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[bookmark: _Int_2rbmcIdM][bookmark: _Int_pZnPMQgb]The purpose of this paper is to discuss the importance of language and literacy in the digital age. The stories are being read aloud to determine any similarities or differences between a traditional, paper copy of a book and also a digital story being displayed. Within both of the stories, there will be a range of storytelling techniques being demonstrated such as prosody, using visual cues when addressing the books and also the use of adult-directed language as opposed to child-directed language and also the benefits and limitations of these techniques. The narrator chose the books due to the knowledge of enthusiasm that each story would bring to children and the ability to differentiate between two stories. This paper will also discuss the importance of literacy and reading and how this can enhance the holistic development of children. 
When adults read with children, they are doing far more than sharing a story. They are building the foundations of literacy, strengthening relationships, nurturing curiosity, and opening doors to wider worlds of knowledge, imagination, and possibility. The conclusion drawn from decades of research, educational policy, and developmental theory is clear: reading with children is an essential activity that offers profound and wide-ranging benefits, many of which continue to shape children’s lives well into adulthood.
[bookmark: _Int_B3yPl7p2][bookmark: _Int_ncynkb1k]Reading is an important life skill. The Ellis School (2022), states that if by the age of five, children who are not read to will have been exposed to roughly 4,662 words. Those who are read to once or twice weekly will have heard approximately 63,570 words, while children who experience shared reading three to four times per week will have encountered around 169,525 words. Daily reading increases this exposure to about 296,660 words, and children who are read five books each day will have heard in the region of 1,483,300 words by the age of five. These figures highlight the cumulative effect of regular reading and demonstrate how even small increases in reading frequency can dramatically expand a child’s linguistic knowledge. Such exposure is critical for vocabulary development, phonological awareness, and the ability to understand and use language effectively. Ultimately, this data illustrates the profound importance of early literacy experiences and reinforces the need for consistent, meaningful reading interactions to support children’s communication skills, confidence, and long-term educational outcomes.
[bookmark: _Int_JleKRoIW]Children enjoy the sounds and rhythms of language long before they become aware of printed words. Sharing stories aloud sparks their imagination, broadens their understanding of the world, strengthens their listening and language skills, and lays the foundation for reading (The Ellis School, 2022). The Literacy Expert Panel within the Welsh Government has determined five principles for the teaching of language and literacy in Wales. A strong foundation in spoken language is crucial for learners’ successful development in language and literacy at every stage of their education. Literacy teaching must be systematic, well-structured, and explicitly modelled so that learners understand how language works and how skills build over time. Strong links between listening, speaking, reading, and writing are essential, as these interconnected processes enable learners to communicate effectively, construct meaning, and engage confidently with texts. High‑quality language and literacy instruction should foster enjoyment, a sense of achievement, and sustained motivation. Purposeful, well‑informed assessment plays a significant role in guiding responsive teaching, ensuring that learners receive the support they need to progress. These principles establish clear expectations for the teaching of language and literacy for all learners, including those who require additional support. They promote greater consistency and improvement in language and literacy across the education system, inform the design of a national programme of professional learning so that all practitioners can access high-quality training, guidance, and strategies for effective teaching and assessment, shape initial teacher education to ensure new practitioners are equipped to teach and assess language and literacy proficiently, and contribute to the ongoing review of the Literacy Framework (Welsh Government, 2026). In addition, the Welsh Government launched the Digital Competency Framework (DCF) in 2016. Digital competence is a core skill in modern society and stands as one of the three cross‑curricular responsibilities, alongside literacy and numeracy. The DCF emphasises developing practical digital skills that support everyday life and can be applied in future employment. It is intended for all learners in Wales, beginning from the earliest developmental stages, including ‘Routes for Learning,’ while also offering appropriate stretch and challenge for more able and talented young people (Welsh Government, 2016).
During the reading of the traditional story of ‘Bumblebear,’ the storyteller displays the use of prosody. According to Barbee (2021), prosody is the collection of speech features that shape how a message is conveyed. For example, when the storyteller describes the bee, Amelia, questioning if Norman is a bee, she uses a suspicious tone to depict that something may be amiss with Norman. For a child, this can help them communicate and understand the meaning behind the sentence within the story. Calet, Perez-Morenilla and De los Santos-Roig (2019), suggest that by using prosodic reading methods such as adding suitable pauses, stress and intonation and appropriate phrasing, may aid the memory processes needed for reading comprehension. This could also suggest a link to Vygotsky’s Cognitive Development Theory, whereby a learner can use information from a more knowledgeable other to develop their own understanding of language which in turn will promote their individual cognitive growth and that the development of cognition has been modelled for them by an adult or more advanced peer (Centre for Excellence in Enquiry-Based Learning (CEEBLE), n.d.). However, Hawthorne and Fischer (2020), argue that prosodic difficulties are common across a range of clinical groups, such as individuals with autism and those with motor speech disorders. These challenges can reduce speech intelligibility and hinder a person’s capacity to convey or interpret linguistic distinctions and emotional cues. Additionally, through the lacking in understanding of prosody with children with autism for example, those children may not understand the concept of sarcasm or in this case of the ‘Bumblebear’ story, the prosody used to show suspicion. 
[bookmark: _Int_MiLMYGMg]Another way the storyteller was able to support language development was by showing the pictures within the story of ‘Bumblebear.’ By showing the children the pictures within the book, she was able to ask questions such as “what do you think happens next?” and “look how sad he is.” This gives the children the opportunity to think about the story for themselves and appreciate the different emotions that are happening throughout the book. Through using pictures within storybooks, this can enhance and influence the development of oracy skills of early childhood children and give them the ability to understand good and correct intonation and become more focused and interested in learning (Yona Sari et al, 2025). According to Crawford, Killingsworth Roberts and Lacina (2024), every book interacts differently with each reader, producing distinct personal meanings shaped by the reader’s experiences, interests, biases, cognitive development, and emotional state. When a text is shared among multiple readers, it can also generate collective interpretations and deeply personal shared experiences. This would suggest that each reader can interpret the book in a multitude of ways that is significant to them. This would relate to Chomsky’s Language Acquisition Theory, which details that children do not only repeat the language that they hear around them but deduce skills from it and can produce sentences that they have never heard before. He continues that a child does not simply learn a set of words and phrases but a universal grammar which he believed all children are born with, that can generate an endless number of new sentences. In relation to this theory, it would suggest that pictures within books can be interpreted in many ways dependant on personal preference and experiences (Montgomery County Public Schools, n.d.). Conversely, Aggleton (2022), argues that by displaying pictures within books can stop the reader from generating their own mental images during the sections that contain illustrations and also inhibits a child's ability to imagine for themselves. Furthermore, children with visual impairments are at a disadvantage when illustrations are displayed. Through the encouragement of inclusivity, the books being read should be adapted to suit readers with visual impairments. By adopting a multi-sensory approach such as using costumes to describe what is happening within the books or by using perfume to express certain scents being discussed will encourage inclusivity for reading with children with a visual impairment (BookTrust, 2026).
For the digital story of ‘Ribbit,’ the storyteller displays using the correct names and pronunciations of each animal as opposed to using more child-directed versions such as ‘piggy’ and ‘doggy.’ This shows the children that are being read to the correct names for each animal and pointing and displaying to the children who may not know the correct name and use for the words being spoken. Laing and Bergelson (2020), suggest that babble is the onset of supporting word learning. They argue that babble production can become more speech-like over time and that it does not stop once first words are spoken and that children rely upon the primary articulated babble when producing their first words. According to Casey and Casillas (2022), child-directed language such as ‘piggy’ and ‘doggy’ is characterised by making a word diminutive or reduplicative are usually produced by children. They continue that it is not clear when a child would switch to adult-directed language and use the correct noun to describe the equivalent meaning for a word such as ‘pig’ and ‘dog.’ Furthermore, by an adult describing the word as a ‘dog’ can provide meaningful context and correct labelling. Clark (2022) offers that children depend on having enough knowledge about expressing the intended words, they must identify the specific entities, actions, or relationships being referenced by another person. However, according to Cameron-Faulkner and Noble (2013), child-directed speech can be suited to the early stages of language acquisition, the lack of structurally rich language that constructs important components of adult-led language can inhibit the development of correct pronunciation and linguistic skills. 
[bookmark: _Int_aks2sm09]In conclusion, reading with children emerges as a vital, highly impactful practice that brings wide‑ranging benefits. It strengthens language development, vocabulary, and general knowledge, while also nurturing empathy, emotional regulation, and secure relationships between adults and children. Shared reading supports both cognitive and emotional growth, establishes the foundations for effective language use and literacy, and contributes positively to mental health and socio‑emotional skills. Moreover, reading for pleasure boosts confidence, well‑being, broader literacy abilities, and also academic achievement. Its influence can extend across a child’s life, enhancing educational and social mobility and helping to reduce inequalities throughout their lives.
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