The Enquiring Teacher   ECPP7001- Write a critical and analytical essay that discusses your practitioner research ‘lesson study’ in relation to a chosen field.  

How can we improve pupil involvement through the use of partner talk and group discussion in a year 4/5 classroom. 
Aim, focus and purpose of the research 
The purpose of the research to be undertaken is to gain a clearer understanding of how pupil involvement can be improved through the use of partner talk  and group discussion. This is of interest to me, as I as a teacher have used partner talk and group discussion within my class of year 4/5 children and feel that it has worked well in my views and feel the pupils have been more engaged and involved when it has been used, however it is difficult to gage if all children are involved and are benefiting due to me not being able to watch and listen to every child in a class of 28 children. In my school the children were in KAGAN seating groups with consisted of four different ability children and  relied on children participating in partner talk and group discussion in every lesson, this was the first time that I had seen it used to this extent and feel as a teacher it would benefit me to learn more regarding the children's views on partner talk and group discussion and to understand how involved each child within my classroom is.  
Research context   
The research will be carried out on a small scale and I as a researcher understand that this will not solve issues relating to partner talk and group discussion within classrooms but feel that this is an important piece of research to undertake in my class as it is of relevance to the class  as it is used profoundly within the teaching and learning. I discussed with my partner the use of partner talk and group discussion, which he said the use of it in his class is very limited but felt that is would be beneficial to gain an understanding of the benefits it could have, we also felt that it would be interesting to see if the class who are used to participating in partner talk and group discussion are more involved than the class who rarely do it . Therefore together our research question is 'How can we improve pupil involvement through the use of partner talk and group discussion in the in the introduction and plenary in a year 4/5 classroom'. The  research in my class will be a undertaken in a community school located in Pontypridd in a year 4 group of 28 children with my partners school being a city school located in Swansea East with a class of  28 year 4/5  children. For my class this allows me as a teacher to understand how well partner talk and group discussion works within my class and will allow me to identify what works well and what changes need to be made to improve pupil involvement. 
Review of the literature
 I looked further into partner talk and group discussion by reading books, journal articles, government documents and other on-line material. This showed me that there were a number of factors that had been identified that affect the use of partner talk and group discussion within the classroom and how these factors can impact on the success and benefits of using it within the classroom.   Previous research has highlighted a range of benefits that participation in partner talk and group discussion can have on a child, it has been suggested  that any form of group work in a classroom allows children to develop independence in their learning as they are not solely reliant on the teacher, but instead their selves and their peers which can improve a child's understanding of their own learning (Baines et al, 2007), this is further supported by Warden & Christie (1997) who suggest that any form of peer activity allows for promoting social competence. Watanabe and Swain, (2007) state that during collaborative talk and interactions, children significantly benefit from contributing to a task as it allows children to develop communication skills, confidence and allows children to build of each other's ideas allowing their knowledge to be built upon while being supported by their peers giving them more confidence in their own learning and understadning.  A benefit of partner talk and group discussion that is profoundly recognised by previous research is the overall benefit that children communicating to each  other has. Stewart (1999) states that dialogue between children is the process of helping understand meaning through co-constructing it and is not the learner simply listening to their peers talk but beginning to understand that others ideas can get challenged and moulded by working together, this supports a number of forms of communication, such as exploratory talk that was identified by Mercer (1995). 
Chang and Lee (2001) suggest that despite partner talk and group discussion in a classroom being beneficial, for a number of children it does not improve their participation and learning as a number of children are not confident enough to join in with any form of group work due to their lack of understanding and knowledge, this suggests that partner talk and group discussion can vary in its benefits due the child's ability. However Bruner & Haste (1962) and Howe et al (2000) argue that partner talk and group discussion has the opposite impact on lower ability children allowing them to further their involvement and knowledge, stating that peer collaboration allows for higher ability children to support their lower ability peers. This can be recognised as scaffolding which was identified through the work of Piaget where children are able to achieve learning with support that they may not have been able to alone (Bee and Boyd, 2010).  Slavin et al (2003) goes on to suggest that  partner talk and group discussion may not allow boys to gain as much as girls from this experience as teachers hold the view that boys do not contribute as much as girls during group work and tend to see it as an opportunity to misbehave which will then have an effect on their participation and involvement. However this is opposed by research findings that suggest that boys and girls benefit and gain equally from participation in partner talk and group discussion (Palincsar & Herrenkohl, 1999). 
A reoccurring issue in the literature surrounding partner talk and group discussion was if all children contribute equally and all stay on task and involved throughout. Latane et al (2003) states that the main problem of  children being in partners or a group is that not everyone contributes equally and can become complacent with their peers taking over and not having to provide any input. This is supported by Watanabe and Swain (2007) who suggest that there is always dominant and passive participants during partner talk and group discussion, leading to one learner taking control of the dialogue which leads to other learners not engaging and often going off task.  Further to this Cremin and Arthur (2014) suggest that the use of group discussion can often lead to children going quickly off task if not supervised by an adult at all times, which in a ks2 classroom is not possible due to there being one adult to a large number of children. Hammar (2011) and Gillies and Boyle (2010) suggest that for all children to stay on task during working with a partner or a group a present and supportive teacher is vital, while also stating that the majority of children more likely to view communicating and collaborating with their peers as a positive experience if a teacher is present throughout. Black and Harrison (2004) suggest that partner talk and group discussion not only holds benefits for pupils but also for a teacher. They suggest that through listening to student dialogue the teacher gets to understand what learners know, what they partly know and what they don't yet know, allowing teachers to use it as an assessment for learning tool giving them the understanding of what to focus on in upcoming lessons and which children will need further support(Black et al, 2002). The reading undertaken supported the chosen research questions as it was clear that there are both benefits and issues with partner talk and group discussion and there are some that I have previously seen during my teaching experience but have not had the opportunity to explore further.  The importance of children having the ability to work with their peers has been highlighted in Donaldson's successful futures (2015) stating that children should be able to communicate effectively and have the confidence to play a role as part of a team or group., suggesting that partner and group interaction with peers are vital for a child to participate in within the classroom.  

Explanation of the lesson study design
The methodology of the research will be based on a lesson study which is a form of action research, that will be carried out by both myself and my research partner. Lesson study research methodology focuses on the development of teacher practice knowledge and is a highly specified form of classroom action research with Dudley (2011) stating that lesson study allows for development and refinement of learning, teaching and teacher practice knowledge when teachers collaboratively plan, teach, observe and analyse teaching and learning in research lessons. Lesson study can allow for teacher development and reflection, which can then go on to refining a pedagogical approach that can be used within the classroom.  Baumfield, et al., (2013) suggest that the characteristics of action research  are important for a teacher as it allows reflection to take place, which is  crucial quality for a teacher to hold in order to help their professional development.  
The methods of data collection that will be used in the research are field notes with the inclusion of the Leuven scale for involvement , non-participant observation and a semi-structured focus group interview. The data gathered through the research will be both qualitative and quantitative, this being a mixed method approach which Johnson et al (2007) states is a type of research that combines elements both of quantitative and qualitative research approaches for the purposes of further breadth and depth of understanding.  
The observational notes will be taken during the lesson through the use of a table that has been created. The tables format will collect written notes, the number of children on task and off task and finally a mark against the Leuven scale for involvement.  The Leuven scale for involvement was chosen to be used as we feel it will be used to clearly rate children's involvement in the partner talk and group feedback activities during the lesson. To ensure that both myself and my research partner are marking involvement on the Leuven scale in the same way, we will observe a video clip of classroom activity and compare what we have rated each child's involvement to ensure we are on a similar level to obtain reliable data. The observational notes will collect both quantitative and qualitative data, the quantitative data will be put into tables to determine how many children were on or off task and at what level of involvement they were at during each observation, which will allow the data to be analysed and compared. This data will then be furthered through the qualitative data that can be used to go into further depth of each observation giving a clearer understanding of the data that has been collected. 
The observations undertaken will be non-participant, Sharp (2012) states that it is important for the observer to minimise their participation during the observation unless they are intentionally participating and have a role to play, as non-participant observation limits the distraction for those who are being observed.  However this approach has been criticized as participants knowing they are being observed, despite the observer remaining uninvolved, can lead to them acting differently than they usually would (Scott and Marshall, 2009), however as I am familiar to the children, I feel this will be minimised and the method will work well in this situation. The non-participant observations will be collected through the use of event sampling, Papatheodorou et al (2011) states that event sampling allows the observer to capture all instances of the behaviour they want to observe, I feel that this method of observation will work well for the data we want to obtain as the partner talk and group feedback will only be used in the introduction and plenary of the lesson and therefore all aspects need to be observed as it is used for a limited time. Harding and Meldon-Smith (2000) go on to state a further advantage of using event sampling within the classroom is that it's useful to allow the observer to have a full and clear focus on what they are looking for  which is vital in a busy classroom setting. 
The  semi-structured focus group interview will take place after the lesson and will be used to gain optimum data with Cousin (2009) suggesting that using a semi structured approach allows for a flexible yet direct interview where maximum information and data can be gained. The sample will consist of 3 children that will be chosen for gender and ability. The sample will include both male and female participants and will have a high ability, medium ability and low ability participant. This has been decided through the influence of the literature that has been read , with previous research suggesting that boys may not have equal gains during partner talk and group discussion as girls (Slavin et al, 2003; Palincsar & Herrenkohl, 1999) and also suggesting that lower ability children do not have equal opportunities during partner talk and group discussion as their higher ability peers due to a lack of knowledge and understanding (Chang and Lee, 2001). The data collected from the focus group interview  will be qualitative, this data will then be analysed using a colour coded method to distinguish which participant gave each response, this will allow me as a researcher to then relate back and compare the findings to previous literature.  The colouring coding will be determined  by the gender and ability of each participants to see how they vary.   

Ethical considerations 
There are a number of ethical considerations that need to be addressed when carrying out research within a classroom.  I have read the university guidelines on ethical research: UWTSD research, Ethics and Integrity code of professional conduct and practice (2017) and the BERA ethic guidelines for educational Research (2011), the research carried out will adhere to these documents. I will ensure there is no risk to the participants and will also follow the schools safeguarding policy when carrying out the research. The participants assent will be gained before the research begins and all participants will be able to withdraw at any stage of the research, all children will be treated equally despite if they choose not to participate within the research project or withdraw during the research. The children will be put at ease during the research process as I am familiar to them as I have taught them for 6 weeks and know the children well. I will ensure the research methods used are fit for purpose and that the focus interview questions will be age appropriate with no leading questions. The focus group interview will take place in an open area of the school and there will be 2 adults present at all times. The assent from the children will be gained using a signed class charter, the children have an awareness of a class charter so this would ensure that they are happy to participate in the research. Consent will also be sought from parents/guardians to allow their children to participate in the research. Addressing these issues will ensure that ethical considerations are adhered to throughout the research process. 

Lesson study 1 and analysis
The first part of the research was a lesson taught by my research partner at a city school located in Swansea East with a class of  28 year 4/5 children.  Children were asked generate their own success criteria for the lesson that they were about to take part in, this was done in partners to begin the process of collaborative work that they would be undertaking throughout the lesson.  The goals of the lesson were to effectively work with a partner or a group with consistent involvement throughout the lesson.   Children were given the opportunities to work with their partner four times and work with a group three times during  the lesson and all children participated in a form of partner talk or group discussion during the lesson, which could be seen from the observational notes.  My research partner taught the lesson and had two teaching assistants that remained in the room throughout, therefore the majority of children were supervised when working with their partner or group which may have affected if the children were involved and on task as even though they were not directly sat with the children, they still had a presence in the classroom. The children were very involved in the lesson and participated well, this can be evidenced through the data collected through the observational notes taken and also the assessment for learning strategies that were used  during the lesson.  The children in the classroom were sat in ability grouping and therefore when asked to give responses the qualities of the answers were varied as during this lesson each child from the table chosen to give feedback was asked to speak, the fact that the children were sat in ability groups may have affected their participation in partner talk and group discussion.
Myself and my research partner feel there are changes that could be made before the second lesson is taught in order to improve both the lesson and the data collected.  During the upcoming lesson children will be asked to put their hand up if they want to give an answer or take part in a class discussion as in the previous lesson when every child was expected to give an answer it led to children becoming reluctant to take part in other aspects of the lesson as everyone was not confident in giving an answer which was noticed by research partner who taught the lesson. A further change that will be added to this aspect of the next lesson will be children will be asked questions after partner talk or group discussion and also without the use of it and given a minute to think alone. We feel these changes will allow every child in the class to have a chance to speak however they have the opportunity not to if they do not feel confident enough. By putting in these changes it will also allow us as researchers to collect data on the amount of children that feel confident to give answers and participate further  with partner talk or group discussion being used prior to answering the question and then without the opportunity for collaboration.  From the view point of the researcher we also felt there were no modifications that needed to be made to our research tools at this time as we were happy with the data that was collected from the first lesson study.  

Lesson study 2 and analysis
The second aspect of the research was a lesson taught by myself that was undertaken in a community school located in Pontypridd in a year 4 group of 28 children. There were slight differences with the previous lesson, these included I was the only adult in the classroom apart from the non- participant observer and that the children within the class are sat in KAGAN grouping which are mixed ability groups.   The children were very engaged with the lesson add were keen to participate not only in their partner talk and group discussion but also in answering questions with the majority of children wanting to give an answer every time (can be seen below in table 1).  The students learning was checked through AFL strategies being used throughout and children also gave themselves a traffic light mark at the end of the session relating back to their self generated success criteria.  
For future teaching I feel the lesson could be improved by the use of a carousel system were children have the opportunity to work with other partners and other group members during the lesson, as from my teaching experience and the research lessons it is apparent that children work differently when place with each of their peers, therefore this would allow each member of the class to collaborate and share ideas with children of different gender, abilities and personalities and would also allow me as a teacher to determine who works well together for  future lessons.     
Overall we were happy with the research tools we used to collect the data, however there are small modifications that could be made to collect better evidence. As we were using event sampling we decided to focus on 3 tables with 4 children sat on each, this meant that as observers we only had a short amount of time to make notes and collect data on 12 children each time.  We feel that this may have led to things being missed and feel that if we were to do it again we would concentrate on a smaller number of children to observe and gain more in depth observations. 

Discussion of research findings
The data and the research findings have been analysed and compared to the original research question and the previous literature. One of the main aims of the research was to understand if the use of partner talk and group discussion could improve children's involvement in the classroom, table 1 highlights the number of children that were putting their hands up to give feedback when asked a question, it also highlights whether this was with the use of partner or group work prior to the question being asked or whether children were asked after having time to think alone about an answer they wanted to give. It is clear to see from the table below that with the use of partner talk or group discussion prior to this, more children were willing to give an answer having had the opportunity to discuss it before hand. The data shows that 100% of children had hands up for feedback 1 and over 90% of children for feedback 3 this can be compared to only 50% of children for both feedback 3 and 4 were children were asked to give an answer without any form of collaboration with their peers, these findings suggest that in this particular classroom children's involvement when giving answers and feedback were improved through the use of partner talk and group discussion. These findings supports the work of Watanabe and Swain, (2007) who stated that allowing children to collaborate with their peers gives them more confidence in their own understanding, ultimately encouraging them to become more involved within the classroom.    
Table 1- Lesson 2 
	Amount of children with hands up to give feedback 

	With or without discussing with partner/group  
	Group 1 
	Group 2 
	Group 3 

	Feedback 1 - With 
	4 out of 4
	4 out of 4
	4 out of 4

	Feedback 2-Without 
	2 out of 4
	2 out of 4
	2 out of 4

	Feedback 3-  With
	4 out of 4
	4 out of 4
	3 out of 4

	Feedback 4- Without 
	2 out of 4
	2 out of 4
	2 out of 4



Previous literature suggested that children's involvement in partner talk or group discussion can be affected through the presence of a teacher, stating that without supervision children will quickly go off task (Cremin and Arthur, 2014: Hammar, 2011: Gillies and Boyle, 2010). The data collected through the research carried out supported these findings,  however not completely. It can be seen from table 2 that the number of children off task does slightly increase without a teacher's presence circulating near their table, nevertheless when the children were not supervised by the teacher the majority of children were still on task suggesting that even without teacher presence children were involved and on task when working with a partner or group, this can also be seen from table 3 with again the children's mark on the Leuven scale for involvement being only slightly higher when a teacher is present.  However during the focus group interview after lesson 2 it was apparent that the children felt they worked better as a group when a teacher was present  stating " I like having a teacher by the table because they keep everyone on task", with 2 of the 3 children stating a teachers presence in the main factor of keeping them on task, this supports the work of Gillies and Boyle (2010) who state that children's experience of working with their peers is more positive with teacher supervision. 

Table 2
	Type of work  
	Children on task
Lesson 1  
	Children off task
Lesson 1 
	Children on task
Lesson 2
	Children off task
Lesson 2

	Partner talk 
	10
	2
	11
	1

	Group work (Teacher or TA circulating)
	12
	0
	11
	1

	Partner talk 
	11
	1
	10
	2

	Partner talk
	9
	3
	10
	2

	Group work (Teacher or TA circulating)
	12
	0
	12
	0

	Group work  
	11
	1
	10
	2

	Partner talk
	10
	2
	9
	3


	Table 3
	Leuven scale for involvement mark - lesson 1 
	Leuven scale for involvement mark - lesson 2

	Type of work 
	Group 1 
	Group 2 
	Group 3 
	Group 1
	Group 2
	Group 3

	Partner talk
	3
	3
	3
	4
	3
	4

	Group work (Teacher circulating)
	5
	4
	5
	5
	5
	5

	Partner talk 
	4
	4
	5
	3
	4
	4

	Partner talk
	4
	4
	3
	5
	4
	4

	Group work (Teacher circulating)
	4
	4
	5
	5
	5
	4

	Group work
	4
	4
	4
	4
	3
	5

	Partner talk
	3
	4
	3
	4
	4
	3












The focus group sample consisted of 3 different ability children in each interview, this was to gain an insight into if group work benefits all children despite their ability.   Chang and Lee (2001) suggest that discussing and working with their peers does not benefit lower ability children because of their lower levels of knowledge and understanding, however this was not supported by the findings from the current research project. The lower ability child in the focus group interview 2 was very positive in their responses regarding the use of partner talk and group discussion, stating "it’s a good thing because your partner can help you" going on to say "working with a partner makes me feel more confident" (full quote appendices 3) suggesting that in the classroom the research was carried out in, partner talk and group discussion allow lower ability children to have further support and involvement, therefore building their confidence. These findings support the work of Bruner & Haste (1962) and Howe et al (2000) who state that peer collaboration allows for higher ability children to support their lower ability peers which benefits greatly all ability children.  The children who took part in lesson 2 are seated in KAGAN groups which are mixed ability groupings which may have impacted on the data collected as the data collected from the focus group interview 1 was slightly different. Children who participated in lesson 1 are sat in ability groups within the classroom, the lower ability child was not as positive about participating in partner talk and group discussion and stated they "didn't mind if they had to work with others", these findings could suggest that lower ability children benefit more from working with their peers if sat in mixed ability groups were a form of 'scaffolding' can take place.  Further to this the male participants in each interview were as positive in their responses about partner talk and group discussions as the female participants, with one even stating "I feel more confident but other people in my group might not because I can speak too much and sometimes others don’t get a turn" these findings contradict Slavin et al (2003)who states that boys are more likely to dislike working with their peers and do not input as much as girls. 
 Overall the findings suggest that partner talk, group discussion and collaborative work within the classroom can improve children's involvement and participation in a lesson, further to this the findings of this research project along with previous literature suggests that there are factors that can affect how much of an impact it can have for children. As the research project was done on a small scale it is difficult to generalise the findings however  the findings for my class in particular suggest that the use of partner talk and group discussion are benefiting the children despite their ability or gender however it is key that as a teacher I continue to circulate the classroom when this is taking place to ensure the maximum amount of students are on task and involved.  

Conclusion 
Carrying out the research allowed me to reflect on the process as a whole and identify the positives and negatives of the research that was carried out. This was the first time that I had carried out a lesson study process and taught and observed research lessons and therefore there are things that I chose to do this time that I may not choose in the future. I felt that the methods used to collect the data were reliable on the whole however there were aspects that could be improved, I feel that the use of event sampling, non-participant observation, observational notes and focus group interview together within the lesson study process,  produced reliable data, as it allowed us to collect both qualitative and quantitative data that could be analysed together providing more in depth research.  The methods that were used were valid methods to collect the data that we intended to collect and worked well within the process.  I feel the effectiveness of using event sampling could have been improved as the quality of  the notes that were taken for both lesson observations were not as detailed as I planned, this was due to the amount of children that were being observed in a small space of time, therefore I feel to improve the data collected it would be beneficial to observe a smaller number of children each time and produce more in depth observational notes. Another option would be to use a time sampling method, with Riddall-Leech (2008) stating that this method can allow for an observation to take place over long period of time but still allow the data collected to be of a manageable for the observer, which may have worked better for our lesson observations. 
The research findings from this project  can be seen to support much of the previous literature surrounding partner and group work within the classroom but can also be seen to contradict some previous findings, however due to the research project being on such a small scale, the findings from this study cannot be generalised as the research would need to be carried out on a bigger scale. It is apparent from the findings that even with only 2 different lessons there were factors that affected the data and findings that were collected, therefore further research would need to be carried out to identify  the factors that affect if partner talk and group discussion improves pupils involvement within the classroom. The process of the lesson study has allowed me to identify aspects that I can improve on in my own teaching, Dudley (2011) states that lesson study can allow for development and refinement of teaching, which I feel it has for me and has allowed me to take aspects of the research findings to inform my current teaching practice . Moving forward the process has allowed me to gain confidence in the use partner talk and group work in my lessons and has identified areas that I can refine when using it with the children I am teaching to improve pupils involvement in the classroom and ultimately their learning.  If I was to teach the lesson again I would allow the children the opportunity to work with different partners and groups as the findings suggest that who each child works with can affect their involvement, enjoyment and engagement in partner talk and group discussion, this would allow further observation to take place while teaching to gain a deeper understanding of the factors that have an effect.   
  

Recommendations 
In light of the research undertaken and findings it can be suggested that partner talk and group discussion have a positive impact on pupils involvement in the classroom and is beneficial to use for all children despite gender or ability. However aspects of the research  suggest that to ensure that pupils get maximum gains from collaborating with their peers there are aspects that need to be addressed by the class teacher, these being having a strong presence in the classroom to ensure children are on task and placing children with peers who they are going to gain the most from working with.  The findings from the current research project can be taken forward to inform further research on group work within the classroom as there have been points raised in the findings that will need further research to be carried out in order to gain a clearer understanding.  Overall I feel that pupils will benefit from using partner talk and group discussion in a key stage 2 classroom if managed well by the classroom teacher and with further research carried out in a range of different classrooms.
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Appendices 1 
	Session Plan – Key Stage 2

	Name of trainee:
	       Leah Harris                    
	Session ref:
	Literacy (Victorians) 26/3/18

	Personal target(s) in relation to QTS: 
	S1.8 They are aware of, and work within, the statutory frameworks relating to teachers’ responsibilities.

	Year group:
	4/5
	No. of learners:
	28
	ALN: 
	VF, AO

	Additional Adults: 
	0

	Learning objective(s):  To identify the differences between a child's life in the 21st century and the Victorian times. 
	Success criteria:
-To understand the life of Victorian children.
-To compare and identify Victorian times to the 21st century.
-To work collaboratively with a partner in tasks set.
- To work collaboratively with a group in tasks set.

	Links to previous learning: N/A

	Curriculum coverage (range, skills) Skills: Historical knowledge and understanding Pupils should be given opportunities to: 1. identify differences between ways of life at different times. Range: the differences in people’s daily lives in two contrasting periods of the twentieth century.

Organisation and communication: communicate ideas, opinions and conclusions with increasing independence in a variety of ways


	Literacy(LNF)
Oracy: developing and presenting ideas/ information 
	Numeracy (LNF)
N/A


	DCF
N/A
	Thinking
Generating and developing ideas
	ESDGC
n/a
	YCC
n/a

	Key vocabulary(English/Welsh):

Victorians, compare, identify, 21st century, differences, similarities 




	Time

	Session activities, organisation and management
	Key questions & Assessment for Learning opportunities  

	20 mins
	Introduction
(Explain that the purpose of the lesson is for me to conduct research for university and that I would like the children to help me as I will be completing an interview with 3 children after the lesson. Children to be made aware that they can opt not to do the interview but they must participate in the lesson. If Children wish to partake in group interview they will need to put their name on the assent form.)
-Introduce lesson aims allow children to generate their own success criteria in partners.
  
 - Explain to the children that we are going to consider the things that they do. Give some examples – come to school, play football, go to dance class.  In groups of 4 children will create a list.  

-Children will be asked to put their hands up to feed back. 

-Children will be shown pictures of Victorian children and asked when do they think the pictures were from. Children will be given 2 minute quiet thinking time before asking for hands up. 


-Children will be told the pictures are from the Victorian period and asked to discuss with their partners what they know about life during the Victorian times.

-2 sets of partners will then join and discuss further as a group. 

-Children will be asked for feedback. 
	













AFL- Thumbs up or down. 







What do you think the other period of time could be? 


	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	30 mins
	Main activities
	

	
	-On tables children to have a3 coloured paper, which they have to split into two (using a ruler). One side to be titled today. For this task they list in groups on their  table the different things that they do. This is to be written onto the one half of the split paper. Children to have 10 minutes to do this.

-Children will then create a list of the things they think Victorian children did on the opposite side of the paper. (10 mins)

-Children will be asked to put their hands up to feed back on what they have written on each list.
	

	
	
	What do you think Victorian children did?

How does your life differ to the lives of Victorian children?


	
	
	AFL- thumbs up or down 

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	10 mins
	Plenary

-Children will be asked when they would prefer to live in Victorian times or the 21st century, given 2 minutes thinking time and asked to feedback.

-Children will then be asked to discuss this with their partner then again asked to feedback. 

-Finally in pairs children will work with their partner to find any similarities between children's life in the Victorian times and the 21st century.  


(Choose three children for focus group interview.) 
	
Would you like to have lived in Victorian times



AFL- traffic light system

	
	
	

	
	
	

	
	
	







Appendices 2
Focus group interview questions
1. Can you tell me what you enjoyed about the lesson?
2. What do you enjoy most about working with a partner or a group?
3. Do you think you are more confident when your are working with a partner or a group?
4. Do you always feel confident to take part in partner work or a group work?
5. Is there anything you don't enjoy about partner or group work?
6. Do you always stay on task when taking part in partner and group work? If not why do you think this is?
7. What helps you to stay on task during partner/group work? (Added in for focus group interview 2)














Appendices 3 
Focus group interview 2 
Question 1:
1: I enjoyed writing things I done in everyday life with my partner.
2: I enjoyed learning about the olden days where none of us were born.
3: I enjoyed learning about the different jobs that children did in the Victorian times and thinking about what they did with my group because we all had different ideas. 
Question 2:
1: I like talking to other people because you can get more done when working with a partner.
2: it's great to learn what other people think about a topic and it helps me get on with my work.
3: it’s a good thing because your partner can help you.
Question 3: 
1: I feel more confident because it allows me to think of more things in a group, and we all know what to say
2: If I didn’t work with anyone I would probably get the work done, but group work makes me feel more confident because I'm helping other people.
3: If I didn’t talk to my partner then I would feel scared talking to everyone, working with a partner makes me feel more confident.
Question 4: 
1: Usually, but I have sat with child x a few times and sometimes he can talk over me. It depends on who I sit by.
2: I feel more confident but other people in my group might not because I can speak too much and sometimes others don’t get a turn.
3: Sometimes people talk faster when I am about to say stuff. 

Question 5: 
1: There's nothing really that I don’t enjoy, I really enjoy partner work.
2: Sometimes I do enjoy sometimes I don’t, especially if I get distracted because I don’t get all my work done. 
3: I like doing partner work, but I like to do it for harder work.
Question 6: 
1: Well no, most of the time I'm on task but some of the time the conversation turns to something different and then we lose our focus.
2: I think I don’t always stay on task because I'm a chatty person and sometimes get distracted.
3: Sometimes people bring things up that they aren’t supposed to talk about.
Question 7: what helps you to stay on task during partner/group work?
1: I think if a teacher is around because it helps me to concentrate because they ask questions.
2: Sometimes I can't remember what the topic is so a group helps me to concentrate if they are good at working.
[bookmark: _GoBack]3: I like having a teacher by the table because they keep everyone on task. 

Higher ability child                     Male-  ________
Middle ability child                    Female- no colour 
Lower ability child 
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