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Introduction
Historically, according to Redknap, Lewis, Williams and Laugharne (2006), it was believed that learning through the medium of Welsh and bilingualism had a detrimental effect on a child’s education, and that learning the two languages together lead to confusion and academic failure. The best educational approach at the time was thought to be to learn English first (Kamenetz, 2016). This was largely due to a book written by D.J. Saer in the 1920’s, ‘The Bilingual Problem’ as suggested by Redknap et al. (2006). However, during this time, a Welsh movement was beginning to emerge, particularly in Glamorgan, and a leading figure, Ellen Evans, fought to keep the Welsh language within Welsh schools and the Welsh Education system, encouraging children to be taught in both languages. Many believed that Saer’s research was flawed due to results being taken from children of different socio-economic backgrounds (Baker, C. and Prys Jones 1998 and Redknap et al. 2006). Many studies in bilingualism and multilingualism have been carried out around the world and attitudes towards bilingualism are very different today. Studies, such as Bialystok, (2017) and Peal and Lambert (1962) cited in Bialystok (2017) and Kamenetz (2016)  have shown that a bilingual approach is more beneficial than a monolingual one. On the other hand, some may argue that there is no known advantage, or disadvantage, through bilingualism. Take for example Carlson and Meltzoff (2008) cited in Bialystok, (2017) who reached this result after a study of bilingual six year olds fared no better or worse than their monolingual peers. 
The Benefits of Bilingualism       
On the whole, it is generally considered today that there are many benefits to bilingualism and multilingualism for children and adults (Bialystok, 2017 and McLoed, Harrison, Whiteford and Walker, 2015). First of all we should consider the many studies that suggest an improvement in cognitive development and intelligence. McLeod et al. (2015) suggest it facilitates an increase in attention and memory, faster processing of information, as well as greater mental flexibility and a larger, richer vocabulary (Baker and Prys Jones, 1998 and Peal and Lambert, 1962 cited in Baker and Prys Jones 1998). Improvements were found not only in linguistic skills as you would expect, but also in divergent thinking and creativity as well as advances in social and emotional skills as stated by Kamenetz, (2016) and McLeod et al. (2015). Kamenetz (2016) goes on to support this by stating that a study carried out by Steele showed that dual language four year olds could out perform their peers and a study in Virginia suggested that children in a dual stream were happier and more content, had better behaviour, better attendance and better attainment than their English only peers. 
Further cognitive development studies have also shown that bilingualism can protect against the onset of dementia in later life, (Kamenentz 2016) a Canadian study stated that the higher cognitive functioning of the brain made this possible. This theory is also supported by Bialystok, (2017) adding that through learning two or more languages it is possible to change the structure of the brain.  
Another advantage of bilingualism is for economic reasons, a person with increased language skills is more likely to have greater job opportunities. This is not only beneficial in Wales but also across Europe it is useful to have knowledge of a minority language (Baker and Prys Jones, 1998).  
Other positive benefits for a child who is bilingual or multilingual is that they are able to converse with a parent or relative in the mother-tongue. This communication helps to build bonds with the parent and roots to a community that they belong to giving them an identity and a voice (Baker and Prys Jones 1998). Through the language or dialect they speak they will grow to have an increased understanding of their culture, religion and build ties to a particular country or region. Through these connections to places, cultures, music and viewpoints they will have a shared understanding with friends and family as well as a wider community. Sobanski (2016) carried out a multilingual study in Scandinavia which found that individuals felt proud of their multilingual identity. They also felt it allowed them to be more understanding and accepting of other cultures and viewpoints.  
Simultaneous bilingualism, when a second language is learnt in the home, for example, through a parent is the most natural way for a language to be learnt. The child may display some codeswitching and mixing of the languages but according to Baker and Prys Jones, (1998) the separation of the languages will occur at a relatively young age. However, if we are to consider sequential bilingualism when a second language is introduced, perhaps when they attend a setting or school for the first time then this can be a longer process.   Experts have reported that the best techniques for learning an additional language is through the use of  immersion in a language (Garcia and Baker 2007 and Cloud et al. cited in Garcia and Baker 2007).  However, it is important to remember the individual needs of a child within a setting who may only be newly introduced to a second language and may still need to feel comforted and cared for in the setting and need a little familiarity to help them to understand and to transition into a setting (Cross 2011 cited in Welsh Government 2015). This may be through English as an additional language or Welsh as an additional language. When communicating with children such as this it is important to take into consideration Article 30 of the United Nations Convention on the Rights of the Child. It states that all children have the right to learn and use the language and customs of their family whether that is a minority or majority for the country they are in (Welsh Government 2014). There are strategies that can be put in place to assist EAL and WAL children in a setting such as using pictures and cards to help them map out their day with a visual timetable. Adults may employ gestures and body language and could also learn a few phrases of their mother tongue (Baker and  Prys Jones 1998). The school or local authority may employ a speech and language therapist to assist them with the new skills they need to learn. They may utilise the Ethnic Minority Achievement Services, provided by the Welsh Government, who support children and families with English as an additional language. They also improve training and staff development to aid children within schools (Welsh Government, 2015). Mudiad Meithrin offer free welsh lessons to parents through in baby and toddler groups to promote Welsh to non-welsh speaking families  which may help them to settle into their new community and to help them feel more positive and empowered to help their own child in education. Continued Welsh language support is available through Cymraeg i’r Teulu provided by Welsh for Adults (Mudiad Meithrin, date unknown).

Bilingual Activities in Education 
The simple role play activity that was presented for four and five year old children aimed to support bilingualism through role play to facilitate fun and enjoyment in learning Welsh as an additional language by introducing simple Welsh vocabulary to Welsh Learners. Experts  in the learning of languages, such as Baker and Prys Jones (1998) and Bailystok (2017), suggest that good working practices include the use of rhyme, rhythm, song and repetition to aid the learning and retaining of learnt vocabulary, particularly during the Early years, suggests Mudiad Meithrin, (date unknown) as this adds to the fun and playful nature of the activity.  This follows the Foundation Phase Framework by implementing Welsh Language Development as an area of learning. It also utilises several other areas of learning, including, Personal and Social development, Well being and Cultural Diversity and Language, Literacy and Communication skills (Welsh Assembly Government 2008) It also is inclusive of the Curriculum Cymreig through use of Linguistic skills and celebrating Welsh culture through song.   Evidence suggests that it is important to introduce the second language as early as possible to fully facilitate a bilingual education, supported by Garcia and Baker 2007. The adult led nature of this activity is supported by theorists such as Vygotsky, as stated by Crowley (2017), by employing his Zone of Proximal Development theory through the close connection to the children and also modelling the actions and vocabulary which is supported by Bruner’s scaffolding approach to learning by building on existing knowledge. Both theorists believe that it is through a nurturing environment that we are able to acquire linguistic skills. The use of praise during the activity and developing a positive attitude towards learning new Welsh skills is representative of Skinners belief that children acquire language as a habit, that it must be within all of us. His theories, in contrast to Vygotsky and Brenner suggest that children acquire new skills through causation with the consequences of reward and punishment. 
It is also important to remember that through the acquisition of the Welsh language the children become a part of a community, through music and song are part of an inclusive  Welsh culture (Mudiad Meithrin date unknown). Through school they can be involved in the Urdd Eisteddfod which is one of Europes largest youth festivals which is open to all levels of bilinguals. Using our rich and diverse cultural background they can participate through music, dance, singing, language arts and creativity (Urdd 2018). The Dictionary of Welsh biographers suggest that it was John Sanders Lewis who gave compelling speeches and insisted on the inclusion of welsh language, culture and history be included in Welsh schools and communities and it is largely due to him that we are having a resurgence in the popularity of the Welsh language today. Through the use of the Foundation Phase policies, Mudiad Meithrin and a large financial investment from The Welsh Government, it hopes to reach it’s target of one million welsh speakers by the year 2050. Current indications from 2015 show that we have reached a little over 300,000 (Welsh Language Use Survey 2016).  
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