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How a school develops one aspect of its SDP: a report that critically reflects on the actions, impact and evidence base.
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Introduction
This assignment will examine the aspects of the school development plan (SDP) and how school X promotes development throughout the school in an efficient and effective way. School X is an English medium, mixed gender school with around 400 pupils on roll, including 48 part-time nursery pupils (Estyn, 2017). It is stated by (Estyn, 2017) that around 16% of pupils in school X are eligible for free school meals, that being lower than the Welsh average of 19%. However, it is stated that 27% of the pupils who attend school X are on the additional learning needs (ALN) register, which is higher than the national average of 21%. The majority of pupils at school X come are of White British background, with very few of the speaking Welsh at home or having English as an additional language. It was recommended by (Estyn, 2012) to ‘improve pupils standards of independent writing in English and across the curriculum in the Foundation Phase and lower key stage 2’. To continuously build upon this target school X decided to develop phonic acquisition and reading in progression steps 1 and 2 as a part of their SDP. Therefore, for this assignment I will delve into the progression of the oracy framework within school X on how they develop phonic acquisition and reading skills in PS1 and 2.

Literature Review
The school development plan (SDP) is a document in which the school undertakes regular evaluation of its own performance, setting out ways in which the school can achieve it’s targets in relation to its targets (Welsh Government, 2014). As a part of the SDP all school partners and stakeholders will be involved in identifying the areas of improvements as well as the strengths within the school (Welsh Government, 2014). It is highly important that there is a wide range of views, influences and ideas when constructing and working on the SDP. (Half, 2018) stated that when a team is compromised of people from different expertise, backgrounds, and experience levels there are a higher number of sources and inspiration to draw from. This is applicable for creating an SDP with a ‘whole school’ approach. The wider the variety of people in the school community who have an input in the SDP means that all aspects of the school are covered. 
According to Welsh Government (2014) we can determine that in school that comply with a robust self-evaluation process, it is likely to see a tangible improvement in the school. The school development cycle is comprised of 4 components, these being Self-evaluation, strategic planning, making improvements and reviewing the impact. When these 4 aspects are set against a definitive idea of what the school are setting out to achieve then it is at its most useful. A study by (Yan and Carless, 2021) argues that the literacy of feedback is vital for conducting a meaningful self-evaluation. This is particularly appropriate as in order for school X to effectively develop they must be clear and concise as to what they set out to achieve and this must be attainable for all staff members. In regard to School X’s target to develop phonic acquisition and reading skills it was evident through the use of the post inspection action plan (PIAP) that this was an area for improvement. Strategic planning is essential in ensuring a positive change in a school, many of the benefits being a shared mission, values, and vision to develop productive decision making (Mathias, 2023). However, according to research by (Jalal and Murray, 2019) having a lack of understanding of strategic planning and applying an accurate process of strategic planning can detrimentally affect the educational establishment instead of improving it. This illustrates the criticality of having a broad range of staff members and stakeholders’ inputs when developing the strategic plan. Furthermore, (Mensah, 2020) Stated that there are often issues with the implementation of the strategic plan, with problems such as the lack of available funding, poor communication, and lack of resources. This again reinforces the need for appropriate and effective leadership as well as a diverse range of opinions/perspectives. According to Ofsted (2006) to get the best outcomes from the SDP stakeholders need a clear timeline with manageable steps which consider the capacity of staff in certain areas and focussing on short-term operational priorities, it must also be ensured that there is a clear understand of who is in charge/responsible for the improvement priorities. For school X the development of phonic acquisition and reading skills is lead by the head of KS1 for the school, however it is a matter that is routinely addressed with area of learning experience (AoLE) teams during ADD’s sessions and inset days. This give a range of opportunities for stakeholders in different AoLE teams as well as different year groups to have an input into potential solutions for the SDP targets.
School X included the development of phonic acquisition and reading skills in progression steps 1 and 2 as a part of their SDP. This was identified as an area for improvement after school X undertook numerous quality assurance activities throughout the school and compared the standards of work of pupils from the same progression steps but in different schools that are a part of school X’s cluster. According to (Mphahlele, 2012) the use of a cluster school system improves the quality of teaching and learning, co-planning an access to schooling. This illustrates how using comparative marking between schools can give a higher level of consolidation throughout the school and the cluster and gives a standard of work that needs to be achieved. On the contrary, (Lingard, Sellar and Lewis, 2017) state that cluster schooling can have a detrimental effect on autonomy, as it can limit the potential policies and action that an independent schooling strategy may adopt. This links to school X’s SDP as they could identify that phonic acquisition and reading skills especially in Early Years Foundation Stage (EYFS) classes was below the standard of the other cluster schools, which gave instant feedback about what they needed to improve on. Furthermore, the development of phonic acquisition and reading skills in PS1&2 classes correlated with many of the cluster schools’ areas for improvement. 

Developing an Action Point
School X places a large emphasis on its ‘Vision and Values’. The school mission statement explains that they strive to provide an exciting curriculum and a range of rich learning experiences, that evoke the pupil’s natural curiosity and allow them many opportunities to take responsibility for their own learning. In this section I am going to focus on School X’s self-evaluation, data analysis, involving stakeholders, strategic planning and measuring impact regarding their target of developing phonic acquisition and reading skills in PS1&2 classes. 
Self-Evaluation
Upon reflection of previous SDP targets as well as the feedback provided from recent Estyn inspections oracy was an aspect that was repeatedly varying in the levels between progression steps 2&3. Post Estyn inspection, a way in which school X gathered qualitative information was by sending out both pupil and parent questionnaires, this enabled the school to identify correlations between pupils’ well-being and attainment as well as taking in to account any concerns parents/carers had. School X also placed a great emphasis on consultation with all members of staff in the school, evaluating things that are working in their classes and things that were not working. Stakeholders regularly gave feedback to senior staff about the challenges that they face when educating pupils. A common problem that was identified in EYFS classes was the high number of pupils with ALN and a shortage of staffing. A KS1 teacher at School X stated, “staffing issues really do not help the situation, and a lot of the time, oracy intervention work is overlooked”. This problem was brought up in various ADDs sessions where developing the SDP was the focus which enabled a variety of staff to give potential solutions to the problem. The school was then able to place a more significant emphasis on having designated times where TAs moved to different classes to support intervention work such as WELCOMM screening and oracy framework interventions. (Donaldson, 2015) stated that the curriculum should be designed to help all young people to develop in relation to clear and agreed purposes. Thus, by developing a system in which all pupils in PS1&2 are able to have time to practice phonic acquisition and reading skills means the potential development of oracy skills in school, providing that the SDP is consistently looked at and updated.
Data Analysis & Involving Stakeholders
As a part of the SDP process, the senior leadership team conduct ‘book looks’. These book looks form part of the qualitative and quantitative data that are evident in the SDP especially as part of the self-evaluation phase. School X does not only do these book looks internally, they combine with cluster schools in the same area to gauge an understanding of the level of work throughout the cluster schools. This information can then be worked with and when meeting with the main comprehensive school of the cluster, all school are able to have a clear understanding of what the comprehensive school notice about pupils coming up. This data can then be fed through down the school, developing certain areas the SDP. According to (Black and Wiliam, 2018) obtaining feedback from pupils is crucial in helping them to understand where they need to improve. School X ensure that pupil voice is of paramount importance and by having their input in how the school can develop can be hugely beneficial. This combined with data such as WELCOMM screening enables school X to effectively identify areas for improvement with the aid of pupils.
Strategic Planning & Measuring Impact
After critically examining how school X gather data to effectively inform their SDP it was evident that they had an overt method of ensuring a wide range of inputs. (Welsh Government, 2014) state that ‘targets for improvement must be quantifiable and suitably challenging’. School X included various key actions, who will lead the action and potential resources needed for development. It was also evident from the SDP a given timeframe for each action. A part of this process also entailed that staff members were to attend ADDs training specifically addressing oracy needs and using external expertise to develop the teacher’s knowledge on potential toolkits/strategies that will improve pupils’ phonic acquisition and reading skills. A study by (Education Endowment Foundation, 2021) identifies that a high level of quality teaching can reduce the gap of disadvantage in pupils, thus showing that continuous professional development in schools will be hugely beneficial. Speaking with the KS1 lead, she informed me that a way in which they measure the impact is by having a greater number of WELCOMM screenings in the academic year, this will enable school X to identify the progression of phonic acquisition and reading skills throughout the progression step 1&2. Previous work by (Orchard Primary School, 2019) identified that regular WELCOMM intervention had a positive impact on language development for all children, showing that they gained higher scores in the final assessment.

Reflection & Evaluation
Following critical evaluation of School X’s SDP target of developing phonic acquisition and reading skills in progression step 1&2 classes it was evident that school X have placed a great amount of time and funding to develop said aspects of the SDP. According to Bernhardt (2017) dedicated and visible staff found participating in the in the decision-making process enables a sense of achievement and ownership in the staff. This point is evident in school X as upon observing various lessons around the school, speaking to various TA’s and teachers and participating in ADDs session, there is a lot of pride and onus on developing pupils learning and ultimately continually developing the school. GTCS (2023) states that ‘when teachers undertake a wide range of high-quality training, they are more likely to inspire pupils and create high quality teaching’. School X illustrated that they use a high level of teacher training during inset days, ADDs session and after school meetings enabling each teacher to have a high level of continuous professional development. Furthermore, it was evident in school X to reduce the spending costs, staff who had specialist knowledge or had been on certain courses would be expected to share with other team members what they had learnt. This created a wider, more diverse staff base that could take gathered knowledge into their respective classes.
Placing a high standard of high-quality classroom talk is essential to pupils learning and thinking, it has also helped to develop writing and reading skills along with overall attainment in class (National Literacy Trust, 2022). By school X talking to pupils with a higher level of oracy it is likely that they will see an improvement in not just pupils’ curiosity of higher order language but the use of it in everyday conversations. Following on from this point (Vygotsky, 1978) suggested that as children engage in spoken dialogue, they learn how language works and how others make sense of the world. This illustrates the development of language from an early age and shows the need for high-quality speaking to children. It is essential that more complex talk is then reinforced with the use of repetition using things like creative stories and word modelling. Sparking the interest of the learners by challenging and rewarding pupils for learning new words will also help build a diverse range of vocabulary.

Conclusion
The aim of this assignment was to critically evaluate how School X develop their school development plan whilst providing the actions they undertake, the impact on learning and how they evidence their progression. From this experience I have learnt a great deal about the implementation of the SDP as well as all of the work that goes on around it. I believe that continuous professional development through schools will ultimately enhance the progression of the pupils and by having motivated, high-quality teaching will enable learners to thrive. In my future teaching practice, I will ensure that I use a high level of high quality talking to pupils of all ages.
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