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UNIVERSITY OF WALES TRINITY SAINT DAVID
CONTINUING PROFESSIONAL DEVELOPMENT SCHEME
FOR RECOGNITION BY THE HEA AGAINST THE
UK PROFESSIONAL STANDARDS FRAMEWORK

APPLICATION FOR FELLOW
(WRITTEN RECORD)

SECTION ONE:

	NAME
	Ian Simmons


	FACULTY/CENTRE/SCHOOL/
DEPARTMENT
	School of Graphic and Digital Arts, Dynevor Centre, Swansea College of Art


	POSITION (E.g. Lecturer/Senior Lecturer/Principal Lecturer/Head of School/Other (please specify)

	Lecturer


	ROLE (E.g. Lecturer/Programme Director/Admissions Tutor/Module Leader/Other (please specify)

	Lecturer/Admissions Tutor/Module Leader


	LENGTH OF SERVICE AT UWTSD
(Applicants must have at least one year’s service to evidence a CPD record)

	YEARS: 15                MONTHS: 10




	
APPLICATION FOR FELLOW

In your application for recognition as a Fellow of the Higher Education Academy (HEA), you are required to demonstrate fully how your continuing professional development allows you to meet the requirements for Descriptor 2, Fellow status, as outlined in the Guidance Handbook, relating to the Dimensions of the UK Professional Standards Framework (UKPSF), that is, Areas of Activity, Core Knowledge and Professional Values.

You should aim to include examples of your use of/commitment to relevant elements of the Professional Values and Core Knowledge throughout your account. Make clear how you apply appropriate Core Knowledge and how you demonstrate your commitment to appropriate Professional Values set out in the Framework.










	
General Principles to consider in preparing you application

· You will need to incorporate relevant subject and pedagogic research and/or scholarship in your approaches. How you evidence this will be dependent on the context in which you are working and the nature of the subject, discipline or profession in which you teach. 

· Ensure you provide reasons for the choice of activities you describe, and demonstrate that you reflect on your teaching practice and the students’ learning experience.

· Ensure that you explicitly incorporate how you have successfully engaged, where appropriate, in continuing professional development activity related to teaching, learning and assessment responsibilities. 

· The Assessment Panel recognises that there will be considerable variation in applications, reflecting differences in individuals’ experience, their job roles and contexts. The quality of your reflection is far more important than quantity.

· This application is a personal account so you should focus throughout on your own professional practice and decision-making.

· By applying to become a Fellow you will have the opportunity to:
· Think deeply about and thereby enhance the quality and effectiveness of your work in the area of teaching and supporting learning in HE.
· Gain national recognition for your role as a teacher and/or supporter of learning within the HE context



SECTION TWO:	Your reflective account of your Continuing Professional Development

The boxes below should be used to present your critically reflective (not descriptive) account of how your Continuing Professional Development (CPD) has enabled you to meet the UK Professional Standards Framework Areas of Activity.

For each of the Areas of Activity you should demonstrate why you chose to undertake the approach, activity or technique and show how they relate to developing learner understanding. Whilst directly addressing the Areas of Activity, you should demonstrate how you meet all aspects of the Core Knowledge and all aspects of the Professional Values and map these as appropriate.

Your application should show successful engagement in appropriate teaching practices related to the Areas of Activity, successful incorporation of subject and pedagogic research as part of an integrated approach to academic practice, and successful engagement in professional development in relation to teaching, learning, assessment, scholarship and, as appropriate, related academic or professional practices. The form will expand as you enter your information.

	A1:  Designing and planning learning activities and/or programmes of study (700 words)
Identify how you contribute to the design and planning of effective, valuable learning experiences

	Engagement in a variety of learning activities, at a variety of levels e.g.
· Micro: individual/one-to-one or small groups
· Mesa: module sessions, course or programme level
· Macro: policy, HEI, professional body level

	Evidence might include:
· Development and enhancement of session plans
· Identifying and planning different kinds of interaction with learners in various contexts
· Design or redesign curricula, modules or programmes
· Involvement in validation panels
· Use of individual’s learning materials by others (e.g. within/beyond own institution)
· Contribution to the creation of learning resource packs and computer-based or open learning materials or the development of virtual learning environments


	I have designed and planned learning activities and programmes of study for many different student groups. An example of this is the entrepreneurship module I designed for level 5 students at Swansea College of Art (K1). 
The cohort came from different subject areas and often commented that they didn’t see the relevance of the module. I adopted an approach where the material was consistently contextualized and its relevance to the students’ own disciplines explained. The goal was to make the subject relevant and accessible to each individual learner regardless of background or area of expertise (K2, V1). I learnt that it is important to remain flexible in this respect as ‘each student is an individual with his or her own goals and expectations’ (Armitage, 1999, p.76) (V3). 
Sessions began with lectures that outlined the core subject matter.  Students then formed small groups and started to discuss, and plan, their own entrepreneurial idea. My research and experience lead me to agree with Walklin’s (1990, p.4) assertation that the outcomes of teamwork are usually much better than the sum of individual efforts. As the module progressed these student groups were encouraged to discuss their ideas with their peers and give, and receive, feedback (K3, V2).  The module concluded with formal presentations of each group’s business idea, with peer led critiques and discussions (K3). 
As this module is taught in a lecture hall because of the high numbers, (it is attended by BA Graphic Design, BA Advertising and BA Illustration students), I have found that getting the students actively involved in the direction the module is to take means that they are more likely to be engaged throughout. I have also received positive feedback from students who were initially wary of what the module involved, and were worried that it would be too far ‘out of their comfort zone’ (K6). I have learnt that it is important that every student is given a chance to succeed during taught sessions; this is particularly important in larger groups where there is a risk of talking ‘at’ the group rather than ‘to’ the individuals. ‘If a learner is never successful in your lessons, he or she will soon give up’ (Petty, 2009, p.15).
Wherever possible I involve the students in the planning process as then ‘they will be more committed to making it work’ (Daines, 2006, p.31) (K3). When planning learning activities the aim is to engage all students, so there is always an element of individual or small group work where students can discuss, and practice the skills they are learning (Walklin, 1990, p.6) (V2). Having attended several workshops I make full use of Moodle to support my taught sessions which is especially useful to part time students (K4, V1).
Research has shown that if students are given tasks that are enjoyable it creates ‘more participation, concentration, persistence and more cognitive engagement’ (Petty, 2009, p.14) (V3). Therefore, I am constantly devising games, quizzes and activities that are fun and yet also reinforcing what is being taught.  I have also found that retention of knowledge is far better if a student works out an answer rather than being given it by the tutor and, to this end, any presentations I create do not give students all of the answers, but instead ask them to research some of the topics themselves and then present their findings to the rest of the group (K3, V3). This makes them active, rather than passive, learners and also gives them ‘ownership’ over what they have learnt which also serves to validate the sessions’ usefulness (K2 & 3). Bruner believed that to teach someone was not simply a matter of getting them to commit results to memory, but rather to teach them ‘to participate in the process that makes possible the establishment of knowledge’ (Smith, 2002, online).
Module structure is communicated to students with a module handbook that they are given in the first session of each module in line with Drucker’s (Curzon, 1976, p.163) advice for attaining the objectives and goals of an institution (K5, V4).
Students responses to, and comments on, each module are recorded on a module questionnaire that is given to each student at the end of each module.  These responses are then written up in a module evaluation report form where areas for improvement are also recorded (K6, V4).



	A2:  Teaching and/or supporting learning (700 words)
Identify how you engage with learners, whether in groups or individually. These encounters may be in a wide range of environments such as classrooms, seminar rooms, lecture theatres, labs, learning support centres, offices, etc.

	Engagement in appropriate teaching and learning strategies including:
· Use of a arrange of teaching approaches and modes of delivery
· Use of relevant assessment approaches with a variety of groups
· Selection based on educational evidence and values
	Evidence might include:
· Lecturing, tutorial or seminar work
· Studio, clinical, laboratory or work-based teaching
· Distance learning
· Peer assessment of teaching and or teaching observations
· Student feedback/evaluations
· Reflective diary/blog
· Learning outcomes-related indicators (e.g. relevant session plans/module materials)
· Material from online training
· Learning activities supported through the VLE (Moodle)


	My teaching experience to date has included formal lectures with student numbers ranging from 50 to 100, theory classes (6 to 50 students), practical classes plus group and one to one tutorials. I have taught both undergraduate and postgraduate students.  In my current role I teach undergraduate students in both small and large groups, lecture theatre and classroom.
Over the years I have learnt that it is vital for teachers to show enthusiasm for their subject; if you aren’t enthusiastic about your subject then you cannot expect your students to be.  As an educator I would hope I inspire students to become creative, critical and active thinkers and a love of your subject is fundamental in working toward this goal. Student feedback, both formal and informal, indicates that I am achieving this; ‘the sessions are very enjoyable,’ ‘interesting and thought provoking,’ ‘engaging and lively.’ 
I always plan lectures to include as much student interaction as possible; I want my students to be active, rather than passive, learners. Biggs (2003, p95) believed that if teaching and learning activities are restricted to teacher exposition then students can get away with passive listening and selective memorisation, he states that students need to 'flex their metacognitive muscles'. An example of this is my Brand Experience module for Level 5 students. At the end of each session I set the students a research task, for example ‘what is the most successful brand and why’, to be completed for the following week.  I will then begin the subsequent session with each student giving a short presentation to support their choice. After this there will be an open debate that may sometimes end in consensus, but more often with students ‘agreeing to disagree’ (K3, V1 & 2). As Dewey states (Smith:Online) ‘education must engage with and enlarge experience’. The goal of the debate is not to get all of the students to agree, but to get them used to actively thinking and arguing their point – the goal of the debate is the debate itself.  I have found that this approach is far better at advancing the students’ learning (K2), whilst encouraging engagement and exploration, than would be the case if I simply presented what I thought in a class exposition. This approach follows Schuell’s (1986, p.429) advice that ‘what the student does is actually more important in determining what is learned than what the teacher does’. 
I have also learnt that you have to adapt your approach to suit the group of learners you are teaching at any one time.  As Maslow (1966, p.15) noted ‘if the only tool you have is a hammer, you tend to treat everything as if it were a nail’. An example of this was teaching my Marketing and Self Promotion module to last semester’s level 6 illustration students. This group were lacking the confidence that my advertising students had developed and so the debate had to be handled a little differently. I did this by making it a group activity with spokeperson(s) volunteering to argue the group point, with other group members encouraged, but not required, to actively join the debate.  It was pleasing to note that, after a few weeks of this approach, even the quieter members of the cohort were much more confident in voicing their opinions (K1, 2 & 3, V1, 2 & 3).
Reflective practice is also an important part of the ‘active’ learning process, for students and teacher.  Dewey defined reflective thought as 'active, persistent, and careful consideration of any belief or supposed form of knowledge in the light of the grounds that support it and the further conclusions to which it tends' (1933, p.118). In my taught modules every piece of work submitted by the students must also contain a written reflective ‘journal’ outlining the process, what went well, what didn’t, what was learnt by the student and also a self-evaluation assessment of the work submitted (K3 & 6, V3). Reflection is also as important for the teacher and I always reflect on taught sessions – noting what was successful and what could be improved upon; these notes, along with the student module questionnaires and feedback are then written up in the module review form at the end of each module (K6, V3 & 4).





	A3:  Assessing and giving feedback to learners (700 words)
Show how your assessment strategies and activities are appropriate to learning experiences; your approaches to marking and moderation and how these approaches ensure that assessment is reliable and robust; and your approaches to feedback and the extent to which students are involved in the feedback process. The assessment may be formative or summative, formal or informal. 

	Engagement with appropriate assessment strategies including:
· Use of assessments relevant to learning outcomes
· Appropriate assessments for the student profile
· Engagement in formal quality assurance processes relating to assessment
· Selection and use of appropriate feedback mechanisms
	Evidence might include:
· Appropriately targeted assessment tasks
· Student evaluations
· Peer reviews
· Observation feedback
· Learning materials
· Moderation documents
· External examiner activity
· Innovative approaches to assessment and feedback
· Student responses to feedback


	I always begin each module by explaining the method of assessment and also how assignments will be marked.  To this end an assessment criteria table is included with every assignment that is handed out and this is explained to students at the outset (K1). Marking schemes used are standardised by the institution but I have learnt by experience that it is valuable to explain to students how it relates to each specific module. In small student groups all work is double marked and in larger groups a sample from each grade classification, as well as all fails and firsts, are double marked.
I ensure that any assessments closely relate to the learning objectives of a module and to this end only grading criteria relevant to that particular module are selected (K2); for example, in modules that are more craft-based assessment would be weighted more toward technical skill and professional practice. Minton (1991, p.197) states that ‘the primary function of assessment is to tell the learner how well they have done’ but I also follow the advice of Tummons (2005, p.6) that careful feedback will give extra guidance to the learner and also ‘help to motivate them further’ (2005, p8) (V3).
I also place as much import on formative assessment as summative; students are given formative feedback at every opportunity during the module. As Minton (1991, p.265) noted it is important that feedback is ‘continuous, swift and accurate’ and that the student is well prepared to “interpret such information correctly’.  For this reason I also timetable regular group critiques where the students present to their peers and are given immediate feedback by them as well as myself.
This is done as informally as possible so that all students are encouraged, and feel confident, to talk about their work. Formative feedback also gives me the opportunity to ‘employ a variety of strategies to assess the learning outcomes of individual students’ (Daines, 1988, p.99) and will also take the form of regular one to one tutorials where written feedback is given to the student (with a copy retained for university records) (K5 & 6, V1 & 2).
I also regularly bring in practitioners from industry to talk to the students and give them feedback on their work. For example, the student business pitches at the end of their level 5 Entrepreneurship module are assessed by myself and a creative professional that I bring in for just the pitch sessions.  This adds an extra ‘real life pressure’ to the session and the feedback gives the students a different perspective.  The comments I have received from the students has always been positive with many saying that it makes the presentations feel more professional and industry relevant (K6).
Peer observations, both formal and informal, are also important and useful in my own personal development and the feedback that I receive from colleagues allows me to see my practice from a different perspective (K6, V3). There is a structure in place in the College of Art for formal peer observations but informal observations are also regular within individual programmes.
Recently, and for the first time, (2017-18 academic year), I was dissertation supervisor to four level 6 students. I had to adapt to a different, more academic, style of feedback and assessment rather than the more craft based one I was used to. I scheduled regular weekly meetings to discuss progress and told my students to email drafts a few days in advance (some students were better at this than others) so that I would have time to read thoroughly beforehand and supply oral and written feedback as well as annotations on the students written work that I had printed out.
This was as much a learning process for me as it was for the students, but one that I enjoyed immensely and, I believe, will inform and improve my feedback and assessment in all future modules (K2, V1, 2 & 3).
The module questionnaires that students fill in (anonymously) at the conclusion of each module gives them a chance to comment on the usefulness of the feedback given during the module and is also a useful indicator to myself that I can use to improve feedback frameworks going forward (K5 & 6, V1 & 2). My 15 years of experience, and ongoing research, has taught me that assessment is as useful to the teacher as it is to the student when approached correctly and should play a ‘critical role when it is used as a diagnostic tool’ (Gray, 2000, p.63).



	A4:  Developing effective learning environments and approaches to student support and guidance (700 words)
This Area of Activity is about how you make effective use of both the formal and informal learning environment to facilitate learning. Show how your contribution to the design and development of learning environments has impacted positively on student learning and the practices you undertake to support learners including for example, tutor systems, advising, guidance and involvement in widening participation and inclusive initiatives and activities.

	Engagement with:
· Different media and technologies, both physical and virtual
· Different kinds of learners e.g. international, culturally diverse, special educational needs, disabled learners, home-based, full-time, part-time, etc.
· Different modes of learning e.g. distance-based, blended, work/practice-based, etc. 
· Personal and academic tutoring
· One-to-one advice
· Counselling

	Evidence might include:
· Reflective logs/diaries
· Peer review
· Formal and informal/unsolicited feedback from students and colleagues
· Observations of teaching/learning activities
· Evidence from electronic forms such as blogs and discussion forums

	The learning environments I use for my teaching are lecture hall, seminar room and computer labs. I feel it is always important to adapt the space to the learners rather than adapting the learners to the space and my students are used to me moving chairs and tables around to create spaces more conducive to debate and discussion.  An open conversation between students and teacher is important as it involves valuing the insights and questions the students have and ‘entails the fusion of a number of perspectives, not the entering into of one’ (Gadamer 1979, p.271). It also serves to make all learners feel included in the learning if their opinions are listened to and valued, it also informs the teacher that the subject is being understood by the cohort as a whole (K3 & 5, V1 & 2). In my reading I have found that Petty (2009, p.210) also values this approach stating that when discussion is used as a teaching method then it is communicating a ‘hidden message’ and that ‘the teacher is in effect saying... I value your experience and I am interested in your opinions’. This enables me to create learning environments in which students are willing and able to explore the subject in depth, as well as voice their own opinions on areas that they are most engaged by or interested in (K2, 3 & 6, V1 & 3).
It is also important that consideration is given to students with differing needs when creating learning experiences. Many of my modules involve student presentations to myself and their peers, but on occasion I have had students that, for many different reasons, cannot speak in front of large groups. I always make it clear that there is always the option to present just to myself if a student is anxious or overwhelmed (V1). I also communicate with colleagues in order to determine the learning needs of individual students.  For example I teach Illustration and Graphic Design students at level 5; in these cases I always talk to the relevant staff that have been with the students from day 1 to find out if there were students that have educational needs that I should be aware of. Having this information allows me to adapt learning materials, and my own teaching, to ensure that the students are not disadvantaged in any way (V1, 2 & 4).
This consideration should also extend to the different media and technology used in sessions. Advertising as a discipline uses many differing technologies and media to communicate its messages but students all have different competencies; since taking on my current role I have been offering informal software tutoring outside of lecture times to help those that are struggling (K4). I also make full use of VLE and, as well as uploading lecture notes onto Moodle, I link to sites, publications and journals that will give the students a broader appreciation of the subject. This also serves to ensure that any home based, part time, distance learners, or any learners that can’t make certain sessions, are given every opportunity to keep up with the work and, again, are not disadvantaged (K3 & 4, V1, 2 & 4). I also make full use of the Moodle forums by posting discussion topics that allow students to participate in discussions with myself and their peers. These discussions can also take place on social media platforms.
It is important that, even in large groups, each individual student is given equal consideration when designing learning schemes for, as Gagne observed ‘the purpose of designed instruction is to activate and support the learning of the individual student’ (Curzon 1976, p.235).
I am currently the year tutor for Level 5 BA(Hons) Advertising and Brand Design students. I am responsible for giving academic and pastoral support in this role and have received training, and shared best practice with colleagues, that has increased my confidence in undertaking this role.  I always strive to be available, approachable and honest in the advice that I give to students. This has been validated in some way by the 2017 National Student Survey which found that ‘92% of UWTSD’s BA (Hons) Advertising and Brand Design students agreed that they have been able to contact staff when they needed to’ (K6, V4).
What is also pleasing is the students’ willingness to come to me to seek extra help when they feel as though they are struggling, and this is something that has frequently been raised in student feedback I have received (K1 & 2, V1, 2 & 3).





	A5:  Engaging in continuing professional development, research and the evaluation of teaching and learning related professional development (700 words)
Show how your continuing professional development in your discipline and pedagogy, incorporation of research and scholarly activity, and evaluation of your professional practices supports and enhances learning. You should demonstrate explicitly connections between your research and/or scholarly activity and your professional practice, as well as how you evaluate the effectiveness of that practice.

	Engagement in:
· Self-reflective practice
· Proactive planning
· Participation in a range of activities to extend professional learning
· Successful involvement in/completion of relevant teaching-related qualification(s) 
· Presenting or participating in conferences on teaching and learning (often discipline specific)
· Attending workshops or training events
· Engaging in peer observation or peer review of teaching
· Regular departmental meetings where the discussion is about learning and teaching issues
· ‘corridor’ discussions about teaching
· Bidding for and involvement in projects or research on teaching and learning
· Implementing new approaches
· Subject and other network activities
· Reading
· Visits to other institutions/organisations
	Evidence might include:
· Portfolios related to academic/professional development
· Reflective logs
· CPD records 
· Exemplars of proactive changes in teaching/supporting learning based on own learning and research/scholarly activity
· Evidence of changes in practice following engagement with initial and/or continuing professional development, including events, conferences, training, learning, seminars, workshops, etc.
· Conference papers/presentations/etc.
· Bid and project documentation

	I have always been committed to continuing professional development and regularly participate in workshops and training sessions that are subject related or focus on pedagogy (V3). Petty (2009, p.516) states that good teaches are not ‘made’ by tutors but ‘make themselves’ through a constant process of reflective evaluation and professional development. Whilst studying for the Professional Certificate in Education one of the things I found most useful was the practice of keeping a reflective journal and this is something that I still keep, and learn from, today (K5).
In my current role it is imperative that I constantly re-evaluate course material, the advertising industry changes constantly so just using the same teaching materials from year to year is not an option. I subscribe to industry periodicals such as The Drum and Campaign, attend events such as the International Enterprise Educators Conference, and am constantly engaged in ongoing research. As a result I have often been asked to present to cohorts on other programmes on topics such as entrepreneurship and intellectual property, two subjects that are an integral part of my own artistic, as well as pedagogical, practice (V3 & V4). Martin Buber believed that ‘everything depends on the teacher as a person’ (Hodes 1972, p.146) and that a teacher educates ‘from himself through personal example’.
The School of Digital and Graphic Art also holds regular meetings where best practice is shared which complements departmental peer assessments and regular observations. I regularly ‘sit in’ on classes being taught by colleagues and feel that I learn a lot from observing the practice of others and receiving feedback on my own practice from my peers (K6, V3).
When I first started teaching I would focus on the subject and what I wanted to communicate in the lesson and fail to properly consider the needs of the students. I soon realised that students were not fully engaged and would often listen ‘selectively’; through experience and ongoing research I now realise that student engagement is of paramount importance and any learning experiences must be designed with that in mind. Schuell (1986, p.429) concludes that if students are to learn in a ‘reasonably effective manner’ then the task of the teacher is to get students to ‘engage in learning activities that are likely to result in their achieving those outcomes’. Plato once said that knowledge ‘does not come from teaching but from questioning’ (Nola 2005, p.105). With that in mind I now plan learning activities that are interactive, that encourage discussion and also take into consideration different learning styles of the student group; these will change dependent upon the needs of each cohort (K1, 2, 3 & 6, V1, 2, 3 & 4).
I feel that it is also important for the learning activities to be relevant to the industries that students aspire to work in. I always engage industry speakers to come in and talk to my students, some through my own networks and some through the Big Ideas Wales Role Model initiative.  
Students are also encouraged to work on ‘real’ industry briefs and at level 6 this is a requirement of the Graduate Portfolio module. Recently I have taken this a stage forward by engaging an industry client, the International Institute for Creative Entrepreneurial Development, who have tasked my students to develop an ‘awareness’ campaign for the institute.  This is ongoing and will culminate at the end of Semester 1 in their second year. 
The students have responsibility for all aspects of the creative work, client liaison, strategy etc. They have effectively formed their own advertising agency and taken on individual and group roles that mirror the jobs they will be applying for when they graduate (K1, 2, 5 & 6, V1 & 4). This ties in with Walklin’s belief that a prime responsibility of further education is to ‘relate principles, theory and skills to the needs of commerce and industry as well as to provide education in the strictest sense’ (1990, p.21).
My role in this particular activity is primarily one of observation and guidance, with the students taking total ownership of the project; as Powell (Smith 1997, online) observed the key to successful education is ‘not so much to teach the pupil as to get him to learn for himself’.
I also have an ‘open door’ policy where students can come and talk to me about their work, course, or personal development outside of formal lectures. This approach I have found to be particularly helpful to less confident students who might not ask for help in front of their peers or during lessons (K2 & 3, V1 & 2).
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SECTION THREE:	Referees

Your application must be accompanied by two references from persons who are in a position to comment on your teaching and learning practices and achievements. 

The function of your Referees is to provide an informed peer review of your eligibility for Fellow, using their knowledge of your work and the context in which you teach and/or support learning. Referees are expected to authenticate your application by commenting directly on the content of your application and to make additional, relevant comments, as they wish.

Referees should be experienced staff and be able to comment knowledgeably, and from first-hand experience, on your current role and any other relevant activities recently undertaken. At least one of your Referees should either be a Fellow, Senior Fellow or Principal Fellow of the Higher Education Academy (HEA), or an appropriate experienced member of staff working for a UK Higher Education Institution (HEI). All Referees need to be familiar with the UKPSF.

Referees should be provided with a copy of the Guidance Notes for Referees – please speak to your mentor regarding this document.

	First Referee:


	Name
	Derek Bainton

	Job Title
	Head of School of Graphic and Digital Arts

	Faculty/Centre/School/Department
	School of Graphic and Digital Art

	Email address
	derek.bainton@uwtsd.ac.uk 

	In what capacity can this individual comment on your professional practice?

Has been a colleague for many years during his time as Head of the School of Graphic and Digital Art and previously Programme Director of BA(Hons) Illustration.





	Second Referee:


	Name
	Jonathan Williams

	Job Title
	Lecturer BA(Hons) Illustration

	Faculty/Centre/School/Department
	School of Graphic and Digital Art

	Email address
	Jonathan.williams@uwtsd.ac.uk 

	In what capacity can this individual comment on your professional practice?

Colleagues in the School of Graphic and Digital Art and previously School of Visual Communication. We have also participated in regular peer reviews.






SECTION FOUR:	Endorsement from the Institution

You are required to provide an institutional endorsement which should come from a professional who has senior responsibility for professional development, learning and teaching within the institution, for example:

· Head of Personnel
· Head of Learning and Teaching
· Head of Academic Registry
· Dean of Faculty
· Vice Chancellor
· Senior Provost
 
	Institutional Signatory


	Name of Applicant
	Ian Simmons

	Name of Signatory
	Ian Walsh

	Job Title
	Dean of Faculty

	Faculty/Centre/School/Department
	Swansea College of Art

	Email address
	ian.walsh@uwtsd.ac.uk

	
Dear Sir/Madam

Please sign below to confirm that you endorse the application for Fellow status recognition from the person named above:

[image: ]
Signature:_____________________________________Date:__14/01/2019______________
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