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Targets from my previous assignment

	Target
	How I have addressed it in this work

	
Use your professional standards and relevant literature to guide next steps. 

	
I used this to explain how this will impact my own future teaching practice.

	
Avoid over reliance on websites - try to use the recommended reading list and look for academic papers that have been peer reviewed.

	
Used sources provided by the reading list to enhance the literature used throughout the proposal.

	
Revise your referencing skills.

	
Checked I have referenced and cited sources consistently while simultaneously checking the Havard referencing guide to help me do so.





















Create a community profile for your PTE1 school. Using relevant literature, suggest ways in which the school could make use of its location and community to support pupil learning.

Every school has its own unique personality. Therefore, depending on aspects such as location, schools have different opportunities and limitations, causing them to need additional support in different areas (Ovenden-Hope and Passy, 2023). By identifying the individual school’s demographic, you can navigate solutions to enhance what the school is able to provide to their pupils, families and local community (Education Endowment Foundation, 2024). By looking at the school from an extrospective viewpoint, by understanding the cynefin of a school (The Cynefin Co., 2023), it can help set a mutual trust and reassurance between the staff and the wider community. The concept of cynefin in the Welsh curriculum was initiated by Dave Snowden in 1999 (Amran, 2024). It has helped with identifying the complexity of community and belonging by recognizing a place’s history, culture and environment (BERA, 2024a). School A is identified as being in an area of high deprivation, located in South Wales. Estyn (2023), acknowledged that the school has 29% of pupils eligible for free school meals, reinforcing the context of the school. It is noticeable that due to this, many pupils do not wear the allocated school uniform for a variety of reasons, that will be elaborated further, within this proposal. School A has been named this throughout this proposal due to confidentiality guidelines provided by BERA (2024b). Not only that, but many pupils will also wear the same clothes for multiple days in a row. Hence, this inspired and sparked curiosity for writing this proposal: how could the school help this ongoing issue? My proposal is centered around a clothing exchange to be implemented into the school. This cohesively links to School A’s vision of maintaining a positive community and providing worthwhile opportunities, promoting confidence, curiosity and resilience amongst pupils (St Thomas Community Primary School, 2023). By identifying disadvantages that occur within a location, it can help support key ideas of how to aid those drawbacks (Dyson. et al, 2014, p.20) 
According to Chris Athey (2007), the Government are focusing on supporting guardians in order to improve children’s lives across the United Kingdom, by initiating £25 million to be available for causes to aid those living in poverty. As of recent years, there has been a growing increase of education-based expenditure (Friday Oodee and Joyce Soorbari, 2023). This is in hope of reducing the attainment gap between pupil opportunities and pupil outcome relating to poverty (Friday Oodee and Joyce Soorbari, 2023). The study produced by Philip-Kpae Friday Oodee and Philip-Kpae Joyce Soorbari (2023), identified that benefits such as reading levels and self-reliance are linked to educational experiences from both teachers and guardians alike, linking to Albert Banduras Social Learning Theory (McLeod, 2025). A case study conducted by Bailey (2024), showed multiple factors as to why reinforcing school uniforms can be perceived as positive and negative. One key point noted within this case study was how school uniforms can impact pupil focus and productivity in regard to their learning. By removing the daily obstacle of finding outfits to wear, it helps pupils to focus on their academic success without the distraction of following clothing trends (Manila, 2023). Many pupils face issues with sustaining their friendships due to not owning the clothing that is considered popular, leading to bullying and low-self-esteem (Arshad. et al, 2019, pp.49–72). Some of the world's most intelligent people, including Albert Einstein and Steve Jobs, have been known to wear the same outfits due to efficiency and not wasting brain power on avoidable choices (Smith, 2012). This directly correlates with pupils, as they can have more time to focus on other things such as their studies and hygiene (Bailey, 2024).
By having a school uniform implemented across the school, it can help with the sense of cynefin (Griffiths, 2025) and belonging, especially in schools with a vast diversity (Cairns, L. et al, 2007, pp.279–290). On the other hand, it must be noted that uniform costs are high, resulting in families struggling to afford these especially within low-income households with multiple children, therefore feeling marginalised due to inequality (Bailey, 2024). Within Wales, local authorities offer grants, ranging from £28-£155 to help families with the cost of uniforms (Costello. et al, 2010). However, one could argue how can people such as sports players receive their version of uniform for free, but school children in compulsory education cannot? (Shanks and McKinney, 2022) For example professional footballers will get new kit for free each season (Graeme Le Saux, 2013), yet school children are obligated to buy and wear uniform in most schools in Wales. By having uniform available in an accessible format, it can help combat the social injustice surrounding it (Sidebottom, 2022). Cumming-Potvin (2023) found that there are some reasons as to why uniform can have the opposite effect on social injustice, however. They concluded that dress codes can normalise misogynistic views, homophobia, transphobia and racism as they can be linked to systemic power and hierarchy, therefore causing discrimination between pupils in schools (Cumming-Potvin, 2023). 
Jerome Bruner’s theory of cognitive development theory states that children build upon knowledge and understanding through the world around them, via aspects such as culture (McLeod, 2024b), similar to Piaget and Ausubel’s theories on children building upon schemas (McLeod, 2024a). Therefore, suggesting that individuality is key to allow pupils to understand each other and the world around them. By enabling children to have access to clean clothing, it can help them feel comfortable in their own skin and ready to learn (Thomson, 2015). Erik Erikson’s theory elaborates on this by stating how a persons personality continues to develop past the age of five years old, such as traits like individuality and identity (Harvard University, 2019). Havard University (2019) further explained how Erikson’s humanist theory of psychosocial development is significantly different to Freud’s original theory of developmental stages in children.
Adding to reasons as to why children should be allowed to wear non-school uniform to schools, pupils with Autism Spectrum Condition (ASC) and other neurodivergent pupils, may struggle with textures relating to the materials used to make the garments (Autism Speaks, 2024). Having a clothing exchange available at School A would help will help with this notion and furthermore a variety of the points raised above. With the exchange having multiple types of clothing available for the community, it does not limit how pupils can express themselves in a way that makes the comfortable and ready to learn, especially those with sensory issues (Autistic Girls Network, 2022). By making the exchange accessible for all, it will help with equality throughout the school and cynefin, promoting freedom of choice (Thompson, 2017, p.5). 
Poverty can have a vast impact on learners, due to the attainment gap (Robertson, McHardy and The Poverty Alliance, 2021), ranging from nutrition to adequate clothing, home-life to access to resources, all impacting the children’s learning and development (Safeguarding Network, 2023). According to Joseph Rowntree Foundation (2023), many families living with low income are reducing the number of showers they take, heating their homes less and 4 in 10 families with children are having to spend less on food too. All directly impacting a child's wellbeing. This also correlates to the statistic provided by the Barnardo's website that a quarter of children live in poverty and roughly one million live in severe poverty (Cooper and McNulty, 2024). Research conducted by The Guardian claims to have found that 72% of staff working in education, noticing an increase within hygiene poverty in their school (Hall, 2023). In October of 2022, the cost-of-living crisis had caused an alarming statistic. Across the U.K. the rate of inflation per annum was at 11.1%, a record high since 41 years ago (House of Commons, 2024). This clear indication shows the direct impact poverty is having on families.
The same research conducted by Hall (2023), showed staff concern for pupil hygiene. It was noticed that an increase in dirty uniforms and P.E. kits had occurred alongside other hygiene issues. Hall (2023) also found that between 2020 and 2023, school uniform costs had increased by 30%. This figure highlights the strain and pressure guardians have to deal with in regard to school uniforms. Furthermore, on average a child grows out of their clothes every six months (TalkingParents, 2021), adding to the financial burden of school uniforms. 
The clothes exchange project would be curated to support families while simultaneously bringing the community together, to help maintain the upkeep of the garments available for those who need them within the cynefin of the area. Moreover, providing learners with clean clothing will prepare them for the day ahead, resulting in them being ready for learning during the school day (Department for Education, 2024). Another aim is regarding how the exchange would also support the notion of reducing clothing waste and textiles ending up in landfills across the country, by educating others on the matter (West Sussex County Council, 2024).
On average, the United Kingdom produce 206,456 tonnes of fashion waste annually (Matthews, 2024). Globally, 85% of textiles end up in landfills, plus microplastics from this end up in our oceans, exploiting our wildlife and ecosystems to poison (Pryor, 2024). Furthermore, the rapid rate of clothing production also creates environmental issues such as water wastage, as a single pair of jeans uses 7,000 litres of water (Pryor, 2024). By encouraging families and pupils to engage within the clothes exchange program, it would reinforce the values the Eco Schools committee hold: inclusion, improving environments, motivating, positive attitudes and connecting globally (Eco Schools, 2014). Not only would a clothes exchange program support those living in poverty, but it would also help bring people together to promote a healthy environment, reinforcing the notion of cynefin (The Cynefin Co., 2023). People can donate unwanted clothes to the school, (whether that is old uniform, children’s clothing, adult clothing or clothing for newborns) and others can take what they need, or do a swap of items instead. By having a system like this put in place at School A, it would support the well-being of everyone participating.
However, it must be noted that many members of the community may feel shame or a stigma surrounding getting support or help (Tyler and Campbell, 2024). Research conducted by Mind (2023), with over 500 people who are living in poverty participating, found that 51% of people were interested in seeking support services including those for financial reasons and also mental health support too. That inevitably means 49% are not interested in support. One of these reasons was highlighted by the NSPCC (2024), suggesting that services can often be extremely difficult for families or individuals to gain access to, therefore many do not try to gain the support that could help them.
A way to combat the stigma in School A could be by providing the clothes exchange in the onsite public library, available to the community. It could be an unmonitored area, leading to people not being observed of what they take or donate, resulting in guilt surrounding the support. Pupils in School A’s Eco council, could be responsible to keep the area tidy and approachable, by folding and hanging up clothing donations, putting items into size order and other responsibilities, therefore giving the pupils a sense of pride and self-worth of doing something that is good for the environment (Eco Schools, 2019).
[bookmark: _Int_mC6YENzo]As proven above, measuring the impact is crucial for a project such as a clothing exchange. Especially due to 72% of schools reporting a higher number or pupils dealing with hygiene poverty, causing them to be too uncomfortable to learn and being singled out as classmates do not want to be paired with them (Lazenby, 2023). According to this article written by Lazenby (2023), pupils who wear unwashed uniforms have noted that it has directly impacted their mental wellbeing negatively, resulting in their education being impacted too. Due to the cost-of-living crisis, many guardians struggle with the upkeep of high costing bills correlating to washing and heating (House of Commons, 2024). So, measuring the impact of the clothing exchange in relation to pupils' academic outcomes would show how effective or ineffective the scheme would be. An initial questionnaire could be sent to the careers of the pupils to see the overall consensus towards the idea of a clothing exchange. If it is a successful project, it could be expanded to other aspects that families may struggle to afford, such as bedding, toys and food further down the line. Estyn (2024) found that they show parents can be eager to be included with their child's learning, moreover feeling more comfortable approaching staff with any queries they may have regarding their child or the curriculum, encouraging collaboration.
[bookmark: _Int_cVbnnIRZ]As School A is located in an area of high deprivation, the statistic provided earlier by Mind (2023), would suggest that almost half of the parents would not consider utilising support available to them. This indicates that the exchange could be ineffective within the school if implemented. According to Child Poverty Action Group (2024), poverty tends to run in families. A study conducted by Office For National Statistics (2016) found that those who come from a low income or workless household are likely to remain in that position due to lack of opportunities provided to lower income communities leading to a trend of families following similar patterns to previous generations. It must also be noted however that there could also be a potential lack of donations from the community, as School A is located in an area of high deprivation, meaning families may not be able to afford to give to the exchange (Atherton and Webb, 2024). This directly impacts the effectiveness of the project, as without donations, there is nothing for people to take. This correlates to Bronfenbrenner's ecological systems theory of how the wider community effects development, understanding and views on situations about the world we live in (Guy-Evans, 2024)
However, a positive of the exchange program is that it provides all children to have an equal start to the school day, by having clothing that fits, is clean, and is comfortable, helping decrease the attainment gap (Friday Oodee and Joyce Soorbari, 2023). Therefore, by having access to this will increase the student's self-worth in conjunction with their mental wellbeing (Thomson, 2015). The exchange not only would support this but also aid the education about the environment for pupils with firsthand experience of how they can contribute to a sustainable future. Especially as it helps people remove unwanted garments form their home in a sustainable and ecofriendly fashion: reducing the impact of clothing in landfills. Hence, by bringing this to a community centred project, it incorporates the idea of cynefin (West Sussex County Council, 2024; Matthews, 2024; Pryor, 2024). 
It must be noted that although the scheme will bring positives, there will also be negative reasons against it. If there is a lack of donations, like Atherton and Webb (2024) mentioned prior, it would make the project ineffective at combating the clothing issue that pupils in School A face. Furthermore, if there is a lack of choice within the clothing available, it would limit self-expression in the pupils, hence making them have low-self-esteem (Arshad. et al, 2019, pp.49–72). Furthermore, the stigma surrounding the nature of gaining additional support, even if it is anonymous like the exchange, is a big drawback. Especially if those who may need the support the most do not use the service (Tyler and Campbell, 2024). As the exchange would be anonymous, people could exploit the good intent of it and use it for incorrect reasons rather than to help families who are struggling (Morgan, 2025). But we must also take into consideration that we do not know every family's financial situation, so cannot prejudge their situation (McFarlane, 2021). (See Appendix 1 for the full SWOT analysis).
To conclude, School A would benefit from a clothes exchange program to help with their pupil's confidence, wellbeing and academic progress, as it will make them prepared to learn if they are in a fresh mindset for the day ahead. However, many parents and guardians may object to the idea of this scheme, due to personal beliefs, as stated by Tyler and Campbell (2024) previously. This would potentially result in the project being ineffective if not utilised to its full potential. On the other hand, those who are living in poverty and would wish to utilise its resources would benefit as it takes pressures such as financial burdens of other the carers with costs relating to clothing for their children (Bailey, 2024). Moreover, the project would have a positive impact on not only the local cynefin, but the environment as a whole too. Within my own teaching practise, I would get to know the schools unique cynefin to see if a scheme like this would be beneficial to be community. Involving the pupils, parents, guardians and local residence to engage with the scheme would help to make it possible, as the community would be supporting one another, hence creating a bond and trust between residents and the school to help those who are in need of it.
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Appendix

	
	HELPFUL
	HARMFUL

	INTERNAL
(within the school)
	Strengths

· Pupils are ready to learn by having clean clothing that fits.
· Self-worth as pupils will be actively involved in the project and also have access to the service it provides.
· Educating on the environment.


	Weaknesses

· Lack of donations.
· Limits self-expression.

	EXTERNAL 
(outside the school)
	Opportunities

· Donations help people get rid of unwanted clothes for a good cause.
· Environmental impact – less waste in landfill.
· Cynefin – sense of belonging and bringing people together.


	Threats

· Stigma around gaining support.
· Patterns of families in poverty.
· People exploit the ‘take what you need’ nature if the exchange.
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