ECAD6008 Assignment: Part 1





	Professional Experience Template 1
	

	Pedagogy Standard
	Assessment for Learning

	What did you do and why?
	Assessment is something that I use throughout my teaching practice and this part is evident in my planning for lessons.  I give myself lots of opportunity to use assessment both prior to, during and at the end of lessons to learn where the children are at the beginning of the lesson and whether they have achieved the lesson objective using the success criteria provided.
Assessment: Within a lot of my lessons I use different techniques to assess the level of the children to understand where they are in their learning journey.  Assessment for Learning (AfL) is a key concept of this and I used techniques from Rosenshine (2019) and Sherrington and Caviglioli (2020) to enhance my practice and use of AfL in the classroom.  When it came to lessons I ensured that lesson objectives were always present at the beginning of the lesson so the children understood what they were achieving during the lesson.  This included success criteria that could be used to help them achieve the objective.  The children could then use this to RAG rate their achievements during the lesson.  A copy of a skill slip is used as evidence of this.  I also used different methods of questioning in the classroom form using open questions to the class and using lollipop sticks to ensure that all children were engaged in the question process. I also used a confidence level on a post it note to learn where the children believed they were in their Welsh learning.  This allowed me to understand and develop their learning further.  This is mentioned in my final report and is used as evidence of this fact.

Learners Leading Learning:  The post it note strategy is a very good example of the learners leading the learning.  I used this as one of my weekly reflections and wished to know where the children believed their learning of the Welsh weather was.  I used the AfL strategy of post it notes and asked the children to grade themselves on whether they believed they knew how to ask about the weather in Welsh.  They would grade themselves from 1-5, with 1 being not very good and 5 being they could use the phrases easily.  This was done anonymously from other children but with names on so that I could understand where the children believed they were.  All children in the class participated and answered truthfully in my opinion.  This was a really good way of getting the children to assist in leading the learning by my understanding where they believed they were I could guide the lessons for the remainder of the week.  My feedback from this is in the Weekly reflection which is added as evidence.


	What have you learned?
	Using the different techniques has given me more confidence that the children are involved in the learning and are actively seeking to know whether they are learning.  Firstly questioning is something I feel is a strength and that I use to the benefit of the children.  I ask open questions and then use follow up questions to guide the discussion and learning in lessons. By using the lollipop sticks to choose somebody to answer my questions this makes the children all think of the answer to the questions and remain engaged in the lessons.  They are more willing to answer if I have used the lollipop sticks than if I were to ask for volunteers.  The lollipop sticks were a big success and the children would often ask me to use them during lessons if I asked a question.  It also ensured that I was not picking the same children to answer all the questions and gave all children the opportunity to answer. 
By adding lesson objectives in at the beginning and end the lesson I am also involving the children in the learning process.  I understand more now that if the children know the lesson objective, they will be more likely to achieve it and also to use the success criteria should they be finding it difficult to achieve.  The other tools used following reading Wiliam (1998) and the books already mentioned opened up my list of tools to use with AfL.   Using the post it notes was also very interesting in that the children were very honest and placed themselves into categories without knowing that I would have placed them had I conducted the assessment myself.  I then used this knowledge to lead the learning and guide which part of Welsh would be next.  I also was able to offer extra support during further Welsh lessons for the children who had placed themselves low.


	What next?
	I will continue to use AfL in my teaching as much as possible.  The sharing of the learning objectives to the children is a basic that should be in every lesson I teach to get the children involved in the learning process.  I will also be using the lollipop sticks and other methods of asking questions and getting the children involved in the question process to keep them engaged in the lesson.  Self-assessment of the children at the end of lessons is also an important part of the success criteria.  If the children know where they are they will know what they need to work on to improve.




	Professional Experience Template 2
	

	Pedagogy Standard
	Employing a broad repertoire of teaching 
approaches

	What did you do and why?
	This experience is linked to my planning and teaching of a maths lesson teaching a year three/four class about temperature.  The lesson was planned following observing my class mentor teaching maths for the first few weeks on placement.  The teacher had a set routine during the maths lessons and she advised me to try and remain with the same process as the children understood them and it would assist with the flow in the class.  This meant using a blended way of teaching by using different methods to develop the children's understanding of the subject and ensure that the children have an opportunity to work independently through aspects of the lesson whilst being scaffolded during other parts thus giving them more opportunity to succeed.

Blended Learning Experiences:  With this information in mind, I planned and taught a four way carousel lesson for the children.  I had planned a four-way rotation of a teacher task, an LSA task, an independent task and an online learning experience.  The main theme of the lesson was temperature and the different activities focussed on this theme or the theme cementing the skills from the previous weeks maths lessons.  The teacher task was learning the basic skills of reading temperature from a thermometer.  The LSA skill was adding and subtracting over zero on a number line (this links to reading a thermometer with negative numbers).  The independent task was focussed on area of a shape which was the last skill that they had learnt, and the online task was a PowerPoint lesson that had an embedded video of me discussing the theme followed by a differentiated worksheet to complete.  The lesson plan and copy of the PowerPoint lesson are included as evidence.

Differentiation:  During this lesson I had to differentiate all aspects of the work for the children to ensure that all children would benefit and progress during the lesson.  Due to the fact his was a mixed class of year three and four children I had to ensure that I included skills from Progression step 2 and 3 from Description of Learning from the Curriculum for Wales (2020) to ensure that I was challenging all the children on all the tasks.  The descriptions of learning are also shown in the Lesson plan for this lesson.  There is also a copy of the differentiated worksheet that the children were asked to complete during the lesson.


	What have you learned?
	Blended Learning: This lesson gave me good experience at teaching using different styles which built on my knowledge of blended learning.  I had never used the PowerPoint video function previously and this gave me the chance to build my use of different technology within my teaching.  Whilst investigating blended learning I read an ESTYN (2021) report which explained the positives of using a blended approach.  It discusses that using blended learning is good however the lessons still need to be engaging for the children and relevant.  I have attempted to ensure that the lessons I have taught were to the standard where the children could understand them and could follow the themes within.  Using TEAMS also helped the children build their independence which is something I will take into my own teaching.  Having the independence to be able to log in and follow instructions to complete work will aid in the progress of the children both in DCF and the skills being taught during the lesson.  I learnt that all the children were always engaged in the online and independent tasks as long as the task was interesting and engaging for them.

Differentiation:  Differentiation is something that I found tricky at first but now I understand the need to ensure that all the work given to the children is differentiated to ensure that all children are challenged.  During this lesson I found myself asking children to move up to the next challenge as they were finding the challenge they had chosen too easy.  I will continuously look to challenge the children as much as possible to ensure that they progress.  By moving children onto more difficult tasks I could see them progressing and improving at the skill and this will lead my future lessons.


	What next?
	in the future I will look to use a variable approach and bring blended learning in wherever possible to ensure that the children have a choice of different activities including some form of online learning to ensure that they have a varied experience of learning in my classroom.  I will ensure that the resources I use are differentiated to give the correct level of challenge to the children at all times and builds on their prior knowledge allowing them to learn at their own pace with some scaffolding where required.  I will spend some time building on my own DCF skills to allow me to use more online platforms during my lessons such as: Nearpod, Wordwall, Kahoot.  All these will add a different aspect to the learning for the children in my class.






	Professional Experience Template 3
	

	Pedagogy Standard
	Real life authentic contexts 

	What did you do and why?
	During PTE 3 I was given the task of planning a group of maths lessons focussing on perimeter and area.  I began these lessons by teaching the skill to the children and then built on this knowledge by adding in some real life authentic context for the children to develop their skills.  The lesson was taught using different methods in line with the class routine.  There was a carousel of tasks that linked to the skill with the teacher task, LSA task and some independent tasks with authentic context behind them. 

Real life authentic context: The lesson focus was perimeter and area and for the teacher task I created the real life contest by asking the children to look at the prospect of a Celtic farmer who was purchasing some chickens.  I created a worksheet, attached as evidence, for the children to calculate the perimeter and area of the fields so the farmer would know how many chickens he could purchase.  I choose the idea of a Celtic farmer as this fit with our topic of ‘the Celts’ and gave an additional link to the life of the Celts.  Another part of the lesson was the LSA task where I asked the children to measure the area and perimeter of the sports Multi Use Gaming Area (MUGA) on the playground as it would need new tarmac to renew it.  This was given as a task from the school Headmaster to the children.  I chose the school playground as it was an area the children use daily and therefore; they would have a vested interest in working out the area and perimeter correctly to help the school.  This is evidenced within the PowerPoint presentation. 


	What have you learned?
	This lesson showed me that the children will engage with a lesson if you make it interesting to them and fit into their ideas of what is happening around them.  The children achieved their aim during the lesson and were excited to be linking their learning to the topic and all chuckled when they were discussing how many chickens the farmer could have.  They were making links to the topic lesson on the Celts and discussing that the Celts kept chickens.  I also learnt during this group of lessons that adding real life context hooks the child into the lesson.  On the PowerPoint slideshow (attached as evidence) I had added pictures of the school to show where they would be measuring and when the children learned that we were measuring an area of the school this got them excited and engaged with the lesson. Whilst researching ideas I found Vos (2018) who describes using real life context especially in maths motivates children to do well and perform better in lessons.  He explains that using inauthentic ideas often does not inspire children.  I clearly observed both sides of this in my previous lessons and this lesson.  

	What next?
	Previously in my practice I have used the idea of a hook or a reason to learn and this was not something that I was doing at the beginning of this PTE.  I took advice from my mentors and added this into all my lessons from that moment on and it had an impact on the children.  This is a skill that I will use in the planning for lessons in the future both for Maths and other lessons.  By adding context immediately and giving the children a link and reason to learn the skill they will be more motivated to do well in the lesson. I will also look at what the children like and enjoy and use this to guide the ideas behind what I am teaching. This will be a constant in my lessons in the future.






	Professional Experience Template 4
	

	Pedagogy Standard
	Cross-curricular themes

	What did you do and why?
	I planned a carousel lesson to teach the children about the Celts and build on previous knowledge learned in the introduction lesson.  The knowledge learned would be revised and then built on to gain a more in depth understanding of life in Celtic times in Wales.  The lesson was a four-part carousel.  Part 1: A teacher task focussing on discussion skills and oracy skills from the Literacy and Numeracy Framework (LNF).  Part 2: An LSA task which was covering and re-enforcing knowledge by drawing a typical meal the Celts would eat.  Part 3:  Was a blended task where the children would research and create a PowerPoint with Celtic facts. Part 4: This was a series of VIP tasks practicing Literacy skills and expressive arts skills.  The children would have an opportunity to conduct all tasks over the period of two days.  As this was a topic lesson I was attempting to get as many cross curricular skills in as possible to build knowledge in different ways.  The planning for this lesson is evidenced in the Lesson plan.

Cross Curricular Themes:  I choose to use different methods during this lesson as it gave the children to opportunity to develop a lot of different skills whilst learning about a subject they could enjoy and use their own input to develop their knowledge.  Firstly I choose to use the LNF for the teacher task which allowed the children to discuss and use oracy skills that were not specifically mentioned in the Language, Literacy and Communications (LLC) Area of Learning and Experience (AoLE).  The planning for this is evident in the Lesson plan which is evidenced.  The children would discuss with the teacher some of the questions on the topic and would then build on this by talking and recording themselves discussing with their friend what they had learnt.  This is a crossover between LLC and the LNF and also a Digital Communications Framework (DCF) skill of recording themselves.  There was also the link to the DCF in the blended task where the children would create a PowerPoint (PP) slideshow to show the knowledge that they had learnt already in the lesson.   The cross curricular theme was also evident in the independent tasks where the children were asked to use various skills to complete the tasks which were expressive arts and LLC focussed also evidenced.  The whole lesson was thought out to be as cross curricular as possible to allow the children to learn in different ways an build their knowledge.

Exploiting Subject Knowledge in Areas of Learning: I believe that this lesson also has a link to using the different approaches to teaching in the classroom and was an example of exploiting subject knowledge in Areas of Learning.  This lesson had a broad range of lessons all within the scope of one lesson and gave the children an opportunity to build their knowledge using different AoLE throughout.  By using expressive arts, LLC, DCF and the LNF within one lesson this gave the learners a broad range of pedagogies to learn from and embrace.  They all were deeply involved in the lessons and I chose activities that I had learnt the children would enjoy and engage with.  The children in the class enjoy hands on learning and enjoy the expressive arts side of learning.  This was the reason for the expressive arts.  They enjoy talking and using technology and so this is why I chose the oracy and recording skills and the DCF skill of creating a PP which they all engaged in.  The literacy aspects were also something that the children enjoyed and challenged themselves with during the lesson.


	What have you learned?
	I have learned that using the different aspects of the Curriculum for Wales (2020) only builds on the lesson content.  By using a topic lesson and adding different AoLE the children will have the opportunity to build on their learning and knowledge of one subject in different ways.  This will assist in the deep level learning we are striving for as part of the curriculum.  The use of the cross curricular skills also ensures that each lesson can be different for the children which will avoid them being boring and repetitive which will keep the children engaged and learning throughout.

	What next?
	I will attempt to add a cross curricular theme to as many lessons in my teaching.  Although there is a place for cross curricular in a topic lesson I will also look to examples where I can use this in a literacy and maths lesson also which will enhance my lessons and give the children a broad range of teaching and learning using all AoLE to enhance each other.























Part 2


	Targedau / Targets
	Sut rydych wedi gweithio ar hwn /
How you have worked on this
	Ceir enghraifft ar /
An example can be found on

	[bookmark: cysill]Targed/Target 1
	Include more synthesis of the literature to support key points within your discussion.


	Page 4 discussing Vygotsky’s theory.

	Targed/Target 2
	Develop a more critical stance, particularly when integrating theory and practice.
	Page 5 when evaluating my own experience and pracitce.

	Targed/Target 3
	Continue to read widely and use a wide variety of sources including Estyn and Welsh Government documents.
	Throughout using different types of information including Estyn best practice.
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Critically reflect on your progress in planning, preparing and teaching lessons that incorporate specific pedagogical principles. (This evidence should be taken from you Professional Learning Passport –PLP.) Identify up to three of these pedagogical principles as an area for development and justify the next steps in your development.









During the last 3 years and on various placements within schools in West Pembrokeshire I have found that my use of, and knowledge of blended learning was lacking behind what the schools were expecting.  I believed I understood what blended learning was.  This was to place the children onto a computer and have them conduct some online training either via an application or by a game of some sort on the screen.  I found quickly that this was in fact not what blended learning was and I understood that I would need to do more to learn and incorporate blended learning activities into my practice.  Whilst observing my class mentor in my last placement I learnt that during maths lessons there would always be, what the teacher called it, an option of a blended learning activity which was achieved online through Microsoft Teams where the children could access and complete the task independently. I again believed this to be blended learning and so began using this in my own practice.  Blended learning is defined by ESTYN (2021a) and Welsh Government (2020) is a mixture of face to face and digital activities that facilitate anytime learning. Blended learning experiences is a strand of the Pedagogy: Advancing standard within the Professional Standards for Teaching and Leadership (Welsh Government, 2017) which states that teachers must understand and use a range of imaginative teaching approaches to benefit each learner.  I used my experience on placement to attempt to build on the use of blended learning and was given opportunities by my class mentor to use a blended approach as often as possible.  This meant learning what blended learning was and incorporating it into my lessons.

To understand the idea and concepts behind blended learning we must first understand what blended learning is.  The term blended learning is discussed by Picciano and Moskal (2021) and Bonk and Graham (2006) who agree and explain that with the changing face of technology at the beginning of the millennium came the change in how teachers were teaching. Teachers in classes around the world were using the technology of the age and the emerging internet to enhance course material and teach to a wider audience.  Hockly (2018) also discusses that the term blended learning began to be used around 2007.  She does discuss that although the term ‘blended learning’ has been used in that timeframe that no real definition has actually been given. Picciano and Moskal (2021) also explain the difficulty in creating a definition of blended learning and that some people would state that blended learning is using a wide variety of media as well as direct face to face teaching.  However, Piacciano and Moskal (2021) also mention that some people believed blended learning to be merely getting away from direct face to face teaching and only doing media-based activity, as was my first belief, and they state that to define blended learning is a difficult thing and so they do not.  Hoffman (2018) also has issue with defining blended learning and has an interesting take which discusses that blended learning has evolved over time and people now see it more inclusive of technology and online learning than just using a variety to different pedagogy to teach lessons.  Wilson and Smilanich (2005) do however define blended learning as the most effective solutions applied in a coordinated manner to achieve a learning goal. Which is the way I see blended learning within the Curriculum for Wales (2020).  Using a blended method does not have to mean using online media to teach your lessons but using different methods.  Perhaps this is why the Curriculum for Wales (2020) is not specific in what blended learning means.

Within Successful Futures (Donaldson, 2015) there is no real mention of blended learning as a concept but using a blend of learning is discussed. This document led to the inception of the Curriculum for Wales (2020) where again there is limited mention of the term ‘blended learning’ however, it is stated within the pedagogical principles that a blend of approaches should be used in teaching including direct teaching which will build on children’s problem solving and creative thinking skills.  We could assume that this blend being discussed is the use of blended learning however, with it not being specific within the Curriculum for Wales (2020) blended learning could just mean using different methods to teach including hands on skills and outdoor skills as defined by Wilson and Smilanich (2005).  Looking more widely at this I found that within Welsh Government publications it is difficult to find a mention of ‘blended learning’ before 2020.  The world of teaching and the world in general did take a dramatic change in 2020 with the arrival of COVID 19 and the move of teaching away from schools.  It is at this point that blended learning, as described by Hockly (2018), is analysed more in depth and used more by teachers. ESTYN (2021b) discusses the importance of using new and different methods of blended learning during the pandemic to ensure that all learners can continue to learn.  This is backed by Welsh Government (2022) which explains that blended learning has taken a new meaning during the pandemic and that the distance learning being imposed on schools and children has led to many teachers enhancing their own knowledge and use of blended learning approaches. It is these changes in teachers perspectives that will be linked to my own use of blended learning in my practice and in my evidence for the QTS standards.

With the changing face of blended learning due to the COVID pandemic and the need for fully blended activity online with some face-to-face teaching, if available, becoming the normal for most classes then surely blended learning was a success.  Blended learning changed and brought with it the question of when we are back in school do we still need to be using blended approaches?  Welsh Government (2022) discusses that there are not a lot of studies relating to blended learning activity in schools and the impact they have prior to the pandemic and so how do we know that the implementing of blended learning post pandemic is going to have an impact on the learning of the children in the school setting?  They do mention that there have been studies in higher and further education and perhaps this evidence leads to the conclusion that blended learning could have an impact.  

In analysing my own practice in my chosen QTS standard I would use the definitions above and say that prior to my own exposure I have been using a blended approach to teaching according to Bonk and Graham (2006) in that I was planning using combined methods of instruction.  This however did not involve online learning which was brought out during the pandemic.  In a review of Whittaker and Tomlinson, Pecorari (2015) explains that there is very little evidence to show that using blended learning as a pedagogical choice has an impact on learning.  Graham (2021) discusses that there is no test to say whether a practitioner is using a blended approach or not and so I may have been using a blended approach without realising it.   

I take this thought to my own practice in the class and the use of a carousel lesson to deliver different options for the children to learn which could be classed as blended learning in line with the definitions discussed previous.  Owen and Thomas (2021) explain that a carousel option in a lesson is a pupil led activity where the children can be involved in and be leaders in their own learning.  They discuss the links to Vygotsky (1962) and his constructivist theory in which children are architects in their own learning.  Owen and Thomas (2021) and Vygotsky (1962) discuss that the child can use the carousel method to construct their own learning whilst at times using the class teacher during periods of direct teaching.  Blatchard and Russell (2019) further discuss that carousels in the classroom are good for management of the environment in that grouping children into smaller groups to move around the class and conduct work will give more control and the size of the class may have less of an impact on the learning happening.  This theory agrees with the ideas of Apple (2006) who discusses that breaking the class down into smaller groups will have an impact on the implementation of work in the classroom and thus make managing the environment easier.  In my own practice I would look to use a carousel lesson format for different reasons.  Within the class at the time there were a few tricky children who found it difficult to sit for long periods of time and therefore whole class teaching would be difficult for them.  By having a carousel lesson that was split over the lesson this would allow the children to be on task for a shorter period with a short break before moving to another task. This would link to the idea of classroom management.  When on task the children who were on an independent task would be owners of their own work in line with Vygotsky (1962) and would learn independently constructing their own learning.  

Within the carousel lesson there was a key theme of using independent skills with the children being asked to be more independent in the learning process.  Tasks were set and the children were asked to choose a challenge and complete it without input from the class teacher.  The key concept of independent learning or self-regulated learning is explained by Sukowati, Sartono and Pradewi (2020) who describe that students with learning independence will be more active in their learning.  They also discuss that children can manage their own environment to create a good learning atmosphere.  Being able to work independently is a key concept of Progression discussed in the Curriculum for Wales (2020) where children are expected to grow independence which links to one of the four purposes as they can become healthy, confident individuals. For children to become more independent we must give them opportunities to be independent in the classroom which is an idea discussed by Wilson and Murdoch (2009) who believe that to teach children to be more independent needs the teacher to have a vast repertoire of skills which will keep the children engaged within the task and allow them the opportunity to be independent.

I would describe the opportunity to be independent within my class during the experience I have chosen gives the children the opportunity to build this independence.  On the independent tasks the children can choose which task to attempt as they are given various options within the independent area.  The tasks will be differentiated to give a level of difficulty and challenge needed for the children to continue to progress as discussed previously.  Within a maths lesson I would give the children the opportunity to build on and cement skills they have learnt previous or to build on the main theme of the day’s lessons.  This independence is a key theme within the blended learning pedagogy in the classroom and this independent task has a clear link to Vygotsky (1962) as the children are constructing there own learning by choosing the task independently.

Another aspect of the blended learning in the experience I have chosen is the direct teaching from the teacher task and the LSA task within the lesson.  These are face to face lessons designed to give direct support to the children in learning a new skill in the classroom or challenging the children to move them to a more difficult level of task within the same concept.  This is conducted in a small group as part of the carousel where I will lead the children in a small segment of learning followed by an activity to enhance the learning experience. This direct teaching also gives me the opportunity to scaffold the children as discussed by Norton and Ambrosio (2008) who explain the use of Vygotsky’s Zone of Proximal Development to build the child’s knowledge.  By teaching in this way, the children can scaffold of me and each other before developing the independence required to enhance the skills being taught.  This direct teaching also fits within the pedagogy of the Curriculum for Wales (2020) which states that good teaching uses a blend of teaching including direct teaching.  Rosenshine (2009) discusses the benefits of direct teaching or direct instruction on the learner and that it can have a benefit when teaching new skills.  He expands to state that direct teaching allows for daily review, is good for presenting new material and guiding student practice.  Direct teaching is also good for giving feedback on work as this can be given immediately which has a distinct link to assessment within the Professional Standards for Teaching and Leadership (Welsh Government, 2017) which will also benefit the learner during the lessons.

The last aspect of my carousel lesson to discuss is the online independent task that is given to the children.  This took the form of a PowerPoint (PP) lesson that I had created on the theme which had an embedded video of me discussing the content of the PowerPoint so the children could then attempt a task that had been provided for them.  The task would be a differentiated task to ensure that there was challenge for all children.  For myself I had to look at my own use of online media in teaching and develop a lesson that would benefit the children.  This is a concept discussed by Jerry and Yunus (2021) who look at the prospect that teachers have to understand blended learning and accept that it is a valued part of the curriculum.  ESTYN (2021b) supports the idea that by learning more about technology that it will enhance my use of it and this will support the learners in progressing.  Santiago (2021) expands and discusses that during the pandemic that developing and building on knowledge of online platforms and tools that could be used as pedagogic choices was difficult but worthwhile to ensure that children are engaged in lessons.  This was a key concept for my realisation as I had not fully accepted online learning as part of my own pedagogy at the start of my last placement.  This experience allowed me to build my own skillset of online tools that could be used to deliver a varied pedagogy to the children which would be engaging and would add to the full idea of a blended learning experience. This online method of teaching leans towards Picciano and Moskal’s (2021) idea of blended learning as it uses technology to develop the children’s skills in a particular subject.

Looking at my practice before my last placement and then reviewing my knowledge as part of this template have brought me to some interesting conclusions.  If I had begun teaching prior to 2020 then perhaps my lessons could have been categorised as being blended in line with Curriculum for Wales (2020) guidance in that I was using a varied amount of pedagogies in class to deliver my lessons.  However having completed my placements and observed different teachers using different pedagogies and ideas of blended learning this has guided my choices in the experience template I am using as evidence.  I believe that I have expanded my knowledge of blended learning and have attempted to fully integrate a blended approach into my lessons.  We have discussed in this essay that I have used different pedagogy within the maths lesson and the children were engaged in all aspects of this lesson.  I have learnt that blended learning is not just placing children on an online platform to learn, as I first thought, but it can be categorised as a full expanse of a lesson which can include direct teaching, independent tasks and online tasks for the children attempt (Piaccano and Moskal, 2021).  As discussed my investigations have shown that there are a lot of different variations of what ‘blended learning’ means and that almost all of the academic reading leads to varied and different methods of teaching and delivery of lessons.  The main focus of this experience template was my use of blended learning and I believe that in most of the definitions used I have achieved blended learning.  I could use the idea of Hrastinski (2019) who explains that there are too many definitions of blended learning and that all of them could be blended in one way or another.  I would look to this and agree that having a blended approach could mean using different pedagogy in the classroom and this could involve having online media available as well as using direct teaching and having independent tasks.  By using all these different pedagogical choices I would be following the Curriculum for Wales (2020) guidance and providing high quality learning experience for the children in my class.
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