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The introduction of a novel instructional strategy known as virtual learning has initiated a process that is reshaping the educational system that is in place today. Instead of allowing students sit directly in front of the instructor in a virtual classroom, the instructor and students engage with one another through the use of shared computer screens. Thanks to the rapid development of technology, it is now possible for parents to provide their children with an education that is on par with that which they would receive in a conventional classroom setting (Jain, 2015). Schools are moving more and more toward adopting virtual learning environments (VLEs), which are becoming increasingly standard. Therefore, challenging their legitimacy does not appear to be of much importance. On the other hand, it might be challenging to determine whether or not they have a meaningful impact on the academic outcomes of pupils. It is very hard to pick out each individual student and evaluate how the myriad of elements that contribute to kids' academic success can affect that student's capacity for learning because there are so many of those aspects (Sneha, and Nagaraja, 2014). Because of the requirements of COVID-19, the University of Wales Trinity Saint David Campus does not allow students to participate in individual physical education classes. As a direct consequence of this, student at the Campus complete their required homework through the usage of an online platform known as Moodle. In this investigation, we will investigate how our students' experiences with Moodle influenced their perceptions of online learning
Main body
Over 145 countries are represented among Moodle's users, and the platform has more than 80,000 users registered in 2010. 2017 publication by Chou and Liu. Because it can be used in so `qamany different tongues, Moodle has a huge user base among both teachers and students, and this population is expanding at an alarming rate. Because of this, it is absolutely essential that teachers have a thorough understanding of the immediate and long-term effects that Moodle
will have on their classrooms. The process by which new knowledge is learnt is one of the most essential components of any educational system. By assessing the influence of virtual learning environments (VLEs), we may obtain insight into the most effective ways to carry out this construction and develop the system to better fulfil the demands of educators at all levels (FIAIDHI, 2004). This study will examine the ways in which Moodle can be utilised to assist students' development of strong independent and customized learning practises. The ability of students to learn on their own is increasingly becoming more important within the modern education paradigm. By conducting research, we can gain a better understanding of how to satisfy the requirements for good communications, interaction, and the exchange of information.
These days, formal education as well as the interactions that take place between professors, students, and institutions frequently take place inside of virtual learning environments (VLEs). In recent times, there has recently been a rise in interest in virtual classrooms among teachers, students, or faculty members. Online classrooms offer a variety of benefits. The concept of a virtual learning environment, often known as a VLE, is one that is always developing as new advancements in digital technology, its qualities and its potentials, as well as the importance of such settings within the learning process, are uncovered (Simkova, and Stepanek, 2013).
Not only for the purpose of integrating internet technologies into more conventional classroom settings, but also in a wide range of instructional settings, such as K-12, higher education, and corporate training programmes, the use of internet educational systems is currently on the rise. This trend can be seen in a wide range of instructional settings, including K-12, higher education, and corporate training programmes. These infrastructures gather large troves of information that can be accessed to inform the analysis of course materials as well as the success of technology-enhanced, electronic resource-rich learning settings conducted by the students themselves. This is as a result of the fact that they promote contact and communication in a continuous manner, which in turn encourages more learning, value creation, including habit building in a shared atmosphere for all of the participants. It is vital for effective usage of virtual learning environments (VLEs) to have an understanding of the major characteristics and opportunities offered by VLEs. The dynamic and varied learning settings and contexts that emerge as a result of new educational ideas and activity in the digital world are referred to as "learning settings and contexts" (Alves, Miranda, and Morais, 2017).
It is difficult to put a precise time frame on the how long VLEs have been around. The Open University in the United Kingdom has been utilising computers in the classroom since the 1970s, however the business VLE "Board" wasn't made secure until the year 2000. This is despite the fact that the university has been using computers since the 1970s. In 2010, Board software was utilised in over 3,700 educational institutions located in over 60 different countries. In 2001,

a virtual learning environment (VLE) called Moodle became available to the public. By 2011, Moodle had users in 212 nations, 49,365 active destinations, and support for more than 75 languages. It was also being used to aid educators in the process of designing online courses with an emphasis on connection and collaborative content creation. Because they are the setting in which each nation's educational standards & curriculum are put into practise, virtual classrooms have played a critical importance in the process of fortifying and expanding formal education. When examined through the prism of change and innovation virtual learning environments (VLEs), on the other hand, may play a vital role in facilitating learning in contexts that are non-formal and informal (Vaganova, et al., 2017). To "innovate" in today's language is "to create or start something different," which connotes a need for change or rebuilding. Barker and Gossman state that the educational settings have an effect on the association between the activity data of students' virtual learning environments and their outcomes (2013).
The same set of researchers utilised a linear regression in order to determine the connections between the variables that represented the nine distinct academic programmes. It was discovered that the only significant predictors of academic achievement were the number of logs kept, the number of processes finished in forums, as well as the availability of resources. Together, these three factors account for 21% of the variation in academic achievement. According to the findings of a study conducted by Demian and Morrice (2012), students' levels of motivation improved when they became aware that their remarks would be viewed by other students. Furthermore, the study found that students were more interested in actively participating in class and using collaborative tools such as online forums. Students have also mentioned that taking their classes over the internet helps them save time. McComas (2014) argues that supporting and encouraging formal education has great relevance in virtual learning contexts because the standards the curriculum for each country have been established in formal education institutions. 
However, virtual learning environments (VLEs) may play a vital part in allowing learning in contexts that are not formal or informal from the view of transformation and innovation. When speaking of today's modern culture, the word "innovation" refers to the process of bringing something brand-new into existence. The linkage of students' virtual learning environment (VLE) behaviour data with the academic outcomes is governed by the instructional contexts (Kumar, and Suneja, 2011).
Before it is possible to use data logs to construct models that can forecast the performance of students, further attention must first be paid toward the technological distinctions, particularly in terms of how students use virtual learning environments (VLEs). Whether or not the context of teaching is taken into consideration can have a significant impact on whether or not the effect of VLE features on the learning outcomes of students is overstated or underestimated. This has far-reaching ramifications for schools that are attempting to employ systematic ways to identify pupils who are at danger of failing in their education. In order to identify potentially troublesome students at an earlier stage, information machine learning algorithms are used to student profiles and log files that are kept within the databases of learning management systems (LMS). It is possible that a student's degree of engagement, and consequently their likelihood of dropping out of school, can be inferred from the information that is gleaned through their contacts with their school and course (Stricker, Weibel, and Wissmath, 2011).
This study, like many others that came before it in the field of e-learning, employed both qualitative and qualitative approaches. The survey took a phenomenon-type method, which places a focus on the personal opinions, behaviours, and recollections of respondents. This approach was applied. In the survey, participants were given the option of responding to closed or open questions. The quantitative survey was carried out with the assistance of an internet application known as Survey Monkey, which was able to produce data in a format that was compatible with Excel.



This poll was sent out to participants via WhatsApp. Because this was the method that offered the most potential for efficiency, the survey was disseminated in this manner. The survey was filled out by a total of twelve undergraduate students attending the University of Wales, Trinity Saint David's London Campus. Throughout the course of the group training sessions, participants were aggressively urged and pushed to finish the review on their own. For the purpose of determining the appropriate size of the baseline delegate test, an example size was calculated out. The required minimum number of examples for an agent's performance was ten, and the required minimum response time was thirty-seven percent.
Before the assessment was finished, all who took part in it were given a briefing on the necessity of keeping the conclusions of the review a secret. The completion of the survey was taken as consent for the researchers to make use of the information that was gathered throughout the course of the study. A number of follow-up notices were sent out roughly one and a half days before the collection of the final data. This analysis is more descriptive in character than anything else. Because there are only so many questions that need to be answered, qualitative data have been provided for such issue questions, but the open-ended responses have been kept unaltered.
According to the findings, 90% of university students use Moodle on a daily basis for academic purposes, while 10% use it less frequently. This is due to the fact that they facilitate interaction and communication in an ongoing manner, which in turn promotes the development of skills, habits, and understandings in a shared setting for all learners (Alves, Miranda, and Morais, 2017). With respect to Moodle's user friendliness, 50% of respondents provided a strong agreement, while 40% provided an agreement. Ten percent of the people taking the survey didn't care either way. Moodle was developed to assist educators in building online courses with a focus on collaboration and sharing of resources (Vaganova, et al., 2017). Fifty-one percent of respondents agreed that they learned more using Moodle than they would have without it, while thirty-one percent strongly agreed. Around 20% of people said they totally disagreed with this. When viewed through the lens of innovation and change, however, VLEs may play a crucial role in enabling learning in non-formal or informal settings (Vaganova, et al., 2017).
Nonetheless, these findings make it abundantly evident that not all students favour VLEs. In a survey, 40% of participants expressed strong agreement and 30% expressed agreement that they obtain information on all topics through Moodle. While only 10% of respondents strongly agreed with the proposition, 20%v strongly disagreed. The use of web-based educational systems is on the rise in a variety of educational settings, from K-12 to higher education to corporate training programmes, and not merely for the sake of incorporating internet technologies into traditional classroom settings. Large volumes of information about course materials and student engagement with technology-enhanced, resource-rich classroom settings are gathered by these systems for later use in evaluating the effectiveness of teaching and learning strategies (Alves, Miranda, and Morais, 2017).
About half of the respondents (50%) felt that Moodle was helpful in improving their education, while another 30% moderately agreed. Fifteen percent of people who responded were agnostic, while five percent strongly disapproved. Information gathered from a student's interactions with their course and school might provide insight about their level of engagement, and thus their propensity to drop out (Stricker, Weibel, and Wissmath, 2011). Twenty percent of respondents strongly agreed, and seventy percent agreed, that using Moodle has improved their effectiveness as a student. Around 10% of the trainees felt compelled to dispute the claim. Demian and Morrice (2012) found that when students' peers saw their contributed comments, it boosted their motivation, and it made them more interested in participating actively in class.
Students also report that they save time by taking their classes online. Ninety percent of those who took the survey agreed or disagreed that they can study whenever they wish using Moodle. Ten percent of those polled didn't have strong opinions either way. Seventy percent of those polled agreed, with 20% strongly agreeing, that Moodle helps people learn on their own. Only 10% of people polled found fault with the claim. Among those who took the survey, 50% expressed strong agreement that Moodle is helpful for their studies, while 20% expressed agreement. Thirty percent of the class was agnostic. Understanding the primary features and possibilities of VLEs is essential for effective use. Learning settings and contexts are the dynamic, diverse ideas that emerge from the new educational ideas and activities in the digital world (Alves, Miranda, and Morais, 2017

[bookmark: _Toc111740486]Conclusion
As a direct consequence of the empirical study conducted in the relevant body of published work, research questions have been formulated that are capable of being verified as hypotheses. The findings of this study indicate that students benefit from independent learning when they are allowed to learn at their own pace and in settings that are most comfortable to them when using virtual learning environments (VLEs). Because of the emphasis placed on writing, it has been shown that the utilisation of a VLE improves students' capacity for learning, encourages communication, synergistic learning, and provides profoundly stimulating immediate feedback. Even though the findings of this research show that Moodle can help students learn more effectively, it would still be quite interesting to investigate whether or not the same effect can be shown in other fields of study. It would be fascinating, for example, to find out whether aspect of the virtual learning environment (VLE), such as online forums, quizzes, or course materials, had the most impact on the students' learning. Nevertheless, because of the time constraints and the optimistic approach that was taken, the analysis of the data has produced substantial results, but it is unable to and does not provide any depth.
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