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In this portfolio, there will be a critical analysis of catalytic leadership. A discussion of how to create an environment where catalytic leadership can take place as well as the benefits, barriers and challenges to it, with a focus on how settings, children’s outcomes and Early Years staff can benefit from embracing a catalytic style of leadership. There will then be a section critically exploring the affects historical political contexts, children’s rights and Children’s Commissioners have had on how childhood is understood and perceived now. Ending with a discussion on how poverty impacts early childhood experiences with a critical evaluation of Flying Start interventions. 
Catalytic Leadership 
Grantham-Caston and DiCarlo (2021) believe that leadership is essential within any type of organisation or setting, as the quality of it can set the standards for the workforce. In some instances, especially historically, the main concept of leadership was to command and to control, where leaders were seen as superior to the other members of a workforce, the leader had all of the power and for some this is still the perception (Adams et al. 2017). However, positive changes to the way in which leadership is perceived have developed. The meaning of leadership now has a large focus on the relationship between the ‘leader’ and the ‘follower’ and positive influence, with different styles of leadership being created based on the fact that one will always have an impact on the other (Gandolfi and Stone, 2018).
Scientifically, a catalyst is a substance that accelerates a chemical reaction (Merriam-Webster, 2022). Another definition is, something that causes or speeds up a large change (Merriam-Webster, 2022). Therefore, Eckert (2021) explains that catalytic leadership is thought to be an important aspect of bettering any school or setting, through making changes to the way in which a setting works together in collaboration. A catalytic style leadership is different to general leadership due to its focus on accelerating positive change, sharing responsibilities and empowering every role within the setting (Eckert, 2021). Similarly, it is explained that catalytic leadership is about motivating and inspiring others in order to work towards a shared vision, rather than the previously discussed ‘leader’ and follower’ relationship (The Luke Centre for Catalytic Leadership, no date). Catalytic leadership should come from different directions, not just from the top (Reed and Canning, 2012). 
When different people are given the opportunity to join in with different tasks, different answers are found, perspectives that have not yet been explored are identified (Cooperrider, 2022). It is not about one person doing everything and making all of the decisions (Rosenbach, 2018).  Peter Anderson explains that it focusses more on making use of everyone’s individuality, to generate the best possible achievements and changes in all areas (Tedx Talks, 2016). In agreement, Burns (2012) states that the meaning of leadership is blurred if there is too much focus on the leader themselves. Leadership should not be all about the leader themselves, if it is to be successful and effective (Tedx Talks, 2016). 
Due to the Early Years sector being diverse and complex, many challenges in regards to leading occur (Ryder, 2016). According to Nutbrown (2012) this could be because there is no firm clarity of the qualifications and skills needed for this role within Early Years sectors. For a setting to work at a catalyst level, managers need to create an environment that encourages involvement from all members of staff and responsibilities are shared (Joiner, 2017). According to Cooper (2014), shared leadership is becoming more common within Early Years settings. Rather than thinking of leadership as one person with the correct characteristics to lead a group of people, the importance has shifted to focus on making the environment of leadership relational and a part of everyday practice for all involved (Cooper, 2014). As an Early Years practitioner, it is important to be reflective and continually make positive improvements to practice (Hallet, 2012 and McDowell Clark, 2012). To be a catalyst, practitioners should use this reflection and passion to make improvements, to recognise the possibilities and create change (McDowell Clark, 2012). They should have the ability to recognise something that others have not yet seen and act on this (Desko, 2017). The motivation to make or inspire change should not depend on the individuals’ position of power (McDowell and Clark, 2012). However, Early Years practitioners often have difficulty in linking with their roles as catalytic leaders, as they believe they are not in a place of authority, therefore, lack confidence in their ability to make changes within a setting (McDowell Clark, 2012). This can cause the feeling of imposter syndrome, where practitioners feel as though they are not worthy of their successes and undermine their abilities to work at a high level with a high responsibility (Markey, no date). According to Sims et al. (2015), developing Early Years practitioners’ confidence and empowering them to feel they are able to drive everyday changes, requires more effort and focus.  A study suggests that 80% of practitioners who have completed a degree and gained a professional status, reported to be more confident in their practice and their overall ability to initiate changes (Ryan, Beattie and Basquill, 2022).  
According to Whalley (2011), people who have just graduated make the most effective catalysts due to their ability to think critically. Siraj-Blatchford and Hallet (2014) agree, stating that due to receiving accurate and up to date knowledge, as well as being evaluative thinkers, individuals who have recently acquired a degree in the Early Years sector would make ideal catalytic leaders. Sims et al. (2015) add that Early Years Professional Status (EYPS) graduates have a record of high success in significantly impacting the service quality within the settings they practice in (Department for Education, 2017). There is also evidence that settings with an EYPS graduate undertaking leadership roles, generally show a smaller attainment gap between settings set in more advantaged areas and settings set in deprived areas (Mathers and Smees, 2014 and Department for Education, 2017). However, the fundamentals of catalytic leadership are that everyone should be provided with the opportunity to engage in making decisions that affect the setting, regardless of their qualification status (Bush, 2011).  Ankrum (2016) confirms that having a strong and resilient team, means that all of the staff will be comfortable and able to step up to a role of leadership if they are the best person for that particular factor. They will be able to become change agents (Children’s Workforce Development Council, 2010, cited in McDowell Clark, 2012). 
It is strongly believed that in order to create a strong and resilient Early Years workforce, staff need to be supported, valued and respected by managers and their peers (Toomer et al. 2018 and Garnett, 2019). A lack of these aspects can cause staff to have issues with one and other and in turn, have less resilience to change (Garnett, 2019). Frequent staff meetings and supervisions and appraisals are a necessity within settings and can enhance the feeling of support, value and respect (Welsh Government, 2016). In addition to strong communication capacities within the team (Parker, 2020). One barrier that is often believed to be negative by practitioners and Early Years workforce, which can have a large impact on their ability to partake in catalytic leadership, is conflict (Smiley, no date). However, conflict is an important part of communication and reaching decisions that can be impactful. If there is a lack of conflict it is likely that the interactions are in-effective (Kristen, 2018 and Smiley, 2018). 
In order to create long term high-quality changes, practitioners also need to be fully committed (Siraj-Blatchford and Hallet, 2014). When a team are able to see the commitment of members of staff, this can be positive in gaining respect and an understanding of their role (Cook, 2013). Within a setting, and to be a practitioner, there should be a natural desire to improve children’s experiences, outcomes and wellbeing. Therefore, this desire tends to create a common commitment and encourages catalytic leadership which in turn drives a self-leading and sustainable approach (McDowell Clark and Murray, 2012). Sustainable changes and quality improvements mean that they will last well, even after the initial anticipation and excitements has worn off (Knight, 2013).  
Inspiring others is an important aspect of catalytic leadership, as it can motivate people to be the best versions of themselves (Victoria, 2018). Adapting a catalytic leadership style, equips practitioners and settings to make changes as and when they are needed, in regards to children’s developmental needs and sociological factors that may impact on their lives (McDowell Clark, 2012). Department for Education (2011) explain that through catalytic leadership, changes can also be made to offer high-quality support to the individual families of the children from settings. It is important to create an environment that encourages parents and carers to ask for help when they need it and offer guidance and motivation where possible (Department for Education, 2011). Catalytic leadership, if done effectively should inspire children, parents and their families to make positive changes that they believe to be beneficial to their lives, with no direct benefits to the leader themselves (Connor, 2013). To work with parents in this way it is important to listen effectively to their needs with the intention to support change, this can be done through building a trusting, open and mutually respecting relationship (Parker, 2020). After identifying needs and potential for positive changes, it is the catalytic leader’s role to support and encourage visions and empower children and parents to make the changes (Baressi, 2020). This is an especially important role for practitioners, as early intervention is essential to help children and their families when they are impacted by sociological factors that may have long-term effects on their lives (Welsh Government, 2015 and Department for Education, 2017). 
In conclusion, catalytic leadership includes everyone and does not depend on authority, it works in a way that accelerates positive change and utilises everyone’s best attributes. This often works well within Early Years settings due to their common complexities. Support, commitment, value and respect are important for this style of leadership to be successful. Catalytic leaders also support and encourage positive changes in families, which can act as early intervention for sociological issues.




















Historical Perspectives
In the United Kingdom (UK) there are many laws put in place with the aim to protect children and to protect and promote their rights (NSPCC, 2021). In Wales, a child is anyone under the age of 18 (Social Services and Well-being (Wales) Act 2014). Acts of legislation and law aim to ensure that children are listened to and their voices are heard, that they have access to education, that they have a safe home environment, that children who are required to leave home are supported, that their personal information is secure and rules and guidelines are in place for if they are to take part in different activities and if they wish to go into employment (NSPCC, 2021). It is important that children are protected from a negative upbringing, ill-treatment and in-adequate care. It is the duty of society to protect children and ensure they are not suffering any kind of abuse from any person in their lives and law can make this possible (Fox-Harding, 2014). According to Johnson (2019) as a practitioner, legislation will have a huge influence on everything that is done in practice. It is essential that safeguarding is at the forefront of everyday life whilst working with children, due to the responsibilities of protecting all children (Johnson, 2019).  
Eglantyne Jebb was the founder of Save the Children, the charity that focuses solely on the welfare of children. Save the Children has not only saved millions of children worldwide but has also changed the way childhood is understood in general and the importance of it (Mayhew, 2019). Eglantyne Jebb was also responsible for creating the Declaration on the Rights of the Child in 1923, where it was identified that charities, although beneficial for helping children in many ways would not achieve enough in the sense of protecting them (Brill, 2014). These rights were that children were entitled to means for adequate development, support and assistance in times when they were in need, relief priorities in times where they were distressed, protection from exploitation and economic liberty and a life that enables them to be conscious of their talents and duties (Unicef, no date). In 1924, a year later, Jebb convinced the League of Nations to endorse the first ever document on the rights of the child, to enable international government cooperation on ensuring every child has certain entitlements (Kerber-Ganse, 2015).  According to Mayhew (2019) Jebb fought for many years for people to realise that anything affecting children’s wellbeing and their education has a strong impact on their future and not only their future, but the future of humanity. With her aim being to structurally organise children’s rights to give them a fulfilling and worthy life, free from misery (Mayhew, 2019).
In 1989, the United Nations Convention on the right of the child (UNCRC) wrote the document containing 54 articles that ensure children’s best interests were at the core of everything, that they have the right to be safe, not to be discriminated against, have the chance to develop optimally, have their own voice listened too and to be and grow into thriving individuals (Royal College of Paediatrics and Child Health, no date and Conn and Murphy, 2022). It was recognised in many countries around the world that in society, children are part of the most vulnerable group and not only deserve basic human rights but also deserve to be protected (Welsh Government, 2021). In 2011, Wales became the first nation of the UK to make the UNCRC domestic law, through the Rights of Children and Young Persons (Wales) Measure 2011. This ensures that when reviewing policies and legislation, Welsh ministers must be in compliance with the UNCRC (Rights of Children and Young Persons (Wales) Measure 2011 and Welsh Government, 2019). The UNCRC is now widely recognised to be largely important in the advocacy of children’s rights (Gillet-Swan and Coppock, 2016). 
It is essential for adults and the government to give children the opportunity to realise and promote their rights (Unicef, no date). In Scotland, it is recognised that their settings curriculum must be responsive and flexible in order to enrich children’s rights and improve outcomes for both children and their families (Education Scotland, 2020). The Reggio Emilia approach bases their philosophy on the idea that children have strong potential for their development, they grow and thrive just like other human beings, therefore, rights should be at the centre of everything that involves them (Reggio Emilia Approach, 2022). Further explaining that children should be recognised as the most important partner to any Early Years provision when discussing quality improvements (Hall et al. 2010). This has become apparent due to the basis of the UNCRC, generating an understanding that children are capable of developing and expressing their own beliefs and feelings on aspects that affect them, with evidence suggesting that by listening to children’s appropriate wants and needs, it is likely that the conditions of their lives will improve (Hall et al. 2010). The UNCRC is also embedded into the expectations of teaching and learning in the New Curriculum for Wales, giving children optimal opportunity to understand their rights (Welsh Government, 2021). With one of the four aims being to support learners to become ethical citizens of the world, the importance of enabling children to learn and practice their democratic and human rights and responsibilities, as well as learning to respect others rights is a large part of this area (Welsh Government, 2022). 
However, it is evident that practicing and promoting children’s rights correctly in real life experiences is more difficult than initially perceived (Phillips and Coppock, 2014). Harcourt and Hagglund (2013) believe that children’s rights would be more impactful if more importance of children’s perspectives of rights and the implementation process was emphasised. According to Lyle (2013), a study showed that teachers and practitioners who are punitive and authoritarian in their approach, struggle to fully embrace the UNCRC. This could be due to the undeniable changes that some would need to have made to incorporate the UNCRC into pedagogical approaches and styles (Lyle, 2013).  Additionally, for children under a certain age education is not a right that is adhered too and many children in the country are not able to access early education, due to high costs or unavailability (Butler, 2016). This is especially concerning, considering it is commonly recognised that the first couple of years of a child’s life directly impact their future successes (Education Scotland, 2020). 
Another barrier that has an impact on effectively implementing children’s rights, is the lack of awareness and understanding from parents, children and individuals working with children, as well as an inconsistent approach to implementing them in practice (Unicef, 2012).  However, The Rights Respecting School Award is in place to support schools with implementing the UNCRC (Unicef, no date a). Approximately 5 thousand schools are currently accredited the Rights Respecting School Award, meaning they are supported by Unicef to create environments which are inspiring and safe for children to learn, where their rights are respected, their individual talents are encouraged and they have the opportunity to thrive (Unicef, no date a). Rights are also embedded into their everyday school lives to develop awareness and an understanding of them, and children are supported to live healthy, happy lives with the correct knowledge to be active and responsible citizens of the world (Unicef, no date a). Although, there is still some way to come to ensure all schools are providing the same practice, with approximately an additional 27 thousand not having been accredited the Rights Respecting School Award in the UK (British Education Suppliers Association, 2022). 
For this section there will be a focus on Article 12 of the UNCRC, which highlights the child’s right to a voice and that their views should be respected in any aspect or decision involving them and Article 31, which states a child’s right to play and take part in activities that are artistic and cultural, and what actions have been taken to embrace these through legislation, policies and the recommendations of Children’s Commissioners (Unicef, no date b). 
The Children Act 1989, states that in any decision that needs to be made in regard to children’s care, although their welfare is the key importance, their voice should be given due regard in accordance with their age and capacity, towards the outcomes. The first Children’s Commissioner for Wales, Peter Clark was appointed in 2001 and his role was to promote the welfare and rights of children in Wales after recommendations from the Waterhouse Inquiry (Children’s Commissioner for Wales Act 2001 and London Criminal Courts Solicitors’ Association, 2014). This followed on from a long-term series of horrific child abuse in children’s homes that went on for almost two decades, where the public and children in particular, were not believed and professional people who were responsible for caring for children, did not act accordingly (Waterhouse, 2000).  According to Children’s Commissioner for Wales (2016) his responsibilities enabled him to give advice and work with children as well as ensuring their views were heard and respected giving them the opportunity to participate in decisions that have an effect on them (Cook et al. 2016). Peter Clark spent time visiting areas that young people and children often gathered, such as schools or youth clubs and encouraged them to discuss matters that affected them and their concerns. With these discussions he then ensured their opinions and views were represented where possible in accordance with Article 12 of the UNCRC (Children’s Commissioner for Wales, 2016).  There was also a phone and text line that was created for children to seek advice and support themselves, which was also a way of being heard and listened too (Children’s Commissioner for Wales, 2016a). The Children’s Commissioner for Wales (2016) recognises that the plans and visions will alter throughout the years to suit the needs and requirements of the children. 
In 2007 Keith Towler, who was also chair of the UNCRC monitoring group for Wales was appointed the new Children’s Commissioner for Wales (Cooper, 2007). Keith Towler focussed on ensuring all children had access to play opportunities and services, including children with additional needs, due to the high requests for improvements in this area (Children’s Commissioner for Wales, 2016b). This is in line with Article 31 of the UNCRC and the Disability Discrimination Act 2005 (Unicef, no date b). A Happy Talent was a project chosen by the children, to make improvements on the access to play opportunities for children with a disability or additional learning need (Children’s Commissioner for Wales, 2016b). The project worked to identify what local authorities did to provide play strategies for all children, and how their strategies, environments and opportunities considered the needs of children with additional needs or disabilities, the current participation, how much new play provision was encouraged and the choices available for children with additional needs or disabilities (Children’s Commissioner for Wales, 2008). Although feedback was given with the hope that this would be embraced and utilised, no mandatory improvements were made due to unfinished or early stage play strategy policies (Children’s Commissioner for Wales, 2008). 
In 2015, Sally Holland was appointed Children’s Commissioner for Wales (Cardiff University, 2015). Her aims as commissioner were to concentrate on children’s mental health and wellbeing, to prioritise the promotion of children’s rights in organisations and schools, to reduce child poverty and eradicate physical punishment towards children (Children’s Commissioner for Wales, 2022a). Through her aim Sally Holland campaigned for the smacking ban which gave children the same protection from assault as adults, which became law this year in 2022 (Children’s Commissioner for Wales, 2017 and ITV News, 2022). In her attempt to improve children’s mental health and wellbeing, Sally Holland recommended a summer of fun, where children were given opportunities to partake in different play, creative and sports activities in an attempt to recover from the pandemic (Children’s Commissioner for Wales, 2022b). This also supports Article 12 of the UNCRC (Unicef, no date b). She called for Welsh Government and other organisations to work in collaboration to deliver opportunities for high quality play, sports and arts, where possible outside, for all children in Wales (Children’s Commissioner for Wales, 2022b).  For this project to be possible, £5 million was invested by the Welsh Government to ensure free and accessible play, leisure, sporting and cultural activities were available in the summer of 2021 in support of children’s rights to play (Welsh Government, 2021).  
In conclusion, legislation, policies and law are all important in order to protect children. Whilst the original children’s rights were written in 1923, there was long process before these rights were made domestic law in Wales in 2011. Children’s rights have impacted change throughout Wales and are the basis of the role of Children’s Commissioners, who’s work revolves around supporting these rights.






















Sociological Issue
One sociological issue that has a large impact on a child’s life experiences, is poverty (Unicef, no date c). Unicef (no date c) also explain that children tend to be more susceptible to living in poverty than adults and the impact of it is likely to have a greater effect on children. Globally, 569 million children are made to live on less than one pound a day (Save the Children, no date). Within the UK, 31% of children are living in poverty, with 75% of those children coming from a house where at least one person living there is working (Child Poverty Action Group, 2021).   Wales has the highest rate of child poverty in the UK, in 2012 approximately 200 thousand children were living in poverty (Save the Children, 2012). It was believed that by 2020 the number would rise significantly, due to the increasing cost of living (Save the Children, 2012). However, Welsh Government (2020) explain that currently around 28%; approximately 1 in 3 children are still living in poverty, meaning the number has remained approximately the same over these years. This confirms that attempts made by Welsh Government (2015) following guidance from Children and Families (Wales) Measure 2010, have so far been unsuccessful in their attempt to eradicate poverty for all children living in Wales by 2020 (BBC News, 2021). According to Matejic (2020) the number of people living in poverty in Wales is likely to rise considerably in line with the effects of the recent coronavirus pandemic. With an estimation of child poverty rising by ten percent from pre-coronavirus figures (Unicef, 2021). Children’s Commissioner for Wales (2022) explain that the figures have been high for a number of years and the issue is at risk of becoming normality, rather than unacceptable. It is believed to be important that the government and Early Years workforce build a structure to support and listen to the needs of children and young people affected by poverty, rather than attempting to make decisions that they believe will be beneficial (Children’s Commissioner for Wales, 2019). Early Years practitioners are seen to be increasingly important to provide support to these children and their families (Lyndon, 2020).
Two of the main costs that leave these families in poverty is the cost of housing and childcare (Child Poverty Action Group, 2021). However, evidence suggests that children who attend high-quality early childcare settings are likely to achieve better outcomes throughout life (Melmed, 2016, Teager and Bonetti, 2018, Melhuish and Gardiner, 2021). Research suggests that poverty plays a large part in different aspects that impact a child’s educational performance and outcomes, therefore, children who live in poverty typically have lower outcomes throughout schooling (Greever, 2014). This highlights the importance of effective and knowledgeable management and leadership to take the right steps in reducing this gap (The Education Endowment Foundation, 2018). Children who live in extreme poverty risk harmful effects on the brain, which in turn can affect their development and consequently, their achievements (Hardgrove, Enenajor and Lee, 2011). Attending an Early Years setting that is of high-quality with a good understanding of how to support families living in poverty effectively, can positively impact children’s education going forward and lessen the gap between children living below and above the poverty line (Axford, 2019).   However, this is not always possible for children living in poverty due to parents’ being unable to cover the high costs (Chaudry and Wimer, 2016). Therefore, meaning that the difficulties parents face in regards to funding, to ensure their children attend a high-quality setting can have lasting and ongoing effects on children’s lives (Chaudry and Wimer, 2016).  
In addition to the possibility of not receiving the best possible education and care, child poverty also means that not all children are provided with healthy food, a safe and suitable home and suitable clothing, which can in turn lead to children having poor health, feeling unsafe and missing out on important and impactful opportunities within education and in general (Welsh Government, 2015). Evidence also suggests that when living in poverty, children tend to have less developmentally enriching home environments as parents often cannot afford the appropriate resources (Molloy, 2019). These factors feed into the fact that when a child lives in poverty, they are five times more at risk of having poor wellbeing than children who live above the poverty line (The Children’s Society, 2022). This is because their basic human needs, as outlined by Maslow (1954), cited in Aruma and Hanachor (2017) are often not being met, which restricts children from reaching their full potential. Due to this, children living in poverty are missing out on their basic rights, outlined by the United Nations Convention on the Rights of the Child (UNCRC) (Children’s Commissioner for Wales, 2019). Particularly, article 24 which states that children have the right to be as healthy as possible ensuring that aspects such as high quality healthcare, healthy food, healthy water and a suitable environment is provided, with an education that develops their understanding of how to stay healthy. Article 27, which states that all children have the right to a safe home to live in that meets their social and physical needs as well as supports them to develop. Also, article 31 which explains children’s right to be able to relax, partake in a number of artistic and cultural experiences and opportunities and play (Unicef, no date b).
Early Intervention is important for children and families, as the quicker actions are taken, the less negative impact on their health and wellbeing there will be to reverse (Early Intervention Foundation, 2022). A method of intervention created by Welsh Government (2017) in attempt to reduce poverty, with a particular focus on reducing the educational gap between children living in poverty and children who are not living in poverty, is Flying Start (Egan, 2013).  Flying Start was created for families with children under four, with the aim to concentrate on interventions involving parental participation, mentoring, support and extra-curricula activities (Egan, 2013). The Flying Start programme began in 2006 and targets the areas of Wales that are generally the most deprived. The aim being to focus on aspects of a child’s rights that may be lacking due to their circumstances, as previously mentioned and focus on intense support for health visiting, parent courses, play and language programmes, free childcare and early intervention strategies for any needs for additional support to promote these rights and children’s health and wellbeing (Unicef, no date b and Welsh Government, 2011). However, BBC News (2018) explain that 66% of families that are largely affected by poverty are excluded from the programme due to living outside of the designated area. Therefore, it is suggested that the programme change the geographical measure to identify who requires support and develops a way in which they can reach all people that are in desperate need for intervention (BBC News, 2018, Bevan Foundation, 2013 and National Assembly for Wales, 2014). As an attempt to do this Welsh Government (2022) are expanding the funding for Flying Start to attempt to reach a further 2500 children in Wales.
The Flying Start programme also aims to increase the health services available to a family living in poverty, with a wide range of interventions on offer to support the development of health and wellbeing for children and their families (Pembrokeshire County Council, 2021). The health interventions and services intend to facilitate each individual family’s needs in order to ensure every child’s health is the best it can be, and by doing so ensuring they develop to their highest potential and the educational gap is reduced at an early stage (NHS, no date). This aim supports different aspects of children’s rights, in particular article 24 and 27 (Unicef, no date b). However, within the national evaluation of the Flying Start programme it is a strong suggestion to increase the awareness for the services available for the families within the programme. Although there has been a slight positive increase of awareness and referrals to the services, there has been no significantly strong increase for the take-up of them in comparison to children from non-Flying Start areas (Welsh Government, 2013). As practitioners it is important to build trusting relationships, and become catalysts for change in regards to children and their families as this may inspire them and increase the likeliness of them accepting the support and guidance on offer (Welsh Government, 2015). 
In conclusion, child poverty is a global sociological issue that largely impacts children in Wales. It can have a negative impact on every aspect of their life, which in turn runs the risk of a child’s health and wellbeing being neglected, their cognitive development being impacted and the educational gap between children living in poverty and those who do not, growing. One aspect that is thought to be a helpful support for these children and families is a high quality pre-school setting, however, due to a lack of income and the high costs of childcare, families struggle to provide this for their children. Flying Start is a programme created by the government to attempt to give children living in poverty an equal start at life. They focus on improving the aspects of a child’s life that poverty negatively effects, which are the health and wellbeing of the families, offering free high quality childcare to improve cognitive development and a general support system for families. However, the restricting circumstances to determine who is entitled to and in need of the programme, means that many families living in poverty are excluded from the benefits of it. It is suggested that Flying Start find an alternative way to determine who is entitled to the programme which includes all children and families that need help and would in turn likely have more of an effect on reducing the number of children living in poverty long term.
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