Research question: 
What is the impact of screen time on the development of children in their early childhood years and does the content and context of the screen time matter?  
Literature review: 
The primary objective of this study is to ascertain the effect of screen time on the development of children during their early childhood years. Screen time is described as the amount of time a child uses interacting with any device that has a screen (Welsh Government, 2020). The aim is to explore both the potential benefits and documented risks of excessive access to screens during the most prominent and crucial years of childhood. The literature that has been reviewed has a focus on the past studies carried out in respect to the question. Primarily, focusing on studies predominantly executed within the previous 5 years, thus providing more accurate and up-to-date findings. By critically evaluating the available research and the response of related policies, the review will aim to highlight both the progress that has already been made and the ongoing gaps in understanding the role screen time is having on the development of children in the digital age. 
The topic of screen time has become a popular discussion amongst professionals in the early childhood sector, more so with the increased prevalence of children having access to screens from an earlier age. A report by the Education Committee (2024) found that one in four children aged between three and four years old had access to their own mobile device. This statistic is echoed by a recent Ofcom report carried out by the BBC (2025), which suggests that around 25% of three to five years olds now own their own smart phone. These statistics underline the need for a deeper understanding of the developing impacts that screen time is having upon the future generations. 
A large and growing body of literature has investigated the effects of screen time from an early age, and it is evident from this that in today's digital era, screens ranging from the television to tablets and computers have become embedded in the daily routines and lives of young children. One longitudinal study carried out in 2025 found that around 30% of a child's waking hours are being based around screen time interactions (Hayes et al., 2025). However, this study is not without its limitations that warrant consideration.  
First, the study does not consider the context of the screen time that is being provided to children; is it educational with a parent present or is it purely for solitary passive entertainment purposes? Quality versus quantity is a question that ought to be raised and needs further exploration.  
Secondly, while this particular study shows relevance in an Australian context, the study's findings may not be applicable for generalisation across the globe, with other cultures or countries having differing access to and views on digital media. This could be seen as cultural bias, and these limitations would be of significant importance to future research to gain a more comprehensive understanding of the multifaceted factors that surround children in their use of screens. 
Despite concerns, multiple research studies have identified potential benefits of the introduction of screen time in a child's early years. For instance, one particular study has suggested that screens and screen-based activities can have their developmental benefits; for example, the enhancement of early literacy skills and possibly facilitating social interaction (Canadian Paediatric Society, 2017).  
However, concerns have emerged regarding the overuse and inappropriate application of screen time.  
There are several studies that suggest compensating outdoor playtime with excessive and inappropriate screen time is having a detrimental effect on young children's cognitive and social development, particularly at a time in which this growth is of rapid ascent. For instance, some research has concluded that children of age two who were exposed to excessive screen time had a direct negative impact on their language and communication by age four. However, they found these adverse effects could be alleviated and mitigated with the introduction of more outdoor play and physical activity (Sugiyama, 2023; Oswald, 2020).  
Although, despite the reliability of these longitudinal studies, they too do not come without several limitations that were found while interpreting their findings. The categorisation of screen time was simplified as “more than one hour per day.” This could have a detrimental effect on the lack of knowledge surrounding the actual duration and content of media in which is being viewed. Again, the question must be asked: is it educational with a co-viewing care giver present or is it unsupervised entertainment? 
Similarly, the context in which outdoor play is described is found to be a binary classification in which the quality of play, along with the context and type of play, is not considered and therefore does not give a holistic view of its findings, thus leading to overall unreliable results.  
However, in response to growing research on the effects of excessive screen usage in the early childhood years, numerous policies and guidance documents have been established to help support and guide care givers in managing their young person's screen time. 
The Welsh Government (2020) initiated a guide for families surrounding the importance of the discussions around screen time in young children. Published under the title ‘A Family Guide to Talking About Screen Time,’ the guide touches upon the relevance of balancing a child’s screen time with the offerings of outdoor physical activity and the negative effects that nighttime screen usage can have on sleep. They also offer insight into the behaviours that are worth monitoring for the purpose of ensuring that children are not being overconsumed by the screen.  
The guide could be an imperative resource for parents that are unsure of what is vital in protecting and nurturing their young children, as well as themselves, as they navigate the complexities of the early childhood years that are becoming increasingly governed by the digital age (Welsh Government, 2020).  
Moreover, the Welsh Government (2024) has also seen the need to form guidance on the topic of digital resilience within the educational sector. They describe digital resilience as ‘the need to develop knowledge, skills and strategies’ that will ensure young children are equipped with everything they need to ensure they are aware of protecting their digital identity and know when to seek help, should they need it. However, the guidance also touches upon the need for resilience within families and communities, suggesting that in order to ensure our children and young people foster the knowledge needed to keep themselves safe, it first starts with the caregivers (Welsh Government, 2024).   
To summarise, given the vast amounts of research already conducted regarding the effects of screen time in the early childhood years, there are prominent gaps that would serve as a sound basis for future research. One significant gap is that of the quality versus quantity debate. There are limited studies surrounding the actual contextual factors surrounding screen time, such as the nature of their screen time interactions and the presence or absence of adult supervision. There are also significant gaps in culturally inclusive studies, with the existing research not considering the differentiating cultural norms associated with screen time usage.  
Methodological considerations: 
Chosen methods 
Research methods are described as the practice of collecting data with the intention of analysing and interpreting the results, in the hopes of gaining new knowledge in regard to a specific research question (Creswell and Creswell, 2022; Ghanad, 2023). These are considered valuable instruments that researchers can implement whilst undertaking any form of inquiry (Walliman, 2021).  
There are multiple research methods available, all with varying strategies and differing objectives. However, for the purpose of this study, a mixed method approach (Almalki, 2016) will be adopted. This means combining both quantitative methods, like surveys and questionnaires that provide numerical data (Apuke, 2017), with qualitative methods, such as interviews and observations that will provide a more detailed and personal insight (Dodgson, 2017). By applying both these methods, it will provide a broader spectrum of results (Almeida, 2018; Plano Clark, 2016), allowing researchers to capture both in-depth perspectives and numerical trends. By applying this balanced methodological approach, it provides the study with a multifaceted and more comprehensive understanding of the research topic (Adu, et al. 2022).  
The research questions guiding this study are as follows: 
Questions generated for parents: 
1. How much screen time does your child engage in daily? 
2. What type of screen time do they engage in? (educational and/or entertainment).  
 
 
Questions generated for practitioners: 
1. Have any positive or negative observations been made regarding children's communication, attention, and social skills that you believe could be linked to screen use? 
2. Do you believe context and content matter in terms of screen usage? 
These questions and methods were purposefully selected (Palinkas et al., 2015) with the aim of gaining a more holistic view of the effects of screen time usage on children in their early years, considering the type of content they engage with and the length of time that engagement is for.  
Sample choice 
To gain an understanding of the questions being posed, a mixed-method approach will be used, with both quantitative and qualitative data. 
The qualitative aspect of the study will involve the use of purposive sampling to select early years practitioners. These practitioners will possess the specific knowledge and experience needed to provide contextual insights into children's behaviour and development in response to screen time. Purposive sampling is best suited here, as it is recognised for its suitability in regard to qualitative research, where we can prioritise depth of research over breadth (Etikan, Musa & Alkassim, 2016; Palinkas et al., 2015).  
Practitioners will be recruited from nurseries and early years settings situated within the predefined geographical area, such as a single county within a region in Wales. This targeted approach will ensure participants are easily accessible and most relevant to the sociocultural context of the study (Houghton, Harten & McDonald, 2015). 
Between six and eight practitioners will be invited to participate in two to three focus groups; this is usually deemed an acceptable range for achieving data saturation (Guest, Namey and Mckenna, 2017). These focus groups will allow for a large depth of dialogue and the opportunity for practitioners to share their diverse perspectives on the topic of screen time influences. A group setting also supports and actively encourages a dynamic interaction between the sample participants, enabling them to reflect and elaborate on each other's experiences and perspectives (Kruger and Casey, 2015).  
For the quantitative aspect of the study, questionnaires will be distributed to caregivers of children aged between two and five years old. The purpose of the questions will be to gather insights into the amount, type and context of the screen time that their children engage with. The caregivers will be recruited using convenience sampling, primarily through the early years settings and parent groups located in the local area or using social media.  
The target sample will be sought in the region of approximately fifty to one hundred caregiver respondents. This is usually considered sufficient in identifying a trend within a small scale study (Creswell and Creswell, 2018; Bryman, 2016). The application of the caregiver questionnaires allows for a broader, more measurable identification of patterns in relation to screen time usage across different households, which will help complement the more detailed, experience based insights that were provided by focus groups. 
This mixed methods approach will ensure that the research conducted captures both the subjective viewpoints of the professional practitioners who work directly with children and the practical realities of families who are navigating screen time usage at home. 
Moreover, when used together, these samples offer a comprehensive understanding of the effects of screen time both at home and within early education settings during the critical early years of child development (Fetters, Curry & Creswell, 2013; Doyle et al., 2020).  
Strengths and limitations  
There are numerous strengths and limitations related to the chosen research methods. One obvious strength is that of using the combination of quantitative and qualitative methods, as this ensures a multifaceted understanding of the research topic (Creswell and Plano Clark, 2017). The quantitative data retrieved from the parental questionnaires will provide measurable insights into screen time habits, while the qualitative data gathered from the practitioners' focus groups will offer a more in-depth perspective on the contextual factors influencing young children’s screen time (Braun and Clarke, 2021).  
Focus groups in particular, can help with facilitating discussions amongst the participants, allowing them to elaborate on their experiences and views with others. This method is effective in exploring complex issues like screen time usage, as social context plays a significant role. This group dynamic allows for the findings of a diverse range of perspectives (Barbour, 2018; Nyumba et al., 2018). 
Moreover, the use of focus groups as a data collection method is relatively inexpensive and can yield a large amount of data during a short amount of time. This efficiency makes focus groups an attractive method for gathering qualitative data in early years research, especially as it is well known that the early years settings are a busy environment, with practitioners time being very valuable and their availability being limited (Gill et al., 2018).  
Nonetheless, after exploring the strengths, the limitations cannot be ignored. The quantitative aspect of data collection through the parental questionnaires may be subject to biases such as social desirability; this could potentially affect the accuracy of the data that has been collected. Care givers might over or under report the child's screen time use and its content in an attempt to align with perceived social norms, leading to inaccuracies in the overall data (Krumpal, 2013; Adams et al., 2021). This particular limitation highlights the need for careful interpretation of the questionnaire responses and consideration of potential bias in the analysis, but with careful phrasing of the questions and the offer of anonymity, it could encourage more honesty, thus leading to more accurate data findings.  
Another limitation worth mentioning is the possibility of dominant participants in the focus groups. They may overshadow others, leading to unequal participation and skewed data results (Sim and Waterfield, 2019). Additionally, the group setting of the focus groups could possibly inhibit some from expressing certain opinions due to peer pressure. This dynamic could affect the diversity of data collected, highlighting the importance of moderation from a skilled and experienced researcher to ensure a balance between all participants. Ensuring all views are heard equally within a safe and inclusive environment (Morgan, 2019). 
Furthermore, focus groups are generally a time-consuming method of data collection. The collected data needs to be transcribed and analysed, demanding the need for significant resources (Nowell et al., 2017). 
However, by acknowledging the strengths and limitations, the study aims to mitigate any potential bias and enhance the trustworthiness of its findings. To help achieve this, the study will use a triangulation approach. Triangulation in this context refers to the use of multiple methods to develop a broad understanding of the phenomenon (Flick, 2018). By combining the data from parental questionnaires and practitioner focus groups, the study will be better positioned to examine the effects of screen time in the early childhood years from both a measurable behavioural pattern and experiential insights.  
This methodological integration allows the researcher to cross validate the findings, thus reducing bias and increasing trustworthiness (Guion, Diehl & McDonald, 2019; Holmes, 2022).  
In addition to the already mentioned strengths and limitations, it is important to consider the potential influence of the Hawthorne and Halo effects on the research findings. The Hawthorne effect refers to the occurrence where participants alter their behaviour due to the awareness of being observed, rather than as a response to the conditions of the research itself (Chen et al., 2017; Oswald, Sherratt and Smith, 2014). This change in behaviour can compromise the reliability of the data, even more so in focus groups where the participants are conscious of being observed and evaluated.  
Similarly, the Halo effect, which is described as being a type of cognitive bias, can influence a participant's response when they favour a positive response to the researcher. This can lead to them providing what they deem to be more favourable reporting of behaviours or traits they see in relation to the questions asked (Nisbett and DeCamp Wilson, 2018; Gabrieli et al., 2021).  
Again, when these effects are accounted for, it helps to ensure that the research being conducted is trustworthy. 
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