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Introduction 
The term ‘critical incident’ refers to a typical or atypical event that occurs in everyday professional teaching practice which may go by unnoticed unless one decides to question and examine the event critically, producing a detailed description (Tripp, 2012). According to Tripp, the incident perceived as significant by the researcher, is noted down in detail, and is rendered critical through analysis where one attempts to understand the incident by viewing it “in a wider context” (2012, pp. 27-28). Subsequently, critical incidents have become a widely used qualitative research method in education and teaching (Shapira-Lishchinsky, 2011) and are used as a tool for reflection. 
This essay is a critical evaluation and the identification of next teaching and learning steps focusing on a case study of an individual learner, based on an observed critical incident. Firstly, this essay will explain the meaning of critical reflection whilst looking at  Schön and Kolbe’s reflective models. It will also look at the importance of critical reflection in the developing role of teaching as a profession. Secondly, the critical incident that was observed will be described in detail and the incident will be linked with three of the four purposes which are an ambitious, capable learner, healthy confident individual and creative contributor. From observing the critical incident, the literature review will analyse two theories, positive reinforcement and growth mindset, that may explain the reasons ‘under the hood’ of the critical incident. Lastly, the essay will reflect on the critical incident and evaluate the next teaching steps.
The Role of Critical Reflection 
When an incident is documented the teacher is able to reflect on the experience which allows them to gain more from the experience than if it went by unnoticed. This is known as critical reflection. Critical reflection is recognized by several researchers as an essential part of teaching as it encourages teachers’ professional development, improves the quality of teaching and learning, increases education standards, and links theory to practice  (Dervent,  2015; Mathew, Mathew, and Peechattu, 2017). Critical reflection also plays a vital role in the Initial Teacher Education programme (Welsh Government 2021). Through reflection, the teacher is able to ensure that the students are achieving their full educational potential. 
There are several models of critical reflection. Schön introduced ‘reflection-on-action’ which involves documenting, looking back and analysing the incident after it has happened. The incident is analysed by looking at one’s reaction to the event, examining reasons around the event, the outcome of one’s actions and finding a solution (Schön, 1987 in Zwozdiak-Myers, 2012). According to Zwozdiak-Myers, Schön’s critical reflection offers a way for teachers to evaluate their teaching and actions, query the educational aims and principles “which give shape, form and purpose to what they do” (2012, p. 16). Kolb’s reflective model has four stages. The four stages include observing an incident, reflecting upon it, learning from the experience through reading and research and then transforming the knowledge you have learnt into practice by trying out new teaching methods (Kolb 1984 in Zwozdiak-Myers, 2012). 
[bookmark: _Hlk84959744]According to Dewey open-mindedness, responsibility and wholeheartedness are vital attributes for teachers when reflecting (Dewey in Farrell, 2012). When researching into literature, the teacher needs to be open-minded as they may discover theories that challenges, alters or confirms their teaching methods and beliefs (Zwozdiak-Myers, 2012) and in turn question whether the outcomes of their teaching practice are successful for whom and why (Farrell, 2012). Furthermore, Brookfield (1998) suggests that from reflecting and reading literature, the information that is discovered will impact on what a teacher does next. This response shows responsibility as the teacher is open to change. Critical reflection is an important part of teaching and the Initial Teacher Education programme because it allows student-teachers to continuously learn and develop their practice to suit the changing situation. This in turn leads to high-quality standards of teaching and growth (Brookfield, 1998; Dervent, 2015). By trying out new concepts, a new incident is created which the teacher observes and the reflective models begin again. Reflection therefore allows a teacher and student-teacher to learn from their practices.
The ability to regularly reflect on one’s lesson in order to improve the students learning experience is vital to one’s development as a teacher and self-improvement (Cruickshank and Applegate, 1981). By doing so, the teacher or student teacher is able to reflect on the planned learning objectives, the content and pedagogical methods used, the engagement of individuals and what the students have understood (Zwozdiak-Myers, 2012). Matthew, Matthew and Peechattu (2017) have also noted the importance of considering emotions in the list of responses from the student when reflecting. Additional research, developing new techniques and reflection are also important for student-teachers as they are part of the Welsh Government’s Professional Standards for Teaching and Leadership standards (Welsh Government, 2017). Therefore through critical reflection, it allows teachers and student-teachers to further their knowledge because they are involved in a profound process of inquiry (Mathew, Mathew, and Peechattu, 2017) which in turn offers opportunity for growth.

Observation School and Class Context 
This assignment will be following the British Educational Research Association (BERA) guidelines that state “the confidential and anonymous treatment of participants’ data is considered the norm for the conduct of research” (BERA 2018).Thus the school, staff, and the pupils will remain anonymous throughout this essay and the pupil that was observed will be referred to as student Z. 
The observation took place in a mixed-gendered Welsh medium Primary and Secondary school for 3 to 19 year olds based in Rhondda Cynon Taf. As of the 2017 Estyn report there are 631 pupils in total. The secondary department includes 412 students, 63 of which are sixth-form students and the primary department have 107 students. The school has confirmed that 9% of the students have additional learning needs with very few having a statement of special educational needs. Furthermore, 8% of pupils are eligible for free school meals (Estyn 2017). The 2017 Estyn report also states that the school is a “pioneer school” and is therefore working closely with the Welsh Government and local authority in relation to developing the new curriculum into schools. The school offers a variety of valuable opportunities for students to “develop culturally, physically and creatively” (Estyn 2017).

Critical Incident Linked to Donaldson’s Four Purposes 
The basis of the observation I observed is the positive attitude and work ethic of a year 9 pupil (13-14 years old) during a business lesson, referred to in the appendices as ‘cyfnod 1’. I will be referring to this pupil as student Z and using plural pronouns such as ‘them’ and ‘they’ rather than ‘him’ or ‘her’ to protect the anonymity of the pupil for the rest of the assignment. Overall student Z was positive, motivated and engaged throughout the lesson. The business lesson I observed started at 11:20 and was the third lesson of the day. There were 15 pupils in the classroom and although some students were late from their music class, this did not impact the environment of the classroom and the pupils settled quickly. 
At the beginning of the lesson, the teacher went over the main points from the previous lesson. The teacher did this by asking the students questions. Student Z was engaged with the lesson from the beginning and put their hand up several times to answer the starter questions. Student Z continued to contribute to class discussions, questions, group and individual work with a positive attitude, and was highly engaged throughout. Each time student Z got a question correct or showed enthusiasm the teacher gave praise and encouragement. On one occasion student Z did get a question wrong. However, the teacher responded to the incorrect answer by saying ‘not the exact answer I am looking for but you are on the right track, try again’. From observing student Z, I could see that this feedback from the teacher encouraged them to try again and not give up. Furthermore, it was clear that they wanted to do well, were pushing themselves and at one point the teacher came over and gave student Z further questions that were more challenging. Student Z reacted to these challenging questions in a positive way and did not hesitate when attempting the harder work. In addition, I observed the teacher praising student Z saying that they expect a lot from them. 
[bookmark: _Hlk86249466]At the heart of the Welsh Government’s new curriculum, created by Graham Donaldson, are the Four Purposes. As shown in Figure 1, the Four Purposes will support children and young people to be 
“ambitious, capable learners, ready to learn throughout their lives; enterprising, creative contributors, ready to play a full part in life and work; ethical, informed citizens of Wales and the world” and lastly “healthy, confident individuals, ready to lead fulfilling lives as valued members of society” (Donaldson, 2015 p. 29). 
The aim of the new curriculum is for schools to create a holistic teaching environment that enables their students to develop the skills outlined in the Four Purposes. According to the Welsh Government the Four Purposes are “the starting point and aspiration for every child and young person in Wales” and will be incorporated into the educational experience for all children in Wales (Welsh Government, 2020). 
There is a link between the critical case that has been observed and the four purposes in several ways. Firstly, student Z’s enthusiasm during the lesson and positive attitude when receiving harder questions shows that student Z is an ambitious, capable learner. Moreover, student Z’s aim in the classroom was to not only succeed but to a high standard. By setting high standards they were challenging themselves whilst building on their prior knowledge from the previous lesson, applying that knowledge to the classroom task and evaluating how the skills they have learnt can be used in the outside world. Lastly student Z was grasping opportunities to further their learning and is a healthy confident individual who overcame a challenge when they got the question wrong and did not give up.
[image: Diagram

Description automatically generated]
Figure 1: The Four Purposes (Donaldson, 2015, p. 31) 

Literature Review 
From observing the critical incident two theories will be explored that explain the reasons behind why student Z was enthusiastic, motivated and wanted to do well in the classroom. What motivating factors and teaching strategies create positive outcomes for these learners and have a positive impact on raising educational standards of learners? The following literature review which explores the use of positive reinforcement in the classroom and student’s growth mindset.
Positive Reinforcement
[bookmark: _Hlk85973929]Positive reinforcement introduced by B. F. Skinner is a type of operant conditioning and is used to increase the probability of a specific response or action happening by adding something positive (Kelly and Pohl 2018). Psychologist Edward L. Thorndike argued that if an action is followed by satisfaction, it will strengthen the action reoccurring in the future (Thorndike in Walinga, 2019). According to Walinga (2019) giving praise or offering a reward are the most popular forms of positive reinforcement. By offering positive praise, this reinforces the desired response. The pupil is therefore rewarded with incentives (Silverman et al, 2016). It is important to note that in order for positive reinforcement to succeed, the pupil must first display a desired behaviour or action that can be rewarded. This creates an association between the action and the consequence (Dunsmoor and Murphy 2015). 
It could be argued that verbal reinforcement is the most successful and effective tool to use in the classroom (Morin, 2017). According to Cherry (2020) positive reinforcement plays a vital role in everyday learning. Parsonson (2012) expands on Cherry’s argument stating that positive reinforcement creates a positive and efficient learning environment because through regular use of praise it increases pupils’ engagement and their achievements are rewarded. Furthermore, positive reinforcement has a positive impact on pupils’ self-esteem as it helps students to see their strengths which gives them confidence in their ability to achieve (Morin, 2017). This indicates that positive reinforcement not only increases pupils’ confidence but also encourages academic learning as it inspires students to reach their full potential. Morin claims that verbal praise can have a long-lasting effect on students, thus “positive reinforcement is a method in which no child can have too much of” (2017, pp. 5-6). Walinga (2019) proposes that positive reinforcement also allows both the student and the teacher to look at the positive side of a situation as it highlights what the student has achieved and increases their confidence. Therefore, positive reinforcement is a motivator that is used to encourage learning within a classroom environment and is highly effective because it offers a reward as a stimulus to encourage engagement with the topic. Additionally, it motivates students to take control of their own learning which shows they are ambitious, capable learners and healthy, confident individuals.
However, although some argue that positive reinforcement is an effective instrument to use in the classroom, Coon, Mitterer (2010) and Degeling (2012) all argue that positive reinforcement is not always successful and is therefore not the best method to use. Moreover, Degeling (2012) furthers this argument by claiming that the problem with positive reinforcement such as tokens or rewards is that they are bribes. Instead pupils should do something in the classroom because they want to. This suggests that students may only do their homework for example because they will receive a reward and not because it interests them or they can see the long term benefits. According to Mader (2009) and Parsonson (2012) rewards that are promised in advance if the work is completed can have a negative impact on pupils’ internal motivation, particularly those who already enjoy the subject because they will take less risks in order to succeed. Mader (2009) continues stating that students may also become less interested in the subject due to the use of positive reinforcement because rewards may decrease the importance of the task. Although positive reinforcement may be effective for some students, it may not always work and may have the complete opposite effect and demotivate some students to complete the task (Degeling, 2012).
It is also important to note that if a student stops receiving continuous positive reinforcement, they may stop the action completely. This is known as extinction (Hulac et al, 2016).  For example, if the teacher stops offering positive praise after each time a student answers a question, the student may stop trying in the classroom. Stangor and Walinga (2019) build on this argument by suggesting that in the real world, the majority of reinforcers are not constant and may only appear on a partial reinforcement schedule — this is when an action is only sometimes rewarded. This suggests that offering positive praise every time an action happens is unrealistic because in the real world not everyone is rewarded when they do something positive. Although continuous positive reinforcement may lead to a positive response at the beginning, once the positive reinforcement occurs less regularly it will have a negative impact on the student carrying out the desired action. Instead positive reinforcement should be rewarded when it is deserved and not when the students seek for it (Cherry, 2021).
Growth Mindset
Dweck was interested in finding out why some pupils enjoyed learning even if they found the work challenging, whilst other pupils were apprehensive or reluctant to attempt a difficult task. Through this research, Dweck (1999; 2006) introduced the theory of mindset that includes a scale varying from fixed mindset to growth mindset. Dweck (1999; 2006) argues that pupils who react in a positive way towards a challenging question have a growth mindset because they understand that their capabilities and intelligence can be developed. On the other hand, students who see challenging questions as something negative or do not try and solve the question have a more fixed mindset. According to Armstrong (2019), pupils with a fixed mindset believe that their academic abilities cannot progress. Pupils with a growth mindset are not only deeply engaged with solving the question but understand that making mistakes is part of the learning process (Moser et al, 2011). 
Growth mindset can be developed from teachers giving praise. However, when giving praise the teacher should focus on the students’ journey and effort. This includes the students’ method for solving a question, their determination, their development and the obstacles that they have overcome (Rhew et al, 2018). Dweck (2014) refers to this praise as “process praise” and by offering “process praise” it creates pupils that are willing to take risks and attempt to solve the more difficult questions in the future. Carroll and Yeager (2020) claim that if a teacher or school introduce growth mindset it offers everyone the potential to learn, even if the work is difficult. According to Blackwell, Trzesniewski and Dweck (2007) by giving pupils harder questions it pushes them out of their comfort zone to learn something new. This in turn allows the neurons in the brain to form new and stronger connections and “the meaning of effort and difficulty are transformed” (Dweck 2014). Subsequently, when students with growth mindset get given harder questions, they view this as a challenge and make an effort to answer the question. Therefore growth mindset increases students’ persistence, tenacity and resilience which will help their journey into the working world.
It could be argued that by introducing students to growth mindset, students can become ambitious learners as they start to believe in themselves and will want to push themselves to do better. Inchamnan and Chomsuan (2020) propose that growth mindset can be developed not only from a student putting in the hard work but also having the right approach and attitude when completing the work. Saunders (2013) argues that when pupils develop a growth mindset it has a positive impact on their self-efficacy and motivation. Pajares and Schunk (2001) suggest that self-efficacy is essential to students’ academic growth because it creates a desire for learning and allows students to persist through difficult questions resulting in academic success. Consequently it would seem reasonable for teachers to use such an effective tool as growth mindset as it creates independent learners and has a significant effect on academic attainment and achievement.
On the other hand, growth mindset is not always successful because changing students’ mindsets is a lot harder when pupils do not believe that they can improve. American University’s School of Education (2020) state that an important factor to consider with the growth mindset theory is that a student may have a growth mindset for one subject and a fixed mindset for another. For example a student who has a passion for sport may have a growth mindset for subjects such as Physical Education but have a fixed mindset for English. Therefore, a student may push themselves in one subject but are reluctant to try in another subject, simply because they do not enjoy it. This could be a contributing factor for certain subject areas within the same school having vastly differing pass rates at GCSE and A-level. American University’s School of Education (2020) further their argument by claiming that in order for growth mindset to be successful, students need to work to the best of their ability. This suggests that merely applauding students’ effort is not effective and could have a negative effect on the student if they are unsuccessful. Additionally Murphy, Logel and Carroll (2020) argue that even if a student has a growth mindset, they will not succeed if the teacher or school do not adopt this approach as it does not allow the student to learn and develop. 
[bookmark: _Hlk85701226]Moreover, psychologist Bates of the University of Edinburgh suggest that growth mindset does not work and has no impact on pupils results (Bates in Denworth, 2019). Instead the research and results of growth mindset “overpromised and underdelivered” (Denworth, 2019). American University’s School of Education (2020), highlight that only a small number of researchers have received the same results as Dweck and that the majority of  the validating research has been carried out by either Dweck or her colleagues. This indicates that we need to question the reliability of the growth mindset theory.  

Reflection / Evaluation and Next Steps 
The focus of my critical incident was student Z being enthusiastic and highly motivated in the classroom and wanting to achieve. This included answering questions, responding well to praise and encouragement, and completing the work to a high standard. This section will evaluate the critical incident, linking the incident to the literature and identify the next steps. The next steps will include what I will consider and take forward in my own professional and personal development. 
By using Kolb’s four stage reflective module, the next stage would be reflecting upon the critical incident by looking at the reasons behind student Z wanting to achieve. Skinner’s positive reinforcement theory suggests that the teacher praising student Z for answering questions at the beginning of the lesson and completing the classroom work to a high level, reinforces the desired behaviour. The pupil will continue to answer questions and put in the work in order to recieve praise. As Parson (2012) and Morin (2017) argue, positive reinforcement has a positive impact on students’ academic success because it allows students to see their strengths and are able to work on these strength in order to succeed. This in turn increases students’ confidence and will create confident and healthy individuals which is one of the four purposes. Furthermore, positive reinforcement allows students to become ambitious, capable learners as shown by student Z at the beginning of the lesson when they were answering questions. By receiving verbal praise for their answer, student Z was able to develop their knowledge and apply that knowledge later on in the classroom task. 
Subsequently, I will be using positive praise in the classroom in order to increase a specific response from a student. For example, offering verbal praise when a student completes classroom and homework tasks. However, as Stangor, Walinga (2019) and Hulac et al (2016) noted I will be careful to not overuse positive reinforcement as it may decrease its value to students which may lead to extinction of the specific action. Instead I will strategize when to use positive reinforcement effectively.
As well as the use of positive praise, the teacher used the following phrase when student Z got an answer wrong; “Not the answer I was looking for, but you are on the right track, try again”. As Dweck (1999; 2006) argues growth mindset is developed from students learning from their mistakes and they are encouraged to try the more difficult questions. This has an effect on a student’s quality of resilience and tenacity needed to succeed as an independent learner. It is important that schools create independent, resilient and tenacious learners and as Inchamnan, Chomsuan (2020) and Saunders (2013) suggest the concept of growth mindset encourages and promotes these qualities.  The teacher therefore created a positive learning environment for student Z which developed a growth mindset for student Z. The phrase the teacher used in responding to the incorrect answer is one that I will adopt in future teaching practice because it creates a positive environment of answering classroom questions whilst not being afraid to get the answer wrong. Additionally, I would research into other teaching responses that would contribute to a learning environment where pupils can respond without fear and progress into growth mindset. 
Moreover, the teacher recognized that student Z had an intrinsic motivation for learning and was keen to progress. Because of this the teacher then gave student Z additional questions. According to Blackwell, Trzesniewski and Dweck (2007) difficult questions are used to challenge and motivate students. The use of difficult questions are promoted in the growth mindset module because by giving students harder questions, it allows them to see that their abilities can be developed. This in turn changes their mindset from fixed to growth mindset (Dweck 2006). 
From reflecting on the critical incident, it could be argued that the teacher gave student Z further questions so that the student could increase confidence in their ability resulting in growth mindset. Subsequently, growth mindset creates ambitious, capable learners because students are not only setting themselves high standards but are enjoying a challenge and also problem solving. Growth mindset therefore allows teachers to challenge and stimulate students. Furthermore, growth mindset allows a teacher to consider all pupils according to their abilities including Special Education Needs. In relation to going forward with my own teaching methods I would adopt the growth mindset module. I would do this by recognising the need to challenge and push students out of their comfort zone, offering difficult questions and praising their efforts. These extension tasks will help keep the student interested and may motivate them to do independent work and will also help students to develop the four purposes. Growth mindset therefore encourages students to creative contributors as it allows students to grasp opportunities and overcome challenges.  
The critical incident observed was a recognition of good teaching practice and what a good response to a wrong answer looks like without putting the child down and does not discourage the pupil. 
Conclusion 
To conclude, this assignment has shown that through using Kolb’s critical reflection learning cycle, there were ‘under the hood’ elements that explained student Z’s positive attitude in the classroom, student Z’s high engagement throughout and student Z’s motivation and need to achieve classroom tasks to a high standard. Positive reinforcement such as praise encouraged pupil Z to answer questions confidently and also be involved in the classroom task. Additionally, the reason that student Z was motivated throughout the lesson and attempted the harder additional questions with a positive attitude is because student Z has a growth mindset and the lessons allowed growth mindset to be developed. 
Critical reflection allows student-teachers to see the importance of the ‘Professional Standards for Teaching and Leadership’. For example providing challenges that motivate learners is one of the pedagogy elements. Moreover, pedagogy is important to student-teachers and teachers because it goes beyond just teaching, as it also encompasses everything a teacher does to help students learn and succeed. Professional learning is developed by reflecting on an incident as it allows student-teachers to research further into a variety of literature and theories or ask other teachers for their advice. This in turn may alter their views and teaching method on what to do next. Developing new techniques links to ‘innovation’ which is also one of the ‘Professional Standards for Teaching and Leadership’. Therefore, reflection allows ongoing learning which encourages further growth. Critical reflection is vital to teachers because through reflection they are able to gain deeper understanding, develop their teaching methods and in turn the quality of their teaching is improved.
From reflecting on the critical incident and researching into different theories, I will be using positive reinforcement in the classroom as well as encouraging growth mindset. Both positive reinforcement and growth mindset link to the four purposes as it helps students to become ambitious, capable learners who contribute to class discussions, and are healthy, confident individuals (Donaldson, 2015).
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Dyddiad ac amser, griup blwyddyn:

2/9/21, Gwers 3, 11

0-12:20, grwp blwyddyn 9

Blea phryd : Cyd-destun y digwyddiad — pwnc/MDaPh, cyd-destun cyffredinol y dosbarth

Arsylwais wers busnes blwyddyn 9. Dechreuodd y wers am 11:20, y trydydd gwers y diwrmod a'r
‘wers cyn cinio. Roedd pymtheg o blant yn y dosbarth ac roedd rhai o'r disgyblion yn hwyr yn dod
o wers cerddoriaeth. Ni wnaeth y faith roedd rhai o'r disgyblion yn hwyr amharu ar yr
amgylchedd y dosbarth a setlodd mwyafrif o'r plant yn gyflym.

Beth ddigwyddodd — disgrifiad manwi (gorau po fuyaf y manylion er mwyn cyfeirio atynt yn
ddiweddarach yn eich gwaith)

Ar ddechrau'r wers aeth yr athrawes dros y prif bwyntiau o'r gwers flaenorol a gofynnodd hi
‘gwestiynau I disgyblion. Sylwais ar un bachgen oedd yn eistedd ar ben ei hun yn gefn y dosbarth
yn thoi llaw o lan i ateb pob cwestiwn. Trwy gydol y wers roedd disgybl yn cymryd rhan ac yn
bositif ac yn gadarnhaol. Pob tro roedd y disgybl yn cael yr ateb yn gywir roedd yr athrawes yn ei
ganmol. Ar un adeg wnaeth y disgybl gael y cwestiwn yn anghywir a sylweddolais wnaeth hyn
curo ei hyder ychydig a edrychodd yn grac gyda'i hyn, ond wnaeth yr athrawes ei annog truy
ddweud ‘ddim yr ateb rwy’n edrych am ond chi ar y trywydd cywir, trio eto’

Gallwn gueld roedd y ddisgybl eisiau wneud yn dda a gwthio ei hun a wnaeth y athrawes rhoi'r
disgybl gwaith ychwanegol gan ei fod wed gorffen. Gofynnais ' disgybl os maen nhw yn hoff o
fusnes a dywedodd wrthyf ei fod yn ystyried y pwnc fel un ofi ddewisiadau TGAU. Wrth 't
athrawes gerdded o gwmpas y dosbarth, glywais yr athrawes yn canmol y disgybl a dweud wrtho
ei fod yn disgwyl llawer oddi wrtho fo.
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Nodiadau — unrhyw fanylion y gallwch eu nodi (ydy e’n ameylchedd prysur, ydy e ar ol cinio, oes
yna lawer o wrthdyniadau, ydy cyfarwyddiadau'n glir — gorau po fwyaf y gallwch gyfeirio ato)

Guers 4 ar ol cinio
Cyfanwyddiadau gan yr artho yn glir
Dosbarth eisiau siarad am ei egwyl a beth digwyddodd ar y dechrau
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Dyddiad ac amser, grivp blwyddyn: 23/9/21, gwers 5 13:00-14:00, grwp blwyddyn 7.

Blea phryd : Cyd-destun y digwyddiad — pwnc/MDaPh, cyd-destun cyffredinol y dosbarth

Arsylwais wers mathemateg blwyddyn 7. Roedd y wers yma syth ar 6l amser cinio a'r pedwaredd
wers y diwrnod. Cymerodd tua 5 munud Pr plant setlo lawr ac roedd ‘na 16 plentyn yn y dosbarth
a arsylwais o'r wers bod nhw ar lefelau gwahanol.

Beth ddigwyddodd — disgrifiad manwi (gorau po fuyaf y manylion er mwyn cyfeirio atynt yn
ddiweddarach yn eich gwaith)

Sylwais ar un disgybl nad oedd yn deall y gwaith dosbarth ac roedd yn copio gwaith y disgybl
0edd yn eistedd yn agos iddyn. Gofynnais i ddisgybl Z os oes angen help a dwedodd nhw wrthyf
fod nhw ddim yn gwybod beth i wneud. Es i draw a rhoi cymorth un i un. Wnaethon ni wneud
pedwar enghraifft gydia'n gilydd a gofynnodd disgybl Z amrywiaeth o gwestiynau. Gofynnais /'t
disgybl os oeddent nhw yn teimlo bach mwy hyderus ac os oeddent nhw yn hapus i geisio'r
cwestiynau oedd ar y bwrdd gwyrdd ar ben ei hun. Aeth y disgybl ati i wneud y pum cwestiwn.

Meysydd y gellir eu harchwilio — yr hyn rydych chi’n meddwi allai fod “0 dan y bonet” yny

digwyddiadau hyn

1. B. Watson — ailadrodd. Pa ffordd mae'r disgybl yma yn dysgu? Ydy'r disgybl yn dysgu mewn
ffordd arall 'r dosbarth cyfan?

Oes gany disgybl anghenion arbennig? Astudiaeth bellach o'r hyn y gallai damcaniaethau dysgu
ei ddweud wrthym am ddatblygu hyder a sgiliau allweddol yn fathemateg.

Theori Bronfenbrenner ar Systemau Ecolegol (1975)
Ysgolion o Feddw!

Educare - Geoff Petty
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Meysydd y gellir eu harchwilio — yr hyn rydych chi’n meddwi allai fod “0 dan y bonet” yny
digwyddiadau hyn

Pam wnaeth y disgybl gweiddi allan ar dechrau y gwers? Wnaeth rhywbeth digwydd cyn y gwers?
Beth yw teimladau y plentyn tuag at gwers Saesneg? Beth yw'r cefndir y plentyn tu allan y
dosbarth/gartref?

Oes ganddo nhw ADHD?

Astudiaeth ddyfnach o reoli ymddygiad a seiliau damcaniaethol sgaffaldau yn dechneg
bedagogaidd.

Nodiadau — unrhyw fanylion y gallwch eu nodi (ydy e’n ameylchedd prysur, ydy e ar ol cinio, oes
yna lawer o wrthdyniadau, ydy cyfarwyddiadau'n glir — gorau po fwyaf y gallwch gyfeirio ato)
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Dyddiad ac amser, grivp blwyddyn: 23/0/21, gwers cyntaf, 9:00-10:00, grwp blwyddyn 8

Blea phryd : Cyd-destun y digwyddiad — pwnc/MDaPh, cyd-destun cyffredinol y dosbarth

Arsylwais ar gwers Saesneg blwyddyn 8. Roedd y gwers yma yn y gwers cyntaf y dydd ac roedd y
dosbarth yn hwyr yn cyrraedd gan roedd yna gwasanaeth. Oherwydd hyn dechreuodd y gwers
dros 5 munud yn hwyr a cymerodd amser 'r dosbarth setlo i law.

Beth ddigwyddodd — disgrifiad manwi (gorau po fuyaf y manylion er mwyn cyfeirio atynt yn
ddiweddarach yn eich gwaith)

Gofynnodd y athrawes P disgyblion ‘ydych chi‘n barod am y gwers’ a wnaeth un disgybl gweiddi
allan ‘Na'. Gofynnodd y athrawes y dosbarth amryw o gwestiynnau ac roedd yr un disgybl yn
‘gweiddi allan ac yn siarad yn uchel &' ffrindiau tu ol iddo. Sylwais roedd y disgybl yma yn eistedd
ar ben ei hyn. Gofynodd y athrawes iddo i thoi lan ei llaw os oedd o am ateb cwestiwn a wnaeth
ol. Os nad oedd yr athrawes yn dewis rhywun arall i ateb y cwestiwn a wnaeth nhw gael fo yn
anghywir wnaeth y disgybl yma gweiddodd allan yr ateb cywir. ¥n e ' athrawes dweud bant y
disbyl wnaeth hi ei camol am gael yr ateb gywir a atgoffodd yr athrawes i'r disgybl i codi e llaw
tro nesaf.

Pryd dechreuodd pryd dasg y dosbarth, aeth y disgybl syth ati i wneud y dasg heb unrhyw
ffwdan. Newidodd ei agwedd yn syth a roedd o yn dawel ac yn brysur yn wneud y gwaith.
Cwblhaodd y dasg heb unrhyw broblem ond syth ar ol iddyn nhw gorffen y gwers nid oedd y
disgybl gallu eistedd yn llonydd.
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Meysydd y gellir eu harchwilio — yr hyn rydych chi’n meddwi allai fod “0 dan y bonet” yny
digwyddiadau hyn

Byddaf yn edrych mewn ' ysgol ymddygiadaeth - gwobrwyo a chymelliant. Pam mae'r disgybl
eisiau wneud yn dda? Edrych mewn i theoriau E. L. Thorndike a 8. F. Skinner. Thorndike — tasgau
muwy annodd i adeiladu hyder. Atgyfnerthu ymddygiad cadarnhaol (reinforce positive
behaviour)Ferre Laevers - lechyd meddwl y disgybl - ydy'r faith bod nhw yn hapus yn cael effaith
ar eu hymddygiad a'u hagwedd tuag at y wers?

Hefyd byddaf yn ystyried theori Bronfenbrenner ar Systemau Ecolegol (1979). Ydy'r ysgol, teulu a
ffrindiau yn cael effaith ar agwedd positify disgybl?

Byddaf yn edrych mewn ' ysgol ymddygiadaeth - gwobrwyo a chymelliant. Pam mae'r disgybl
eisiau wneud yn dda? Edrych mewn i theoriau E. L. Thorndike a 8. F. Skinner. Thorndike — tasgau

muwy annodd i adeiladu hyder. Atgyferthu ymddygiad cadarnhaol (reinforce positive behaviour)

Meddyfryd twf — Carol Dweck. Ydy'r disgby eisiau gwella/eisiau wneud yn dda?

Nodiadau — unrhyw fanylion y gallwch eu nodi (ydy e’n ameylchedd prysur, ydy e ar ol cinio, oes
yna lawer o wrthdyniadau, ydy cyfarwyddiadau'n glir — gorau po fwyaf y gallwch gyfeirio ato)

Trydydd gwers busnes mae'r plant wedi cael flwyddyn academaidd yma.





