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Role and functions of supervision in promoting effective 
Youth work practice.
In the following pages I plan to look at the role and function of supervision with in the youth work sector and practise by looking at Youth Work National occupational standards, youth work in Wales   principles and purpose, supervision personalities and supervision theory. From this considering how supervision can be best used to promote best practise with in youth work. To begin this I have taken a large block of text that illustrates the necessary values that should be considered by a supervisor.  
“The supervisor seeks to prevent the development of potentially stressful situations, removes the worker from stress, reduces stress impinging on the worker, and helps her adjust to stress. The supervisor is available and approachable, communicates confidence in the worker, provides perspective, excuses failure when appropriate, sanctions and shares responsibility for different decisions, provides opportunities for independent functioning and for probable success in task achievement”. (Kadushin 1992: 292).
This overview of an approachable and knowledgeable supervisor shows what supervisees want from supervision. This sets out from the outset the need to reduce stress and gives a view from outside the box on the situation and provide support in considering different action plans.  
Supervision in youth work has many function and roles to play in the collaborative working of two or more parties, to reflect upon the content and purpose of youth work, to include returning to experience(incidents, particular dilemmas),Attending to feelings – What happened (how did you feel), and evaluating experiences.
The actions set out in these plans are based on key functions and integrate best practise and national principles and policies into consideration. This is essential as these principles should underpin practise and promote the principles of youth work as set out in the 5 pillars and can change over time as has shown with this as 4 pillars changes to 5. This does also provide good ideas to integrate good practise as shown in the Youth Work in Wales, Principles and Purposes where it states that “all engaged in youth work are expected to assess outcomes and impact and to have systems for the planning, monitoring and evaluation of all aspects of their work with young people” (PYOG, 2014, p. 7) and promotes the systems for planning, monitoring and evaluation of youth work that in a way provides a guideline to deliver effective youth work and are points to consider to integrate it to supervision theory.
Youth work national occupational standards outlines the values at the core of youth work and underlying philosophy to what professionals should be considering with in youth work practise and what is reviewed through supervision. This targets areas revolve around a young person led approach and integrate the holistic consideration of participation, active involvement, equity, diversity, inclusion, partnership with young people as well as other personal, social and political development. This sets out goals that need to be considered and integrated into youth work supervision to ensure that national standards are met in relation to practise and integration of the interventions made. This is stated in the NOS and it states by “applying the outcomes of your reflection and development to improve your own practice in upholding the values and principles of youth work” (National Occupational Standards, 2012, p. 132).
Looking at the code of occupational ethics for the youth service in Wales, the implementation of effective youth work supervision with in practise is clearly embedded. There is both the responsibility to the occupation and colleagues where it states that colleagues should “support, train, supervise and manage colleagues according to occupation-agreed” (YMCA, 2012, p. 10). While as a practitioner also having the responsibility to “participate in in-service training, identify training needs and assist where appropriate with the supervision, support, training and placement supervision of other colleagues and students” (YMCA, 2012, p. 12).
While we must remember that these policies and practises will change over time depending on the changing society and political and economic outlook and other factors dictating the provision and how it is targeted and integrated into practise and therefore will impact on supervision practise.
The next area that needs to be considered in the underlying theory behind supervision in youth work and how the areas discussed by professionals are integrated into youth work practise. 
For us to discuss supervision from the context of theory to practise, we must look at the structure and key stages of a model of supervision. These stages are not written in stone and have to be followed stage by stage, but we must be mindful of the individual’s needs, expectations and understanding. The three main areas of supervision that are used in youth work, Managerial, Non – managerial and external supervision, all have their function in developing practise.  
Managerial supervision concentrates on standards of work, and the co-ordination of practise with policies of administration and the smooth running of the service. The other two target the educational/non managerial supervision. This concentrates on the personal development of the individual and therefore can be tailored to the individuals involved in the process. The supportive supervision looks at the maintenance of proactive positive relationships within work. 
Many key figures with in this field relate to 3 main areas that must be considered during supervision. Dawson being one of these looks at this as a notion broken up into three areas. “Administrative, Educational and Supportive” (Smith, 2011, p. no page no.). This links in with the actions put in place around community, wellbeing and administrative expectations. This again happens through Kadushin three stages of similar “normative, formative and restorative” (Smith, 2011, p. no page no). Kadushin supervision in social work model opens up the idea that it is not only policy that dictates the outcomes of supervision but it is the stakeholders and the three main areas of development. 
Supervision practises with in youth work do also fall within the wider management theory and in the youth work sector can base supervision on these models to promote good practise by integrating the principles and policy into approaches used in organisational culture. Models developed by Schein, Hofstede and Handy link organisational structure to organisational culture. Handy describes the four types of organisational culture that can be used to integrate supervision and support into youth work practise. These areas are power, role, task and person culture that integrate into different form of supervision and support. Power Culture is concentrated among a few with control and communications coming from the centre as if a dictatorship. Role Culture - authority is clearly delegated within a highly defined structure with hierarchical position as with job roles. Task Culture - teams are formed to solve particular problems as with task on finish groups. Finally person culture here where a group of like-minded individuals follow common organisational goals, survival can become difficult for this type of organisation. Further reading on this model and Schein, Hofstede can be found at (Chartered Management Institute, 2015, p. no page no.).
By “Exploring other ways of working” (Hawkins & Shohet, 2007) youth work can use these models as well as integrating cultural theory to create a less stressful more conducive environment to incorporate McNiff reflection cycle into the supervision process. This enabling a constructive process of “building upon investigation and observation” (Herman, 2012, p. no page). As mentioned by Kadushin the idea that the supervisor can create an environment where youth workers are able to offload and problem solve is essential and this also is raised by Hermen where he mentions the need to use the “coach and mentoring approach” (Herman, 2012, p. no pg no).
 The role of supervision with in youth work is an important one and should be met with a proactive stance. The need to prepare an agenda including all discussion points ensures the ability to cover all basis. This gives a role that ranges from professional planning to day to day reflective practise. This enables a tailored agenda to be drafted up in many respects for supervision practise considering the different types of supervision and support that can be incorporated into a good working relationships between supervisee and supervisor. 

Integrating other forms of management and leadership methods into practise is essential for the role of both parties to be meaningful and therefore worthwhile remembering that leadership can be implemented by any youth worker. 
The functions of supervision can be taken from Dawson (1926) who stated the functions of supervision in the following terms: Administrative - the promotion and maintenance of good standards of work, co-ordination of practice with policies of administration, the assurance of an efficient and smooth-running office; Educational - the educational development of each individual worker on the staff in a manner to developer possibilities of usefulness; and Supportive - the maintenance of harmonious working relationships, the cultivation of esprit de corps. (This is Kadushin's (1992) rendering of Dawson 1926: 293)
The functions of supervision through Proctor (1986) are similar but use terminology that refers to the normative, formative and restorative aspects of supervision. In formative, the supervisor acts to provide constructive feedback or direction that will allow the supervisee to develop the skills, theoretical knowledge and develop the personal attributes so that the supervisee becomes an increasingly competent practitioner. In the normative stage the supervisor shares with the supervisee, responsibility for ensuring that the supervisee's work is professional and ethical as set out in the code of occupational ethics for youth service in Wales and other professional principles and practises. Restorative supervision promotes the idea that the supervisor is there to listen, support, confronts the supervisee when personal issues, doubts and insecurities arise. As a successful supervisor, it is vital during supervision the supervisor has the skills and ability to be able to have several intervention styles at his or her disposal that is suitable with the situation. 

Supportive intervention can be seen in all 3 types of supervision. With the experience depending on the skills of a supervisor both informative and confrontive supervision can be used to challenge and point in the right direction. 
Additionally to this the cyclical model of supervision needs to be considered where 5 stages break up the process in to sections. Firstly the contracting stage is set where the two parties meet and discuss the contract which consists of outlining boundaries, rules, time, venue, the regularity of meetings and cancelation arrangements, important areas of any meeting with wellbeing and harmonious relationships based on respect for these boundaries. Next the focusing stage considers reasons behind the supervision with onus on the supervisee to prepare content for the agenda. Next the space stage take place in a neutral venue, where the supervisee is safe. This allows the supervisor be able to use the skills to use a more defined intervention. Next the bridge stage makes the supervision more realistic and can be more related and beneficial to the work situation. This is where development and new knowledge can be integrated to work and through reflection benefits can be considered. The review stage is normally agreed after a set period of time to allow the evaluation and reflection to take place with action plans and moving forward set. 

Viewing supervision from the context of theory to practise, we must look at the structure and key stages of models of supervision. These stages are not written in stone but can give an idea of how to follow stage by stage. We must be mindful of the individual’s needs, expectations and understanding throughout the process. Remembering the central focus of supervision is the quality of practice offered by the supervisee to young people. Supervision can be seen as having three main aspects administration (normative); education (formative) and support (restorative). 
[bookmark: _GoBack]Supervisors earn respect and title of the supervisor from their experiences as a senior practitioner with attributes that will hold them in positive manner to provide each one of these stages through years of good practise and implementing the ideas of Dawson, Kadushin and Herman as explained above to integrate support and supervision structures through a variation of Handy’s four methods into day to day practise.
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