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Behaviour Management of children within primary school’s

Pritchard (2009) examined Pavlov’s Behaviourism and Constructivism theory that proposed that children can copy behaviour that they have observed
Behaviour is learnt through observation, this method is called ‘conditioning’ 

The first type is classical conditioning – Pavlov stages of the process:
· Acquisition
· Extinction
· Generalism 
· Discrimination

The second type is operant conditioning, this is made up of two types of reinforcement: positive reinforcement and negative reinforcement. This was further explored by Burrhus Skinner (cited in Pound, 2005) who also believes that behaviour can be something learned and shaped through the use of rewards. Pritchard (2009) highlights that in schools this can be related to educational content such as tables and spelling or the general good/bad behaviour. Skinner (cited in: Pound, 2005) insinuates that activities should be delivered step by step and as each activity is learned the child is rewarded. For example, a sticker chart is commonly used within primary school setting as a positive reinforcement. Moore (2012) and Gray and Macblain (2015) agrees, noting that by providing step by step tasks, this allows the practitioner to interfere if the child makes a mistake and to help guide them back onto the right track. Skinner (cited in: Pound, 2005) suggests that when children do not listen then their privileges should be withdrawn, this is referred to as behaviourism. This method is popular in teaching children in behaviour management and also children with Special Educational Needs (Pound, 2005). 
 Skinner’s Law of positive reinforcement theory indicates that by rewarding individuals for having correct responses is how they learn best. He suggests that pupils can learn to follow certain adult behaviours in which they have witnessed on a continued occasion where rewards have been provided. Moore (2012) insists that this method could be used outside of the school setting as well as inside. 
Skinner highlights how positive reinforcement can enhance children’s motivation to participate within learning (Gray and Macblain, 2015). Pritchard (2009) shares a similar view suggesting that individuals should be rewarded for best efforts in order to uphold the child’s self-esteem. 

Skinner (cited in: Gray and Macblain, 2015) stresses the significance of ensuring that praise is not too frequent as it decreases its value. Though it is important not to under praise an individual as it may result in the child feeling unappreciated. Therefore, practitioners must find a balance between the two. 
Pritchard (2009) proposes that negative reinforcement can be used in a positive way for the safety of the child. For example, if the child was about to step off the curb the adult would intervene and shout. Pritchard (2019) notes that the child may not understand the reasoning behind why they can’t do something, but they do not like the negative response and therefore learn to not do it, indicating that the reasoning can be explained later on for the child to understand. 

[bookmark: _GoBack]Rogers (2015) advocates strategies that practitioners could use to manage the behaviour of children within the class. Practitioners building professional relationships is essential to develop respect from the child, as well as ensuring respect and dignity of the child is also adhered to. 

Rogers (2015) proposes that the following must be considered in order to develop positive relationships: 
· The rights of the child in relation to the United Nation Convention on the Rights of the Child (UNCRC) 
· Awareness and consideration of these rights
· Ensuring equality and diversity for every individual 
· Making sure that the child is not rejected as an individual when being disciplined.

The practitioner could create an agreement with the class, acknowledging their rules, rights and responsibilities. Pupils participate in an age-related discussion to develop shared rights and responsibilities and the results for their intolerable behaviour. This provides children with the opportunity to voice their thoughts and opinions and develop their knowledge and understanding of what their rights and responsibilities are, acknowledging that when a rule is broken it also means the right has been broken. Consequences of poor behaviour or broken rights could be a child missing their play time to complete a piece of work that they missed as a result of their behaviour. 
Despite there being ‘shared rules’ there are also rules that are inflexible across all year groups throughout the schools, including bullying and health and safety

The classroom behaviour agreement is document available for practitioners, children and their parents/carers to a shared knowledge and understanding about acceptable behaviour and the learning environment.  
 

Rogers (2015) Reminders: hands up a verbal or non-verbal reminder where the teacher does the action and acknowledges those who are complying with a head nod. Rogers (2015) state that Teacher need to portray confidence and authority, leadership styles of practitioner need to convey humanity, respect and goodwill their body language, posture, communication and manners must appear authoritative and confidence is continuously maintained throughout management of pupils and teaching. This way students are more likely to cooperate with the teacher’s leadership.

Donaldson (2015) practitioners should receive relevant training to ensure they can provide quality practice to meet the needs of children in today’s society. Moore (2012) more emphasises the importance of the use of digital technology, signifying how knowledge and information discovered through the internet is current, as appose to the circulation of books, highlighting the benefits of the internet being quick to access, flexible and provisional. This is a key aspect of the Donaldson report (2015) which is to be effective by 2020. 

It is essential that the practitioner provides Inclusive Practice at all times. This is a vital role of the practitioner. Teachers must plan lessons that ensure every child has access to main learning at their own level, every child has learnt something from the class and each child is able to join in with activities, despite having any additional needs. Therefore, it is essential that great consideration of the diverse needs of each child is required to provide appropriate work through Group, individual and whole-class activities. In agreement Montessori (cited in; Aubrey and Riley, 2016) promotes the recognition of the diverse individuality of each individual. Reflected in contemporary practice, beginning with the interest of the child. 

What makes a good practitioner? 

Moore (2012) indicates that in order to be an effective teacher, the practitioner must acquire the following: 
· Individual personality – charismatic subject
· Inspire and enthuse pupils 
· Strong subject knowledge
· Inherent popularity 
· Important not to over-rely on personality and ensure their technique is also considered. 
· Effective communication skills
· Understand how children learn
· Classroom management 






























Teaching Styles: 

Aubrey and Riley (2016) and Rupari and Bhutts (2011) explains Bloom’s Taxono-mies theory that provides three strategies to help practitioners with the planning of assessments and lessons. 

Teachers could embrace three strategies:

1. Cognitive initial behaviour of learners -Discovering the difference between the level required by the school and the genuine ability of the child. 
2. Following step one enables the practitioner to indentify and tackle any early concerns within the start of the learning proccess, This could be by proviting feedback and initiating interventions that will motivate children.
3. Adapt resources for teaching and learning to meet the diverse interest and needs of the child – inclusive approach to learning. 

Caple and Martin (1994) argue that Honey and Mumford’s approach is confusing, though do agree that it is productive in enhancing the understanding of individuals learning styles for educators. 

Learning Styles 

A learning style can be defined as a particular way in which an individual learns. Every child has a preferred learning style. 

Honey and Mumford initiated a questionnaire that would classify an individual preferred style of learning. They proposed that majority of learners will only use one or two of the four learning styles. 

The four styles are demonstrated below:
[image: Image result for Honey and Mumford – Kite]
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Rosewell (2005) provides a description of the four learning styles:

1. activist is someone who learns best by being practical and struggles to retain new information when having to sit and listen or read, write and think independently. 

2. Reflectors learn by observing their environment and considering different possible options before developing a solid opinion. Reflectors do not learn best when they have to initiate within group tasks or when rushed by deadlines. 

3. Theorists learn by analysing and understanding the reason behind an action. These individuals are uncomfortable when tasks are unstructured. 

4. Pragmatists enjoy experimenting with new ideas and to try things out. Difficulties occur when little or no clear guidelines are available on how to complete a task. 

Reid (2005) It is important that the different learning styles of each individual are taken into consideration. Reid (2005) highlights that children with SEN often find it difficult to adapt to different environments and teaching styles. 

Learning styles should be considered in relation to the curriculum, the task and the learning environment. 
Teachers planning must include the methods and strategies to accommodate the learning style needs of each child. 
Encouraging children to be more mindful of their own learning and encourages them to reflect more effectively on the learning environment and learning styles. 

· Visual Learner
· Auditory
· Social/emotional Kinaesthetic 
· Metacognitive 

















Environmental factors that influence the child’s development

Bronfenbrenner’s Theory explored the factors which had direct impact on the child’s development. The environment and the relationship system within their environment (Aubrey and Riley, 2016). The ecological environment is made up of five structures, each having an influence on the child’s development. Every child’s experiences are different. (Aubrey and Riley, 2016) Bronfenbrenner proposed a system that explains how the environmental factors influence an individual’s development: 

1. Microsystem 
2. Mesosystem
3. Exosystem
4. Macrosystem 
5. Chronosystem

Bronfenbrenner’s theory links with albert Bandura. individuals learn from each other through modelling, observation and replication. Aubrey and Riley (2016) propose that majority of behaviour is learnt from interactions within the environment, also known as ‘reciprocal determinism’. This is where behaviour is manipulated by both personal characteristics and the social world. The behaviour of children is discussed further in the next section. 

Bronfenbrenner in the classroom is highly applicable to the classroom and promotes the significance of the school and home working together in the best interest of the child. The Mesosystem is the most equivalent when considering the classromm as it focuses on the development between the child’s immediate environment. In this case it can refer to the transition from home to school, requiring high quality communication between parents and the practitioner. Additionally, this enables the practitioner to discover what the child likes and dislikes and supports the practitioner to engage with the individual. Aubrey and Riley (2016) highlight the importance of schools to provide continuous communication with parents regarding the attainment and progress of the child’s development. This enables parents to further the child’s education within their home environment. 

Aubrey and Riley (2016) insinuate that homework has become more prominent within primary schools as it promotes children and their families to participate within diverse aspects of the curriculum and in addition to reading with the children. 

Aubrey and Riley (2016) highlight that practitioners can utilize Bronfenbrenner’s work when considering the outside influences on the child’s development, including the home environment and different cultures. This is vital in today’s practice as global society is continuously changing and evolving (Aubrey and Riley, 2016). 

Montessori promotes great emphasis that the environment has a major impact on the child’s learning and development, implying that children could take control of their own learning In a ‘prepared environment’. These could be areas of the Foundation Phase (Welsh Government, 2015) set up by adults where children can then choose freely what they want to play with. There are many theorists that agree with Montessori regarding the freedom of choice when playing. For example, Friedrich Froebel stressed the importance of play as he believes 
That children learn through first-hand experiences including; maths, art, nature and music. Froebel emphased the benefits of outdoor learning such as nature walks and the use of a garden. John Dewey’s theory was inspired by Frobel as he proposed that children learn from being practical (Pound, 2005). Dewey (cited in Pound) stressed that children should have the opportunity to develop independent thinking and experimentation based on real-life situations. A further theorist Rudolf Steiner also agrees with Frobel and Dewey, advocating that children should be provided with opportunities to develop life experiences. For example, cooking, gardening, cleaning. He insists that these skills can be learned from observing adults within day to day activities (Pound). 

 Reid (2005) highlights the importance of the design of the classroom being considered as an environmental factor on childrens learning. There are many aspects to be taken into consideration, including: 
· Wall displays
· Colour
· Space
· Sound
· Light
· Presence of other learners in the same environment
· Auditory and visual distractions 
Reid (2005) indicates that It is essential to ensure the design of the classroom takes into consideration the diverse needs of each child to ensure a learner friendly environment. Other factors to consider is the layout, location and design of desks and chairs. 
It is vital to be flexible to suit the needs and abilities of every child and be mindful that if the environment is always changing, it could result in being unsettling for some children with additional needs (Reid, 2005). 

The outdoor environment has an extreme impact on the child;s development (Trovey, 2007). Pound (2011) indicates that forest school interventions promote the child’s confidence and self-esteem as they begin to develop a feeling of independence through exploring the world around them. Waller and Davis (2014) and Trovey (2007) propose that the outdoors encourages children to have a healthier development. Stressing the importance of forest school provision being included as part of the education of children. Pound (2005) acknowledges how forest school is never prevented by weather as it promotes children learning about the different seasons and changes within the environment,  Waller and Davis (2014) note that children have the opportunity to explore the natural environment of the forest in large open space where they can learn through playing in a safe area. Pound (2005) highlights how it is Particularly beneficial to children with specific or additional needs as it provides them with the opportunity to enhance their concentration, improve their social and emotional skills, develop better control over their behaviour and builds on their independence.







Parental Involvement

Leyden (1998) After the implementation of the 1994 code of practice for children, parent’s involvement became more prevalent. Promoting the importance of practitioners developing partnership with parents/carers right from the start and maintain this relationship throughout the child’s education. 

Lucas (2006) and Whalley (2007) agree, insinuating that parents should be more involved within the school where their child attends. Whalley (2007) suggests that the school should more efficient in responding to the objectives and needs of parents, encouraging them to be confident 
of the education their child is receiving. 

Lucas (2006) indicates that practitioners could consider numerous of factors that they could use to connect and communicate with parents, including the following:
· Education jargon
· Lack of confidence
· Complex families – ‘blended’ 
· Newsletter and e-zines 
· Notice boards and display – tv screens
· Telephone contact – 1 parent a week ‘sunshine call’ 
· Homework or other diaries 
· Reports
· School websites
· Family days: organising events and fundraising
· Parent governors. 

The importance of professionals working in partnership with parents. The children act (1989) states that ‘parental responsibility’ also known as parents rights, which was previously the entitlement of parents in the children act. The duty of parenthood is to care and raise the child to be ethical and develop their emotional and physical wellbeing (DoH, 1991).
Many theorists promote the significance of practitioners working alongside parents to promote the best interest of each individual. For example Steiner (cited in Pound 2005, 2011) believed that parents should be involved within the child’s education and development Montessori also encouraged families and education to come together. 

Welsh Government (2011) children who are from deprived areas sre more likely to be prevented from achieving their best potential. The Welsh Government promote educational settings could provide various opportunities that would enable parents to develop a better understanding and knowledge on how to support the development of the child. This is funded by the Welsh Government. 
Family engagement approaches: 
· parenting programmes 
· Nurture groups for the child and their family 
· Opportunity for comminty participation. 
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