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	Target
	What I have done in this assignment...

	Target 1
	Ensure that all referencing meets with Harvard conventions 
	Proof read and checked references with the reference guide.

	Target 2
	Proof read carefully to enhance precision with expression and grammar.
	Proof read myself and checked the work with Grammarly.

	Target 3
	Aim to avoid description
	Tried to avoid only description 





Part 1: Professional Learning Passport
**In this first section you should copy and paste the text from your PLP into the relevant spaces below. You do NOT need to include any assets – your marker will be able to access these directly from your PLP. Form to share your PLP LINK ** Please delete this part before submission**

Bridging 2 Reflection
Meet
	Tystiolaeth / Evidence
	Adfyfyrio / Reflect

	The bridging two meet day took place via teams due to covid restrictions. During this phase, we were given information on the great teaching toolkit, the information about assessment for learning strategies, and ways they could be implemented in practice. We were informed that we were to use two assessments for learning strategies in practice during this time. Either implement them, observe how a practitioner uses them or use them ourselves with the class. I will then evaluate how these work within my setting create a presentation for the share day phase, indicating what went well and even better.	The meet phase enabled a more profound understanding of the range of assessments for learning which can be used in practice. Along with helping me to see which ones I thought would work well in my setting and what ones are in use already.


Test
	Tystiolaeth / Evidence
	Adfyfyrio / Reflect


	The test share took place in a year 3 class in a primary Church School. During the test phase, I used two assessments for learning strategies. Think, Pair, Share, which is where a child will be asked a question and time to think of an answer and talk with their peers. At this point, they can agree on the answer, disagree, elaborate on their answer or receive help without asking in front of the whole class. Then the share is where the peers will present their agreed answer.
The second assessment for learning I used was self-assessment, which I knew the school already used. Therefore, I added self-assessment to my planning where I will use thumbs up, down, and in the middle and mark their work with a purple pen. During the marking process, the children could provide their answers and explain how they had that answer. Also, they had the opportunity to agree and disagree with their peers' answers.

	Using think, pair, share in my practice showed that it could benefit children effectively as it enables them to gain the confidence to speak out to the class. Along with motivating them to want to join in as children who put their hands up often think that if they do not put their hands up, they will not be chosen. However, I also noted that some children would always allow the other child to talk. Therefore, I will ensure that I observe the ones who are not and will tell them they need to share first.

Using self-assessment showed me that children enjoy marking their work, and during the process, they enjoy sharing their answers. I noted at this stage; the children were then able to explain how they had the answer and allowed me to work with them and know if they needed extra help. This was extremely useful as the school cannot mark books during sessions due to the Covid restrictions. Also, I noted that the thumbs up, down, and in the middle worked well as it enabled me to identify who enjoyed the lesson and thought they learnt something and who thought they did not. This will be used again throughout my practice as it is a quick and easy way to identify the child's thoughts on how they have done and whether they enjoyed the task or not.




Share
	Tystiolaeth / Evidence
	Adfyfyrio / Reflect


	The sharing phase happened again through teams due to restrictions. We all had to create a 5-10 minute presentation where we all provided what we had learnt, ways you could use it, and issues with the assessment for learning—enabling me to gain an insight into how other assessments for learning can be used. This was explicitly helpful relating to the foundation phase, as that will be my next practice. 
	The shared day enabled me to excel in my professional development as it provided me with insight into how to use assessment for learning strategies throughout different year groups. I noted how different assessment for learning strategies could gain effectiveness in various ways in different areas. These are strategies I will implement into my planning through my practice.





DGB/SKD
Llythrennedd / Literacy
Evidenced by an asset? a
During the second phase in PTE1 I was placed in a year 1/2 class for my practice. During this time, the term planning included alliteration, and since I had not done alliteration since I was in school, I needed to research what it was and how I could teach it to the children. I found a PowerPoint on Twinkl, which helped as it included examples for each letter. I then used this PowerPoint to teach the children what alliteration was and how to use it. This PowerPoint developed my literacy skills and gave me the confidence to teach alliteration to the children. 
Rhifedd / Numeracy
Evidenced by an asset? a
n/a 

Cymhwysedd Digidol / Digital competence
Evidenced by an asset? a
Due to Covid19 and restrictions in place, my second phase of PTE1 consisted mainly of online teaching and learning. During this time, I had to familiarise myself with teaching using teams, which involved assigning tasks to the children with enough information to complete them at home. I had a brief knowledge of teams as I use it with the University for lectures. However, I did not know how to assign work to it. With communication and consistent trying, I learnt how to assign work to the children. However, the work would be uploaded and assigned for a specific date. This has helped me develop my understanding of how to work teams professionally and help me in future placements if schools are to work from home again.  

Gwybodaeth bynciol / Subject knowledge
Evidenced by an asset? a
In my first PTE I was asked to teach the children all about advent and create advent promises with them. As I was unaware of the reasons behind advent and what promises a person would usually make, I used BBC bitesize to read all about advent. I also used two PowerPoints off twinkl, one which explained why advent is celebrated and the history behind advent for Christians, and the other explained what promises to make on what weeks. The twinkl PowerPoint helped me know what information to provide the children with to know everything they needed to. I decided to implement the two PowerPoints into the lesson, which enabled the children to develop a deep understanding of advent and know what promises they would make. It also enabled my development to excel as I now am aware of advent and what promises I can make next time advent comes around.


Datblygu’r Gymraeg / Welsh Language Development
Evidenced by an asset? a
 


Safonau/ Standards

Professional Experience Template 1: Bonfire night
Pedagogy Standard: Advancing: Real Life Authentic Contexts
What did you do and why?
Real life, authentic contexts- I created a lesson relating to bonfire night safety as it was the week in which lots of people celebrate Christmas. I created this lesson to ensure the children knew how to stay safe and what they should do. This session was thought of for the children to know what is safe and unsafe to do as so many families have fireworks or sparklers or bonfires on bonfire night. Providing indications that if an adult is not present or is busy, the children would know what not to do or what to do to keep them safe.
What have you learned?
Real life, authentic contexts- I have learnt that it is essential to teach children skills and provide lessons relating to real-world experiences. I noted that this is important as every child within my class explained that they would be celebrating bonfire night, which a number of the children did not know how to keep themselves safe on bonfire night. Nevertheless, I observed that the children were more aware of how to stay safe
 by the end of the session.  
Evidencing the children's importnace needs to learn the skills at school, which they can put into place at home or within the community.

What next?
Real life, authentic contexts- Carrying out the session provided me with insight into how important it is for children to learn about real-life events. Therefore, I will address any authentic real-life context applicable to the time, place, and age in my future practices. 
Professional Experience Template 2: Covering the class
Pedagogy Standard: Refining: Managing Learning Environment
What did you do and why?
Managing the environment- Throughout the week, I had to ensure the environment was managed effectively. I did this by first addressing that I would be taking care of them all week as the mentor was off school. I did this as it enabled the children to know whom to go to if they had an issue or concern. Also, I ensured using the same behaviour management approaches as the mentor. I clapped, and then they clapped back, which the mentor uses to achieve the children's attention without shouting or pointing any children out. I also used un, dau, tri look at me, which both myself and the mentor have used throughout my time in the session. To ensure my teaching effectiveness, I ensured that I follow the same routine to enable the children to feel comfortable. 
What have you learned?
Managing the environment- I learnt through the week that managing the environment was not complex. The children were already familiar with me and respected me as a practitioner in the setting. However, I did learn that this may not be the case if I was to attend somewhere where the children did not know me. Also, I learnt that by following the same daily routines and times, the children could go ahead with their day the same as they would if the practitioner was there.
What next?
Managing the environment- In the future, I will always ensure to develop an understanding of how the school manages the environment as I believe using a familiar approach helps the children develop. I believe this is important as the children will already know how to behave when the strategy is used. Also, I will develop a relationship positively with the children as I believe a positive relationship forms trust and respect, ensuring the effectiveness of managing the classroom. 


Professional Experience Template 3: Pie Corbett
Pedagogy Standard: Influencing: Challenge & Expectations
What did you do and why?
Challenges and expectations- As the children in the class were all achieving different levels due to their abilities and the effects of Covid19, with a small number of children not quite achieving KS2 levels of work. Therefore, I took this into account and knew that I could not expect too much from the children initially, especially as several of them had not completed a lengthy piece of work in serval months. To help with this, there were three sheets of each work produced. This was because the class has three levels of children. However, the school works to let the children choose what they believe they could do.
Nevertheless, if I felt a child could achieve more, I could tell them to try the harder one and the same if I felt they would struggle with the harder one. To ensure the children were challenged enough, I observed and looked through their work to have an idea of what they were currently working towards. This enabled me to recommend confident children to try the next level of work. Throughout the sequence of Pie Corbett lessons, I noticed how certain children were developing. Therefore, I then encourage them to try the next level of work to enable themselves to be challenged. However, I also offered a few children the lower level of work when I noticed they were struggling and disengaging with the lesson. 

What have you learned?
Challenges and expectations- By carrying out a sequence of lessons on the same topic, I have learnt that it is important not to implement challenges and expectations that are not realistic for the children. I understand this as I noticed if the children struggle too much with a session, they tend to disengage from the learning. From observations during the lessons, I was able to develop an understanding of what to expect from each child. However, it also taught me to notice when children are struggling and to address what they are struggling with. I learnt that the judgment I made was correct with communication with the class practitioner and a literacy test the child took, as the results concluded the same as what I had noticed.
What next?
Challenge and expectations- I believe that Pie Corbett challenges children in a new way, where they are not aware of this, which enables them to exceed expectations further than what was intended. As I witnessed a child whose work was unclear to read as they struggled with thinking of what to do and wrote it down on paper. However, as they had learnt everything they needed to know, their work was presentable and easy to read, which had improved on the short space of time participating in Pie Corbett lessons. Therefore, I intend to use Pie Corbett whenever possible in my future teaching practices. 

Part 2: Critical Reflection
Classroom Management 

Introduction
I have decided to look at classroom management in more depth. This has arisen as I have noticed how various facilities use various classroom management approaches during bridging one and my experiences within educational settings. However, some effective and others non-effective, which led me to want to know more about classroom management. As I want the children to feel happy, safe, and secure, which (Lindon, 2012) states will enable the positive excel in development, engagement, and creating a relationship between myself and the children. (Scrivener, 2012) suggested this is the fundamental aspect to consider while teaching as children who have a healthy relationship with the practitioner is more likely to engage in their lessons and excel in their development. 
However, as I have witnessed non-effective approaches to classroom management, I want to ensure that I know as much information on behaviour management as possible to minimise the risk of implementing non-effective strategies. Although there are so many factors to consider while thinking of behaviour management, I know that I need first to understand the children, their backgrounds, and their needs. As (WG, 2012) noted, if the problem's root is not first identified, the problem cannot be helped for. With (Gowing, 2019) recognising should be the first thought, alongside placing the relationship at the heart to develop positive relationships and influence positive classroom management. 
Lever (2011, p. 51) stated ‘ Teachers cannot change history, but they can affect the future'. Although, literature does suggest that forming relationships and thinking of a child's backgrounds or needs have not always been a key priority within education. Many children are labeled as 'naughty' instead of understanding the child and their needs. However, behaviour management has a wide range of sources and resources to ensure the best inclusion for all within today's society.


Critical Discussion of Chosen Aspect
Classroom management is an approach used by all educational settings to ensure the best behaviour is displayed by both staff and their pupils. As it enables the most effective outcome for all, which (Korpershoek et al, 2016) explained how a behaviour management approach is used not only to develop positive behavior but to promote an effective increase in a child's academic abilities. However, to ensure behaviour management effectiveness (Shelton and Brownhill, 2008) suggests that it needs to be consistent because if it is not, children will not know whether their behaviour is appropriate for the setting or not.  However, (Henderson, 1995) addressed how Bronfenbrenner stated that the child's area affects how they display their behaviour, including their family, society and environment, and the use of the internet. Therefore, not enabling all children a fair chance and not labelling them as disruptive, naughty children without knowing the correct information. As a child could simply be displaying behaviour they have witnessed.
WG (2012) argues that before a practitioner can positively influence a child's behavior, they need to consider what causes the behaviour and identify the root of the problem. As (Lever, 2011) enhanced should be a prime concern as challenging and negative behaviour may have a medical or additional need that has yet to be addressed. Therefore, if a practitioner notices that a child is continuously displaying negative and challenging behaviour, they should find the root of the problem rather than labelling them as 'naughty'. This has been spotted in settings where practitioners have not addressed why the behaviour is present and only focused on the negative behavior, where the child continued to receive punishment. Alternatively (Rogers, 2011) believed that this could be avoided if the incident that occurs is dealt with appropriately using a positive strategy that can ensure the minimal impact on the child’s thoughts and feelings towards academia, the setting, and the practitioner. This could provide the foundation for the child to disengage from their education, which was noted in practice as the child still continued to display the behaviour after receiving the punishment.
Nevertheless, there are other ways to address a child's behaviour to enhance it positivity. Pescott (2018) situated in 'Thomas and Mcinnes’ addressed a way to ensure the child notices what they are doing is not suitable for the setting by using an approach called proximal praise. A child sitting next to the child displaying negative behaviour is rewarded and praised for demonstrating positive behaviour. Resulting in the child displaying negative behaviour to identify that they can recieve a reward or praise if they were to start imitating the positive behaviour. WG (2012) recognises how important it is to praise the children and address how praising children encourage them to thrive. Although not all settings use praising positive behaviour, they address the negative behaviour. Several school websites address their punishment policy, labelling the policy punishment and rewards. Suggesting that they focus on the negative, which is what (Pescott, 2018) advised against. Although, with the schools using this approach, the skinner approach, where he believed that children would continue to display positive behavior if rewarded and stop negative behavior if they received punishment (Gray and MacBlain, 2015; Aubrey and Riley, 2019). However, as a child continued to display the behaviour still when punished, it was evident that it is not always practical. Comparable (Doherty and Hughes, 2014) identifies how skinners strategy has shown effective results. 
Although (Lever, 2011) argued that punishment inflicts fear onto a child, it does not reduce their negative behaviour because they know it is not acceptable but because they are scared of what will happen. This has been noted through experience where children usually fear the headteacher within the setting.  However, this can cause severe issues as a child should not have to fear someone to behave appropriately as it can influence the child's factor not to want to engage in schoolwork or attend the setting. With Maslow situated in (Gray and MacBlain, 2015) stating if, through the use of punishment, a child develops a sense of fear, they cannot feel safe and secure, which will negatively impact their academic skills and behaviour. Similarly (Crowie, 2012) adding that children can develop psychological issues. Although it has been addressed and witnessed how punishments can cause fear for children (WG, 2012), they still recommend that punishments be used with education as they enable children to know if they do wrong, they will be punished. However, it also noted how schools should move forward from focusing solely on punishment to acknowledging positive behavior and distributing rewards more than punishment (WG, 2012). With (WG, 2015) stating that the use of punishment and rewards to influence classroom management enables the children to understand what will happen and encouraging them to follow the rules, which provides them with appropriate structure. Nevertheless, (Lever, 2011, p.3) argued that ‘ incidents happen daily as children will disrupt lessons’. Therefore, the use of punishments can cause problems later in life for children when they do not always need to be distributed as children are just children.
Wood (2013) recognises that children need to learn through play. Nevertheless, this is not always achievable as during a pandemic, most children, even children of a young age, are expected to sit down quietly, listen, and do their work. Rather than engage in meaningful, real-life authentic lessons, which has been noted to result in children getting agettated and disengaging from the lessons. With (Ofsted, 2011) explaining if a child looses engagement and concentration in a lesson, they will begin to display negative behavior. Although practitioners can make their lessons as exciting and engaging as possible, children may still display negative behaviour.
Nevertheless, (WG, 2012) argues that routine will enable the best outcome for effective classroom management. However, several events take place, which conflicts with routine within educational settings. As witnessed during school-specific events, children become extremely hyperactive, and all control of classroom management is non-effective. However, (Shelton, 2008) addressed how rules can help with the loss of routine. Although, it states that all the practitioners and pupils situated in a setting should follow for classroom management. Allowing the children and staff to know exactly what is expected of them which (WG, 2012) suggests that having rules implemented enabled all to know what was acceptable and what was not acceptable, which influenced the decrease of negative behavior.
Nevertheless, (Rogers, 2011) argued that this might influence a slight decrease but states how children cannot be controlled and somethings having specific rules and being told what to do can influence them to rebel. Having said that, schools are advised to use a classroom behaviour agreement, which is where they will all decide on the rules and may sign it to state they are happy to follow these rules (Rogers, 2011). Enabling the children to feel that they are included and valued with their input. However, this can enable both negatives and positives for children and their classroom behaviour, as the children may not address serious rules. Resulting in the practitioner still setting them. Although, enabling them to have a small input can always allow the children to feel like they have chosen the rules they follow, even if they do not set them all. Allowing the children to feel included provides them with wanting to engage with their education and enables them to form relationships.
In addition, with setting rules (Ellis and Todd, 2015) believed that children display the behaviour they observe from the teacher. Bandura's child development theory suggests that children will model the behaviour they witness( Gray and MacBlain, 2015). However, over the years modelling positive behaviour has not always been recommended within education. As Rogers (2011) addressed, practitioners were once told not to be too friendly and not to smile until Christmas. Suggesting that practitioners were once not as inviting as theory recommends they should be, resulting in negative behaviour development.
Nevertheless, it is now visible that practitioners are expected to display positive and healthy beahviour in all aspects of education and to distribute effective positive forms of behaviour management. With (WG, 2012) addressing the importance of positive attitudes towards teaching as a key-value as a practitioner, as positive thoughts on teaching provide the opportunity to implement effective classroom management. However, not all practitioners are successful with dealing with challenging behaviour within their class due to a range of aspects, leaving the space for disruptive behaviour to begin. Nevertheless, (Wheldall, 2012) argued that effective classroom management could be obtained through good teaching. With (WG, 2015) recognising this and noting if lessons are engaging, it is less likely a child will display hostile behaviour. However, this has been witnessed to not always be the case as no matter how fascinating a lesson is some children may still not completely engage. Resulting in practitioners becoming overwhelmed and feeling stressed trying to gain effective behaviour management (DfE, 2010). Although, (TA, 2012) suggests that schools are aware of this issue and offer additional training for teachers to improve their classroom management skills and the children's behaviour in their class. On the other hand, this may not always benefit the practitioners as (Ellis and Todd, 2015) suggests that if they cannot create a relationship, they will not develop the ability to implement effective classroom management. 
Conclusion
In conclusion, over decades, behaviour management has developed with a wide range of resources available to ensure a practitioner has the opportunity to implement it effectively. However, it is clear that practitioners play a part in influencing a child's behaviour, which (Ellis and Tood, 2015) suggest is from observing the practitioner's behaviour. Therefore, if a practitioner is going to think negatively, the child will start developing the same behaviour. Nevertheless, with the consistent training, strategies, resources, and a whole-school approach to ensure consistency with behaviour management (Shelton and Brownhill, 2008) the school has more chance in providing an effective approach to behaviour management. 
Therefore, to conclude, it is crucial to ensure all underlying issues are addressed and know that training is always available and used alongside the consistency with behaviour management approaches. Although, forming and creating trust and relationships should be placed at the heart of everything to enable children's positive behaviour to flourish.
Moving forward from the evidence of literature on classroom management and my own experiences, I will participate in any form of training to enhance my behaviour management skills, alongside ensuring to understand and use the school's approaches to allow consistency for the children. However, I will always ensure I have a positive attitude and approach to learning to influence the children as effectively as possible. Furthermore, to ensure I can achieve this, I have previously taken a behaviour management course and have just booked to start another one. This will ensure my skills are as up-to-date and effective as they can be. 
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