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Introduction
[bookmark: _Int_ugCkFEKG][bookmark: _Int_gqwNRw8Z] Incidents occur on a daily basis in schools, they can be major or minor (Tripp, 2012). It is when you take the incident and begin to look at it in a wider context that you begin to make it critical (Tripp, 2012). According to Tripp (2012) a critical incident can be an event or situation which marks a significant turning point or change for someone. Incidents that teachers deal with in everyday teaching become critical through reflection and analysis (Tripp, 2012). An incident becomes critical as a result of reflecting about it, thinking critically about it and then applying an analysis framework to it (McAteer et al., 2010). It informs future practice and appropriate action in similar future situations (Cartwright, 2023).  Bera (2014) supports the need for reflective practice and suggests that reflection is one of the most important parts of learning in teaching.  The significance of reflective practice can be seen within the New Curriculum for Wales, as it has been based on the pedagogical principles (Donaldson, 2016). The principle: ‘employing a blend of approaches including those that promote problem-solving, creative and critical thinking’ suggests it is an important quality to have if you want to progress and succeed (Welsh gov, 2023).  Although this is not a new concept, Dewey (1933, p. 10) introduced the requirement for reflective inquiry in teaching and believed it should be an “active, persistent, and careful consideration of any belief or supposed form of knowledge in the light of the grounds that support it”.
 The aim for this essay is to specifically analyse the reasoning behind the teacher choosing a particular learner to hand out the whiteboards in class. It will explore potential themes of behaviour management and prevention of behaviour in the classroom. Focusing on the responsibility given to the learner and reflecting on why this may have been. When considering the learning theories, the behaviourist school of thought suggests that giving the learner responsibility will mean they will receive positive feedback, suggesting that good behaviour is a result of the responsibility that was given to the learner (Skinner, 1953). The cognitive development theory argues that if you assign responsibilities appropriate to the learners age and cognitive stage, it encourages them to present good behaviour (Piaget, 1955). It can be argued that the teacher noticed the body language of the learner (Todras, 2008). Therefore, when the learner put their hand up to volunteer, it provided an opportunity for the teacher to engage them and therefore preventing any behaviours from arising (Todras, 2008). 
Overview of literature
 Upon researching behaviour management in the classroom; Smith, Fisher and Frey (2015) argue that we tend to find ourselves in the crises before we try to resolve it. They propound the idea that if we anticipate a crisis, the impact of it can be reduced, which in turn will accelerate our responsiveness to the students (Smith et al., 2015). This supports the argument that the teacher noticed the body language of the student as they entered the classroom and therefore acted accordingly (Todras, 2008). Involving the learner in the preparation of a task by allowing him to give out the whiteboards and pens indicates that she anticipated negative behaviour, and she was proactive in her response to it. This meant that she was able to distract the learner and prevent the behaviour from arising (ELKC, 2023). 
[bookmark: _Int_4lGnsdH5] This theory is further supported by Hagan- Burke et al. (2001) and Gottfredson (2001), as they believe that classrooms should be managed using active supervision. This requires focused attention and intentional observation (ELKC, 2023). In doing so, the teacher is able to assess the needs of the learner and intervene as needed (ELKC, 2023). Hagan-Burke et al. (2001) and Gottfredson (2001) later suggest that giving the learners time to work together the more responsibility they are likely to take for their work, therefore making their learning greater. It can be argued that giving the learner the chance to hand out the whiteboards along with other learners has encouraged the learner to take responsibility for their work thereafter. 
 Additionally, Cassetta and Sawyer (2013) proposed that classroom management is about being about building relationships with students and teaching social skills along with academic skills (Smith et al., 2015). Supporting the theory that the teacher was using the whiteboards as a distraction, as the teacher would have known the importance of building relationships in the classroom to maintain a sense of structure (Smith et al., 2015). This can be further supported by Donaldson (2016) as he pushes the importance of trust and mutual respect in the developmental process of a child. In trusting the learner with the responsibility to complete a task that was designed to distract him from any unnecessary behaviours, the teacher has been able to show mutual respect for the learner (Miller, 2021). Therefore, preventing the negative behaviour that may have arisen later in the lesson. This can be further supported by the four purposes of the New Curriculum for Wales, as one of the statements of ‘supporting the learner to become’ include: healthy and confident individuals (Welsh Gov, 2023). When broken down the meaning behind this is partially about the learner's ability to form ‘positive relationships based upon trust and mutual respect’ (Welsh Gov, 2023). Thus, adding to the argument that positive relationships are based on trust and by having mutual trust the learner is more likely to display positive behaviours in the classroom (Welsh Gov, 2023).
 According to Monash University (2023) PBS has been proven to be highly effective in preventing and addressing challenging behaviours in the classroom. It has proven to reduce stress, clears up the time needed for teaching and improves overall student behaviours, creating better classroom cultures according to Monash University (Subbon, 2023). PBS is unique to the individual as some may never progress to the top, while others might, this could be due to additional learning needs or disabilities the child may have (Simonsen and Freeman, 2011). Figure one below shows a three tired approach to PBS. It suggests that if you put the general support in place during level one, you may be able to prevent progression up the tiers from occurring (SWPBS, 2020).

[image: ] Figure 1: three tiered levels of support
[image: ]Figure 2: five steps of implementing PBS model

 Figure 2 is a diagram that suggests there are five steps to be followed when implementing PBS. To gain positive behaviour the teacher must set out clear expectations for the learner, while modelling the positive behaviour being expected of the learner (Simonsen and Freeman, 2011). The teacher must then be consistent in their expectations of the learner throughout, while giving positive acknowledgment of the learners attempt toward targeted behaviour (Lemov, 2011). Lastly, the teacher must evaluate the merit of each strategy regularly to ensure it is working the way that it should be (Subbon et al. 2023).  This brings us back to the importance of reflective practice as a professional teacher. Tripp (2012) stated that teachers should “produce expert interpretations upon which to base and justify their professional judgements”, which can be done in this process of implementing PBS. The Great Teaching Toolkit is another source of information which supports this argument, as it states that “preventing, anticipating and responding to potentially disruptive incidents; reinforcing positive student behaviour; signalling awareness of what is going on in the classroom and responding appropriately” is key to maximising the opportunity to learn (Scott, 2022). Indicating the importance of preventing behaviours in the classroom and keeping control of the learning environment.
 In contrast to the above ideas, Lemov (2011, p. 123) states that “An impressive degree of distraction can be created by enterprising students out of their seats at the wrong time or at their own discretion.” It is important to note that this is taken out of context, as he discusses the requests that students make during a lesson that can set them off task. However, when you put it into this classroom context, it does transfer its meaning. It can be seen just after the learner has handed out the whiteboards, that he delays in sitting back down afterwards. In this situation, the teacher asked the learners to give out the whiteboards, giving them permission to get up out of their seat to help her with her lesson. Depending on the reason behind getting up out of their chair, given the situation it may be beneficial for them to do so. In this scenario the purpose is to distract the learner from any intentions of being mischievous or tendency to be distractive. Therefore, while this goes against what the teacher actions, it was proven to be purposeful to this learner to do so. Although, it may have been more beneficial for the teacher to give the learner clearer instructions for them to be aware of what was expected of them (Lemov, 2011). This might have avoided the delay in sitting down, as he would have known to do so straight away. 
Explanation of case study
 The incident chosen to focus on can be seen in the Immersive Room Video. To put the case study into context, the incident took place within a maths lesson in a Welsh medium school. It was a mixed gendered class, and their ages ranged from eleven to thirteen. The class appeared to be of lower ability students, who did not require additional support, such as a Teaching Assistant. When observing, it is apparent that the learners are hyperactive and distracted by the video taking place. The time of day this lesson took place is unknown, or whether it took place after a break or a PE lesson (Krech et al., 2010). It is still important to take this into consideration, as it would have impacted the behaviour of the whole class and elevated the mood of the learners. The classroom is bright in colour, which arguably may have had a bearing on their behaviour, vibrant colour could be a contributing factor to the energy of the students, although there is no evidence to suggest this is true in this situation (Baron et al. 1992). The room is divided into two rows of desks, allowing the teacher to walk down the middle. This may correlate the desire to want to prevent behaviours from occurring and having complete awareness of what is always going on in the classroom (Scott, 2022). The incident took place at the beginning of the video, after the teacher had welcomed the learners in, she asked if someone could give out the whiteboards. There were three learners who put their hands up, two of which were chosen to give them out. The leaner on the left side of the classroom was the only one in that row to put his hand up.
 It is important to note that the initial body language of the learner suggested that he did not want to be there and posing a chance of displaying negative or disruptive behaviours (Todras, 2008). Additionally, after the whiteboards were given out, it can be observed that the learner in question took their time before sitting back down, adding to the assumption that he may have been looking to be disruptive. He was slightly delayed in sitting back down after handing the whiteboards out, suggesting that he was looking for something to do (Todras, 2008). The reason for doing this could have been to be disruptive or to continue his responsibility to the class, for the purpose of this essay it can be assumed that he was planning to be disruptive. The continuation of his body language throughout indicates to the observer that his thoughts and feelings did not change through the lesson. However, when continuing to watch the video it becomes apparent that the learner is enthusiastic in their engagement of the task given to them by the teacher. The teacher asked them to write the answer to a question on their whiteboards and the learner in question was the first to show their answer on the whiteboard and appeared to be engaged throughout this task. It can be argued that this is a direct consequence of being given the responsibility of handing out the whiteboards (Hagan et al., (2001) and Gottfredson, 2001). In completing the task, the learner fulfilled his responsibility which in turn encouraged him to participate appropriately during the task set out. As the learner’s usual level of participation is unknown, it can be assumed from what was observed that this was the reason behind his actions as the class proceeded.
Teaching and Learning methods
 Lemov (2011) suggested that it is important to set clear and consistent expectations and rules for the learner from the moment they enter the classroom and to maintain these expectations. In doing so, the learner is aware of the behaviour that is expected of them, providing structure and organisation to the lesson. It teaches them accountability for their actions, which is linked to the four purposes of the New Curriculum for Wales. Under the “ethical and informed citizens” section of the four purposes it states: “understand and consider the impact of their actions when making choices and acting” (Welsh Gov, 2023). On the other hand, it is important to be mindful of the limitations to this, students may not be able to flourish in an environment that is overly rule-bound and authoritarian (Lemov,2011). This can lead to a lack of trust and respect, therefore causing a negative relationship between the teacher and learner (Smith et al., 2015). As stated previously, mutual respect is vital to being able to manage a classroom (Donaldson, 2016). This is a valid method of teaching and learning that can be used in a situation such as the critical incident explained. It means the learner would be able to complete a task of any kind knowing what is expected of them behaviour wise. In this incident, it would have meant that instead of delaying sitting back down, the learner might have known that he was expected to sit straight back in his seat and to be ready for the task that was coming.
[bookmark: _Int_UolPxgwq] Another method of teaching and learning is positive behaviour reinforcement, which is the implementation of praise and rewards for good behaviour and encourages it (Conroy et al., 2009). This is of a behaviourist school of thought as Watson (2013) stated: “Behaviourism is a worldview that assumes a learner is essentially passive, responding to environmental stimuli. The learner starts off as a clean slate and behaviour is shaped through positive reinforcement or negative reinforcement”. When thinking about the critical incident, it could have provided motivation for the learner to continue to display positive behaviour, while strengthening the teacher and learner relationship, which is important to the classroom environment (Donaldson, 2016). The issue with this method is that it can cause the learner to have a diminished view of what good behaviour and bad behaviour looks like, as they may only associate the good behaviour with receiving a reward (Watson, 2013). Mayer (2004) argued: “The problem with a behaviourist approach is that it initiates learning based on external consequences rather than internal desire to learn them”. This is an important method of teaching and learning to adopt, as learners need praise and encouragement to progress (Watson, 2013). However, it is important to do this with all learners, not to show favouritism towards any particular learner or group of learners (Butterman, 2007).  
[bookmark: _Int_4mJByFpP] Early intervention is an effective teaching and learning method, as it means the teacher is able to address behaviour issues early on and implement interventions and support systems to help those who are struggling (Lavigna and Willis, 2012). This can be used on a smaller scale such as the critical incident described. In this scenario, the teacher would have been able to anticipate possible behaviour challenges from the learner and was able to use giving out the whiteboards as a tool of intervention for the learner to distract him in that moment. This then shaped the rest of the lesson and improved his ability to learn. This is linked to the idea of active supervision of the learner and thinking ahead to prevent what could be (Hagan et al., 2001 and Gottfredson, 2001). The problem with this is that it may cause the learner to feel isolated in a classroom situation (Lavigna and Willis, 2012). The learner may show resistance to doing what the teacher asks of them (Simonsen and Freeman, 2011). In the critical incident this was not the case, as the learner willingly volunteered to hand the whiteboards out. 
 Last to be discussed is Professional Development, it is crucial to the role of a teacher as a teaching and learning method (BERA, 2018). Reflective practice is an important part of professional development and allows the teacher to stay informed of research and best practice for behaviour management (Tripp, 2012). Additionally, this allows the teacher to be better educated on the needs of the learners, enabling them to tailor behaviour management accordingly (Simonsen and Freeman, 2012). The downfall to this is that teachers have the tendency to adopt methods that have worked for them and stick to them, not allowing them to try different methods and change according to their learners (Weinstein, Sumeracki and Caviglioli, 2018). In the critical incident it is evident that the teacher knew the needs of the learner and was able to act upon it in a way that was suitable for them. 
Discussion
 Research for this assignment has led to the opinion that good pedagogy encourages learners to recognise the importance of sustained effort in meeting expectations that are high but achievable for them (Welsh Gov, 2023). This is an important feature of positive behaviour management and requires knowing the learner and setting the bar to a level tailored to them (Subban et al., 2023). In addition to this, professional practitioners should form positive and respectful relationships with learners and support good relationships between peers (Welsh Gov, 2023). This is an important part of classroom management as argued by Cassetta and Sawyer (2013). To support the positive relationships in the classroom the teacher might use positive reinforcements and praise to manage the behaviour of learners (Watson, 2013).
 It is a vital part of pedagogical practice to continue to develop professionally as a teacher (BERA,2018). As mentioned previously, the best way a teacher can support their learners is to be able to think critically and analyse classroom experiences and tailor their teaching practices to the needs of the learners in front of them (Dewey, 1933). The pedagogical principles state that teachers must be able to employ “a blend of approaches” as well as direct teaching (Welsh Gov, 2023). To do this, teachers must continue learning and researching to better their practice, this is important to consider when going forward with professional development (BERA, 2018).
 Another important practice to consider is PBS, as mentioned previously with the support of figure one and two. Positive Behavioural Support has been proven to reduce stress in the classroom and creates a positive learning environment (Conroy et al., 2009). It is the idea that positive support is aimed at all learners generally and becomes tailored to those who display negative behaviours (Simonsen and Freeman, 2011). This is further supported by the pedagogical principle “supports social and emotional development and positive relationships” (Welsh Gov, 2023).  The two go hand in hand, PBS will result in the fulfilment of this principle. This can be linked to the four purposes of the New Curriculum for Wales. By implementing PBS and reducing stress in the classroom it can have a positive impact on their wellbeing and therefore impact their behaviour positively (Welsh Gov, 2021). Therefore, this is a practice that should be kept in the forefront of teaching methods. 
Conclusion and recommendations
 The use of reflective practice is important in teaching to be able to critically analyse incidents that take place within a school day (Tripp, 2012). This allows the teacher to develop professionally and improve their practice (Donaldson, 2016). This should form the basis of all teachers' practices, regardless of what methods of teaching and learning they choose to adopt (BERA. 2018). 
 The practice of positive reinforcements and praise is beneficial to the learner and might have been impactful to the context of the scenario discussed (Watson,2013). It may have given the learner more of an incentive to continue to behave in a correct and positive manor (Conroy et al., 2009). Additionally, the use of PBS and early intervention is a crucial part of managing behaviour in the classroom as well as being aware of what is always going on in the classroom (Scott, 2022). In the context of the critical incident, it allowed the teacher to put a minor intervention in place, that provided a means of distraction for the learner. As a result, the learner did not display behaviours they otherwise might have without the intervention being in place (Lavigna and Willis, 2012). 
 Setting out clear expectations for the learner is another important part of the teaching practice (Lemov, 2011). In the critical incident this might have been useful to the learner, in preventing him from delaying when sitting down after handing out the whiteboards. It is important for the learner to always have direction to minimise the chance of behaviours occurring and ensuring the mutual respect of both the teacher and learner (Donalson, 2016). To conclude, after thorough research it has become clear that these teaching and learning methods, while used together and appropriately, can create a solid foundation for managing behaviour in a classroom environment. 
Recommendations
 These are all methods that I believe are important to use in teaching going forward, ensuring they are used correctly. Being aware of the limitations of each method is important to the implementation of the method. I personally feel that PBS is an important part of teaching, to ensure a positive classroom environment. Together with providing clear expectations and instructions provides the learner with the chance to display correct behaviour and know what is expected of them and provides a way of them being held accountable for their actions. Additionally, the use of positive reinforcements to a degree can be a suitable PBS strategy, however you must be careful to ensure the learner is still aware of what positive and negative behaviour looks like to avoid it becoming an empty reward system that has lost its meaning. Lastly, anticipating incidents and judging the environment (i.e. Noise levels, energy of learners, etc) can be an effective way of preventing behaviours and managing the classroom. As stated above, they are methods that should be considered alongside each other to provide the best teaching practices.
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