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Portfolio Guidance

Please read these notes carefully. They provide essential information. The documents you will use in developing your portfolio are on the following pages.

What is the portfolio for?

The purpose of this portfolio is to enable learners to demonstrate and provide evidence of how they meet the learning outcomes set by the Social Care Wales, for the Consolidation programme, including:

· Applying analysis in assessment to inform intervention;
· Intervention and application of professional judgement in increasingly complex situations;
· Working collaboratively with service users, carers and other professionals.

Learner and employer learning agreement

At Section 9 of the Portfolio, you will find a blank copy of a learning agreement that you need to read, discuss and agree with your mentor, manager and training manager/coordinator. Once the agreement has been signed replace it in Section 9 of the portfolio. 

How should the Portfolio be presented?

The material you write to include in the portfolio must be typed. Information about this can be found in the Programme Handbook. The whole portfolio must be submitted electronically. Portfolios must be complete at the point of submission. 

How is the Portfolio assessed?

During the programme, advice and support about the development of your portfolio will be provided as part of four, mandatory Consolidation workshops, and by your mentor. Feedback on all aspects of the work you are undertaking to develop the portfolio will be provided as part of these workshops. Neither your mentor nor training staff you may have seen as part of the Consolidation workshops will be involved in marking your portfolio after submission. Portfolios are marked by appropriately qualified staff outside of your own employing organisation.

Dates of portfolio submission will normally be made available at induction, at consolidation workshop meetings and posted on Moodle.


Confidentiality

It is important that no individual can be identified either directly or indirectly from the information in the portfolio. You must:

· adhere to guidance in the Programme Handbook about confidentiality;
· not identify your Local Authority/employer by name or by associating any geographical, physical or other feature which might enable it to be identified. This includes reference in the bibliography to policies e.g. please use ‘xxx authority policy’;
· not identify any individual using services, their family or carers by name. Instead you must use numbers e.g. 1, 2, 3 etc. and not letters;
· not write information that enables any individual using services, their family or carers to be identified indirectly through the description you provide. This includes references to names, colleagues, places (including hospitals, schools, town, villages, streets) specific incidents which might enable identification due to past publicity, other professionals or any other personal information including medical or other conditions;
· take personal responsibility for adhering to confidentiality rules. Although consolidation workshops and feedback about your portfolio will provide guidance and feedback, it is the learner’s responsibility to ensure the portfolio adheres to the confidentiality requirements stated in the handbook and above.

Remember that the Portfolio is YOUR responsibility you must not rely on anyone else to pick up any confidentiality breaches as this is your work. You must accept full responsibility for confidentiality. Meeting all the confidentiality requirements is very important. Breaches of the confidentiality rules may incur a penalty including a deduction of marks or a fail, please see handbook for details.   


Dyslexia and other special circumstances

If you have any condition that you feel may affect your ability to deal with any part of the programme, please contact your training department immediately to discuss any additional support that may be needed. The University has a Student Services Unit that may be able to help but it is the learner’s individual responsibility to contact them. 
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Graduate Certificate in Consolidation of Social Work Practice - Learner Portfolio 


Guidance: 

· Your portfolio must contain items 1 - 9 below (in the order given);
· You should use this pro-forma to insert your text within each section; 
· Please make sure the Signatures page at Section 8 is fully completed before submission  
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Section 2

Developmental review (a)

Guidance: This section should be completed by taking into account the work that you will have done since qualifying, and discussions with your mentor and supervisor/line manager as part of your First Three Years of Practice Individual Plan.

	Based on your experience in practice identify and justify your agreed learning needs for the following outcomes:

· Working Collaboratively with service users & carers  
           Working Collaboratively with Other Professionals
· Applying analysis in assessment to inform interventions
· Intervention and application of professional judgement in increasingly complex situations

500 words (+/- 10%: include your actual word count at the end of each section)

I started work as a children and families front line Social Worker in October 2016 with a Local Authority (LA) in Wales. HM Government (2018) outline duties for professional who work in child protection to work together to safeguard children. Therefore I work with police, probation, health, education and voluntary agencies on a regular basis.  My duties also involve working under key legislation such as the All Wales Child Protection Procedures 2008, the Children Act 1989 and the United Nations Convention for the Rights of the Child (UNCRC).

To work in the LA, I trained and implemented using the Signs of Safety Approach designed by Andrew Turnell, in order to help me work with a Person-Centred Approach (Rogers, 1979). Munro (2011, p.19) highlights that the UNCRC provides a child-centred framework within which services to children are located. I am mindful that social workers have a duty and guidance to work with children using a child-centred approach. Therefore I continued my professional development by researching, using the LA training sites and utilising supervision both formally and informally in learning more about Signs of Safety approach and decision making in complex cases (Rutter & Brown, 2012).

To work collaboratively with people language is essential to being person-centred as outlined in Williams (2011). The Welsh Language (Wales) Measure 2011 is ‘no less than other languages’ and actively offered as part of SSWBWA 2014 in accordance with the Welsh Language Act 1993. The Social Services Well-being (Wales) Act 2014 (SSWBWA) came into force in April 2016. Hence I pursued the need to work with translators as a way to successfully undertaking my work with individuals and their families in a language of their choice. 

furthermore I analysed how my communication strengths and weakness’ may impact my ability to undertake a comprehensive assessment to safeguard children and achieve person-centred outcomes (Banks, 2012). In supervision I identified the need for training to work with interpreters effectively in practice. Harrison (2006) outlined that individuals must have access to an interpreter for child protection work. 

Brown and Rutter (2012) suggest that practitioners should seek guidance through supervision to be reflective and improve their practice. Thompson and Thompson (2008) outline that if you have time to reflect about what you need to do in your role as a social worker it could lead to better outcomes for individuals. Hence In discussion about my cases of children at risk of sexual or county lines exploitation, honour based violence and sexual abuse; gaps in my training were identified and applied for within the LA and partner agencies such as Barnardo's. I discussed seeking training for cases of violence in relationships and towards children, cultural family issues, assessing unaccompanied asylum seekers, females at risk of FGM, Court and adoption CAR B training. 

Additionally I reflected that I need to continue to improve my practice in collaborative working with individuals, their carers and professionals. Signs of Safety training has thus far worked well as client, professional and manger feedback for some of my cases have helped me to reflect on what worked well for the family and improve where there may have been gaps in intervention and application of my professional judgement. I will continue to utilise supervision, theories, methods and approaches to improve my practice and collaborative working.


Word Count: 546






Section 3

Observation from an individual using services, their family and carers

Guidance: A learner must choose an observation of direct social work practice with an individual using services, families and carers, and record it on the following pro-forma. The observation cannot be from giving evidence in court, contributing to strategy group meetings, case conferences or tribunals or any other indirect activity. The permission of the individual using services, their families and/or their carers must be sought before the observation is undertaken. The observation must be undertaken by an observer who is social work qualified and has at least 3 years’ experience (criteria set out in the Programme Handbook). The observation must be a minimum of 30 minutes long. The observer will gain feedback from the individual using services, their families and/or their carers using the pro forma below at the end of the visit.  

Although the learner can choose to use the proforma provided for gathering feedback, they are encouraged to make this as in-depth as possible, and to use a range of ways to gather it, depending on age, ability, and the needs of the individuals using services, their families or carers.

In completing this section, you should watch the 4 video clips of ‘More than just words’ on Moodle as these should help you think about your own experiences and to reflect on why language should be an integral part of assessment and service provision.

Observation Summary 

Please include name of the expert witness observing in section 8.

Date of observation:  6th August 2018 

To be completed by learner 

	Set out the social work objectives and give a brief description of the situation including geographical and legislative contexts and any relevant cultural, ethnicity and language issues.  

300 words (+/- 10%: include your actual word count at the end of each section)

In my role as a children’s social worker in Wales, I work under the Children Act 1989 (CA), the All Wales Child Protection Procedures 2008 and the Social Services Well-being (Wales) Act 2014 (SSWBWA) regularly. I undertook a S.47 investigation under the CA for a child I will refer to as 01. 01 is a teenage female of Asian/British origin. I gained consent from 01’s father 02, for me to be observed whilst working with the family. 

Due to safeguarding concerns  the purpose of this meeting was to discuss parent’s consent to 01 being accommodated in Local Authority foster care by them signing a S.76 consent form under the SSWBWA.

01 communicates by wishing to speak in English, although from an Ecological Perspective I am mindful that she, nor her family may speak English as a first language, I asked 01 to confirm what her families first language would be and how they may wish to communicate, when I speak to them. I was mindful of the barriers to communication such as language and age (Koprowska, 2013). 01 confirmed I may have to undertake the assessment in Bengali for her mother. Therefore, I arranged for a translator to attend the meeting at the family home as arranged by phone with 02. 
 
I was mindful that the situation was complex, where parents would be requested to sign a S.76 form to give their consent for 01 to be accommodated into foster care. I was worried that if the family are aggressive or question why 01 had not come home I should not be working alone whilst undertaking this meeting. Although a risk assessment was undertaken by myself prior to the meeting, I searched the LA I.T records where there were no concerns recorded about family I would be speaking with today, additionally I was satisfied that they have previously been included as safety people for their grandchild. Therefore, I attended with my practice lead as agreed with the family. 

Word Count: 330











	Critically reflect on your communication methods and skills during the observation including how you identified whether you had the necessary communication skills to work with the individual using services, their family or carers.  Show how you adhered to social work values using a person centred approach, Code of Professional Practice for Social Care Workers, cultural sensitive practice, language preference including the “Active Offer” principle, and ethical practice.

1300 (+/- 10%: include your actual word count at the end of each section)
 
Whilst working in child protection to safeguard 01 I was observed whilst working with her family at their home. O1’s family identify as Asian/British. The purpose of the meeting was to discuss parental consent for 01 to be accomodated by signing a S.76 consent form in line with Social Services Well-being (Wales) Act 2014 (SSWBWA) and gather information in line with child S.47 enquiries under the Children Act 1989 (CA).  
	
In preparation for the meeting I called father (02) to ask if I could meet with him and mother (03), along with my line manager. I explained the purpose of the meeting, outlining the need to gather information around disclosures from his daughter and to discuss the next steps in line with the child protection process. I asked father in advance if he would be happy to give feedback to my manager about his views on how I worked with him and the family.

In preparation for the meeting I reflected about language and cultural needs of the family, I was mindful of offering services and assessment under the ‘Active Offer’ principle; under the Welsh Language Act 1993 and the Social Services Well-being (Wales) Act 2014. I considered the importance the family’s rights to have the meeting and assessment to be undertaken in a language of choice. I was mindful that I should not make presumptions that the family may speak Bengali and sought to clarify language of choice. This worked well and with the information gathered I was able to arrange a Bengali speaking interpreter to translate at the meeting. 

I reflected that 02 and 03 may have questions about 01 and what has happened since 01 was hospitalised. I was mindful that 03’s spoken language was Bengali. Therefore in line with the Care Council for Wales Codes of Practice 1.1 through to 1.5; I thought I must confirm she was happy to proceed with the observation, hence I asked through the interpreter if she was happy for me to be observed taking the meeting with an interpreter and my manager present. As suggested by Banks (2012) and the Code of Ethics, I worked with 02, 03 and family as I would expect to be treated; with dignity and respect and to be treated fairly. I was respectful and listened to their views of the situation and empathised with them about how difficult this must be for them (BASW, 2012). 

In 2016 statistics for looked after children in Wales of Asian/ British Ethnicity was 75 children out of 5135 children in total (Stat Wales, 2016). I considered that in my area of work 01 may be one of only a few children of Asian/British origin being looked after in the area. I felt this was significant and parents may not know about the processes or their rights; inviting them to stop me and ask questions at any time (Rutter & Brown, 2012).

I observed 02 to appear concerned about his daughter and gauged his willingness to work with me in her best interest. I felt it was harder to gauge 03’s wishes and feelings and reflected on action that I should change my approach next time by speaking to family members separately if possible. I considered Bowlby’s Attachment Theory when parents responded to question and linking this to how 01 discussed her relationship with them  (Beckett, 2006). It appeared evident that 01’s parents thought of her in loving, positive terms and were worried about her health. Although I considered that there appeared to be ‘disorganised attachment’s’ between 01 and her older siblings, therefore I would explore this further as required (Teater, 2014).

In reflection during the meeting I used Systems Theory to inform my thinking and lines of questioning related to the family and their views on the disclosure from 01 about forced marriage. I concluded that the family appeared to have an open system, being open to information and agreeing to change their approach when talking to 01 and consider her mental health. I observed fathers reaction to the thought of forced marriage and disbelief that her siblings would have thought this appropriate for his youngest daughter (Teater, 2014). 

I reflected on my next step that social work ethics conflict with the legislation. I considered that on one hand I was actively giving 02 and 03 a choice to sign the S.76 parental consent form to place 01 in foster care. Although I felt that the choice was essentially sign the S.76 parental consent form, or I would have to apply to the courts for an Emergency Protection Order or an Interim Care Order, under the CA, dependant on guidance from my manager. Although, guidance on these measures outline that taking out an Emergency Protection Order can be seen as ‘draconian’. I also felt that as much as I aim to ensure that individuals, carers and families have choice, ultimately there are unseen boundaries that are crossed balancing legislation, with ethics and rights (Bell, 1999; Brayne & Carr, 2013; Brown & Rutter, 2012). Laird (1993) and, Middlemand and Wood (1993) in Teater (2014, p.77) state that “no one can experience or fully understand another individual’s values and beliefs about these experiences, which are influenced by the culture of which she or he is a member” (Teater, 2014, p.77). 

In regards to fully understanding the family’s views on their culture and how they perceived 01 when she denounced Islam, I felt that I needed to ask their views on 01 no longer believing in Islam. I felt this worked well, 02 explained he is religious, however he understood that children go through thoughts and questions about religion and culture. In reflection I was able to follow this line of questioning with 03 about her views and actions around 01 denouncing her faith and behaving in ways that may be worrying to parents. I felt that this worked well and speaking directly to 03 via the interpreter I was able to gather information as part of the framework for the Assessment of Children in Need and their Families (DOH, 2014).

Furthermore to gather information to include in my assessment of 01 and her family, 03 explained her actions with her own form of communication skills and physically acted out how she had aggressively patted down 01 when searching her for a mobile phone.  Rolfe, et al (2011) outline the need for practitioners to find effective ways of communicating and understanding individuals and their families in the way they communicate. Therefore I was mindful of observing 03, her facial expressions and body language when she was answering questions.

I reflected that I have adapted Person-Centred Approaches from Carl Rogers working with each client and their families with ‘genuine empathy’ including positive regard for their thoughts and views (Rogers, 1979). I have integrated this approach in my daily practice, reflecting that 02 and 03 responded well to this approach and agreed to sign the s.76 parental consent form. I also considered their cultural and religious values, linking them with my own values and the importance of needing carers to understand the needs of their daughter from a cultural and religious perspective. Hence I reassured them that I would be able to support the foster carer with religious and cultural issues around caring for 01. I felt that this worked well, with 02 stating that he trusted me to do this for them. 

I reflected on action about the experience; thinking about the difficulties that may have arisen if the family had become confrontational and how I may have reacted differently, I was mindful that I need training around dealing with confrontation in meetings, hence would discuss this in supervision. I struggled with my own ethics and values in light of questioning the power and control that social workers have in child protection matters. I reflected that even though choice was given to parents to decline signing the s.76 parental consent forms, there was also recommendation, that if the paperwork was not signed, I would be applying to the courts for an Interim Care Order (Brammer, 2009; Coulshed & Orme, 2012). 

On the other hand I was pleased about the outcome of the meeting, whereby 01 was placed in foster care with consent of her parents.  Additionally in light of their right to family life under Article 8 of the Human Rights Act 1998, I reflected the best way to safeguard 01 and uphold rights, therefore I agreed a plan with the foster carer and arranged contact to be supervised between 01 and family members she wished to have contact with.  

Word Count 1430






Feedback and comments from an individual using services, their family or carers

This section of the Observation should not be done in the presence of the learner.

Some or all of these questions may be used by the observer (who should re-phrase and add explanations and prompts as required). Alternatively, the learner is able to design their own method of obtaining information for the Observer to use if this is more suited to the needs of the individual. The observer should record responses below or by using the alternative method from the individual using services, their family or carers.

Before asking the questions, the observer must explain to the individual using services that their comments will be shared with the learner. It may be useful to explain that it is used as a learning tool for the learner to develop their own practice. 

If the observer is unable to gain feedback, they should briefly say why.

	Was the social worker on time?  Or if delayed did he or she contact you?

	Yes. The social worker was on time.

	Did the social worker get your permission in advance for the observer to be present? 
Did they explain why they were being observed?

	Yes. She phoned to ask.

	Were you clear why the social worker met with you today?

	Yes.

	How well prepared do you think, the social worker was for his or her meeting with you?

	Yes. She was knowledgeable about the things that have happened in the family.

	  How has the social worker listened to you and respected your views and wishes?

	Yes.

	Did the social worker talk to you in a way that you understood?
Did you understand the language they used?

	Yes. A translator was used to make sure everyone understood and was able to communicate.




	How has the social worker’s involvement met your expectations for this visit?

	Yes.

	Are there any other comments or suggestions that you would like to make?
	No.



Section 4 

Safeguarding and working in complex situations – Case Study

	Complete a critically reflective case study based on an assessment, undertaken with others (in your own area of work) concerning the safeguarding of either an adult or a child. Demonstrate how the case relates to safeguarding legislation and your Safeguarding Boards safeguarding policies, strategies and procedures. Ensure that you cover the learning outcomes, National Occupational Standards, legislation (domestic and international), the specific dimensions of working in Wales and relevant social work theories. Please find list of learning outcomes in the handbook 
4000 words (+/- 10%: include your actual word count at the end of each section)

This case study will critically reflect on the work I have undertaken in the safeguarding of a child living in Wales. I aim to describe and reflect on events that unfolded whilst on duty working in statutory children’s services in a Local Authority in Wales. I will outline legislation, safeguarding policy, strategies and procedures I am governed by and how the duties and guidance inform my practice. I will discuss theories and Gibbs six stage model of reflection that I use in practice. I feel that the questioning approach is helpful to inform my thinking and as such I use the questions to describe what happened, what my feelings and thoughts were, including my evaluation, analysis and action plan may be (Thompson & Thompson, 2008). I am mindful that I do not use Gibbs model of refection alone, and through practice I utilise additional refection process with “Driscoll’s ‘What’ model”  to engage myself in reflective thinking’ in action and on action (Bassot, 2013).  
	
O1 is a teenage female of Asian/British origin. 01 was born and raised in a family as a practicing Muslim. Prior to school summer holidays July 2018, 01 disclosed to teachers that she was afraid that the summer holidays were approaching and she would no longer have the security of attending school and seeing her friends. 01 informed school that she was afraid that she may be forced to marry against her will. 01 had informed her family that she no longer wished to practice Islam then her home life started to deteriorate. After 01 disclosed her worries to school a referral was received by Social Services and a S.47 enquiry was initiated in line with the Children Act 1989 (CA).  
 
Section 47 enquiries of the CA ‘require that statutory services undertake an assessment of a child who lives in their area who is suffering or is likely to suffer significant harm’. The All Wales Child Protection Procedures 2008 (AWCPP) guide and inform child protection practice in each of the Local and Regional Safeguarding Children Boards across Wales. They outline the framework for determining how individual child protection referrals, actions and plans are made and carried out (WAG, 2008).

Additionally I have a duty under the Social Services Well-being (Wales) Act 2014 (SSWBWA), which came into force in April 2016 to ‘carry out an assessment for children in need in the area they reside or are found’, in need of care and support. Training documents from Social Care Wales define ‘Neglect’ as “a failure to meet a person’s basic physical, emotional, social or psychological needs, which is likely to result in an impairment of the person’s well-being”  (Social Care Wales, 2014). Analysing my assessment so far I concluded that 01’s well-being has been impaired whilst living at home, hence it was my duty to continue to work collaboratively with 01, her family and professionals to take steps in safeguarding her from abuse and neglect. 

I was guided by the Codes of Practice (COP) issued under section 147 of the SSWBWA (Welsh Government, 2015). During two years of practice I have read through serious case reviews as a form of learning. I feel that Lord Laming’s report on the death of Victoria Climbe led to recommendations enshrined in the Children Act 2004 pinpointing that services must work together with sharing information relating to safeguarding children effectively (Long, et al., 2010). Hence I was mindful I would be working collaboratively with agencies to achieve best outcomes to safeguard 01, keeping in mind social work values and ethics along legislation and policy which at times conflict with each other (Adams, et al., 2009).

I considered that children living in Wales have rights under the United Nations Convention on the Rights of the Child (UNCRC). Article 12 identifies children’s rights to have their voice heard, and I wanted to ensure that 01’s wish to go into foster care did not cross her right to family life under Article 8 of the Human Rights Act 1998. I reflected and considered the steps I would have to undertake to safeguard 01, which may mean arranging supervised contact when she was ready to see family members (Beresford & Carr, 2012).

In reflection, the All Wales Child Protection Procedures 2008 (AWCPP) part 1.3.2 also outlines and informs agencies to work together. Therefore, I ensured that I worked with managers and education prior to engaging with 01 at school, and later with the police, health, education and mental health crisis team. The team manager detailed that 01 was afraid to go home and was worried about the school holidays due to threats of forced marriage. In light of the information I reflected on the knowledge about culture and training that I had attended on the 13th February 2017; titled Forced Marriage and Honour Based Violence. Although I reflected that the training was over a year ago, therefore  needed to update my knowledge from research, access current information from the internet and revisit my training notes from 2017 (HM.Gov, 2018). 

Information I accessed reminded me that forced marriage is a criminal offence in England and Wales under the Anti-social Behaviour, Crime and Policing Act 2014 (HM.Gov, 2018).  Welsh Women’s Aid (2018) emphasise that thousands of females in Wales are taken out of the country and forced to marry against their will. The numbers include both women and children under the age of 18. The information to raise awareness highlighted that there is a Forced Marriage Protection Unit who give advice and support to anyone who needs it and are contactable by phone. Therefore I noted the number to seek guidance and share the information with 01 as required. 

Furthermore I searched the Local Authority I.T systems to gather as much information as possible in regards to 01 and her family. Brown and Rutter (2012) outline the importance of preparing in advance for all social work interventions as a way to be able to critically reflect in action when doing so. 01’s nephew 04 was open to Social Services earlier in 2018 and I gained some knowledge of 01 and her family systems and any possible risks to be aware of. Germain and Gitterman (2014) and Teater (2014) discuss the questions that need to be considered within context of the person’s world. I considered that I needed to understand 01’s family and social situations and what may be her stressors in her family from an Ecological Perspective. I was aiming to understand the world from her perspective, identify what is working well, what is worrying 01, the family and the Local Authority (LA). 

Fahlberg (2012, p.38) outline what practitioners may use as part of assessing attachment in teenagers, I considered the information as a guide to preparing some open ended question for my social work involvement as I would be assessing 01 and her needs. I deliberated that any deficits in attachment may be a high risk indicator to issues that 01 may be experiencing problems at home. I was heedful that I should consider all information that I gather without being influenced by what information may already be recorded on the LA documents. I was also mindful of my own experiences being raised in a similar cultural and ethnic background; as such I reflected how my own experiences may influence my thoughts and feelings towards my client and her family. Hence I discussed this with my manager prior to meeting with 01 at school to ensure that my thoughts process was not biased in anyway (Banks, 2012). 

After researching information from I.T systems I printed out the chart of potential warning signs and indicators on page 20 of the forced marriage guidance (HM.Gov, 2018). I felt that this would be a significant tool to help me gather and analyse information that I would collate during the meeting with 01 and the school. On arrival at school I introduced myself as a social worker, I empathised with 01 that this must be difficult for her. I wanted to ensure 01 was informed that my job is to make sure she is safe and supported. I considered that 01 may be frightened and wanted to ensure that she was given choice about wanting to speak to me alone, to have an advocate as part of an active offer under the SSWBWA, or for the teachers to stay if she wished. 

O1 declined an advocate and also wished to speak to me alone, I felt that even though this was an ‘Active Offer’ under the SSSBSA, an advocate would be difficult to source at such short notice, and a part of my S.47 enquiry I potentially would not have time to wait for one to be allocated. I considered that 01 may want support although this would include speaking to another unknown adult who may further impact on her emotional well-being from a Psychological Perspective as suggested by McLeod (2007).

Therefore I felt that I needed to try and reassure 01, hence explained what I would do, like taking notes and asked if this was okay.  I explained my intention was to ensure that everything she told me was noted accurately; therefore I would read it back to confirm that I understood what she was telling me, and confirm I noted it correctly. Next, I asked 01 about her language of choice under the Welsh Language Act 1993 outlined in the Welsh Language (Wales) Measure 2011 and the SSWBWA, I actively offered the services in a language of her choice. 01 stated that her first language was English, not Welsh or Bengali, hence she would like to speak to me alone in English. Banks (2012) & Williams (2011) outline the importance of individuals being able to speak about their circumstances in a language of choice. Hence I did not want to presume that 01 wanted to converse with me in English even though she communicated with teachers and friends in English (Beresford, 2011).
 
I felt that I followed social work values and ethics and as such effectively established that 01 was comfortable to speak with me at this time with the active offers and consideration to ensuring that her voice is heard through the assessment process (Banks, 2012). I reflected in action and considered definitions of emotional abuse and neglect as outlined by Helm and Daniel in Calder and Hackett (2013); they are not easily recognizable as physical abuse and suggest that interventions in emotional abuse are not simple.  Adams, et al (2009) argues that practitioners have conflicting values, policy, legislation and rights to balance for interventions to meet positive outcomes for individuals and their families. Hence I considered that at different stages of the assessment and intervention process I would use a variety of theories such as Cognitive Behavioural Theory, Task Centred Case Work, Crisis Intervention and Child Development theories amongst others (Davies, 2012). 

I was mindful that I would have to consider crisis intervention as the concerns of forced marriage may also lead to concerns of honour based violence (Adams, 2014). I outlined to 01 that the information she discussed with me would be confidential unless there was immediate child protection concerns and I needed to take action. I ensured 01 that I would only share information with other professionals like the police, education and health to protect her. I confirmed that the information was recorded and kept by the LA and would only be discussed with other professionals if necessary and in accordance with the data protection (Data Protection Act 1993; Welsh Government, 2015). I continued to outline the assessment may take 10 to 42 days depending on the risk, explaining what may happen at the end of the assessment (O'Hagan, 2007). 

I recalled the importance and my duty to work under additional legislation. I remembered  knowledge from honour based violence training, hence worked with the ‘One Chance’ rule point 3.16 of the Forced Marriage Guidance. The guidance outlined steps to take as I may only have one chance to speak to and protect 01 from abuse (HM.Gov, 2018). I was mindful that the information that 01 shared with me about how she was feeling was linked to effects of being afraid of members of her family. I considered that 01 did not wish me to speak to her family. Although I was conscious as part of the investigation process under the AWCPP I would have to speak to them about the allegations. Although in line with the Forced Marriage Guidance I would ensure that 01 was safeguarded at the time any discussions with the family took place. 

I was heedful of being anti-oppressive in my approach and considered my age and social worker status may be frightening for 01. 01 appeared visibly worried in her demeanour and questions around social services speaking to her family (Beresford, 2011). I noted all relevant information after asking open ended questions, then recorded the information using the strengths based ‘Signs of Safety’ model that is used as part of the assessment process within the LA (Turnell & Edwards, 1999). 

I observed from 01’s body language and demeanour, that she remained worried and I explained I had procedures to follow although I would ensure that she knew where and when I would speak to her family. As a way of scaling 01’s worries I used a scaling question on the scale of 0 to 10, with 0 being worried she could not return home and 10, not being worried about returning. I felt that this method of gauging what 01 was worried about was a useful tool as she was finding it difficult to pinpoint what was impacting on her feeling scared, anxious and experiencing low mood. I considered how helpful the scaling question was as it supported me to refrain from presuming that 01 was at immediate risk of harm or not. 01 scaled her worries at a 10, stating she did not think she would be forced to marry and the threat happened earlier in the year from an elder sibling not from her parents. I reflected I needed to learn more about 01 using a systems approach.  

In reflection I needed to gather further information, therefore I approached my questioning from a different perspective linking it to her parents with parental responsibility. I asked 01 if her parents were involved in forced marriage, or if they threatened her or any of the siblings. 01 admitted this was not evident in her family at any time. I felt that there may be more information needed around 01 feeling worried. I recalled tips from Solutions Focussed Brief Therapy training and reflected in action that I would aim to change my approach to questioning and focus on what was working well at home and who she was closet to (Rolfe, et al., 2011). 

In order to clarify with 01 what her worries were we discussed forced marriage and other worries in depth and how many times and in what context she may have been threatened. 01 continued to discuss culture and no longer believing in Islam.  Crabtree, Hussain and Spalek (2008, p.61) state that religious identify is “a fluid concept”. 01 outlined she spoke to her family and stopped wearing her hijab in 2017, which she recalls is when she was labelled as a non-believer, or as not caring for her family. I reflected in action about teenage growth and development and the teenage brain struggling with identify and conforming to cultural norms of family life. Nicolson (2014) suggests from a Psychological Perspective that individuals reflect on themselves, reflect on what they agree and disagree within their life based on personal experience. 

Nicolson (2014, p.36) outlines that the human brain has adapted to increase the possibility of survival,  I surmised that 01 may be worried and confused. I was concerned from a religious and cultural perspective that denouncing her faith may have had a serious impact on 01 with her family, although I would need to explore this further (Burnell, 2012; Crabtree, et al., 2008). Dickens, et al (2017) from their intercountry study found the importance of reflecting and risk assessing at each stage of the assessment process.

Hence reflecting in action and risk assessing the case, I considered previous social service involvement with the family did not raise any concerns of a similar nature to 01. I was able to analyse the information to form a conclusion about two of her elder siblings being unkind, isolating and controlling her. 01 stated she did not think anything would happen and was not scared that forced marriage remained a threat. I considered the information about her worries and the risk factor for 01 becoming isolated over the summer holidays (Welsh Women’s Aid, 2018). I concluded that I would arrange for 01 to have some form of communication so she could seek help through the holidays if needed. I explained the process of fostering as this is what would be in line with 01’s wishes and feelings. I added if she was assessed at risk of harm living at home, I would ask her parents to sign a S.76 agreement under the SSWBWA. 

Indications from 01 left me concerned that 01 did not wish me to speak to her family at this time. I thought about 01 from a Biological Perspective along with considering growth and development theory questioning how she is supported around her mental and physical health (Calder & Hackett 2013). 01 confirmed that her elder sister had been supportive and understanding recently over her mental health issues. I explained I would speak to the manager and school about the next steps I would take, we agreed to meet in school after her exam the next day, then discuss when I would talk to her family. I explained that due to the nature of the referral and any possible risk of forced marriage the LA protocols that must be followed means that my manager may have to speak to the police, although I would discuss this with her.

I outlined my reasons to the safeguarding officer about my decision to allow 01 to return home at this time. Banks (2012) identifies that social workers values are to promote choices and inform clients of their rights. I feel that I upheld 01’s rights to be safeguarded from abuse although was conscious that she did not want me to speak to her family at this time. Although I also considered that her rights had to be balanced with her rights to article 8 of the Human Rights Act 1998, point 2 “There shall be no interference by a public authority with the exercise of this right except such as is in accordance with the law”. I had a duty to ensure that decisions had to balance 01’s wishes and feeling and her rights (Adams, 1996). 

I reflected in action that I was upholding 01’s right to be protected, using theories and methods of social work to inform my practice. Smith, et al., (2017) outline that attachment theory is becoming predominant in child care assessments and evidence based intervention and proceedings. I observed that 01’s development appeared to be in line with peers of her age and ability. Education confirmed that 01 presents well dressed, clean, respectful and behaves well. 01 was described as doing well with good attendance in school. I worked with the safeguarding officer to gather further information, there were no report of previous concerns. Hence, I considered this information to balance 01’s wishes and feeling, safeguarding and rights under current UK, Welsh and International legislation. 

On reflection I consider that Teater (2014) outlines the role of social workers to work with Individuals around what they perceive to be an issue in their life, I was mindful this is a form of empowerment, as clients are the experts on their own life. Therefore I considered that 01 had not had any previous worries about her family and home life and this was a sign of safety (Bell, 1999; Cairns, 2002). Additional safety that informed my decision was 01 was attending school over the next two weeks prior to the school holidays. Therefore there was time to seek supervision and reflect on action before I would see and speak to 01 the next day. I immediately spoke to my manager to confirm that this was the initial outcome of my assessment and it was agreed that we would not discuss issues with the family at this time; in line with the forced marriage guidance protocols (HM.GOV, 2018). 

Davidson-Arad and Wozner (2001) analyse child protection social work assessments and interventions, focussing their conclusions on practitioners being influenced to meet the best outcomes for children that would be less detrimental. Whether that would be for the child to stay with the family, or being placed in care. Hence on reflection I would discuss this with the manager and recommend the next steps for 01 to stay with parents or in foster care in light of risks identified. Research found that in Finland child protection procedures vary in comparison to the UK and Wales, where for each case there is two allocated workers in relation to care proceedings. In addition to this ‘Supervisional Model’ they meet within a multi-agency setting weekly if needed to discuss complex cases which may be at the edge of care. (Dickens, et al., 2017). I was satisfied to know that the LA have similar supervision and multi-agency meetings for continued child protection whereby the allocated workers can discuss complex issues with legal, fostering, police, health amongst other agencies at child protection conferences and strategy meetings. Although, on one hand I surmise that to have two allocated social workers may be beneficial in terms of child protection, on the other hand it may also be seen as oppressive (Barak, 2016). 

I was worried that decisions were made in supervision to speak to the family and 01 remained with her family with a safety plan in place. I worked with the LA legal team, health, police, education and my line manager in a strategy meeting convened within one day of 01 being admitted to hospital for self-harm. I feel that working collaboratively allowed 01’s case to be analysed in a muti-agency setting and identifying next steps each agency would undertake to risk assess and safeguard 01 from harm. I was mindful that 01 wished to go into care, although I was conflicted with ensuring 01’s and her family’s human rights were not being breached by balancing 01’s rights under the UNCRC to be safe.  O1 was placed in foster care following the strategy meeting decision. 

I considered the types of abuse like psychological, emotional, physical and sexual that may occur when linked to the threat of honour based violence as stated in the multi-agency guidelines (HM.Gov, 2018). Forced marriage and honour based violence is a breach of human rights under the Human Rights Act 1998 and a serious form of child abuse (Brayne & Carr, 2013). In preparation to meet with the family after 01 was admitted to hospital, I asked father (02) if it was okay I would need to speak to his family about his daughter. I explained that due to the nature of the concerns that a senior social worker would need to be present at that time asking if this would be suitable to undertake as an observation of my work with them. 

I reflected in action and asked 02 if he would agree for my supervisor to attend and agree for me to arrange an interpreter to meet the language needs of  01’s mother (03) (Dominelli, 2002; Koprowska, 2013).  Raynes (2011) summarised in a serious case review of child A that his issues were simplified to one of issues in school and other factors were overlooked. In preparation to speak to the family I wanted to ensure that I considered 01’s life from the smallest details from an ecological, psychological, biological perspective in connection with her social circumstances, health and mental health issues, therefore I could analyse information to inform the social work interventions, assessment and care plan for 01 (Calder, 2013). 

Using Attachment, Systems, Psychological and Crisis Intervention Theory to inform my thinking, I  observed 02 to be concerned about his daughter’s well-being. I discussed the S.76 form with 02 and 03 after speaking to the family in depth about 01 and events that led to her self-harming. Via an interpreter I explained about their right to refuse to work with the LA, although also explained that the child protection process would then involve the LA applying to the courts for an Interim Care Order due to the level of concerns. I feel that this was difficult to discuss with the family as I was mindful that parents may feel pressured and this may come across as anti-oppressive (Adams, et al., 2009; Bell, 1999). Although I reflected that I explained 01 had declined to see the family due to her elder sibling’s abusive comments and threats towards her. 

The house of Lord explained in RW v Neath Port Talbot CBC (2013) that Judges decide facts and make orders, local authorities determine how those orders are to be operated on the ground. I reflected on action about what this means for 01 and her well-being if the case had to be taken to the courts and the decision was for 01 to remain with her parents. I also reflected that foster care may not be the most prefect resolution to 01’s family issues. I considered 01’s 54 rights under the UNCRC’s which is enshrined in the SSWBWA 2014 for all children living in Wales. ‘Article 9 is for the child to be raised by or to have a relationship with their parents’ (Brayne & Carr, 2013). Therefore I was mindful that 01 would see and speak to her parents at some point, hence interventions needed to include 01 having emotional support prior to and after contact with family members if she found this was difficult. I felt that this worked well for 01 in care as she started to open up to the foster carer. On reflection I feel that the safeguarding undertaken for 01 was in the form of crisis intervention, although 01 found it difficult  being placed with foster carers initially, she confirmed she felt safe, settled and less anxious.
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                                                                      Section  5

Safeguarding

Guidance: Social Care Wales require newly qualified social workers to provide evidence of their understanding of safeguarding work with adults and children. The assignment below will enable you to show this. N.B. if your normal area of work is with children please write about adult safeguarding. If you normally work with adults then write about child safeguarding. 

	In an area that is not your main focus of work (see guidance above), explain the relevant legislation, and the national, local and organisational policies and procedures for safeguarding. 

500 words (+/- 10%: include your actual word count at the end of each section)

 
This essay will outline evidence of learning I have undertaken in line with guidance from Social Care Wales relation to the safeguarding of Adults. Legislation currently specific to professionals working In Wales is the Social Services Well-being (Wales) Act 2014 (SSWBWA). ‘Local Authorities have a duty under Part 7, point 126 (2) (a) ‘make (or cause to be made) whatever enquiries it thinks necessary to enable it to decide whether any action should be taken (whether under this Act or otherwise) and, if so, what and by whom’ (Welsh Government, 2014). Similarly elements of legislation of the Care Act 2014 outline duties for multi-agency working, supporting rights and ensuring safety of ‘vulnerable’ adults (Alison, 2014, p.23).
	
Braye and Brammer summarise legislation in Davies (2012) about social care beginning for adults with the National Assistance Act 1948, with statutory legislation and duty to assess being introduced in 1990; namely the National Health Service and Community Care Act. Subsequently there have been numerous pieces of legislation updating adult care. In 1998 the Public Disclosure Act was in force to protect citizens and professionals who disclosed seeing and knowing abusive situations in organisations that worked with or cared for vulnerable adults (Research, 2018).

In order to learn more about adult safeguarding I attended training titled ‘Safeguarding Adults Level 2’ on the 08th June 2018. In consideration that LA’s are under a duty to safeguard adults the training highlighted me to be vigilant for indicators of abuse whilst living and working in the community.  I reflected on action about when I may have noticed indicators of abuse by looking for body language and demeanour, bruises, smells and the environment which may indicate an individual may be experiencing abuse. Additionally I feel that being aware of self-neglect, domestic abuse, sexual abuse/exploitation, financial, organisational abuse and human trafficking, it was important for me to increase my knowledge of how to spot abuse and whom to report it to, such as adult social services and the police. Therefore I would also update my knowledge and improve my practice with further research and training in this area.  

Working in line with the code of Ethics for Social Work 2.1.1 “Social Workers should respect and uphold each person’s physical, psychological, emotional and spiritual integrity and well-being” (BASW, 2012). In order to understand how legislation links with safeguarding adults  Brammer (2009, p. 14-15) find “key Articles 2,3,4,8 from the European Convention on Human Rights (ECHR) which would evidence and justify my actions to report safeguarding issues as this may foil possible abuse  (Brammer, 2014).

A report based on a study in England highlights the issues that Social Workers may face when trying to investigate reports of abuse (Norrie, et al., 2018). Similarly in Wales there may be issues to investigate suspected abuse of adults to safeguard them; where the abused was too afraid to report or admit physical abuse was taking place. I worked with the police, probation in considering Wales Interim Policy & Procedures for the Protection of Vulnerable Adults from Abuse 2010, revised in 2013 and attended a Multi-Agency Public Protection Arrangements (MAPPA) meeting in conjunction with a child protection case I was managing. Therefore I would be consistent in reporting and working in multi-agency settings for adult protection in line with UK, international and Welsh legislation.
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	Reflect on the difference between safeguarding in adult and children’s work

400 words (+/- 10%: include your actual word count at the end of each section)

Adult and Children’s safeguarding have similarities from the view point that it is everyone’s responsibility to report suspected abuse (Alison, 2014; Davies, 2012). Care Quality Commission in England CQC (2015) outline that legislation and legal frameworks for adults and children are also similar; in regards they “both enable children and adults to live a life free from abuse” (CQC, 2015). However the Anna Craft Trust (2018) suggest that both adults and children face different issues and there are different procedures under different sets of legislation, additionally this can vary between local and UK policy and legislation (Anna Craft Trust, 2018). 

In Wales the Social Services Well-being (Wales) Act 2014 (SSWBWA) place a duty on professionals to report and investigate suspected abuse in children and adults. Although there is significant differences in assessing safeguarding matters between children and adults. One main difference between children aged under sixteen years old is consent. Children under the age of sixteen are not considered of an age to consent to major decisions in their life, whereas adults are deemed to have consent to make choices, wise, or unwise, to take risks and live life as they see fit; as long as their actions do not harm others. 

Recognising signs of abuse such as physical abuse, fabricated illness, emotional abuse, sexual abuse, domestic violence, coercion in adults and children are similar; if you spot it report it to your local safeguarding lead, social services, police or all three if needed. Only recently local authorities in Wales have a duty under the SSWBWA investigate suspected abuse in adults, whereas LA’s previously had a duty to investigate child abuse under the Children Act 1989, 2004 and the All Wales Child Protection Procedures 2008. 

Once safeguarding issues have been reported LA’s in Wales have a responsibility to assess, and if needed implement a Care and Support to meet well-being needs of that individual. Although in adult safeguarding a Care and Support plan may only apply if the adult is deemed not to have capacity. Although in regards to children LA’s have a duty to meet identified needs, monitor and review care and support plans in place to meet those needs (Clements, 2014; Clements, 2015). 

Additionally LA’s can arrange for children to be taken from the family and placed in foster care to safeguard them if they are at or suspected to be at risk of abuse. However adults at risk of abuse may have to move out with no fixed abode, would not have supervised contact arranged to meet their rights to family life, under Article 8 of the Human Rights Act 1998.
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Section 6

Developmental Review (b)

	Critically reflect on your development including reference to the training, learning, research and use of supervision since completing section 2. Consider in discussion with your mentor/ supervisor/line manager the extent to which those learning needs have been achieved. Identify additional learning needs to support your development in the transition to becoming an experienced practitioner. You will consider here, the feedback you have received from individuals using services, their families and carers, and how this has impacted on your practice.

800 words (+/- 10%: include your actual word count at the end of each section)

Over  the two years working as a qualified Social Worker in front line children and families team in Wales, I have continued to consider what theories inform my practice and I consider myself fortunate to work with experienced colleagues and managers, where I continue to learn through both formal and informal supervision. 

Training that was identified in supervision, and undertaken over two years included learning about the child protection process, helping children to understand their life journey work in line with my adoption cases; understanding neglect, forced marriage and honour based violence, Social Services and Well-being (Wales) Act 2014, Assessment: Eligibility: Care Planning and Review, Child Sexual Exploitation, Parental Mental Disorder and Risk to Children, SSWBA-Introduction to General Functions, Assessing and Meeting Needs and Safeguarding, Human Trafficking Anti-Slavery, Assessment and Intervention of Child Sexual Abuse, IFSS training in working with families with Motivational Interviewing, Solutions Focussed Brief Therapy and Safeguarding Adults Level 2.

The Local Authority provides compulsory and relevant training, which I have thus far accessed from 2016 through to 2018. I am able to access and improve my knowledge of policies, local, UK and international legislation, gain and seek guidance from managers and the Local Authority legal team around the correct understanding and implementation of them. Prior to undertaking a S.47 investigation I was satisfied that I had gained significant knowledge about legislation, protocols and child protection procedures from research and training around forced marriage to safeguard child 01 appropriately. 

I continued to reflect on my training needs as O'Hagan (2007) outlines the importance of professionals continuing to update their skills and knowledge in practice. Therefore I sought supervision and assistance for a complex case regarding child 01, this helped me in weighing up safeguarding, policies and rights my client and her family. Therefore I have and will continue to seek supervision and support in such circumstance. I will continue to improve my knowledge for continuing professional development by studying case reviews and research. I have noted that I learn significantly from practice examples and from colleagues, therefore, recalling what theories and interventions may work well with individuals and their families. . 

Formal and informal feedback from managers, supervisors, professionals, clients and their families has highlighted that on many occasions my work has made an improvement and brought about positive outcomes for individuals and their families; as well as identifying how I could have worked better. Lymbery and Postle (2016) argue that social workers need to be mindful of the core values of the codes of ethics, although agree that it is difficult to balance professional and organisational limits.  Baines (2011, p.2) cited by Barak (2016, p.1779) outlines “oppression takes place when a person acts or policy is enacted unjustly to an individual or group”. Hence I will continue to seek feedback from individuals and families I work with to improve my practice. 

After starting work with the LA, I gained knowledge and practice in learning to use the Signs of Safety Approach, although I have not been able to access further taught training at this time, hence I recognise that I need to continue to update my knowledge and application of this approach in conjunction with other theories and models of approach. As part of my ongoing training in utilising the Signs of Safety Approach, I access the LA online training for tips and application to inform my interventions by understanding what worked well, what gaps there are in implementing safety planning or meeting outcomes, with the interventions identified.

In light of the complexities of each case I regularly reflect on action, identify gaps and training. I am confident that working with genuine empathy, understanding, listening and remaining calm is essential in practice, although I am mindful that there may be risks that I have not accounted for as outlined by Adams, et al (2009). Hence I will aim to seek training in conflict management via the LA, online training, research and journals. Bhanbrhro et al (2017) outline that research can be outdated by years, whereby information, statistics and outcomes may have changed, although I would actively engage in searching for relevant current research to inform my practice. 

Additionally I am mindful that through my practice I am pro-active in updating previous training and shadowing senior practitioners undertaking s.47 enquiries and court work. I am enthusiastic to gain or share practice experience and learning with colleagues, professionals and management. I feel that I can improve my practice by observing current legal cases and also learn from serious case reviews. In order to do this I aim to discuss these opportunities with my managers and arrange shadowing colleagues as approved.

I am conscious that Social Work needs continuous critical analysis of the information gathered (Barak, 2016; Brown & Rutter, 2012). I continue to learn from feedback from clients and managers where I can make improvements in my practice. Hence, I am mindful that I have had the opportunity to attend a large variety of training since 2016, although during supervision training opportunities have arose that I was unaware of at the time. I reflected I would like to attend learning opportunities that are available as I have used knowledge from training to safeguard children and improve my practice. Although at times attending training may not always be possible. 
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Please record in the table below the dates of each consolidation programme workshop you attended.  

	Consolidation workshop 
	Date Attended  

	1 workshop 1
	31st October 2017

	2 workshop 2
	11th January 2018

	3 workshop 3
	16th March 2018 

	4 workshop 4 
	6th June 2018 




Notes :

	Attended - Learner Induction, Graduate Certificate in Consolidation of Social Work Practice

	02nd October 2017 

	Attended - Safeguarding Adults Level 2 

	08th June 2018






	Mentor’s comments 


	Please comment fully on the learner’s development over the duration of the whole programme. Reflect on information provided by the learner in section 2 at the outset of the programme and the later perspective given at section 6. Where you have seen or discussed feedback from individuals using services, families or carers, you are encouraged to comment on this with regard to the learner’s development.



Having mentored the learner during her practice I have had the opportunity to observe the learner’s development over a period of time. On beginning in the team the learner had worked within a child and family locality team during her third student placement and was therefore starting with a good range of knowledge of legislation and protocols of child protection. The learner understood she had little knowledge of the Child protection, the S47 process and Court process so this was highlighted as being her learning needs early on and throughout her time in the team. The learner is continuing to develop her knowledge in this area and is being provided with a variety of opportunities for this. The learner is making steady progress with this and will continue to develop a knowledge base and her skills over time and as she continues to evolve in her practice. 

Discussions have taken place during contact where there is an opportunity to reflect on the impact we have on people’s lives and how the learner can develop within her role.
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Bibliography
Adams, L., 2014. Forced marriage: Families hire bounty hunters to find fleeing victims, Glasgow: BBC News.
Adams, R., 1996. Social work and empowerment. 2nd ed. Bassingstoke: Macmillan.
Adams, R., Dominelli, L. & Payne, M., 2005. Social work futures. Basingstoke: Palgrave Macmillan.
Adams, R., Dominelli, L. & Payne, M., 2009. Practising social work in a complex world. 2nd ed. Basingstoke: Palgrave Macmillan.
Adams, R., Dominelli, l. & Payne, M., 2009. Social work themes, issues and critical debates. 3rd ed. England: Palgrave Macmillan.
Welsh Women’s Aid., 2018. Forced Marriage Awareness Week 2018, Cardiff: Welsh Women's Aid.
Alison, B., 2014. Safeguarding Adults. 1 ed. Surrey: Palgrave Macmillan.
Anna Craft Trust, 2018. Why Have Different Policies and Procedures for Safeguarding Children and Adults?,  Anna Craft Trust. Online: https://www.anncrafttrust.org/resources/why-have-different-policies-and-procedures-for-safeguarding-children-and-adults - Accessed 02 October 2018.
Banks, S., 2012. Ethics and values in social work. London: Palgrave Macmillan.
Barak, A., 2016. critical Consciousness in Critical Social Worl: Learning from the Theatre of the oppressed. British Journal of Social Work, 46(6), pp. 1776-1792.
Bassot, B., 2013. The reflective journal. London: Palgrave Macillan.
BASW, 2012. The Code of Ethics for Social Work, Birmingham: British Association of Social Workers.
Beckett, C., 2006. Essential theory for social work practice. London: Sage Pubications Ltd.
Bell, M., 1999. Working in partnership in child protection: The conflicts. British Journal of Social Work, Volume 29, pp. 437-455.
Beresford, P., 2011. Supporting people: Towards a person-centred approach. Bristol: The Policy Press.
Beresfor, P. & Carr, S., 2012. Social care, service users and user involvement. London: Jessica Kingsley publishers.
Bhanbhro, S., cronin, C. A. & Lusambili, A., 2016. Honour based violence as a global public health problem: a critical review of literature. International Journal of Human Rights in Healthcare, Vol, 9(3), pp. 198-215.
Brammer, A., 2009. Social Work Law. pp. 3-28.
Brammer, A., 2014. Safeguarding Adults. Basingstoke: Palgrave Macmillan.
Brayne, H. & Carr, H., 2013. Law for social workers. 12th ed. Glasgow: Oxford University Press.
Brown, K. & Rutter, L., 2012. Critical thinking and professional judgement for social work. 3rd ed. London: Sage Publications Ltd.
Burnell, P., 2012. Shafilea Ahmed: Investigating honour crime, Salford: BBC News: Online.
Cairns, K., 2002. Attachment, trauma and resilience. London: BAAF.
Calder, M. C. H. S., 2013. Assessment in Child Care, Using and Developing Frameworks for Practice. 2 ed. Lyme Regis: Russell House Publishing Ltd.
Social Care Wales, 2014. Child at Risk taken from the Social Services and Well-being (Wales) Act (2014), Cardiff: Social Care Wales.
Clements, L., 2014. The Social Services & Well-being (Wales) Act 2014: An overview, s.l.: s.n.
Clements, L., 2015. Welsh social care law risks taking us back 20 years, s.l.: s.n.
Coulshed, V. & Orme, J., 2012. Social work practice. 5th ed. Basingstoke: Palgrave Macmillan.
Care Quality Commissioner, 2015. Statement on CQC’s roles and responsibilities for safeguarding children and adults, London: The Care Quality Commission is the independent regulator of health and adult social care in England..
Crabtree, s., Hussain, F. & Spalek, B., 2008. Islam and Social Work: Debating Values, Transforming Practice. Bristol: Policy Press.
Crawford, K. & Mathews, I., 2012. Evidence-based practice in social work. London: Sage Publications Ltd.
Davidson-Arad, B. & Wozner, Y., 2001. The Least Detrimental Alternative; Deciding Whether to Remove Children at Risk from their Homes. International Social Work, 44(2), pp. 229-239.
Davies, M., 2012. Social work with adults. Basingstoke: Palgrave Macmillan.
Davies, M., 2012. Social work with children & families. Basingstoke: Palgrave Macmillan.
Dickens, J., Berrick, J., Poso, T. & Skivenes, M., 2017. Social Workers and Independent Experts in Child Protection Decision Making: Messages from an inetrcountry Comparative Study. British Journal of Social Work, 47(4), pp. 1024-1042.
DOH, 2014. Framework for the Assessment of Children in Need and their Families. [Online].
Dominelli, L., 2002. Anti oppressive social work theory and practice. Basingstoke: Palgrave Macmillan.
Etchling, LG. McKee, J., & Presbury, J., 2005. Crisis Intervention Promoting Resilience and Resolotion in Troubled Times. 
Fahlberg, V., 2012. A childs journey through placement. London: British Association for Adoption & Fostering.
Ferguson, H., 2005. Working with violence, the emotions and the Psycho-social dynamics of child protection: Reflections on the Victoria Climbie Case.Social Work Education. The International Journal, pp. 781-795.
Ford, D. & Stepney, P., 2000. Social Work models, methods anf theories. Dorset: Russel House Publishing.
Germain C, B., & Gitterman, A,. Ecological Perspective. [Online] 
Available at: www2.uncp.edu/home/marson/348-ecological.html
Harrison, G., 2006. Broadening the Conceptual Lens on Language in Social Work: Difference, Diversity and English as a Global Language. British Journal of Social Work, Issue 36, pp. 401-418.
HM. Government, 2014. Multi-agency practice guidelines: Handling cases of Forced Marriage, s.l.: s.n.
HM. Government, 2018. Assests Publishing Gov UK. [Online] 
Available at: https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/729914/Working_Together_to_Safeguard_Children-2018.pdf
[Accessed September 2018].
HM. GOVERNMENT, 2018. Forced Marrige Guidance. [Online] 
Available at: https://www.gov.uk/guidance/forced-marriage#legislation-on-forced-marriage
[Accessed 27 september 2018].
Howe, D., 1999. Attachment theory, child maltreatment and family support. Basingstoke: Palgrave Macmillan.
Howe, D., 2009. A Brief Introduction to Social Work theory. London: Palgrave Macmillan.
Jones, K., Cooper, B. & Ferguson, H., 2008. Best practice in social work critical perspectives. Basingstoke: Palgrave Macmillan.
Koprowska, J., 2013. Communication and interpersonal skills in social work. 3rd ed. London: Sage Publications Ltd.
Local Authority, 2016 . Lone Working Policy. XXXXX: County Council .
Long, L. A., Roche, J. & Stringer, D., 2010. The law and social work contemporary issues for practice. 2nd ed. Basingstoke: Palgrave Macmillan.
Lord Laming, 2003. The Victoria Climbie Inquiry, London: HMSO.
Lymbery, M. & Postle, K., 2016. Social Work and the Transformation of Adult Social Care; Perpetuating a Distorted Vision?. Practice: Social Work in Action, December, 28(5), pp. 373-379.
Masson, J., McGovern, D., Pick, K. & Oakly, M. W., 2007. Protecting Powers: Emergency Intervention for Children's Protection. Chichester: John Wiley & Sons Ltd.
McLeod, S., 2007. Humanistic psychology assumptions. [Online] 
Available at: http://www.simplypsychology.org/humanistic.html
[Accessed november 2014].
Munro, E., 2011. The Munro Review of Child Protection: Final report, A child-centred system, London: Her Majesty's Stationary Office (HMSO).
Nicolson, 2014. A Critical Approach to Human Growth & Development. London: Palgrave Macmillan.
Norrie, C., Stevens, M., Martineau & Manthorpe, J., 2018. Gaining Access to Possibly Abused or Neglected Adults in England: Practice Perspectives from Social Workers and Service-User Representatives. The British Journal of Social Work, 48(4), pp. 1071-1089.
O'Hagan, K., 2007. Competence in Social Work Practice: A practice guide for students and professionals. London: Jessica Kingsley Publishers.
Patel, P., 2012. The Use and Abuse of Honour Based Violence in the UK. [Online] 
Available at: https://www.opendemocracy.net/5050/pragna-patel/use-and-abuse-of-honour-based-violence-in-uk
Raynes, B., 2011. Serious case review: executive summary: Child A, Caerphilly: Social Care Wales.
Research, Uknown., 2018. Elder Abuse and Social Work Research, Theory and Practice. The British Journal of Social Work, 48(4), pp. 873-886.
Rogers, C. R., 1959. A Theory of Therapy Personality and Interpersonal Realtionships as Developed in the Client-Centred Framework, Psychology: A study of a science. formulations of the person and the social context. Volume 3, pp. 184-256.
Rogers, C. R., 1979. Foundations of the Person-Centred Approach. Issue 2, pp. 98-107.
Rolfe, G., Jasper, M. & Freshwater, D., 2011. Critical Reflection in Practice: Greater Knowledge for Care. 2nd ed. London: Palgrave Macmillan.
Ross, J. W., 2011. Specialist Communication Skills for Social Workers, Focusing on Service Users Needs. Basingstoke: Palgrave Macmillan.
Rutter, L. & Brown, K., 2012. Critical Thinking and Professional Judgement for Social Work. 3 ed. London: Sage Publications Ltd.
RW v Neath Port Talbot CBC (2013). 
Smith, M., Cameron, C. & Daniela, R., 2017. From Attachment to Recognition for Children in care. British Journal of Social Work, 47(6), pp. 1606-1623.
SocialCare.Wales, 2017. [Online] 
Available at: https://socialcare.wales/cms_assets/file-uploads/Code-of-Professional-Practice-for-Social-Care-web-version.pdf
StatWales, 2016. Children Looked After at 31 March by Local Authority and Ethnicity (Prior to April 2016) , XXXXX: Welsh Government.
Teater, B., 2014. An Introduction to Applying Social Work Theories and Methods. 2nd ed. Maidenhead: Open University Press.
Teater, B., 2014. Social Work Practice from an Ecological Perspective. In C.W. LeCroy (Ed.),Case studies in social work practice. 3rd ed. Belmont, CA: Brooks/Cole..
Thompson, S. & Thompson, N., 2008. The Critically Reflective Practitioner. Basingstoke: Palgrave Macmillan.
Turnell, A. & Edwards, S., 1999. Signs of Safety: A Solution and Safety Oriented Approach to Child Protection. s.l.:W.W.Norton & Company.
WAG, 2008. All Wales Child Protection Procedures 2008. s.l.:s.n.
WelshGovernment, 2014. Social Services Well-being (Wales) Act 2014, Cardiff: Welsh Assembly.
WelshGovernment, 2015. Social Services Well-being (Wales) Act 2014; Part 3 Code of Practice (assessing the needs of individuals). [Online] 
Available at: https://gov.wales/docs/dhss/publications/151218part3en.pdf
[Accessed 26 9 2018].
Williams, C., 2011. Social Policy for Social Welfare Practice in a Devolved Wales. 2nd ed. Birmingham: Venture Press.



Section 8

Learner details, Signatures and Line manager verification

It is the learner’s responsibility to ensure that their university learner number is correctly inserted wherever requested within the portfolio

Learner Details 
(NB it is essential that you inform your Workforce Development/Training Unit and the University of Wales Trinity Saint David if your name or your address for correspondence changes).

1. Name of Learner: Sajida Hussain

2. Learner’s University Number: 1708428

Address for Correspondence: 
13 Oakfield Street
Pontardulais 
Swansea 
SA4 8LN

Telephone: 07787173180

E-mail: sajidahussain@hotmail.co.uk
[bookmark: _GoBack]
Date of Professional Qualification: October 2016

Date of registration with Social Care Wales: 04th July 2016



3. Name of Learner’s Agency: City & County of Swansea, Swansea East Children & Families Team

Agency Contact details: Charlotte Pickin Practice Lead Swansea East Team Pod 2 & Carol Jones East Team Manager

Name: Swansea East Children and Families Team

Address: 
Swansea East Team
room 407, 
The Guildhall
Swansea,
SA1 4PE
Telephone Number: 01792 635180

E-Mail address: Sajida.hussain@swansea.gov.uk


4. The evidence I have provided within this portfolio is in:

Welsh only 		 Welsh and English 		English only √


Mentor’s details

5. Mentor’s details:

Name: Charlotte Pickin 

Address: 
Swansea East Children and Families Team 
Room 407,
Guildhall,
North Road,
Swansea,
SA1 4PE  

Telephone Number: 01792 635180

E-Mail address: Charlotte.Pickin@swansea.gov.uk



	6. Observer details 

Name: Charlotte Pickin 

Work Address: Room 407,  Guildhall, Swansea, SA1 4PE

Professional Qualification and date of qualification: 

Email and telephone number: Charlotte.Pickin@swansea.gov.uk  - 01792 884230




Signatures and Line Manager Verification


CONFIDENTIALITY and PLAGIARISM – to be completed by the learner

All information provided in this portfolio complies with guidance on confidentiality.  I confirm that all work apart from comments by others (e.g. mentor, an individual using services, their family or carers) is all my original work and has not been copied. I understand that plagiarism is taken very seriously by the University and the programme.   

Signed:  _ _ _ _ _ _ _ _ _ _ _ _ _ _ _  (Learner) Sajida Hussain

Date: _ _ 08/10/2018 _ _ _




 Feedback and comments from an individual using services, their family or carers  (Section 3} - to be completed by the Observer

I confirm that I am a registered social worker with knowledge of the learner’s area of practice and that the observation summary and the comments from the individual using services, their family or carers and/or carers above are about the same piece of practice that I observed on the date given.


Signed: ._ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _  (Observer) Charlotte Pickin

Date: _ _ _ _ 08/10/2018_ _ _ _ _ _ _ 



 Line manager verification
Guidance:  This section must be completed and signed by the learner’s line manager or senior practitioner. He/she should be a registered social worker who is familiar with safeguarding work, can verify that the learner has been involved with the case evidenced in section 4 of the portfolio, and has also met all other required criteria listed.  

In this section, please confirm that you have seen sufficient of the learner’s work during the period they have been undertaking the Consolidation programme. If necessary, please consult with other managers that the learner has worked for. In signing this section, you are confirming that you are content with the:

1. level of supervision and mentoring support received by the learner 
1. learning and development undertaken 
1. reading and personal research undertaken 
1. level of knowledge and skills demonstrated 
1. understanding shown of the Code of Practice and National Occupational Standards 
1. core values of the learner 
1. content of the development plan within the portfolio 
1. work and commentary referred to within the portfolio, that it is the learner’s own work and based on current practice 

I confirm that this learner has achieved an appropriate level of professional practice. 

 LINE MANAGER VERIFICATION:

NAME OF LINE MANAGER: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _
SIGNATURE OF LINE MANAGER.: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _
DATE: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _



Section 9


PORTH AGORED and UNIVERSITY OF WALES, TRINITY SAINT DAVID

GRADUATE CERTIFICATE IN CONSOLIDATION OF SOCIAL WORK PRACTICE

LEARNER AND EMPLOYER’S LEARNING AGREEMENT 

	
Name of Learner 
	Sajida Hussain

	
Name of Team/Agency 
	Swansea East Team - Child & Family Services

	
Name of Mentor 
	Charlotte Pickin

	
Name of Line Manager
	 Charlotte Pickin



Study Duty

The learner will undertake all elements of the Graduate Certificate programme diligently, including mandatory attendance at induction, 4 Consolidation workshops, and participation in an evaluation survey or focus group on completion of the programme. 

The learner’s full and effective participation on the Graduate Certificate is mandatory given that Social Care Wales has made completion of the programme a requirement within the first (three year) period of registration as a Social Worker. .(Qualifying after April 2016)

Study Leave 

The employer undertakes to support the learner by providing paid leave in full to attend all agreed induction, Consolidation Workshops, programme evaluation meetings or training agreed as required during the programme. In addition, three additional paid days can be approved by managers as a contribution towards the time involved in personal research and developing the portfolio for submission. It is for learners to open a discussion with their manager about when they want to take this leave. The study days can be taken on any week-day (or combination of days) as long this is (i) appropriate to the stage of portfolio preparation at the time, and (ii) agreed with the Team Manager who will take into account team and service needs. The level of paid leave described here assumes that the learner works full-time hours. Where the learner works less than 37 hours a week, paid time will be approved in accordance with the employer’s local policies. 

Resources 

Learners are able to access learning and library materials from their employer’s existing resources or as described in the Programme Handbook from the University. The employer understands that the Graduate Certificate is to be completed by newly qualified Social Workers in their first period of registration and will support this timescale. But there is also an expectation that as a professional development programme, Learners take responsibility for their own learning and will also use their own time for personal study and portfolio preparation. 



The employer’s training department agrees to: 
 
· Arrange for eligible staff to join the programme 
· pay course fees directly to the University  
· provide additional guidance and support by:

0. facilitating access to existing learning materials or library resources
0. providing appropriate training opportunities from existing internal training programmes as agreed with the learner and mentor
0. providing programme induction and Consolidation Workshops 
0. providing learners’ with guidance and support about programme requirements and portfolio completion
0. helping to resolve any programme difficulties encountered by the learner, mentor or service managers 

The learner agrees to: 

· work actively towards completing the qualification within the agreed timescale of 12 months from the date of registration on the programme
· Identify with manager/mentor appropriate internal training and arrange to attend these courses
· Identify with manager/mentor and Training Manager any special requirements e.g. dyslexia and contact the University’s Student Services office directly about additional support that may be required 
· attend induction and 4 Consolidation Workshops. These are mandatory components of the programme 
· produce work and evidence appropriate to the portfolio and learning outcomes within agreed timescales 
· make and keep agreed appointments with mentor/line manager
· ensure they are prepared adequately and obtain all necessary consent for observed practice
· inform mentor/line manager and training department immediately of any problems or changes in circumstances while undertaking the programme, especially where this may affect completion of the programme by the agreed deadline or ability to attend a mandatory workshop.
· liaise with their line manager/mentor to confirm study days and use their own time for self study, research and portfolio preparation 
· take personal responsibility for preparing and completing all work necessary to submit their portfolio 
· act at all times in accordance with the Code of Practice, the employer’s and University’s policies, procedures and processes
· ensure they understand the need to complete the programme within the first (three year) period of registration with Social Care Wales.(Qualifying after April 2016)



Line Manager/Mentor agrees to:

· attend an induction meeting to become familiar with the requirements of the programme
· provide or arrange to provide sufficient assessment opportunities in order for the learner to evidence competency and undertake required observations. Where opportunities may not be immediately available within the team, arrange to provide these elsewhere within the Service, 
· guide and support the learner for the duration of the programme
· release the learner for programme induction and Consolidation Workshops, and any internal training courses agreed as being appropriate to meeting agreed learning needs. 
· agree with the learner, use of up to 3 additional paid leave days over the whole duration of the programme, as a contribution towards time needed for personal study, research or portfolio development
· Hold supervision with the learner, ideally monthly, and ensure this incorporates mentoring support and monitoring of the work undertaken and still outstanding. Maintain a full record of supervision dates and record discussions and agreements. 
Completion and submission of portfolio

Learners are expected to complete the Graduate Certificate and will normally submit their portfolio within 12 months of attending induction to the programme. Any Learner anticipating any difficulty in meeting this requirement should immediately discuss the matter with their Training Manager/Co-Ordinator

The portfolio submission process and dates for each programme cohort will be published on Moodle. Once registered on a programme, learners CANNOT change the due submission date without gaining agreement from the employer and University.   

Pressure of work is not regarded as a reason for non-attendance at any Consolidation Workshop.

I understand and accept the terms and conditions of this learning agreement as stated above.

Signed:………………………….………..…….. Print Name:………………………… Date:………. 
(Learner)

Signed:………………………..…………..…….. Print Name:………………………….Date:………. 
(Line Manager/Mentor)

Signed:………………………………………….. Print Name:………………………….Date:……….
(Mentor, if different to above)


PLEASE PLACE THE SIGNED COPY OF THIS LEARNING AGREEMENT IN SECTION 9 OF THE PORTFOLIO
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