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ECAD6008 Assignment: Part 1
	Professional Experience Template 1
	Self assessment and peer assessment.

	Pedagogy Standard
	Assessment for learning

	What did you do and why?

	For self-assessing or peer assessing the pupils are in the routine of using their purple pens. At the end of the lesson an assessment template was given to each pupil. Pupils were asked how they felt about the lesson. After reflecting on the lesson pupils picked either a happy, unsure, or sad Mr. Men from the pot to stick onto the assessment page. I then asked pupils to swap books with the person sitting next to them. They had an assessment ladder to check their peers work and ticked the boxes if they had used adverbs, adjectives and similes and wrote their name to show who had assessed the work. The pupils then swapped back and self-assessed their work. Lastly the pupils used the traffic light system – green, amber or red. Next to the traffic light colour they left a comment for example: green dot – I found the work okay to do.

	What have you learned?

	The pupils have used the purple pen method to assess work before and the Mr. Men, so they understood it was an assessment/reflective process.  Pupils liked using the Mr. Men to stick into their books to show how they felt about the lesson. However, the pupils had not peer assessed before using the assessment ladders. Some pupils did get confused with which section they should be ticking with their purple pens. The traffic light system worked well, and pupils showed they understood what to do using this method.

	What next?

	Upon reflection I would get the pupils to self-assess their work first as this would complete the first section of the assessment ladder. This should eliminate the confusion some pupils had once they swapped books. Next time I would glue the assessment ladders into pupils books out of lesson time, as it took longer than I thought it would. If I was working with an older year group, I would get them to glue them in before starting the assessing.



	Professional Experience Template 2
	26th November 2021

R.E – Double Bubble Activity.

	Pedagogy Standard
	Blended learning experiences


	What did you do and why?

	R.E lesson to introduce Christianity and Islam to a year 2/3 class.  I focused on blended learning experiences, when planning this lesson, to try and make the lesson fun for the pupils. I had made and printed resources with some keys facts about both religions.  I went through these on the carpet area with the pupils. I then explained that we will be playing a matching game with the resources.  One pupil held Christianity and another held Islam. Pupils then worked together to group together in the correct categories.  After the game pupils had a double bubble activity worksheet to complete to compare and contrast Christianity and Islam. I ensured the work was differentiated, lower ability had images and words to key out and stick onto their worksheets. Middle and higher abilities had to hand write their answers, to support their learning key word resources were available in the middle of the tables.  Pupils worked together to decide where to put information on their worksheets. Feedback from the pupils or this lesson was positive, and they enjoyed the activities. This lesson also links with language, literacy and communication - conversations between all pupils and myself, group work and written work.

	What have you learned?

	This lesson engaged the pupils and got them actively involved in their own learning.  As well as encouraging group work.  The pupils seemed to enjoy this lesson due to being able to move about, using worksheets and working together. As opposed to sitting still and being quiet. I strongly feel lessons should be planned to be as fun as possible, as this will make them more interesting and memorable for pupils.  I will use general ideas from this lesson to implement into other lesson I plan, as the lesson overall went really well.

	What next?

	This lesson went really well and pupils enjoyed. The work was completed to good standards by all pupils. I will use these ideas and adapt them to other lessons to actively engage pupils in their own learning. I will research further into blended learning experiences to incorporate more ideas/resources into my lessons. 




	Professional Experience Template 3
	2nd November 2021
Topic Lesson – Five Senses: Mind Map to Describe Bonfire Night.

	Pedagogy Standard
	Real life authentic contexts


	What did you do and why?

	This lesson was focused on developing the pupils understanding and knowledge of adjectives, adverbs and similes to help them be descriptive in their writing.  To facilitate pupil understanding the five senses touch, taste, smell, sight and hear were used as examples with bonfire night as the theme.  Through using bonfire night as a theme and the five senses this facilitated the pupils understand what adverbs, adjectives and similes are by linking them to things they know.  In order to connect the pupils with the five senses I got the pupils to participate and engage with some senses by bringing in items for them to touch, smell and see.  This linked well with the real life authentic contexts in the curriculum. The pupils really seemed to enjoy this which was the hook at the start of my first lesson.  After getting the pupils to think and discuss bonfire night using the five senses I then split them into three groups, taking ability level into consideration.  In their groups they were to make a mind map around a firework display image using adjectives, adverbs and similes. The lower ability group had colourful word cards that were cut into shapes/images, with a five senses word map (linked with bonfire night) to support their writing and spelling.  The middle ability group had some word cards and a five senses word map (linked with bonfire night) to help them with ideas.  The higher ability group had the five senses word map which was linked with bonfire night.  All the pupils worked well and they were told at the end of the lesson that their mind maps would be used on Thursday to help them write a poem.

	What have you learned?

	This first experience of teaching and delivering a lesson was enjoyable and it was nice to see the pupils engaged, excited and interested.  The lesson went well and the pupils managed to work together to complete the task of the mind map.  I learnt that for the lower ability group reading, writing and spelling is challenging for them.  For future lessons I will ensure I put lines on the paper to help them write and organise their work.  Having the different types of work cards and word maps were helpful and suited the different ability levels.  Writing did take a little longer than I thought it would which is a learning curve for me as I can factor that into future lessons to suit their ability.  Upon reflection I should have asked the pupils to self assess using the traffic light system. However, I did ask the pupils at the end of the lesson if they had enjoyed the lesson, thankfully they all said yes with enthusiasm. I then used hands up and asked the pupils what the five sense are and what types of words we had been using as a way to assess what they had learnt and remembered.  This experience will help me to plan future lessons and has developed my understanding of different ability levels.

	What next?

	This experience will help me to plan future lessons and developed awareness of different ability levels.  The ability levels within the class will be considered and how they can be supported for future lessons.  Ways to self assess and peer assess work will be researched. How to help pupils link learning with real life authentic contexts in future lessons will be considered and researched, as being able to make links and connections facilitates learning.




	Professional Experience Template 4
	26th November 2021 

Topic Lesson – Enterprise: Vote and Create a Graph.

	Pedagogy Standard
	Cross-curricular themes


	What did you do and why?

	Following on from previous topic lessons on enterprise, pupils firstly vote their favourite Christmas decoration. This was put onto the white board to represent numbers and a tally chart. As a class we discussed the number of votes and which decoration had the most votes. Pupils then had to use the chrome books log into their hwb accounts and use Jit to into the class information to create a bar graph. Pupils filled out their tally template to stick into their workbooks. Pupils created their graphs on Jit inputting the information, labelling and giving their graph a title. Their graphs were printed off and stuck into their work workbooks underneath the tally templates. Pupils then wrote what we did and the results represented in the graph.  This lesson linked with cross curricula themes through developing their digital competency skills, numeracy skills and literacy skills.  As pupils had to create the graph on chrome books, type information and label the graph.  This incorporated their knowledge and understanding of numbers, counting and ordering numbers to evaluate which Christmas decoration won the vote. Pupils then had written work to explain what had been done during the lesson which developed hand writing, sentence structure, punctuation and spelling. Pupils then self assessed at the end using the traffic light system and left a comment. I did have to seek some advice and support to use hwb and Jit to create a graph, as these were new to me. This enabled me to show the pupils and support them to complete their work. I then checked and marked all pupils work, leaving them a feedback comment following the schools marking scheme.

	What have you learned?

	My experience during this lesson highlighted how different areas within the curriculum can be incorporated within one lesson. Pupil were able to use a range of skills during the lesson to complete work. The lesson went well and feedback from the pupils was positive such as 'I enjoyed/it was fun'. One pupil during feedback left a comment in their book saying 'you did a good job'. I read it out loud to the pupil when I was checking their feedback, they said 'yes, you did' and I said 'oh, do you mean my teaching was good?' They were smiling and nodding yes, saying they really enjoyed the lesson.  Having positive feedback and seeing all pupils on task and being able to complete the work during the allocated time for the lesson felt like a real achievement in my first teaching placement. Through using blended learning experiences which link with cross curricula themes seemed to help engage the pupils and keep them on task. I have learnt how to create graphs on Jit, which I did not know how to do previously.

	What next?

	I will continue to develop my teaching practice and try to incorporate cross curricula themes, blended learning experiences in future lessons. In order to make them as interesting as possible for learners to make learning enjoyable and fun. I will spend some time to look into what is available to use on hwb to be able to include more ICT work in lessons. As well as seek advice and support where I feel it is required to facilitate developing my own skills. I will also consider when I will mark pupils work when I start in my next placement in January. I was unable to attend placement for two weeks due to sickness which unfortunately meant I had less time planning, preparing, teaching and marking compared to peers on the PGCE. This also resulted in me having work to mark from the first four days I did teaching when I returned back to placement to catch up with. If I can plan and organise time for marking this will reduce the load of marking. I am currently considering to mark work on the same day if we have not going through answers during the lesson. That way I can ensure I am on top of marking pupils work, it will also be fresh in my mind what we have done during the lesson, the aims and objectives.






Critically reflect on your progress in planning, preparing, and teaching lessons that incorporate specific pedagogical principles. (This evidence should be taken from you Professional Learning Passport –PLP.) Identify one of these pedagogical principles as an area for development and justify the next steps in your development.

Within this essay a critical reflection will be discussed to explore the progress made in the first half of PTE1, to pinpoint areas which will facilitate developing teaching practice (Harford and MacRuairc, 2008).  The first part of this critical reflection was to identify evidence within the Profession Learning Passport (PLP) which exemplified assessment for learning, blended learning experiences, real life authentic contexts and cross curricular themes (Wiliam, 2011; Hockly, 2018; Atlas, 2021; Welsh Government: Hwb, 2020).  The evidence for these pedagogical principles has been taken from the PLP and put into a template (See Assignment Part 1).  This critical reflection will evaluate the planning, preparing and teaching with a focus on the pedagogical principle of: real life authentic contexts. The way in which real life authentic context impacts learning will be explored and the importance of embedding it within lessons (Envision, 2017).  Developing reflective practice during teacher training is important, as these transferable skills will be used throughout teaching careers for ongoing learning and development (Sellars, 2017).  The next steps will include researching into areas for development pinpointed in the reflective process to facilitate becoming research-active (Wyatt, 2011).  This research will develop knowledge and understanding of a range of strategies and methods used within education, to embed real life authentic contexts within lessons (Grigg, 2014).  These strategies and methods will then be trailed and tested to facilitate developing my teaching practice.
One experience from a lesson delivered in PTE1 with a year 2/3 split class will be discussed and how it linked with real life authentic contexts within the curriculum (Welsh Government: Curriculum for Wales, 2021).  Literacy, language and communication was the focus of my lesson plan, as a hook for the lesson Bonfire Night was chosen as the theme (Literacy and Numeracy Framework, 2008).  The time of year was taken into consideration when planning this lesson as it was the week of Bonfire Night (EdTechLens, 2021).  I wanted to make the lesson enjoyable and interesting for the pupils to facilitate learning, the hook for the lesson was an important factor to grab the pupil’s attention (Jones, 2021).  The introduction on the carpet area was my hook for the lesson, I brought in physical items to help the pupils link with the five senses: touch, taste, smell, see, hear.  The aim of the lesson was to build on the pupil’s prior knowledge of adjectives to describe, by teaching them about adverbs and similes; which links with Piaget, Dewey and Vygotsky’s constructivist learning (Bond, 2016). Providing the pupils with real life authentic context got them engaged and interested to learn.  Resources helped to scaffold the pupils learning by linking prior and new knowledge which links with Vygotsky’s work on the Zone of Proximal Development (Gonulal and Loewen, 2018).  A range of resources were used to support using the scaffolding strategy: scented candle wax, gloves, blanket, photos of firework display, key words, images with words, five senses word map and a mind map; all linked with Bonfire Night theme (Doyla, 2009).  Inclusive teaching practice has been a focus when planning and delivering lessons to ensure resources have been differentiated to suit ability levels, to support pupils with their learning and completing work (Lindner and Schwab, 2020).  They were able to recall and relay information learnt at the end of the lesson, as well as in the follow-on lesson two days later with discussion and questioning (Sprenger, 2018).  This reflected what information the pupils had learnt and retained through active learning, which demonstrated their understanding of adjectives, adverbs and similes (Lumpkin, Achen and Dodd, 2015).  Through embedding real life authentic contexts within this lesson, it facilitated the lesson to be interesting and engaging for pupils.  Reflecting on the lesson the work completed was at good standards and the feedback from pupils was positive with many saying they enjoyed and had fun; helping to pinpoint where good practice has been used and areas for development (Crichton and Valdera Gil, 2015).  I want to develop my knowledge further to embed real life authentic contexts within other subject areas.  Upon reflection this experience demonstrates the impact proving real life authentic contexts has on teaching and learning. 
	When real life authentic contexts are embedded within education following the Curriculum for Wales (2008) and the New Curriculum for Wales (2022), the teacher plans their lessons to include and incorporate things from real life that their pupils can connect with.  This can be done by using a range of resources, such as: pictures, logos, text, music, physical items to make the learning environment exciting; providing opportunities to pupils (Estyn, 2018).  Real life authentic contexts embedded within lessons can facilitate engagement and motivation to learn, as it provides pupils with context they can connect with.  This can illustrate to the pupils how they can use this knowledge and understanding in real life, which provides the pupils with the purpose behind the learning (Estyn, 2018).  When pupils understand how they can use their learning and transferable skills it can facilitate focus and the willingness to learn, through providing the pupils with purposeful learning (Tirri, Moran and Menon Mariano, 2016).  Without demonstrating how pupils can use the knowledge and skills being taught, this can reduce motivation and engagement to learn as there is no relevance or meaningful connection (Priniski, Hecht and Harackiewicz, 2018).  Therefore, embedding real life authentic contexts within lessons can facilitate improving engagement and motivation to learn, which in turn can increase attainment levels.
	To incorporate real life authentic contexts within the classroom a range of activities can be implemented to facilitate learning.  This can be done through group work or individual work with activities which encourage experiential learning to boost pupils confidence and increase participation (Estyn, 2019).  Dewey’s theory on experiential learning is when a person is has the opportunity to be fully engaged in learning and investigation, where they interact with their surroundings and others in the process; his work reflects that these are important factors which facilitate children to learn (Beard, 2018).  Experiential learning and learning through play are both factors which are implemented within primary education in Wales in the current Curriculum for Wales (2008) and the New Curriculum for Wales (2022).  One way this could be demonstrated within a lesson could be to incorporate games within the learning activities, which can help to increase motivation to learn (Groff, McCall, Darvasi and Gilbert, 2016).  This would put emphasis on fun active learning, this way the pupils would still be learning but without necessarily realising that they are.  
Linking real life authentic contexts, experiential learning, learning through play and games can make learning interesting for the pupils, which in turn can make the lesson more memorable (Licorish, George, Owen, and Daniel, 2017).  These are important factors that facilitate learning as for knowledge and skills to be considered learnt, the person must be able to recall information and demonstrate the skills they have acquired.  For a person to be able to recall information and demonstrate acquired skills this information is stored in their long term memory (Gross, 2010).  One way a teacher could facilitate this would be to use the chunking method to deliver new information to the pupils, where information is broken down into ‘chunks’ where the working memory can make connections to the long term memory (Thalmann, Souza and Oberauer, 2019).  Through using the chunking method it provides the pupils with time to process and understand the information.  Ensuring lessons are interesting and enable pupils to make links with previously learnt knowledge, this will facilitate new information to be processed and stored in their long term memory (Thalmann, Souza and Oberauer, 2019).  
Using real life authentic contexts within lessons can support the learning process, therefore it is important to incorporate different teaching and learning methods to make lessons memorable (Estyn, 2020).  One example of how this could be done is through linking with cross curricula themes such as digital competency, lessons could include online research, completing and presenting work online with a theme linking to real life contexts (New Curriculum for Wales, 2022).  Taking pupils on educational trips, bringing visitors into the schools and physical resources can be used to incorporate experiential learning to explore real world contexts (Estyn, 2016).  Moving away from writing in workbooks for some lessons can keep the classroom routine fresh and less predictable for pupils, while embedding real life authentic contexts providing pupils’ with information and skills they see purposeful.  Using these aspects can support sustaining the pupil’s motivation to learn over the academic year and build positive attitudes towards learning (Department of Education, 2020).
	Getting to know the pupils and what they enjoy can impact teaching and learning when trying to incorporate real life authentic contexts (Meador, 2019).  A teacher developing rapport with pupils and parents will provide understanding of cultures, socio economic status, support at home and provide a sense of the community (Berry, 2019).  These factors can provide starting points to incorporate real life authentic contexts within lessons that the pupils will be able to make connections with and understanding.  Then the pupil’s knowledge and understanding can be broadened to consider global factors and issues, as well as develop skills to process aspects from different perspectives (Estyn, 2020). However, Estyn (2021) reported that more needs to be done in Welsh schools to provide learners with the opportunity to develop wider knowledge and understanding of the world (ITV News, 2021).  Building positive relationships between pupils and the teacher are the foundations to an inclusive classroom which can facilitate pupils to treat everyone equally, building awareness and understanding of differences; to create a safe classroom environment (Bucholz Ed and Sheffler, 2009). An inclusive classroom includes all pupils within it, regardless of their ability level, race, gender, physical or learning disabilities, socio economic status so they have equal opportunities and access to education (Welsh Government: Inclusion and Pupil Support, 2016).  Using real life authentic contexts within the classroom in group work can develop the pupil’s collaboration and communication skills, which supports developing the pupil’s problem solving skills (Sword, 2020).  These are transferable skills which pupil’s will use throughout their lives, not only during their time in education (The Importance of Children Developing Good Communication Skills, 2021).  Which is where the importance of real life authentic contexts within the curriculum is highlighted, as it is embedded within the curriculum to facilitate developing pupils skills for lifelong learning (Parker, 2021).
	However, the other factor that must be considered to implement real life authentic contexts within education is time. The length of a school day and class sizes can make it challenging for teachers to be able to get to know their pupils and their interests (McCarthy, 2016).  The school day is very structured and limited by time constraints, to ensure a certain number of lessons are covered each day (The School Year and Session Times, 2018).  Some schools in Wales will be trailing longer school days to make up for lost learning due to Covid-19, which could potentially be implemented long term (Welsh Government: Changes to the School Day to be Trailed in Wales, 2021).  The teacher would have to get to know the pupils throughout play time and lessons using questioning about interests where possible to facilitate their real life authentic contexts planning.  It takes time to plan, prepare, organise and set up the classroom for teaching and learning activities which can be a limitation and a challenge for teachers (Merritt, 2016).
To implement real life authentic contexts within lessons the time to prepare resources and set up the classroom ready, is important for lessons to be effective.  The two skills teachers can develop to facilitate reducing the impacts of limited time are organisation and time management skills (Grigg, 2014).  As developing high standards of organisation skills can facilitate teaching and learning, through ensuring everything required for the lesson is prepared and readily available (Kyriacou, 2019).  Excellent organisation skills alongside good time management skills can develop teaching practice to facilitate delivering good lessons for effective teaching (Kyriacou, 2019).  Therefore, it is important for teachers to develop exceptional time management and organisation skills, in order to reduce the impacts of limited time.  Effective teaching practice with exceptional time management and organisation skills can manage the class and deliver lessons smoothly from start to finish, enabling pupils to reach their potential (Sieberer-Nagler, 2016; Cowley, 2001).  These skills can facilitate a teacher to prepare and set up resources required to embed real life authentic contexts within their lessons.
The other factor that must be taken into consideration for real life authentic contexts and experiential learning to be embedded within lessons to make lessons memorable to support learning is access to resources.  Access to resources could be a limitation depending on the cost, as this could result in the resources being unaffordable within the financial budget available to the school (National Assembly Wales, 2019). A lack of resources can impede teaching and learning, which in turn can stop pupils reaching their potential (Maffea, 2020).  Education is faced with budgeting each academic year, as well as considering what must be prioritised as the budgets can change yearly (Stats Wales, 2021).  If there was more flexibility available to fund resources, this would reduce issues linked with access to resources.
	Upon reflecting on the aspects which have been discussed within this essay, the next steps to develop my own teaching practice have been acknowledged and taken on board as personal targets (Sellars, 2017).  These areas will be focused on throughout the second half of PTE1 to develop my teaching practice to embed real life authentic contexts across subject areas, as well as cross curricula responsibilities (Estyn, 2018; Welsh Government: Hwb, 2020).  The first aspect I will start to develop is to consider ways to embed authentic contexts within literacy and numeracy to make lessons interesting and as fun as possible for the pupils; with real life elements they can make connections with (Estyn, 2018; New Curriculum for Wales, 2022).  I aim to develop these aspects by incorporating different activities within my lesson plans to encourage working together as a class, group work and individual work (Estyn, 2020; Jones, 2021).  
Secondly, I will explore ways to embed scaffolding learning and experiential learning alongside real life authentic contexts within lesson activities, to provide the pupils with the opportunity to problem solve and collaborate (Beard, 2018; Gonulal and Loewen, 2018).  Lastly, I will keep developing my time management and organisation skills throughout the second half of PTE1 (Sieberer-Nagler, 2016; Kyriacou, 2019).  As I feel these are two important factors which will facilitate managing the learning environment to make the most of the time available within the school day, to help pupils reach their potential (Grigg, 2014).  Developing my organisation skills further will enable me to plan and prepare engaging lessons with real life authentic contexts embedded within different subject areas (Envision, 2017).  As well as improve lesson delivery by having everything ready and easily accessible, this will help lessons to run smoothly (Kyriacou, 2019).  
These aspects will also develop my confidence to teach through feeling prepared and being able to manage time effectively (Grigg, 2014).  Being prepared and organised for lessons can in turn help to manage behaviour, through being confident and calm while providing clear instructions (Sieberer-Nagler, 2016).  The relationship between pupils and the teacher must have clear expectations, including behaviour and what will happen if they misbehave (Cowley, 2001).  It is important for teachers to follow through on actions with behaviour management, this will demonstrate to the pupils that you mean what you say.  Otherwise, this can lead to a chaotic classroom which will impede teaching and learning (Cowley, 2001).  Being able to manage the learning environment and behaviour are key aspects to develop rapport with pupils, build positive attitudes towards learning, to have a calm learning environment (Bucholz Ed and Sheffler, 2009).  With developing these aspects over time this will improve and develop my teaching practice to implement real life authentic contexts.  The organisation, time management and behaviour management are important factors which will improve my overall teaching practice to implement real life authentic contexts; as well as other subject areas, planning and preparing with current Curriculum for Wales (2008) and the New Curriculum for Wales (2022) when it is implemented across all schools.     
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