropriate, for others 
	Accepts accountability for determining and achieving personal and/or group outcomes

	
	Little or no awareness of ethical issues 
	Awareness of ethical issues
	Awareness of ethical issues and able to discuss these in relation to personal beliefs and values 
	Ethical issues have been discussed showing an awareness of personal responsibility and professional codes of conduct
	Ethical issues have been clearly discussed in the context of  personal responsibility and professional codes of conduct
	Ethical issues have been effectively addressed especially in the context of personal responsibility and professional codes of conduct

	
	0-3
	4
	5
	6
	7
	8-10

	Key/Transferable Skills 






(Referencing techniques)

	Weak presentation of written work
	Satisfactory presentation of written work 
	Good presentation of written work
	Very good presentation of written work 
	Effective presentation of written work
	Outstanding presentation of written work

	
	A number of basic errors in spelling, punctuation or grammar
	Some errors in spelling, punctuation or grammar
	Few errors in spelling, punctuation or grammar
	Very few errors in written language
	Minor errors in written language 
	No errors in written language

	
	Weak structure with unclear writing style in parts
	Satisfactory structure with a mostly coherent writing style
	Good structure with a coherent writing style 

	Very good structure which supports the reader 
	Effective structure which supports the reader 
	Highly coherent and mature writing style which fully engages the reader

	
	Little or no use of protocols and conventions of Harvard referencing
	Satisfactory use of Harvard referencing protocols and conventions
	Good use of Harvard referencing protocols and conventions
	Harvard system mainly used accurately, with some secondary sources
	Harvard system used accurately including secondary sources
	Harvard system used accurately, consistently and effectively with all sources 

	Oral presentations


(structure)



(overall presence)



	Poor or inconsistent organisation and/or structure 
	Satisfactory organisation and structure
	Good structure and organisation which is logically progressed
	Very good structure and organisation which is logically progressed
	Effective structure and organisation logically progressed
	Outstanding structure and organisation logically progressed

	
	Overall presentation of material (including visual design) is incomplete or weak 
	Overall presentation of material (including visual design) satisfactory
	Overall presentation of material (including visual design) is good
	Overall presentation of material (including visual design) is very good
	Overall presentation of material (including visual design) is excellent
	Overall presentation of material (including visual design) is outstanding

	
	Lack of clarity and difficult to follow 
	Inconsistent oracy and weak flow in discussion
	Oracy is good and discussion has some structure
	Oracy is very good and discussion is well structured
	Oracy is excellent and discussion is highly structured 
	Oracy is outstanding and discussion fully engages the listener

	
	Lack of eye contact and body language and totally dependent on notes 
	Satisfactory eye contact, gesture and body language with some over reliance on notes
	Good eye contact, gesture and body language used to engage the audience; appropriate use of notes
	Very good eye contact, gesture and body language used to engage and interest the audience
	Excellent eye contact, gesture and body language used with effect on the audience
	Outstanding eye contact, gesture and body language used to fully capture the attention of the audience
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	Student Self Evaluation Form



This section repeats in brief the common assessment criteria detailed on previous pages. The extent to which these are demonstrated by you determines your mark. Using these criteria, tick the box that best indicates the level of achievement you feel you have achieved with regard to each of them. 

	Common Assessment Criteria Applied
	Level of Achievement

	
	
REFER
	
3rd
	
2:2
	
2:1
	
1st
	
1st

	
	OUTRIGHT FAIL
	UNSATISFACTORY
	SATISFACTORY
	GOOD
	VERY GOOD
	EXCELLENT
	EXCEPTIONAL

	1. Subject Knowledge and Understanding (which includes using research-informed literature and knowledge and understanding of the subject)
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-79%
	80-100%

	
	
	
	
	
	
	
	

	2. Intellectual Skills (Analysis)
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-79%
	80-100%

	
	
	
	
	
	
	
	

	3. Pedagogic and Professional Applications
(Practical Application and Deployment)
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-79%
	80-100%

	
	
	
	
	
	
	
	

	4. Key Transferable Skills
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-79%
	80-100%

	
	
	
	
	
	
	
	


	PLEASE COMMENT ON AREAS IN WHICH YOU FEEL THAT YOU HAVE PERFORMED WELL 
	PLEASE COMMENT ON AREAS YOU FEEL THAT YOU NEED TO DEVELOP

	



	



	Student’s Name
	
	Date
	

	Student’s Signature
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