ECAD6007                                                                                                                                                  2000218                                             
A critical evaluation and the identification of next teaching. and learning steps focusing on a case study of an individual learner or a group of learners, based on an observed critical incident.


Module: Ecad6007
Student number: 2000218
Word count: 4180














Content 

Introduction…………………………………………………………………………………..Page 3

Observation…………………………………………………………………………………..Page 4

Methodology…………………………………………………………………………………Page 4-6

Four purposes…………………………………………………………………………….....Page 7

Literature review………………………………………………………………..………….Page 8-10

Reflection/ Evaluation/ next steps………………………………………………………..Page 10-1

Conclusion…………………………………………………………………………….……Page 13

References………………………………………………………………………………...page 14-17

Appendices……………………………………………………………………….……….page 18-21












1. Introduction
Incidents that occur during a day may be called a critical incident. However, that may not always be the situation as not every incident which occurs is critical. Incidents are very common and may not always cause serious affects. Nevertheless, depending on the way a person treats the incident can determine whether it changes the dynamic of the situation.
Incidents happen, but critical incidents is an interoperation of the significance of the event. To take something as a critical incident is a value judgement, we make is the significance we attach to the meaning of the incident (Tripp, 2012, p. 8).
Therefore, an incident observed is only critical if the observer believes it to be. Therefore, if an incident observed is thought of differently and dealt with appropriately it can remain as a minor incident instead of escalating it to critical. This has been recognized within a school setting where (Hajovsky, Chesnuts and Jenson, 2020) suggests that if a practitioner is confident with dealing with minor incidents it can help to avoid them escalating. To ensure an incident is kept at a minor issue and not a critical issue practitioners and adult’s which influence a child’s development will need to ensure they are optimistic and do not focus on their view but think further into the situation. As this enables children to determine trust and form relationships and bonds, which (Lindon, 2012) states that if a bond is formed positive relationships are built enabling children to produce positive behavior. Positive behavior reduces the chance of a negative critical incident or an incident all together. Nevertheless, a critical incident may not always influence or determine an incident negatively, but it can also influence in a positive manner for both adults and children. However, during the current situation with the global pandemic critical incidents may occur more frequently as there is a lot of change for both children and adults. Whereas, before labelling someone’s actions as ‘naughty’ and determining that the situation is a critical event (Gray and Macblain, 2015) recognizes that the observer of the incident needs to consider the dynamic of the social, economic change as this may affect a child’s day to day life alongside with the differences now in a school.
 


2. Observation
The setting where the observations and critical incident observed was done so in a setting in a small town in the Rhondda Cynon Taff region. With the school having a different ethos to other schools to follow as they are a faith School, this determines that the children follow some different beliefs to others. Throughout the observations carried out the children are kept anonymous to ensure their safety as (BERA, 2018) guidelines suggest that all children are vulnerable, and their identity should be kept anonymous during research to ensure their protection. This was followed out by ensuring any information written down was done only using ‘Child A’ and not their names. 
The class is situated by itself near the School staff room with no other classes next to it but with a little walk through the yard there is. The Class is a year three key stage two class age seven and eight, with twenty-eight children in the class of whom are different genders, have mixed abilities and come from a range of backgrounds. However, due to the global pandemic some children are not reaching the goal academically for their age as they missed most the last year in foundation phase. Due to the pandemic the children are sat in rows with only four children in each row and must stay in their place throughout the day whilst conducting tasks. Along with eating their lunch in that space.
The day which observations were carried out the class teacher had her planning session which meant there was a cover teacher teaching in the morning. However, the school used two teachers to do this. 


3. Methodology

To gain data and explore research an observer must first identify which forms of methodology they will use as there is such a wide range of different methods available. One of the most common research methods is observation. However, observation is not as simple as sitting back and observing someone. There are different forms of observation, including direct and non-direct. (Papatheodorou, Luff and Gill, 2013) suggests that everyone participates daily whether they are researching or taking part in their normal daily routines. 
The different forms of observation which can be carried out enables observers to create and complete records. These can do done through using a time sample record where children are observed using a particular time scale, where they can write down what a child is doing every so many minutes. Another form is through a running record where an observer can write down everything that a person is doing for a certain length of period. The two forms allow the observer to gain the data needed.
However, observations have the advantages and disadvantages which depend on what the observation is one. As (Craig, Taylor and MacKay, 2013) recommends that a time observation works best when observing a group of people engaging in a task or activity. Nevertheless, research has shown that to gain the most reliable to valid information if data is to be analysed the research should be carried out more than once. Brynman (2016) believes the research should be carried out in the same way by the same person in the same place and at the same time several times. Although observations have their advantages, they also have their disadvantages. (Palaiologou, 2010) expresses this as they note that an observation does not always see the whole picture but only the time whilst observing the child. 
To explore a critical incident in the school setting which enabled me to identify whether an incident was critical or whether it was an event which the partitioner had escalated into a critical incident (Tripp, 2012). As (Lever, 2011, p.3) addresses that incidents happen daily as children will disrupt lessons. However, (Rogers, 2011) states that if the incident is dealt with appropriately and children are given clear instructions this can prevent the situation from escalating to a critical incident.  Therefor to explore this, I used a form of observation, although I used a case study. Using a case study enabled me to focus on an individual child through the day, in different lessons which different teachers taught. It enabled more in-depth concentration on the individual child’s behaviour, actions, and attitudes within the setting. I chose to use this method as I found it would provide the most relevant information needed as there was only to be one day of observations. Therefore, I would not have been able to use the others as (Brynman, 2016) recommended you need more than one observation, which I did not have the opportunity to do so.
A case study explores a similar approach to a running record where you gather the information. However, not all the information only the relevant information which was gathered throughout the observations. Brown (2010) recognises that this is the most efficient way to research as it focuses more on facts which enables the research to be more engaging for the readers. One the other hand, (Hughes and Davies, 2015) note that a case study can provide more of a biased view as the researcher may focus more on their opinion rather than the fact. 
Throughout the observations I focused on one child, which enabled me to gain a deep understanding into that child’s behaviour. Brown (2010) stated this is what a case study has its advantages for. Although (Fink, 2002) suggests that by focusing and only choosing one child biased views may be implemented. Nevertheless, to ensure this did not implement the effectiveness of the observation I ensured I chose a child at random. Fink (2020) recommends a child to be chosen at random as it enables the more reliable results. Therefore, I chose the first child which came in through the classroom, which happened to be a more abled girl. However, to ensure the child displayed their daily behavior I did not make her aware I was observing her. As (Denscombe, 2014) noted children who know they are being observed can change their behavior and attitude. Therefore, to ensure her normal day to day routine behavior I chose the first person who walked into the class and did not inform them of the observation. Throughout the observations I noted a critical incident which occurred through the three observations, a child continuously shouting out. I noted that as the child experienced different approaches whilst shouting out it escalated into a critical incident. Through this, I developed an understanding that this may cause problems to behavior within the class, children’s inclusion, and well-being along with teacher- pupil relationships and peer relationships.




4. Four purposes

Throughout the observations I identified a critical incident, which would not be critical if it were dealt with consistently. I noticed that where the class was taught by three different practitioners throughout the day Child A continued to display challenging behavior. I noted this as in the first session the child was ignored when shouting out the answers (See appendix one). Then with the second practitioner child A was encouraged to shout the answers out (See appendix two). Finally, in the last observation I noted that the child was continuously told off for shouting the answers out (See appendix three). This resulting in the child not participating even with the practitioner asking the child for the answer, which the child knew as I heard child A telling child B the correct answer. 
Communication between practitioners is vital for both themselves and the children. Alongside ensuring that the rules and information passed along to the children is consistent. Many educational practitioners have noted that key messages should be expressed consistently to enable the best for the children and to make no child feels disengaged. Welsh government (2020) address this by stating within the framework that children should have the opportunity to become ‘Ambitious, capable learner’. As a result, recommending that practitioners ensure they think of how they can encourage children to want to communicate effectively in a range of different ways (Welsh Government, 2020). However, it is noted in the critical incident that Child A was not encouraged to which resulted in no participation. Rogers (2011) argued that practitioners should provide children with clear and specific rules and targets. This would avoid any confusion or anyone feeling secluded. 
Additionally, as this may cause a negative impact on the student teacher relationships. Furthermore, this can have a serious negative impact on both a child’s academic abilities alongside negatively affecting their well-being, which (Gowing, 2019) suggests the relationship formed between the students and teacher should be at the heart to ensure this does not happen. As Maslow situated in (Gray and Macblain, 2015) believed that if children do not have that bond or relationship then their needs will not be met therefore resulting in them not achieving to their full potential. A lack of relationships can negatively impact children in other areas of the core four purposes. As (Welsh Government, 2020) recommend that children are helped to become ‘healthy, confident individuals’. Which the critical incident shows that child A was not made to feel this way (see appendix four). As the child did no longer want to join in after having several rows. Therefore, resulting in them not having the opportunity to want to participate confidentially. Nevertheless, this was only one lesson that was witnessed. Therefore, other lessons throughout the week the child may have changed their attitude, which (Welsh Government, 2015) will address is because children are resilient or should be encouraged to be so.


5. Literature review

There are lots of literature which suggest if a person does not deal with a situation accordingly it can affect a child academically. Therefore, if the three practitioners dealt with the challenging behavior in the same way they may have prevented the critical incident accruing. As (Welsh Government, 2015) states that children should be given specific rules which they all should abide by. Although it was noted this did not happen throughout the lessons. Nevertheless, (Rogers, 2011) recognizes that if the practitioners were to have communicated on how they were going to address their lessons another practitioner could have added in to their instructions at the beginning whether it was acceptable or not to call out answers. Welsh Government (2019) suggests that collaborative working enables practitioners to develop their skills alongside ensure children develop as effectively as possible. 
Wheldall (2012) notes that children’s behavior is based on good teaching. Therefore, if a practitioner was to work collaboratively and be skilled with behavior management and confident at it (Rogers, 2011) believed would encourage children to display appropriate behavior. Although, (Lever, 2011) would argue this is not the argument as children will disrupt lessons which cannot be dealt with until the root of the problem is found. Therefore, leaving a gap in the teaching as a practitioner will firstly need to distinguish why that child is calling out and how they are going to deal with that before they focus on punishments. As (Watson, 2018) suggests that children may have a different range of abilities and learner preferences. Therefore, the work may not be challenging enough to help them develop further, which results in the constant disruption. (Welsh Government, 2015) advise that all children should have the opportunity to be challenged to ensure they develop to their full potential.
Critical incidents linked through telling a child not to do something or disciplining them may have sever effects on the child and their relationship with the practitioner, peers and attitude towards education. Watson (2018) addressed that a student teacher relationship should be at the heart of a classroom. Ensuring that a child has the relationship which will provide the foundations for the opportunity to enable them to excel in their development. In addition (Scheidecker and Freeman, 1999; Marsh and Gerry, 2012) advocated that children will not gain motivation if they do not have the relationship formed. Therefore, ensuring that a practitioner takes time to know children and their needs are important. As Maslow situated in (Gray and Macblain, 2016) insinuates that if a child does not have a healthy relationship formed they will not be able to participate and excel as effectively within education as a child needs their basic needs to feel safe and secure to be met first. Nevertheless, children may form a bond and a positive relationship with their class teacher. However, it is noted that children do not spend their whole time in education with their class teacher due to situations when a practitioner is ill or during their planning sessions once a week. Lindon (2012) suggests that children will feel more confident and encouraged not to misbehavior with someone they are familiar with. In contrast with children being taught by someone they are familiar with it is not always as simple as them never misbehavior as children learn and react in different ways. In comparison Thorndike situated in (Gray and Macblain, 2015) argued that to ensure the best outcome for children and their behavior along with a practitioner gaining competence with classroom management it should all be conducted through trial and error. Similarly, Skinner argued that children who are punished for a behavior will soon realize that they will be punished every time they display negative behavior they should soon stop. Nevertheless, (Roger, 2011) argues this is not that case as a pupil’s behavior is a mimic of the practitioners’ attitudes and behaviors towards them and the learning. 
Moving forward literature would suggest that if a child does not have positive relationships with their practitioner, they are unlikely to academically achieve. Alongside it suggests that children can start to struggle with their mental health due to this. However, (Rose, 2016) states that defining mental health and well-being is a challenging task throughout education. Whereas the (NHS, no date) acknowledges that one in every eight children suffer with mental health may cause an emotional or behavior problems. Therefore, (Lever, 2011) admits that a practitioner needs to unveil whether there is a health problem there first otherwise the situation will not be fixed. However, (Watson, 2018) argues this is not the case as even when a practitioner is to know the child has an underlying condition not everyone is able to adjust and fit into the classroom expectations. Nevertheless, the Welsh government (2015) recognizes this and suggests that children should explore their development through different ways of learning to ensure the best opportunities for them to excel. As the (UNCRC, 2008) state children have the right to an education that enables them to grow. Therefore, if a child continues to disrupt a lesson a practitioner should ensure that they understand why and find a solution to the issue. This enables the child to feel more secure and confident, as a replacement of punishment they should be able to explore and be challenged to their ability. Tripp (2012) suggests this decreases the chances of damaging a child’s academic abilities and their mental health. 
Through the extent of research, it is noted that from a staff member punishing a child it can negatively affect their development. However, many schools still use a punishment system to achieve their outcomes and promote positive behavior within their schools. This may work for some, but it does not work for everyone. Therefore, it is essential that all children’s needs and abilities are considered along with ensuring collaboration is applied effectively within the schools. This will enable a child to form effectively positive relationships which will enable the improvement of their academic ability (Nasir et al, 2011; Gowing, 2019).


6. Reflection/ Evaluation and next steps
To explore and determine further how the critical incident will affect the child I am going to reflect on the incident using Brookfield’s lenses. This is where will reflect on the critical incident along with the observations using two of Brookfield’s lenses. The lenses I will reflect through are the observers’ lens and the theoretical lens (Essay writing service UK, 2020).
Firstly, I will start off with my lens as I was the observer of the critical incident. I noted that Child A completed the work promptly compared to others in the class. Therefore, this displayed thought that the child did not find the work too challenging. However, Welsh Government (2015) states that children should have the opportunity to challenge their abilities to shine. Nevertheless, it may not have been because the work was too easy but could have been that child A knew the work as they were going through information they had already been taught. Which (O’Donnell, 2013) suggests that this is the best way for a child to develop as they are continuing to go through previous information which makes it easier for a child to remember. Therefore, to ensure my own development and to minimize classroom disruption during an activity I will ensure to provide specific instructions at the beginning of lessons to ensure the children know exactly what is expected of them. Furthermore, I will also ensure that I make work more challenging for some children. However, I will only provide the children with this if I feel they are capable, can see they are not being challenged enough buy the other work or if they ask for it. 
Moving forward from my lens I also noted that I was only in the setting observing the children for a day. This may not have given the accurate assumption on why the child continued to display challenging behavior and call the answers out. As (Doherty and Hughes, 2014) exhibits Bronfenbrenner’s beliefs as a child may not always act in the same way everyday as there may be reasons affecting their behavior on that day. This may include being hungry, tired, different morning routine before school or anything which had occurred before the child came to school. Alongside with the children not long being back in school from being off for so long due to the global pandemic, which has affected academia worldwide. In addition, (Bhamani et al, 2020) recognizes that when schools close it affects not just children academia abilities but there social, mental and behavior skills which are essential for their development. As many children within the class along with child A missed most of year two in school. Resulting in them missing the opportunity to develop the vital skills needed for key stage two. This can affect the children as many classes in the foundation phase encourage children to call answers out or learn through active learning (Welsh Government, 2015), which key stage two does not and especially now due to the pandemic situation where the children had to stay in their rows to learn (see appendices one to four). 
Therefore, to develop my own skills I will ensure to note when a child is displaying challenging behavior and try to find out why that is or whether that is their behavior. However, to ensure this I will also work collaboratively with the class practitioner and parents to ensure the children are receiving what they need in order to learn or to dealt with their challenging behavior without displaying a negative effect on them.
Next looking at the critical incident through a theoretical perspective it is noted that the session may not have been too challenging enough for some children. However, Maria Montessori believes that this could enable the development of the children who do not fully understand it. As the more a child can participate in something it enables them to make sense of the task in their own way which develops their skills (O’Donnell, 2013). Nevertheless, all children have the right to challenge their abilities to excel academically (UNCRC, 2008). Therefore, Vygotsky would encourage a practitioner to consider placing a child who is not achieving so well with a child who is overachieving as this can help to scaffold their development. This is where Vygotsky believes that a child will develop their skills using a more knowledgeable other until they are confident to do so by themselves (Newman, 2018). However, this can result in children not being challenged enough which will result in them not exceling as much, which the (Welsh Government, 2020) states that all children should be given the chance to succeed to the best of their abilities.  
In addition, a theoretical view would note that the child who was repeatedly told off for calling out would soon stop displaying this behavior if they were consistently given a punishment for it. As Skinner situated in (Doherty and Hughes, 2014) believed that the more children are punished for a behavior the more likely they are to stop displaying that behavior. However, through the observations it was noted that the child was firstly ignored for calling out, then encouraged to and then told off for it. Although the child was not punished for this, which may result in skinners theory not working as the child is not receiving any consistent punishment for the behavior.
Admittedly, from looking at both my view and a theoretical view it is noted that I want to ensure I use more than one observation on a child to identify why they display negative forms of behavior. Alongside working effectively with practitioners, which includes asking further questions on anything I notice throughout my teaching practice. Furthermore, I will ensure that children are being challenged to the right level to ensure they are not feeling fed up which will hopefully ensure the least chance of negative behavior outburst. In addition, I will be adding into my planning time to explore what has previously been learnt to allow the children the chance to make sense of an activity in their own way.
7. Conclusion
In conclusion, I can see that all children learn in different ways, different strategies and approaches which should be put in place to ensure they have the best opportunity to excel in their development. Furthermore, I have concluded that within my own teacher practice I need to ensure that I provide the children with specific instructions to avoid any confusing. Resulting in the least amount of telling off possible, which will ensure I do not harm a child’s engagement to want to learn. Alongside, it is noted that children must have relationships formed to feel safe and secure. Therefore, I notice that it is important to be fully trained and skilled in the teaching and leadership aspect as this will enable the children to exceed the best that they can with as minimal complications. Leaving a situation at an incident and not a critical incident. 
Overall, children need to be observed more than once to determine any form of statement on behavior. Along side all children’s needs need to be considered and planned for, which will help to decrease the possibility of negative behavior. However, collaborative working within education and forming relationships are key to ensure a child’s success.
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Appendices
Appendix 1
OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group: 9:10am, year 3


	Lesson details: 

· Mathamatics- second lesson on the subject 
· Indoors- children are sat in rows, not aloud to move from that row unless going to the toilet or play outside.
· Three ranges of abilities 





	Classroom culture

· Children must sit in rows 
· excited to learn 
· children shout out answers and talk over teacher- teacher allows them to do so.
· A few children find the work easy, where others are struggling- the work was not differentiated.





	Objectives

· Chidlren are shown the sums on the board and had the opportunity to recap what they have previously learnt- child kept shouting practice question answers out.
· Work sheets were given to complete and told to do it at thier own pace. whilst the practitioner walked arounf giving help when needed.
· learning support assistant called children one by one to hear them read.
· Children were told to mark thier own work.



	Direction

· There are phrases around the room to promote wellbeing and to help the children want to thrive 
· An example and asnwers are left on the board.






	Access and challenge

· Children are able to work at thier own pace with help from thier peers and practitioner
· Challenges- work is not differentaiated
· Class room is extremely loud with children shouting to one anither
· Children have sanitisers on the rabke which many were playing with 







	Assessment

· Practitioner went through it at the beginning and talked through what they already knew.
· Children were told several times to rememeber the number bonds they had learnt



	Specifics / Critical Incidents
 

· A child shouts out the answers when asked to the class, resulting in not enabling the other childrent to have the opportunity. However, the children were not told they had to raise thier hands and when shouting out was not imformed not to do so.
· Playing with hand sanitiser




























Appendix 2

OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group: 10:30am, year 3


	Lesson details:

· Internet saftey
· Indoors- children are sat in rows
· Three ranges of abilities 



	Classroom culture

· Children sat in rows
· children eager to start



	Objectives

· Talks through previous sessions
· Practitioner stands at the front talking to children
· Children told to shout answers out




	Direction 

· Questioning and aswering- no written work completed 
· Practitioner allows children to shout answers out
· Positive work around the class


	Access and challenge

· Level of challened was one level as children were interacting verbally but was told to shout out.
· Same children answering





	Assessment

· Need to think of previous knowldge to answer the questions asked.



	Specifics / Critical Incidents

· Same children were answering- all children were not interacting.
· Child swining on chair
· Starting eating fruit and got up to put it in the bin





Appendix 3
OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group: 11:45, year 3

	Lesson details: 

· Science- sustainable development
· Indoors
· Three levels of ability 



	Classroom culture

· Children are happy for their class teacher to be in
· Child shouting out answers- repetitively told not to.



	Objectives

· Have the opportunity to talk through what they have previously been learning on how to save the enviroment.
· Child asked to explain what they remember 
· Children are placed in three groups- one to create a advert, one to cteate a poster and another to create a leaflet.- placed in group abailities.



	Direction

· Display boards
· Practitioner walks around and provides help
· Information on a powerpoint on the screen


	Access and challenge

· Colourful enagaging powerpoint
· Questions asked
· Different activities for different abilities



	Assessment

· Questioning on previous learning
· Children asked to explain what they have written or learnt in the session


	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

· Child consitanlty shouting answers out-told to stop everytime and when asked a question that they knew (heard them telling thier peer) they did not answer




CRITICAL INCIDENT IDENTIFICATION RECORD

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	

Year: 3
Age: 7 years old
Stage: more able

Sat in row for the whole day, only out of seat to use the toilet and put rubbish in the bin as no outside play due to weather conditions.






	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	Child A  started the day happy coming into school she was very chatty. Once the first lesson began I noticed she started to play with her hand sanitser. When the practitioner started the lesson and asked the child to participtate and provide the answers child A started calling them out. This meant that other children did not have the opportunity to participate as the answers were already given. The child was ignored doing so and left to carry on doing it.
During the second lesson which was taught by another member of staff the child again started calling the answers out. However, this time the children were encouraged to do so. Whilst conducting class room interaction Child A started eating fruit and then got up to put it in the bin. Once the child sat back down she then started to swing on her chair.
Lastly the child was being taught by the class teacher again when asked for answers the child started to shout them out. However, everytime this happened she was told not to. Then once asked a question the child told her friend but would not tell the class teacher.
Thinking through the pedagogy used, a child having inconsitancy throughout the day can confuse them and leave them unengaged and craeting a problem for thier teacher pupil relationships. 
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