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Targets from my previous assignment

	Target
	How I have addressed it in this work

	Demonstrating more secure knowledge throughout the whole presentation could have led to further improvement in the marks achieved for knowledge and understanding section. You can improve this by giving deeper consideration to the literature you are using to convey breadth and depth of knowledge.

	I have used a range of different literature with additional reading to develop my knowledge on my chosen intervention to show more depth knowledge.

	Be mindful to proofread and review slides/future writing for clarity of messages and to ensure you can present and build upon an argument effectively. 

	I have read through my assignment multiple times to identify misplaced words and statements that may be confusing. I was then able to adjust my assignment.













Choose an intervention that supports the learning and development of a pupil / group of pupils. Reflect critically on its potential and the possible challenges that may arise.

Idris is a 9-year-old pupil attending school in a year 4 class. It has become apparent throughout his one-page profile (located in appendix) that throughout the period that Idris has been attending year 4, his stages of development are drastically delayed in multiple areas. Particularly Idris’s emotional and social development has been highlighted by his class teacher to be a significant concern, regardless of Idris being eager to please adults and he can share his opinions on likes and dislikes. Idris develops a sense of disappointment when failing in class work and he prefers working alone rather than with peers. This can have a negative impact on Idris’ confidence and self-esteem when completing classwork because being disappointed in his failure may lead to Idris resisting to complete academic work and resulting in an increase in delayed development (Slavin, 2018). As a supporter, Vygotsky (1978) emphases that children who avoid taking part in work at their academic level can consequentially affect their development of skills in the zone of proximal development, especially emotional development. The Welsh Government (2024) specifies that progression steps identify the child’s level of academics, allowing the child to work at their intellectual pace to reach their full potential. However, without taking part in work it can lead to developmental setback. Idris’ teacher has identified concerns with his emotional and social development because he is shown to be behind in his learning. Emotional social literacy assistant (ELSA) is an intervention taken place regularly inside of a school setting that requires trained staff to support children on a one-to-one bases or in a minimised group to overcome emotional, social, or behavioural challenges (Elsa Support, 2023). ELSA interventions can aim to enhance a child’s confidence, relationship building, developing resilience, and identifying and labelling emotions. The interventions are tailored specifically to the individual child’s need to encourage a more advanced outcome for the learner. Based on Idris’ lack of development in the social and emotional areas, I think that Idris would benefit from receiving regular ELSA interventions because he does not enjoy taking part in class work. However, if the work is tailored to his need which is completing activities digitally or physically, he may take part often as he may be more engaged with the work leading to appropriate development.  The intervention focuses on emotional and social development which will further benefit Idris because it has been highlighted by his class teacher that he is remarkably delayed in those areas. This assignment will highlight the possible need for ELSA interventions to aid Idris’ development in specifically the social and emotional areas. 
Social and emotional development is a crucial aspect to a child’s overall development because it supports their relationships and emotional regulation. Social and emotional are important skills to guide a child through tough situations and relationships throughout their lifespan. These skills help a child identify their and understand their emotions while building resilience to handle and overcome difficult situations (Freud, 2024). Social and emotional development delays are often raised when a child’s behaviour and development do not line up with specific milestones and progression steps for the child’s age. The developmental delays can be identified through how the child identifies and understands their emotions and the interaction between peers (Vygotsky, 1978). Through observation of interactions between the child and peers, multiple concerns can be identified. Children could possibly have delayed speech and communications skills which can be recognised when the child cannot express their feelings verbally and understand others’ emotions (Bowlby, 1969). A child that frequently isolated themselves from social interactions and group activities could be experiencing belated social and emotional development (Vygotsky, 1978). One of the social and emotional concerns Idris has is he enjoys working alone rather than working with others. This justifies that Idris isolates himself from peers and could be experiencing delays in his social and emotional development due to this. Erikson (1963) implies that social and emotional skills are important to create positive interactions and relationships with other individuals for healthy social and emotional growth. In agreement of opinion, Bowlby (1969) justifies that during infancy and childhood, it is essential to form emotional bonds with peers and caregivers to form healthy relations throughout adulthood and later adulthood. A critical view is offered by Bandura (1977) who states that children develop through observing behavioural aspects from other individual rather through the progress of creating emotional relationships between peers and caregivers. A contrasting perspective is that children use social and emotional skills to develop an understanding on how to create positive relationships and how to resolve conflict through supported interactions between peers (Department for Education, 2024). 
Social and emotional development is a crucial aspect to a child’s overall development because it supports their relationships and emotional regulation. Social and emotional are important skills to guide a child through tough situations and relationships throughout their lifespan. These skills help a child identify and understand their emotions while building resilience to handle and overcome difficult situations (Freud, 2024). Social and emotional development delays are often raised when a child’s behaviour and development do not line up with specific milestones and progression steps for the child’s age. The developmental delays can be identified through how the child identifies and understands their emotions and the interaction between peers (Vygotsky, 1978). Through observation of interaction between the child and peers, multiple concerns can be identified. Children could possibly have delayed speech and communications skills which can be recognised with the child cannot express their feelings verbally and understand others' emotions (Bowlby, 1969). A child that frequently isolated themselves from social interactions and group activities could be experiencing belated social and emotional development (Vygotsky, 1978). One of the social and emotional concerns Idris has been he is enjoys working alone rather than working with others. This justifies that Idris isolates himself from peers and could be experiencing delays in his social and emotional development due to this. Erikson (1963) implies that social and emotional skills are important to create positive interactions and relationships with other individuals for healthy social and emotional growth. In agreement of opinion, Bowlby (1969) justifies that during infancy and childhood, it is essential to form emotional bonds with peers and caregivers to form healthy relations throughout adulthood and later adulthood. A critical view is offered by Bandura (1977) who states that children develop through observing behavioural aspects from other individual rather through the progress of creating emotional relationships between peers and caregivers. A contrasting perspective is that children use social and emotional skills to develop an understanding on how to create positive relationships and how to resolve conflict through supported interactions between peers (Department for Education, 2024). 
 
Regardless of Idris’ possible delay in social and emotional development, there are interventions available to support Idris in his learning process. Emotional Literacy Support Assistant (ELSA) interventions would be vital for Idris’ development in the areas of social and emotional because an ELSA intervention supports the child’ needs specifically to their learning. (Elsa Support, 2023) The referral process for a child to attend ELSA interventions often is identified by the class teacher, parents, senior leaders, and a special educational needs coordinator (SENCo). ELSA intervention programmes last from 6 to 12 weeks which can be extended if needed. A specific, measurable, achievable, realistic, and time-bound (SMART) target is required to be set early so each session has an objective tailored to the child’s needs enabling them to reach their full potential and identify what they need to develop in order to improve (Elsa network, 2017). An ELSA intervention would begin with a pupil check in to ensure the pupils have an opportunity to share their current feelings before starting the session. For instance, the ELSA could prepare images of the weather, which could include a storm, a sun, and a cloud. This could help the child identify their feelings through images instead of using names of emotions (Estyn, 2019). For children starting to identify and understand emotions, this could be useful because the children are simplifying complex emotions to identify how intense each emotion is. For Idris’ development it would be valuable for an ELSA to use an iPad or computer to communicate his emotions because Idris prefers to complete activities on an iPad or a computer. By completing activities on the computer during ELSA, Idris would be developing his use of digital competency skills. Estyn (2019) outlines that the importance of children to have digital competency skills is to prepare them for their future that may include a demand in digital knowledge. Allowing Idris’ to complete the activities on an iPad could cause his concentration and engagements levels to rise due to an increase of enjoyment (Beale, 2018). This may lead to Idris completing the work and increasing his social and emotional skills by sharing his feelings along with understanding what they mean. By further developing Idris’ understanding of emotion, it could possibly help him when interacting with other peers as he will understand how they are feeling and sympathise with them if needed (Beale, 2018). The ELSA would then encourage a starter activity to get the children engaged with the session and allowing the child to relax. The activity would be specifically based to the reason the child is attending the ELSA interventions. For Idris the interventions would be based around social and emotional development. The bear feelings cards could be used as a starter where the child choses a card and identifies why the bear could be feeling a certain emotion (Veeken, 2012). To tailor the activity to how Idris prefers to learn, the ELSA could use images of different footballers with different emotions because Idris has an interest in footballers it may cause more engagement and enjoyment. The National Institutes of Health (2022) focuses on the opinion of an increase level of enjoyment results in positive motivation levels to complete work. With Idris possibly being engaged it may help Idris understand the emotions better and why individuals feel this way (Children & Young People’s Mental Health Coalition, 2021). The Elsa could base the feelings around disappointment and failure to help Idris understand why her feels disappointed when he fails and what he can do to overcome the feeling. The main activity would revolve around the child's specific needs and possible targets. Throughout the main activity the ELSA would also refer to the previous session to confirm whether the child remembers what they learnt about before. Idris could take part in passing the football with a small group. Throughout the game Idris would have to communicate with his teammates. When shouting to another team member to pass the ball, the person is required to compliment the receiver. This will help Idris understand different feelings when complimented. By receiving complements, it may boost Idris self-esteem, and they possibly encourage him to take part in team games regularly (Children & Young People’s Mental Health Coalition, 2021). Contrastingly, Idris does not enjoy working with others and would possibly prefer a on to one session. Idris could pass the ball to the ELSA which may make Idris more comfortable because it allows Idris to stay regulated ensuring he is concentrated on the intervention. After the main task, the ELSA encourages a relaxation task to calm the child in preparation for them to return to class which could be breathing exercises. At the end of the session, the child must reflect on the skills and new knowledge they have learnt in the lesson. This can also be when the ELSA suggests something for the child to learn or practice in preparation for the following session. The ELSA could ask Idris to take part in asking questions in the classroom and see if he feels any different after this session. Whether he still gets disappointed for failure. 

An ELSA intervention would be appropriate for Idris’ social and emotional development because the sessions are aimed to help each pupil self-regulate and deal with situation that the pupil may find challenging (Public Health Wales, 2023). Idris finds it difficult to interact with peers. Through ELSA interventions it can help the child to practice social interactions with the ELSA and understand feeling and emotions to connect emotionally with his peers (Public Health Wales, 2023). There are several strengths and weaknesses for the use of ELSA interventions that help benefit a child’s overall development. ELSA interventions are created specifically to the child’s individual needs by using a targeted approach to identify the area of development the child needs the most support in (Hills, 2016). Erikson (1963) elaborated by identifying that his stages of psychosocial development support the child by working through different development stages that are at the child’s intellectual level, in order to develop resilience and emotional strength. An opposite viewpoint of ELSA is put forward by Psychology First (2025) as they imply that ELSA interventions majorly rely on trained members of staff within the school. An ELSA intervention cannot be carried out without the correct training completed before hand. When undergoing ELSA training the individual is required to attend six days of training based around emotional literacy and building resilience. Individuals that have ELSA training is often a learning support office (Psychology First, 2025). This could have a negative impact on the school because they are required to receive a learning support supply for the six days of training which will cost a significant amount of money. Along with the cost of resource for the interventions that could include emotion books and bear feeling cards. To overcome the barrier of cost for resources, the school could use secondhand resources or even create a fundraising event to raise money for the costing which could be a book swap. Each child could bring in an old book from home and then pays one pound in donation to swap their book with another child which also influences reading. Regardless of the cost, Elsa Support (2023) rationalise that ELSA is required in a school setting to aid the children’s development in areas they struggle with and without ELSA there is a possibility that they will not succeed to their full potential. Another negative aspect of ELSA interventions is that a child could begin to feel self-conscious when attending the interventions because the child could feel excluded as not all pupils in the class will be attending interventions (Institute of Education, Unknown). ELSA could then have a negative impact on the child by increasing negative emotions. To defeat the embarrassment of a child attending an ELSA intervention, the school could carry out all other interventions and the same time which could include handwriting or Read Write Inc interventions. By having all interventions preformed at the same time, the children may not feel excluded from the class lesson because all children will be attending a type of intervention. This could then prevent children that attend interventions from missing out on class work. A positive prospective, Elsa Network (2017) suggested there was a drastic increase in schools participating in ELSA interventions. This emphases that ELSA intervention are evidently having a positive impact on the children attending, influencing other schools to undergo training (Elsa Network, 2017). A final barrier for an ELSA intervention could be that an intervention is time consuming because they often last from half an hour to an hour (Twinkl, Unknown). If the intervention is carried out during lesson time, the child would miss out on possibly an introduction to a lesson. This could lead to the child not knowing what they are required to do in order to complete the work when returning to class. To support the child, the class teacher can privately explain the task to the child. However, this is time consuming for the teacher as well as the child may not receive the same information as the whole class due to the teacher possibly forgetting key aspects. To overcome this barrier, the interventions could be during free time or assembly time.

From personal experience, ELSA interventions are most effective and lead to more positive outcomes when the pupils’ parents or caregiver and school staff are involved within the process. During placement it was evident that parents were able to attend an ELSA intervention to observe the different techniques and resources used to support the child in developing their emotional literacy. Parents were then able to implement the practice into their home life by referring to resources or activities that have previously been carried out to support the child with understanding and communicating their emotions. In agreement of opinion, Elsa Support (2023) states that children perform better in ELSA interventions when their parents are involved because the parents can continue to use strategies from the session at home which allows the child to become more aware of how to use the strategies. 

As a result of my research, it has become evident through numerous theorists that ELSA interventions could be beneficial towards Idris’ social and emotional development to support him in several ways. ELSA interventions could help Idris understand and identify emotions and feelings which could assist him in overcoming disappointment when failing and enjoyment in interacting with other peers. When carrying out ELSA interventions it is crucial to consider the training cost for schools, how time consuming the intervention is to undergo, how the child may feel when attending the interventions and along with the lesson content the child may have missed when returning to class. However, there are possible solutions to overcome each barrier to consider. Throughout my research it has become apparent that most children in a school setting would benefit from the possible outcomes of an ELSA intervention because when children get the opportunity to talk about their emotions it allows the child to regulate emotion responses (National Institutes of Health, 2022). To develop an ELSA intervention further, the support assistant could influence all children to be involved in an intervention to get the opportunity to express their feelings and benefit from.
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Pupil Profile

This is Idris. Idris is 9 years old and is a year 4 pupil. He has one sister called
Ella who is in Reception class at the same school.

Idris doesn’t enjoy class work, apart from the physical and sports lessons. He
hates reading, writing and maths, but is happy to complete activities on a
tablet or a computer. If he isn’t allowed to do this, Idris sometimes sulks and
is in a bad mood. Then, he asks Mrs James, the class teacher, for

permission to go out of the classroom to have some quiet time for himself.

Mrs James is concerned that Idris's academic work is not of the same
standard as that of his peers. However, he clearly enjoys practical activities,
especially if there is an opportunity to go outside. He loves helping Mrs
James with tasks such as tidying up the classroom, photocopying work or
watering the flowers in the school garden. He is used to helping his mother look
after the garden at home.

When Idris refuses to complete his work, he doesn't interrupt the class, he just sits
quietly dreaming of his favourite football team. He likes watching football
matches on TV at weekends, but prefers kicking a ball alone on the yard
rather than playing with someone else or as a member of a team.

While reflecting on how she can support Idris to develop further, Mrs James
considers some of his main characteristics which include:

Physical Development

« Well developed gross motor skills e.g. jump, turn, perform tasks in physical lessons
« Prints when writing rather than using joined-up handwriting

« Dresses himself after swimming and sports lessons

Cognitive Development

« Recognizes time on the hour, quarter past and half past on an analogue clock

« Finds it hard to concentrate for long periods of time

Emotional Development

« Shows disappointment if he fails to perform tasks or gets wrong answers

« Is keen to please adults

Language Development

« Has a wide spoken vocabulary but has difficulty concentrating when reading and writing
« Begins to understand and use humour orally

« Expresses opinions on likes and dislikes

Social Development

« Is respectful towards other adults and children

« Enjoys working alone rather than with others
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