Inclusive leadership: Working together to support families
Nikita Johnson - 2011534
Module code - ECEY6004
Word count - 3781

Section one
What is inclusive leadership? Inclusive leadership has numerous definitions, however it is mostly defined as leaders who are able to identify they own bias and are willing to accept different ideas and opinions, whist maintaining a sense of belonging and appreciation for others.  Inclusive leadership means being able to develop healthy relationships with people and creating time to listen and understand others (center for creative leadership, 2022).
Ferdman (2018) says Inclusive leadership means bringing inclusion to every aspect of life.  Inclusive leadership is invaluable to children and families.  Inclusive leaders bring people together and promote fairness.  Inclusive leadership can allow people to effectively work together while also maintaining their own cultural identity.  The importance of inclusion, equity and diversity in early years settings and other organisations, has grown in recent years. Ferdman (2018) emphasis the importance of recognizing that diversity is a collective term, diversity is never aimed at one particular individual.  Diversity is a crucial leadership topic, Inclusive leaders must have an awareness of diversity and understand how to appropriately approach these said topics.  O’Sullivan (2015) tells us that inclusive leadership is at the forefront of running a successful early year setting.  Leadership should promote a positive difference.  As a leader, the ability to guide staff is essential to a productive workplace.  O’Sullivan (2015) continues by explaining that being an inclusive leader is a skill.  A skill that requires good communication skills, the ability to make decisions and the competence to deal with conflict.  To be an inclusive leader, an individual must be open to new ideas and also have the ability to motivate their staff.
This section discusses a scenario involving a child and a mum who are new to the country. This section aims to promote the importance of Inclusive leadership.  The sections strives to ensure the value of inclusion, equality and diversity in early years settings is recognised, along with the significance of multiagency work, early intervention and community belonging.  The said Scenario discussed relates to a seven-year-old girl named Farah.  Farah came to this country with mum in order to flee domestic abuse and forced marriage.  Farah and mum are originally from Yemen and currently live at a secure location refuge.  Farah was registered at the school by a support worker, who supports Farah and mum.  Farah has been at the school for six months and has mostly settled well.  Farah has demonstrated to practitioners that she is intelligent and kind, However, she is often playing alone and also eats alone at break times.  Farah does not engage with the other children.  Farah catches the bus to and from school, meaning staff have never met mum.  The refuge support worker explained that mum does not speak English, but Farah can speak English and Arabic.  Information from the support worker confirms that Farah and mum have an excellent relationship.  Due to the nature of Farrah and mums escape from Yemen, Farah and mum are involved with a number of multi agencies for their own safeguarding.
The NSPCC (2019) Defines multi-agency working as a number of professionals working together to provide children and families with a range of services in order to establish, prevent and improve any situations where a family or child may be at risk of their health and wellbeing becoming endangered.  Gasper (2009) states that when multi-agencies work together, it is everyone’s obligation to share any information that has a bearing on a child’s health and well-being.  Communicating affectively across multiagency is exceptionally important and in many cases a child’s life will depend on it.  
When working with children, multi-agency professionals can include social workers, counselors, health visitors, speech and language therapist and other non-profit organisations. Solomon (2019) states that in order to give multi-agency collaboration the greatest chance of succeeding, professionals must pool their skills and knowledge together to meet the needs of children and families.  Berlinski and Schadley (2015) state that early intervention before the age of eight years old is crucial to ensuring children enjoy the best possible standard of living available to them.  The children Act 2004 states the importance of multiagency working together to provide support for children and families.
The Early intervention foundation (no date) describes early intervention as offering effective support for children who are at risk of poor outcomes.  The purpose of early intervention is to resolve any issue in a child life before it becomes worse, early intervention can also mean putting measures into place to prevent any issues arising that may hinder a child’s wellbeing or development.  Early year’s practitioners have a responsibility to ensure that these steps are put in place if necessary. 
The Government has an obligation to protect the rights of children and families.  It is the government’s duty to uphold the UNCRC (1990) agreement and a number of successful services have been put in place and are readily available for children and families in line with this agreement. 
As Early years practitioners, there a number of safeguarding policies and procedures in place to support and educate early years practitioners on the best ways to protect and support the children under their care.  In some cases, and for many different reasons early years practitioners can spend more time during the day with a child than their families, and it has become widely accepted that practitioners are well-placed to identify and recognize any potential issues.  As stated by the department of education (2021) All practitioners should receive appropriate safeguarding and child protection training.  Staff should be aware of local early years services that are available to help children and families, and practitioners should be conscious of the process of making referrals to social services and what part they will be expected to play in that referral.  
Due to Farrah’s mum being unable to speak English, she may feel intimidated or excluded by the teachers and practitioners at the school. Farah’s mum may not feel she can approach them with any issues Farrah may be having.  Rodd (2013) tells us that leaders in early years settings should not be seeking to declare control over people, but should be striving to work with people, in order to build effective relationships.  Successful early years leaders are able to adjust to any situation and have the capability to be flexible.  Whalley (2015) agrees with this theory and explains how if practitioners are not effectively engaging with families, then only a small percentage of the effort applied to children during school time will be sustained.  Whalley (2015) also tells us that inclusive leadership is about co-constructing children’s education and care with families, in preference to imposing demands on people.  Reza (2021) tells us inclusion in early years settings is of paramount importance to ensuring that all children have the right to an inspirational environment, where they can learn.  Inclusion in early years settings allows for surroundings that are free from discrimination and created settings in which diverse perspectives are appreciated.  Reza (2021) also states that not every person is made to feel included.  Every day individuals feel marginalized based on their religion, ethnicity and sexual orientation.  This marginalization allows for conditions that make people feel alienated.

Information from the refuge support worker confirms that Farrah and her mum have had a very difficult time in Yemen, they have travelled to this country in search of a better life, however, it is incredible scary to create a new life with little to no money or limited language skills.  Johansson and Purolila (2021) explains how early years and educational settings play a vital role in ensuring all children experience a sense of belonging.  Feeling part of a community can be crucial to children and families.  Johansson and Purolila (2021) also state that it is a practitioner’s duty to make certain they are continuously advancing their knowledge on what belonging means and how to ensure it is applied in settings.  Theoharis and Scanlan (2013) supports Johansson and Purolila (2021) regarding a practitioner’s responsibility to extent their knowledge.  Theoharis and Scanlan (2013) states that the pressure on practitioners has heightened in recent years.  Children, families, and communities expect practitioners to demonstrate competing roles.  Practitioners must ensure a child’s holistic health is promoted and practitioners should be encouraged to develop strong links with families and communities.  Goodenow (1993) defines belonging in education settings as being liked, respected and valued. Whilst belonging is defined in numerous ways, study suggest that students who feel they are an important part of the education system and do not feel “out of place” in a classroom environment are more motivated to learn. Goodenow (1993) describes how children who felt they belonged in their educational environment, were significantly higher performers.
As Farrah and her mum are not originally from the UK, they may feel they will not be welcome to join a new community and could potentially be isolating themselves to avoid any conflict or fear of feeling unwelcome.  Hallet (2016) looks at how equality and diversity is embedded into inclusive leadership.  Hallet (2016) maintains that when working with children, caregivers and families, language barriers and cultural differences, can be an obstacle to social inclusion.  The Early years foundation stage framework (2015) tells us that schools and childcare settings should take specific action to help children whose first language is neither English nor Welsh.  Intersectionality can also be an issue for individuals. Many people concentrate on segmented groups to promote diversity, however, promoting equality and diversity goes far beyond this.  Crenshaw (2018) tells us that human beings can belong to multiple minority groups, causing double or even triple discrimination, for example, being a woman and from a black minority ethnic background, causes barriers less likely faced by a white woman. Additionally, being a homosexual man from a black minority ethnic background creates numerous barriers, which would not be experienced by a heterosexual white male.  Individuals who encounter intersectionality can struggle to understand if they are being discriminated against for being part of one minority group, or if the discrimination is associated with a combination of all.
 Abramson et at (2021) explains how non-discrimination is a basic principle of human rights.  Abramson et al (2021) research report, clearly demonstrates the negative effect discrimination in early years settings has on a child’s education.  Discrimination in education has a prolonged effect on a person’s wellbeing, mental health and also their ambition for the future.  Duzen (2021) Tells us about the barriers people face when relocating to a new country.  When individuals or families are new to a country it can be overwhelming adapting to a new way of life.  They will be adjusting to things from new shops to new religious and cultures.  Migrants may be missing their families from home and if they do not speak the native language, they can become incredible isolated.  Duzen (2021) Also tells us, whist many individuals and families relocate to different countries for numerous reasons, there is still the importance of holding on to their own language, culture and beliefs.  Children born in the UK or moving to the UK as a young age who have families of different heritage, will usually be able to speak English, however, the value of speaking their families native language should also be recognised and respected.  Children from Black minority ethnic backgrounds will often have family members living in other countries.  It is important for them to be able to communicate with their families around the world and to have the opportunity to explore their families’ cultural beliefs.
Fenton, Ocasio-Stoutenburg and Harry (2017) explains how the pursuit for equality and diversity in early years and educational settings has discovered the importance of parental engagement.  Allowing families and communities to be included and have a voice in regard to their children’s education can have a significant impact on how a child views their own learning.  As Farrah’s mum does not speak any English, she does not have the opportunity to be involved in her child’s education.  Early years education and care settings should ensure they have interpreters available for any families who do not speak the native language. Providing mum with an interpreter would aid in making her feel more included and confident to voice her views.  Fenton, Ocasio-Stoutenburg and Harry (2017) also describes how involving parents in their children’s education and care allows practitioners an insight into the needs of the community.  When practitioners are aware of the needs of the community, it gives them the opportunity to put provisions in place, such as allocated funding, resources and community programs.

Early Years matters (2020) expresses the importance of role models in early years settings. Regardless of the policies in place, adults need to be equipped with the knowledge of the real-life effects of implementing equality, diversity and inclusion in early years education and care.  The example to children starts from the practitioner.  Equality can often be mistaken as treating everyone the same, this is not what equality is.  Equality is ensuring fairness is consistent throughout settings. All children are unique.  Children have their own individual personalities, abilities and strength, to treat everyone the same would hinder this uniqueness in children and restrict their personal growth.  Early Years matters (2020) explains how practitioners have a responsibility to promote fairness to children and families. Practitioners also have the responsibility to promote diversity in early years settings, to promote diversity is to acknowledge and represent differences in children.

Section 2
Hughes (2012) describes a government policy as ‘A statement of the government’s position, intent or action’.  The British Ecological Society (2017) explains that new policies are driven by democracy.  A new policy is often designed and implemented after research, evidence and public opinion has demonstrated a specific policy is needed.  It is also stated that developing a new policy is a complex matter, one which is relied on by the opinions of a vast amount of government officials.  Policy makers will often come across conflict when designing a policy as different government parties have different beliefs on what world issues are important and what policies should be prioritised.  However, The British Ecological Society (2017) states the development of a government policy or policies can often be promised to the general public on false pretences.  The promise of particular policies may be outlined for such reasons as winning public favour. situations like these will usually arise prior to an election, but these policies may not actually be implemented.  These such promises may confirm popular opinion that policies are not always developed for public interest.
This section of this paper will look at the Equality Act (2010).  This section will analyse what the Equality Act (2010) promises, the benefits of this Act and the barriers of implementing a policy in everyday life.  The Equality Act (2010) was initially put in place to protects the rights of every individual worldwide.  The main aim of the Equality Act (2010) is to protect people from discrimination.  The Equality Act claims to ensure fairness across nine categories.  These categories include sexual orientation, sex, race, religion, pregnancy and maternity, marriage or civil partnership, gender reassignment, disability and age.  In the UK, the Equality Act (2010) is imbedded into the beliefs of every early year care and educational setting.  The benefits of what this Act promises to implement are vital to an individual’s human rights.  Nathfa (2021) explains that although it is essential to all early year’s settings that the nine characteristics of the Equality act (2010) are submerged into the beliefs of settings, there is great reliance on the behaviours of practitioners and how they ensure this act is adhered to.  Baldock, Fitzgerald and kay (2013) explains that when working in an early year environment, Policies are not always at the forefront of day to day running of the setting. Baldock, Fitzgerald and kay (2013) states, this is because practitioners who work in early years settings, in either a care or educational environment are often preoccupied with having hands on experiences with children.  Policies are not often discussed, as they can be seen as conditions put in place by people in government, who do not have a realistic knowledge of the day to day running of an early year setting.  Dallimore (2019) research suggests, while polices in early years settings are vital, there is often no consistency in how these policies are applied.  Policies are often complex and can be perceived by individuals in a very different way.  Dallimore (2019) explains that there can be different perceptions of a policy depending on cultural or personally beliefs.  Countries views on what is of significance for children and early years settings can also play a part in how policies are developed and implemented.  A Societies views on children and the value of a child’s early years experiences will have a great impact on the application of a policy. 
One of the barriers in ensuring policies are put into action is often knowledge and understanding.  OECD (2021) states that practitioners can feel that policy makers do not have the knowledge to create policies about situation they do not have first-hand experience with.  Practitioners can feel they are often faced with pulling on their own expertise and professional development in order to meet the equity needs of children, as written government policies do not always understand the practicality of working with early years children and they families.  Children’s commissioner for Wales (2020) relays her experience of speaking with real life children, families and communities.  The information gathered suggest that families and communities require transparency when it comes to early years polices.  Children families and communities state they do not feel heard and often feel that decision about their lives do not actually involve their views or opinions.  Families and children believe they should be involved in the creation of a policy and to be made aware of how these said policies will affect themselves and their children.  Children’s commissioner for Wales (2020) also explains when discussing with children what children’s human rights they believe are the most important of the UNCRC (1990) rights of a child, the overall view was that children believed the most important rights include, every child should have the same rights regardless of race or gender and that adults should always act in the best interest of a child.
While there may be barriers to implementing policies in early years settings, policies such as the Equality act (2010) have ultimately been designed for the greater good. The Equality Act (2010) has been created to ensure that all children in early years settings are receiving the same standard of care and education, regardless of their culture, religion, gender or ethnic background.  The Welsh government (2015) confirms that the governments overall objective when implementing polices relating to the early years education care sector, is to ensure that the policies provide a positive long-term impact of people’s lives.  The Welsh government (2015) insist that every policy or decision made for future generations will be based on considering the long-term effects of individuals well-being.  Although the Welsh government states that they cannot always determine the future, it is indicated that any upcoming policies or decisions made will include the consideration of integration, collaboration, involvement and prevention.

Section 3
This Blog aims to identify the importance of equality and diversity and the possible barriers faced by black minority ethnic groups in early years settings.
What does the government say about Equality and diversity in early years settings?
The Welsh government (2020) National minimum standard regulated childcare equality and diversity policy, states that included in the governments seven core aims, children are to be listened to, treated with respect and have their race and cultural identity recognised.  UNCRCS (1990) ARTICLE 2 also reminds us how every child is entitled to these rights, regardless of their ethnicity, Religion, language abilities or their family background.  Winkler (2009) describes how many believe when children are born, they are born without the capacity to develop racial prejudice without the influence of adult’s opinions.  However, Aboud (2008) says that due to a child’s natural undeveloped cognitive structure, they are more likely to categorize people.  Children will assume that people who are the same race, will also hold all the same other characteristics.  Winkler (2009) continues, by saying that most adults assume children do not have the mental capacity to understand race and racism. This notion then limits open conversation with children and families about race, leading to a lack of education in these arears. 
As expressed by Pemberton (2020) it is not satisfactory to state that people do not see colour, rather, people need to see colour and the importance of cultural differences.  Pemberton (2020) explains how practitioners must recognize that heritage and culture is the core or a person.  Early years settings must show children and families that race and cultural differences are recognised, respected and celebrated.
What are the barriers to becoming educated in Black minority ethnic groups? 
Griffin (2016) describes how there is a low percentage of teachers and practitioners from black minority ethnic groups. Why is this? Griffin (2016) states there are a number of reasons for the low percentage of practitioners from black minority ethnic groups. As explained in the previous sections, intersectionality is among these reasons, along with children feeling they do not have appropriate role models.  If early years settings do not have a suitable number of BME practitioners, then children from BME backgrounds are less likely to pursue a career in this field.  The professional association for childcare and early years (2022) also known as pacey, upholds the need to not only promote equality and diversity in early years settings, but to also educate future generations in the importance of inclusion.
 It has been identified that many schools throughout the UK are optionally including BME education topics in schools that hold a high percentage of BME students.  Leach, Voce and Kirk (2020) explain the danger of limiting these educational subjects to specific schools in particular areas.  Withholding these said topics from primarily white schools encourages the racial divide.  Leach, Voce and Kirk (2020) explain, by restricting BME history from the curriculum, small towns and valleys dominated by a white race of people are not being given the opportunity to learn about other heritage, ultimately leading to a lack of understanding for other people’s cultural and religious beliefs.  Currently in the UK, out of fifty-nine GCSE History modules, only five refer to black history in Britain.  This absence of important topics in history can lead to the devaluation of the contribution BME people have made to the world we live in today. 
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