



Part 1 

This essay will focus on the current legislation and polices that assist additional learning needs (ALN) and how these establish inclusivity within the post-16 sector. I will be looking at institutional polices such as University of Wales Trinity Saint David’s (UWTSD) Strategic Equality Plan (2020-2024) and how this been aligned with the Equality Act (2010) and other acts to ensure inclusivity within education. 
All students must feel that they are positively and equally valued and accepted, and that their efforts to learn are recognised, and judged without bias. It is not enough that they are tolerated. They must feel that they, and the groups to which they belong (e.g. ethic, gender, social class or attainment groups), are fully and equally accepted and valued by you, and by the establishment in which you work (Petty, 2014, p. 84).

Universities teach students from diverse backgrounds and cultures who have a range of needs and abilities. Due to our rapidly changing society, employers, teachers and learners may find certain challenges. In order to embrace inclusivity, equality and diversity issues should be at the forefront. Gravells & Simpson (2012) mentions this will emphasise the fact that the rights and needs of everyone should be considered. Having a group of diverse students with different experiences enables an enhanced learning environment.

The Thompson’s PCS Model (2006) implies that oppression can happen on a personal, cultural or structural level. There are different legislations and polices such as the Equality Act (2010) that protect people against discrimination. The act is supported by a Code of Practice and the Equality and Human Rights Commission supplying direction and assistance (Hodkinson, 2019). This means that everyone should get the right to equal opportunities within higher education and not be discriminated against.
The protected characteristics within the act are age, disability, gender reassignment, pregnancy and maternity, race, religion or belief, sex, sexual orientation and marriage and civil partnership. However, the protected characteristics of marriage and civil partnerships is not included in the education duties. Even though the laws are vague in their description which leaves this open for interpretation, the Act does strengthen the rights of learners who have protected characteristics. As Hodkinson (2019) states, the educational institutes have a duty to “eliminate discrimination and develop proactive approaches” to enhance the learners experience in a positive way.
The Additional Learning Needs and Education Tribunal Wales Act (2018) is focused on identifying needs early to ensure the learner can access support quickly. Education organisations have a responsibility to provide students with the appropriate level of support enabling them to achieve their full potential. The act covers the ages between 0-25 and will focus on generating Individual Development Plans rather than a standard plan. It should be noted that mature students above the age of 25 are not covered by this act which could impact their student experience.
Due to legal obligations set out by the Equality Act (2010), public bodies have a responsibility to meet the Public Sector Education Duty. Higher Education institutions require a Strategic Equality Plan to examine how they can add to a fairer society by enhancing equality and good relations.

UWTSD Strategic Equality Plan (2020-2024) has been designed to emphasise how they promote equality and how they meet the legal obligations of the Equality Act (2010). The plan encloses provisions of the Wellbeing of Future Generations Wales Act (2015) aiming to regularly enhance equality, diversity and inclusive approaches within the institute. To set their objectives, UWTSD have reflected on the results of their previous Equality plan, data from their Annual Equality Reports and sector reports. Gravels & Simpson (2012) mention that possessing organisational polices, adhering to government legislation and codes of practice enhances an inclusive learning environment. This benefits learners as they should feel included and valued.

The three objectives within the plan that relate to inclusion:

“Understanding the needs and barriers of the diverse communities so that they can offer support and ensure informed decisions can be made.” (UWTSD, Strategic Equality Plan 2020-2024). By collating data, UWTSD have been able to target certain areas. For example, the focus of online and digital resources to enable access to facilities. This covers a range of students, including mature students, which has had a positive impact on the NSS from this particular group scoring above sector average. However, the data from the NSS suggests students with disabilities, their satisfaction with resources is below average. Looking at evidence from the counselling services, it emphasises that male students access mental health services less than female students. Additionally, more research needs to be done to see if there are any issues correlating with access to these services by students from other protected characteristics. UWTSD have recognised the need to improve communication and engagement throughout the university; One method to work on this will be focusing on staff training. 
Conversations with students concerning their needs are essential to asses how best you can address those needs. Equal opportunities for all is only achievable when conversations with individuals take place to ascertain their needs which are then acted upon. (Gravells & Simpson, 2012 p8).
This aligns with the following Professional Standards Framework:
 
· Respect individual learners and diverse learning communities.
· Promote participation in higher education and equality of opportunity for learners (UKPSF, 2011).

“Reducing inequalities that occur within our communities by looking at the relation to attainment gaps.” (UWTSD, Strategic Equality Plan 2020-2024). UWTSD states that there are no attainment gaps for students who have disabilities or for mature students and progress has been made in correlation to the BAME attainment gap. Data collected by UWTSD shows that BAME students achieving a good honours degree is above the Welsh and UK average. However, when looking at intersectional attainment data, young male non-disabled students from lower socio-economic groups have lower progression and attainment rates. Applicants and students have noted that there are financial barriers to studying at university. To tackle this issue, UWTSD are reviewing the support through their bursary and scholarship structure. Another point of action is ensuring staff training.

This aligns with the following Professional Standards Framework:

· Use evidence-informed approaches and the outcomes from research, scholarship and continuing professional development.
· Respect individual learners and diverse learning communities (UKPSF, 2011).

“Creating health and inclusive learning environments by ensuring good relationships between students and staff.” (UWTSD, Strategic Equality Plan 2020-2024). UWTSD state that they will further develop support to enable students and staff to participate in a healthy, inclusive, multi-cultural, bi-lingual learning environment. To encourage that everyone is respected there will be training related to this. Internal and external data shows an increase in students’ mental health difficulties. UWTSD plan to improve their current crisis management and support and give training to staff. Universities have a mixed population of students, but the majority are leaving schools and their homes for the first time. Due to this, teachers and counsellors play an important role in supporting students. Barden & Caleb (2019) state that students need good mental health to help them deal with the challenges of university. This will enable them to progress through their studies supporting them to achieve their best.

This aligns with the following Professional Standards Framework:
 
· Respect individual learners and diverse learning communities.
· Develop effective learning environments and approaches to student support and guidance. (UKPSF, 2011).

Despite the legal requirements and institutional polices that are in place to protect learners, there are still issues that should be considered. It’s vital that institutions are closing the attainment gaps and working with students to find the suitable support. All staff should understand the importance of keeping up to date with current legalisation and policy changes to enhance positive, diverse and inclusive learning environments so that all students feel welcomed and valued.


Part 2 

Scenario 1

Megan has applied for the Cert HE Foundation Art & Design course at Swansea College of Art, UWTSD. She has addressed the need for mental health support even though she doesn’t have an official diagnosis. Megan has anxiety issues which affects her ability to speak up in class and finds it difficult mixing with new people. She has also stated that she finds it difficult to concentrate in class and is unable to maintain attention when lessons are being presented during taught sessions. Megan has mentioned that she may have dyslexia.

When students express their need for mental health support when they apply it enables Student Services to meet with the students and assess their learning needs. (Barden and Caleb, 2019).This will allow the student to be prepared for when they start the course, which will create a positive learning experience for the student. 

Firstly, I would recommend that Megan visits the GP to get an official diagnosis regarding her mental health. As a student at UWTSD, Megan will be able to access student services for mental health support such as counselling. Through Student Services, Megan will also be able to get tested for dyslexia. I would suggest that she fill in the Support Needs Enquiry form linked here:

https://www.uwtsd.ac.uk/student-services/wellbeing-support/support/ 
They will then be able to help her apply for Disability Student Allowance which will provide her with equipment and 1-1 support depending on her needs. In the meantime, I would recommend that she gets in touch with study support to help her with her studies. As Barden and Caleb (2019) state, in order to discharge the duty of care, teaching staff should signpost and refer students to internal and external services such as the NHS.

There are other services that Megan can get access to, internal and external on the link below:

https://www.uwtsd.ac.uk/student-services/
Within the classroom I would give handouts to all students and upload the PowerPoints/information onto Moodle before the lesson. As part of the course, students are encouraged to communicate with the staff and others about their work. This usually happens in a group format of 8-10 students. However, we can reduce the number to a small group if this would make Megan feel more comfortable. We can arrange a certain number of breaks through each session to help her maintain her focus and concentration. I would like to have a chat with Megan to see how I can best support her in the classroom. 

I would also send these following links to Megan so that she can familiarise herself with the UWTSD polices:
https://uwtsd.ac.uk/media/uwtsd-website/content-assets/documents/strategies-policies/Student-Health-and-Wellbeing-Strategy.pdf

https://uwtsd.ac.uk/media/uwtsd-website/content-assets/documents/strategies-policies/Strategic-Equality-Plan-2020-2024.pdf



This aligns with the following Professional Standards Framework:
 
· Respect individual learners and diverse learning communities.
· Develop effective learning environments and approaches to student support and guidance. (UKPSF, 2011).

Scenario 2

Dafydd has applied for the Cert HE Foundation Art & Design course at Swansea College of Art, UWTSD. He has cerebral palsy and partially sighted but not registered as blind. Dafydd can walk independent using crutches but gets tired easily. He already uses a computer for notetaking but finds it difficult to take notes due to his typing speed. It’s important that Dafydd maintains his independence whist studying.

As a starting point, I would recommend that Dafydd contacts Student Services who will get him in touch with the Disability Advisor. They will be able access his needs tell him what support is available. They will also be able to help him apply for Disability Student Allowance. This would give him the opportunity to have a notetaker to help him during sessions or provide him with equipment to record sessions. Here is the link for Student Services: https://www.uwtsd.ac.uk/services-for-disabled-students/
I would make him aware of the Strategic Equality Plan that UWTSD have in place:
https://uwtsd.ac.uk/media/uwtsd-website/content-assets/documents/strategies-policies/Strategic-Equality-Plan-2020-2024.pdf

We have a lift into the building and a lift within the building should Dafydd need to travel between floors for workshops. Some of the workshops will be in another campus which is five minutes away. We should have a meeting with the other staff members so see how we can support him with this. Dafydd should be aware that the UWTSD library is based in our SA1 campus which is twenty minutes away. However, there is an option online to request books to be brought to our campus.

I would ensure that all content for the sessions are available on Moodle beforehand. I would hope that after having a conversation with Dafydd, I would be able to understand how to make sessions more accessible and supportive of his needs.
I would make it clear to Dafydd that he knows the full time course is fast-paced and currently timetabled for four days a week for one year. However, there is an option to study this course part-time which will be two days a week for two years. 

Frederickson (2015) states, that education institutions must be aware of the need to eradicate discrimination and enhance equality for disabled and non-disabled students subject to the PSED. Another requirements relating to the information regarding the admission of disabled students, what facilities and accessibility plans are in place to provide support, and what the physical environment is like. It’s important to note that disabled students should not be treated less favourably than non-disabled students. By ensuring equality of opportunity, the students should have a positive learning experience. This aligns with the following Professional Standards Framework:
 
· Respect individual learners and diverse learning communities.
· Develop effective learning environments and approaches to student support and guidance. (UKPSF, 2011).


Scenario 3

Alys is a second-year student on the Cert HE Foundation Art & Design course at Swansea College of Art, UWTSD. She has recently found out that she is pregnant and would like to continue her studies. Alys would like to know of her options in supporting her through the pregnancy and after birth.

As it states in the UWTSD Pregnancy Policy (SPMPALP), it is important that a meeting takes place as soon as possible to discuss how the pregnancy may affect her studies. It would be helpful to devise a plan to factor in any support requirements needed during the pregnancy and a timescale of Alys’ return. If the pregnancy does start to affect her ability to meet deadlines then she may need to apply for Extenuating Circumstances which she will be able to access through myTSD:

https://mytsd.uwtsd.ac.uk/

To ensure Alys’ continuation of study the policy states that we can allow absence for medical appointments and make arranges for her to catch up on missed classes. (SPMPALP)
This is during and after the birth. We will allow time out of study for the birth and a length of time after the birth.

I would ask Alys’ permission to inform other technicians as they would need to know for Health & Saftey reasons. This would need to happen for workshop areas that the she might attend. A risk assessment will need to be completed so that Alys and the baby are kept safe. This will identify any risks that could potentially cause harm to her or the baby. This will need to be in place for the studio setting and the workshops areas. 

Depending on when the baby is due there may need to be an interruption of study. If this happens then then Alys’ funding might stop. Therefore, I would recommend that she contacts the funding body and student services to get advice on this. Here is the link for Student Services:

https://www.uwtsd.ac.uk/student-services/

As the policy states, Alys will not be able to return to campus two weeks after birth for health and safety reasons. (SPMPALP)

Here is a link to Childcare support information within the university:

https://hwb.uwtsd.ac.uk/pages/studentlife/amenities/childcare

I would recommend that Alys reads the polices below so that she is aware of what UWTSD are doing to accommodate her needs:

https://www.uwtsd.ac.uk/media/uwtsd-website/content-assets/documents/academic-office/misc-forms/Student_Pregnancy_Maternity_Paternity_and_Adoption_Leave_Policy.pdf

https://uwtsd.ac.uk/media/uwtsd-website/content-assets/documents/strategies-policies/Strategic-Equality-Plan-2020-2024.pdf

This aligns with the following Professional Standards Framework:
 
· Respect individual learners and diverse learning communities.
· Develop effective learning environments and approaches to student support and guidance. (UKPSF, 2011).























Reference List
Additional Learning Needs and Tribunal (Wales) Act (2018). Welsh Government. Available at: https://www.gov.wales/sites/default/files/publications/2018-04/additional-learning-needs-and-education-tribunal-wales-act-2018-explanatory-memorandum.pdf 
           (Accessed: July 2, 2023). 

Frederickson, N. (2015) Special educational needs, inclusion and diversity [electronic resource]. Third edition. Maidenhead, England ; New York, New York :; Maidenhead, England ; New York, New York :, Open University Press.
Gravells, A. and Simpson, S. (2012) Equality and diversity in the lifelong learning sector. Los Angeles: Sage. 
Hodkinson, A. (2019) Key issues in special educational needs, disability & inclusion. London: SAGE Publications. 
Is Wales Fairer? (2018). Equality and Human Rights Commission. Available at: https://www.equalityhumanrights.com/en/publication-download/wales-fairer-2018 (Accessed: July 2, 2023). 
Nicola Barden and Ruth Caleb (2019) Student Mental Health and Wellbeing in Higher Education : A Practical Guide. Los Angeles: SAGE Publications Ltd. Available at: https://search-ebscohost-com.ezproxy.uwtsd.ac.uk/login.aspx?direct=true&db=nlebk&AN=3044915&site=ehost-live (Accessed: July 2 2023).
Petty, G. (2014) Teaching Today: A practical guide. Oxford: Oxford University Press. 
Strategic Equality Plan (2020-2024). University of Wales Trinity Saint David. Available at: https://uwtsd.ac.uk/media/uwtsd-website/content-assets/documents/strategies-policies/Strategic-Equality-Plan-2020-2024.pdf (Accessed: July 2, 2023). 

Student Health and Wellbeing Strategy (2020-2024). University of Wales Trinity Saint David. Available at: https://uwtsd.ac.uk/media/uwtsd-website/content-assets/documents/strategies-policies/Student-Health-and-Wellbeing-Strategy.pdf
           (Accessed: July 2, 2023). 
Student Pregnancy, Maternity, Paternity and Adoption Leave Policy (no date). University of Wales Trinity Saint David. Available at: https://www.uwtsd.ac.uk/media/uwtsd-website/content-assets/documents/academic-office/misc-forms/Student_Pregnancy_Maternity_Paternity_and_Adoption_Leave_Policy.pdf 
           (Accessed: July 2, 2023)
UK Professional Standards Framework Advanced HE (2011). Available at: https://www.advance-he.ac.uk/knowledge-hub/uk-professional-standards-framework-ukpsf (Accessed: June 30, 2023).
Well-being of Future Generations (Wales) Act (2015). The Future Generations Commissioner for Wales. Available at: https://www.futuregenerations.wales/about-us/future-generations-act/ (Accessed: July 2, 2023). 
