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The assignment aims to critically evaluate the curriculum design of the ‘People Management within the Work Environment’ module based at UWTSD Business Campus. The module fits within the Business School curriculum as a Process Model (Pieters, 2019) aimed to equip students with an introduction to an awareness of good leadership and people management skills within the workplace. 
Curriculum is often defined by the courses offered by an educational institution; however, a broader and possibly more relevant explanation of curriculum would include learning objectives, assessments, equipment, materials, learning standards and more (Wallis, 2011).
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Curriculum is a word used to describe the entirety of an educational programme. It is a relatively small word that encompasses such a large degree of complex and varied information and practices.
(Kelly, 2009) informs that curriculum design should evolve in line with changes in the economical position of a nation and consider technological advances, in addition to other influential factors such as moral, political and social. Curriculum should be designed to equip a learner with the necessary skills and knowledge to progress to further education or successful professional careers. It should be fluid and adapt within the necessary requirements of students and compliment the respective educational institutions’ facilities. 

The assignment will critique the placement curriculum at UWTSD Business School, by looking closely at one module, given the restrictive word count. The curriculum will be considered in line with Product and Process models and will touch on the potential for behaviourist elements and how the humanistic model is essential, for the business module discussed (Pieters, 2019).
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According to (Gindle & Dallat, 2000) Product Curriculum can be described as a practical approach to facilitating the educational journey by focusing on the objective of demonstrating a result. It incorporates behavioural elements to create an almost transactional approach to learning. The learner completes a course and the required elements within, such as assessments and assignments, and in return is presented with the respective certification. Product curriculum is far more concerned with the destination as opposed to the overall journey (Tyler & Hlebowitsh , 2013)

Product curriculum is encouraged by (Gleeson, 2013) as it is stated to enhance the opportunity for accountability and quality control. Statistical outcomes based education processes are hailed to present a far more quantifiable process for distinguishing successful learner programmes and successful teachers presenting the curriculum. 

However, (Keogh, et al., 2010) argues the quantitative outcomes based system does not afford an in depth assessment of the curriculum, as each learner is unique and complex and the journey creating personal growth may be far more significant as a measure, in lieu of outcome based data. 
For the purpose of the Placement and the People Management Learning Programme, there are outcome-based assessments included, such as the final presentation. The assessment is definitely a Product driven element of the course, however the course content and the manner in which it has been designed does lean far more toward a formative assessment strategy that is primarily concerned with the journey of the learner and the exposure to the adaptive and interactive elements of the course. The course has been specifically designed to avoid a Product Curriculum approach, as the course content itself relates to the complexities of differing personalities and how flexibility would need to be applied in a professional setting, to enhance individual success.  A strict Product curriculum would completely negate the course content and intent (Orón Semper & Blasco, 2018).
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According to (Livingstone, 2019)  Process curriculum considers the elements of the learning process and the individual learner experience, as opposed to the outcome based Product curriculum. The Process curriculum promotes interactive pedagogies and a unique student experience that compliments individuality and encourages a student led approach to teaching. The Process curriculum model mirrors a humanistic and holistic approach to how a student learns, not just a vision of how one should teach. 
The benefits of the Process Curriculum are that the learner may acquire additional learning skills/life skills and the possibility of achieving a more holistic educational journey. Due to the opportunity for an individualised approach to learning, the opportunity for reaching self actualisation is additionally greater. The formative approach to assessment is applicable within the Process model, coupled with so much teacher interaction, affording the teacher a real time indication of how the learner is actually progressing (Livingstone, 2019)

The argument by (Sperka, et al., 2018) against the Process model is that It is harder to verify and present the qualitative changes in a learner via a higher education learning programme, the learner may have radically improved in ability and confidence, however due to a lack of Process curriculum assessment procedures in higher education, it is not always easy to present the phenomenological improvements. A more summative assessment and overall approach could assist assessment of overall outcomes. 

For the designed People Management learning programme, the Process Curriculum is an ideal method of learning, as the Process model encompasses the skills and manner in which the teacher would encourage the learner to treat future employees within a professional setting. The humanistic Process curriculum encourages flexibility for individual competencies, interactivity, people engagement, student led learning, formative assessments and more, all qualities attributed to a compassionate, successful and emotionally intelligent leader (Clegg, 2006). 
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Utilitarian models within education may be described as useful and practical, however according to (Patriotta & Starkey, 2008) the overall practicality is questionable.  The higher education organisation may implement utilitarian concepts as it presents single level assessment strategies and outcome based data that can be easily quantified. However, very much like the elements of Product curriculum, Utilitarian concepts risk bypassing the depth of the learning experience and the growth of the individual learner. 
To ensure the experience is beneficial for the learner, in addition to gaining the formal qualification, for the purpose of the module, a Progressive concept has been applied. The Progressive concept has been implemented to ensure the course content remains within context and to enhance the opportunity for internalised values and a deeper learning experience. (Keogh, et al., 2010) highlights the importance of conducting education in a manner in which students could be influenced to conduct themselves professionally. In this instance, due to the course content encouraging leadership consideration for individual employees and the application of flexible people management strategies and emotional intelligence, it would again completely diffuse the module objectives to present the course in a Utilitarian manner.
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Additional elements of curriculum such as experienced curriculum, are integral to the learning process, as the concept describes how the learner responds to the classroom environment, the people, the events, socially and emotionally. The experienced concept can without intent have a profound effect on the student and equip them with additional skills absorbed via cross cutting enhancement themes, such as teamwork, social awareness and emotional intelligence. For the purpose of the discussed curriculum within the assignment, the hope would be the additional hidden elements would be absorbed as positive by products (Tummons, 2012).
hidden themes and concepts within curriculum can be extremely beneficial to the learner, however according to (Tummons, 2012) the risk is that the teacher may involuntarily present hidden features that by default restrict the student. For example, a teacher from a middle class background may without realisation, engineer a teaching session geared toward the middle class learner, thus prohibiting a full appreciation by the working class student. Many different elements such as culture, experience and values can unknowingly and unintentionally contribute to the learner experience, the teacher delivery and overall curriculum (Lepičnik-Vodopivec, 2019).
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Following the critique of the UWTSD Business School Curriculum and particularly, the People Management within the Work Environment module, the following conclusions have been made:
The prevalent theme throughout the course curriculum is that the qualification is intended as a holistic, process journey, not just a flurry of theory in exchange for traditional assessment strategies and dated pedagogic practice (Ali, et al., 2018). The intent was for the learner to personally experience the taught skills and strategies that he/she would then be practicing within a professional management role. 
There was a summative assessment applied as the course concluded, however it was preluded with contemporary pedagogical methods such as group work and interactive activities throughout the module, aimed to formatively assess the learners progress, experience and understanding of the topic (Clegg, 2006).
The Process model best describes the discussed curriculum, however due to a product curriculum end of course assessment, the results, however single level, could additionally be quantitatively measured (Pieters, 2019). 
Curriculum is often directed by governments and designed by educational establishments; however it can also be heavily influenced by the teacher and how the student learns. The curriculum scaffolding is often dictated on a government level, however the teacher will then decide on a traditional delivery system or whether to embrace contemporary pedagogies and an andrological perspective. It will depend heavily on whether said lecturer is a functionalist concerned with outcomes based data or a liberal approach promoting an experience and process methods (Lepičnik-Vodopivec, 2019). 
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