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Introduction 
The aim of this assignment is to critically reflect on a school’s process used to develop an aspect of their school development plan (SDP). It will consider how the school identified the aspect for improvement and how it will be developed. Literature relevant to the chosen aspect will be considered to demonstrate an understanding of the SDP process and measures taken. The aspect in the school’s SDP considered by this report for critical analysis is: “To review and develop our structures and provision for wellbeing and pastoral support”.
[bookmark: _Hlk133222629]The school in question is located in South Wales and serves pupils aged 11 to 19 and has approximately 1,200 pupils enrolled, of these 196 are sixth formers (Estyn, 2016). This is an oversubscribed school with a relatively small catchment area which comprises of 4 established feeder primary schools (Gov.UK, 2016). Around 13.7% of pupils are eligible for free school meals which is below the national average of 19.9%, around 12% of pupils live in the 20% most deprived areas of Wales. The majority of pupils are of a white British background with 1.4% of pupils speak English as an additional language (MyLocalSchool, 2021). The wellbeing and pastoral support for both the students and staff is of particularly high standards and is at the heart of the school’s ethos (School X, 2022).   



Literature review 
The aim of this section is to review relevant literature to demonstrate an understanding of two individual elements. First, the school development process and second, the specific area of focus chosen by the writer. 
(Dunaway and Szad, 2012) argue that a school development plan (SDP) is the best existing practise for school improvement. This is a live document that acts as a strategic plan that uses measurable outcomes to support school improvement. When developing an SDP, there are four stages that need to be considered. These being: self-evaluation, strategic planning, action and reviewing impact (Welsh Government, 2014). The Self-evaluation stage of the SDP process allows schools to reflect on their performance using a range of data sources available to them. From this, they can identify their strengths, areas for improvement and actions required to make those improvements. These actions have been shown to correlate closely to key issues identified in school inspection reports suggesting that schools use inspection reports as a framework for developing actions for improvement (Cuckle et al., 1998). During the strategic planning stage, a success criterion will be developed as to how the actions outlined in the self-evaluation stage will be evaluated, the resources required to facilitate these actions and who is involved to implement these actions. In addition, the timescale and cost implication will also be identified for each action during this stage of the SDP process. The next stage of the SDP process is known as the ‘action’ stage, this is where the actions outlined in the self-evaluation stage are put into practise. This requires the involvement of all stakeholders of the SDP process to ensure all members have a clear understanding of their responsibility in relation to the school’s improvement agenda. This avoids confusion, duplication and improves the efficacy of the process (Caputo and Rastelli, 2014). Once the actions outlined in the SDP have been implemented in practise, they then need to be reviewed and reflected upon, this is the final stage of the process known as ‘reviewing impact’. It is important to note that although the SDP covers a 3-year timeframe, the minimum requirement for formal review is set on an annual basis, allowing schools to reflect at the end of the academic year and review the effectiveness of the SDP and determine whether it has been successful.
According to (Ryff, 2014) wellbeing can be described as a dynamic state which is enhanced when individuals fulfil their personal and social aspirations and achieve a sense of purpose in society. Current findings suggest that child wellbeing is a multidimensional phenomenon that needs to be contextualised, this includes accounting for different transitions in a child’s life (Clarke, 2020). Despite ongoing research, child wellbeing has been described as ‘difficult’ to define and therefore is increasingly challenging to measure (Pollard and Lee, 2003). Some measures and indicators originally used as predictors of wellbeing include family structure, social economic status, health, and educational achievement. However, these provide more of an emphasis on opportunity rather than the quality of life at time of assessment. (Fattore Mason and Watson E, 2007) argue that a more comprehensive form of assessment needs to be developed whereby children are engaged what constitutes as wellbeing themselves.
It must be noted that although wellbeing and mental health are separate entities, the mental health of an individual can impact the overall wellbeing of an individual as emotional health is one of the core elements that are considered to define wellbeing (Department of Health, 2014). In recent years, the overall wellbeing of the population has seen a significant decline, this is likely to be influenced by the covid-19 pandemic (Prime and Browne, 2020). According to the world health organisation (WHO), mental illness is expected to be the primary cause of disability by 2030 (WHO, 2011). Similarly, NHS England report in 2020 16% of children in school aged 5 to 16 years had a probable mental health disorder, increasing from 10.8% in 2017, with the majority of these children reporting that lockdown made their life worse (Newlove-Delgado et al., 2022). In response to this growing wellbeing crisis, the Welsh government developed a framework aimed at supporting the mental health and wellbeing of all students and staff in school using a whole school approach. This may allow the early identification and intervention of possible wellbeing difficulties that may otherwise go unnoticed (Welsh Government, 2021) and in turn, support students to achieve their full potential as poor child wellbeing has been associated with impaired cognitive development which has been linked to poor academic attainment and behaviour (Public Health England, 2014, Nesayan et al., 2019, Blair and Raver, 2016). As part of this whole school approach, relationships and sexuality education (RSE) must delivered to all students aged 11 to 16 as a compulsory aspect of the curriculum. This allows students to develop their understanding and awareness of the different dimensions that influence wellbeing, aiming to provide them with the knowledge and skills they acquire to build healthy relationships (Welsh Government, 2022). Following engagement with academic literature, it is clear why the school has made improving student wellbeing provisions a priority for this year as this is an apparent issue that needs to be addressed.  
    











Developing an action point 
The SDP of the school in question is organised into six categories, these being: aim, action, lead, resources, success criteria and evaluation (School X, 2022). The aim column lists a number of aims identified as areas for improvement or further development, these outline the overall endpoint the school is hoping to achieve. These aims correlate closely to the core values that provide the foundation for the school ethos. This is supported by research that suggests an effective SDP should support the overall school ethos (Scottish Government, 2017). Adjacent to it, is the action column, this provides a series of ‘action points’ as to how each aim is going to achieved. The SDP also indicates which member(s) of the senior leadership team are responsible for each action point, this is indicated in the lead column. Information regarding availability of resources to support the action points being met is indicated in the resource’s column. The success criteria column provides the information required to establish whether each action point has been successful, this is assessed using the methods of evaluation column where it states what method of evaluation will be used to determine whether the success criteria has been met. In terms of student wellbeing, the success criteria will be measured using pupil voice and wellbeing surveys.     
Self-evaluation is the first stage of the SDP process, this is where schools reflect on their performance using a range of different data sources available to them, allowing them to identify strengths and areas for development. This supports schools to enhance improvement, professional development and student outcomes. Estyn argue that schools that use their self-evaluation process to identify areas of improvement have been associated with improved educational experiences and student outcomes (Estyn, 2017). This suggests data sources such as student wellbeing surveys reflecting the previous academic year must have highlighted student wellbeing as an area for improvement within the school. This was identified during the self-evaluation process of this current academic year and became a key priority allowing the area to be addressed.  
This is followed by the Strategic planning stage where areas identified in the self-evaluation stage are developed into action points which are then approved by a governing body. At this stage, all stakeholders need to be involved to ensure all parties have a commitment to the school’s improvement agenda and fully understand their responsibilities moving forward (Welsh Government, 2014). At this point, all parties involved will meet to discuss an appropriate structure to best suit the chosen aspect, in this case, provisions for student wellbeing. Here, they would work collaboratively to develop the action points as well as establishing timeframes, accountability, success criteria and method(s) of evaluation. (Davies et al., 2003) argues that these timeframes should aim to be long term in nature in order to support the strategic development of the school. The action point chosen as an area of focus for this assignment was: “to respond in full to pupil voice comments on health and wellbeing (H&W) programmes”. This allows the school to address current student wellbeing issues within the school as well as raise the students’ awareness of mental illness, how to cope with mental illness and stresses of school life. To develop this action point further, the school decided to involve external partners with first-hand experience of poor wellbeing and mental health when delivering the H&W lessons. This was done with the intension of providing better engagement for the students and provide a real-life context to the topic. The end goal of this action point was to equip the students with the knowledge and skills they need to support their own wellbeing, as well as recognise the signs that may indicate poor wellbeing in others. 
The next stage is known as the action stage, this is where the action points developed in the strategic planning stage are put into practise. Davies (2004) states that one of the major challenges that schools face during this stage is aligning both individual and organisational values, culture and approach to working to the new actions being implemented (Davies, 2004).  
The final stage of the SDP process is the reviewing impact stage, this enables stakeholders to decide on the success of the actions. During this stage, the school will use data analysis to review and reflect whether the actions implemented have been successful. This can be achieved in a variety of different ways. For example, they may choose to use a research informed approach by comparing the current year’s survey results to those of the previous academic year. They may also decide to look at the school health research network (SHRN) data (this is a national survey that secondary school students complete which relates to their health and wellbeing) and compare this to other schools in the local authority, enabling them to identify the school’s overall progress in terms of student wellbeing (SHRN, 2023). If the actions are considered successful, they may be built upon or if not, they will need to be revised to meet the newly identified requirements of the school. Taken together this ongoing school development planning process supports the school in striving to achieve a continuous cycle of ongoing school improvement by using strategic planning and critical reflection.


Reflection and evaluation 
The literature reviewed in this report highlights that poor child wellbeing has an adverse impact on cognitive development and is strongly associated with poor academic attainment. Therefore, supporting the mental wellbeing of students is now seen as an integral part of school’s responsibility. HM government reports that promoting child wellbeing in school provides a supportive and nurturing environment that respects the reality of the children’s lives giving them the resources they require to reach their full potential (HM Government, 2021). This is not only considered to be beneficial for the students but also for other stakeholders involved including teachers, parents and carers as poor child wellbeing has been shown to have a strong correlation with challenging behaviour (NSPCC Learning, 2022). However, Gott (2003) argues this may raise concerns for teachers as to where their responsibilities begin and end leading to feelings of being overwhelmed (Gott, 2003). 
The decision to create an action plan to address the issue of child wellbeing by the senior leadership team of the school in question was an appropriate decision as it not only addressed the decline in overall student wellbeing associated with the Covid-19 pandemic, but also allowed teaching staff to understand exactly what role they play in supporting student wellbeing. Therefore, the SDP process provides a structured framework to encourage clear communication and collaboration between staff members, this process supports improved productivity and workplace performance ultimately by improving overall efficiency and reduces the risk of teachers feeling overwhelmed which could potentially lead to burnout, job dissatisfaction or even resignation (Menghi and Oros, 2019). 
The specific action point considered by this assignment is “to respond in full to pupil voice comments on health and wellbeing (H&W) programmes, so that there is a focus on topics identified”. The school used SHRN data and end of year student surveys as a means to respond to pupil voice. In order to implement this action point effectively, the school collaborated with external partners to allow the students to attach a sense of reality to the topic. This provides them with the tools and resources they require to develop skills to support their own mental wellbeing as well as to be able to identify signs of poor wellbeing in others. To improve this action point moving forward, it may be useful to provide the students with a H&W survey directly relating to the course material before and after each topic within the programme. This would allow teachers to assess the student’s prior knowledge of the topic and identify if there are any existing wellbeing concerns relating to the topic, allowing them to tailor the lessons accordingly to directly meet the needs of the students. This approach would allow the teacher to assess how effectively the students engaged with the course material by comparing survey results from the beginning and the end of each topic.  
Student wellbeing is now at the forefront of the new curriculum for Wales as it has been identified as one of the six areas of learning experiences moving forward. This suggests that the Welsh government acknowledges this decline in student wellbeing following the covid-19 pandemic must be made a priority. 






Conclusion 
This assignment has provided me with an excellent opportunity to develop my understanding of the SDP process including how it is implemented in a school setting, why it is used and what types of stakeholders are involved. It has also allowed me to appreciate how the SDP can be hugely beneficial to all involved as opposed to one type of stakeholder as it allows everyone to have a clear understanding of what exactly their role and responsibilities entail therefore increasing the efficiency of the process. This experience will be hugely beneficial to my professional development as it has allowed me to develop a deeper understanding of what strategic planning looks like in a school setting.  Moving forward, I plan to apply the knowledge I’ve acquired about the SDP process to my future teaching practice. This will help me understand where the school is at, what the school is striving to achieve and what my role as a classroom teacher will be in facilitating this. The process of communicating with the senior leadership team and reviewing the literature in depth allowed me to fully appreciate the importance of healthy child wellbeing in school. It also highlighted the significant impact that the covid-19 has had on child wellbeing and what effect that has had on school culture and academic attainment.   
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