FIELDWORK PLACEMENT CONTRACT
Where possible please complete this information electronically, the text boxes will expand to contain the necessary information.
	
STUDENT INFORMATION

	Student Name
	Samantha John

	
Student Address

	2 Britannia House, Tenby Road, St Clears. Carmarthenshire. SA334JW

	Student University e mail
	1301843@student.uwtsd.ac.uk

	Student DBS Status and date
	
Completed

	Additional requirements
	


	Name of fieldwork supervisor
	Darrel Williams

	Fieldwork supervisor Tel.
	

	Fieldwork supervisor e mail
	D.G.Williams@uwtsd.ac.uk



	
HOST ORGANISATION INFORMATION


	Name of Organisation
	Leaving Care Team

	Tel.
	01267246399

	Email
	Corporateparenting@carmarthenshire.gov.uk

	
Aims/ Purpose of the Organisation

	Support Care Leavers (15-25 year olds) with EET, Accommodation, Life skills and to live independently.

	Duration of placement

	Level 7 Placement: 200 hours (100 or more face to face Youth Work).

	Please detail the activities expected of the student 
(Use more space if necessary)

	
Support and engage with young people. Advocate on their behalf. Advise and guide the young people to become independent.



	Facilities/equipment available to student

	Mobile, laptop and office.

	Please confirm that your organisation has in place the following and where the student can have access to them:

	a. Equal Opportunities Policy and procedures
	Yes

	b. Safeguarding policy and procedures including a designated child protection officer
	Yes

	c. Disability Policy (please state how you will meet any special  requirements noted by the student)
	Yes

	d. Health and Safety Policy and procedures
	Yes

	e. Risk assessments including significant risks identified? A copy to be forwarded to the University. 
	Yes

	
During induction the student will be made fully aware of the organisation's rules of conduct (including boundary management), practices and policies, including Safeguarding and Health and Safety (e.g. accident reporting).


	
The student will be covered by your employer's liability insurance whilst on your premises and undertaking any assigned tasks.

Yes            No


	During the placement, the student will be responsible to:

	
Name of Line Manager
	
Monica Lewis

	
Position 
	
Team manager

	
Telephone No.
	
01267246399

	
Email
	
Mjlewis@carmarthenshire.gov.uk

	
	

	
	

	
UNIVERSITY INFORMATION


	Name of visiting tutor
	Darrel Williams


	Telephone Number
	


	Email address

	See below



	
Student, line manager,  and visiting tutor to sign below:


	I hereby agree to the terms and conditions outlined above

Signed (student)……S.John………………………………………	Date: 01.05.21…………………

Signed (line manager)…M.Lewis……………………………………     Date 01.05.21…………………

Signed (visiting tutor)…………………………………………   Date: ………………….




































Risk Assessment:
Details:
	Description
	Corporate Parenting Team

	Department:
	Carmarthenshire County Council

	Location:
	Carmarthenshire

	Author:
	Samantha John

	Line Manager:
	Monica Lewis

	Date:
	1.5.21

	Applicable Equipment:
	Laptop and mobile phone. Office accessories to work from home.

	Associated Risk Assessment(s):
	See table

	Version:
	

	Review Date:
	

	Approved by:
	

	Reason for latest update
	




Print name: Samantha John__________________________________
Signed: 		___S.John________________________________
Authorised by: 	___________________________________
Print name:		___________________________________


Health and safety is the most important aspect of the fieldwork, therefore I have ensured to look at every risk to protect myself and others. A risk assessment manages and prevents all relevant risks that may arise (Health and Safety Executive, no date).


Reference List.

Health and Safety Executive (no date) Managing risks and risk assessment at work. Risk assessment - HSE [Accessed: 11 May 2021].
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	Ref
	Hazard / Task / Activity
 Area of Concern
	Persons at Risk
	Existing Controls
	Describe Any Further Controls / Actions Needed
	Actions By Whom
	Action By When

	
1
	Sensitive information shared
	Staff/ Young person
	Confidentiality Policy/Young person aware of sharing information for wellbeing of themselves and others.
	Inform young person of protocol before the engagement begins
	Staff/Young person
	

	
2
	Heightened emotion from the young person.
	Staff/Young Person
	Assess the situation before engagement. Pair up with another staff member.
	Inform team before engagement. Keep in touch.
	Staff members
	

	
3
	Travelling in the car to appointments/visits
	Staff/Young Person
	Travelling policy. Travel preparation. 
	Check weather conditions before driving. Take breaks in between travel. Young person to sit in the back seat, diagonal to the driver. Masks must be worn and car windows open.
	Staff
	

	
4
	Covid-19
	Staff/young person
	Follow Government guidelines. Follow employment guidelines.
	Assess emergencies to deliver support. Contact young person before visit to ensure there is no risk of contracting Covid-19.
	Staff
	

	
5
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FIELDWORK PRACTICE SUPERVISION CONTRACT

	Practicalities
	Discussed. Informed of managing own time, listening skills is essential, supervision is weekly-arranged day/time. Discussed hours expected to be completed. I am to shadow the colleagues to learn the engagement with young people and attitude/behaviour when in engagement. 







	For example - timing, frequency, place, what are reasonable interruptions.
	

	Boundaries
	Discussed appropriate language to colleagues and young people. Discussed the confidentiality policy-Sam to read the policy. Gossip is prohibited, discussions of young people must be appropriate and no judgement. Must be aware of where discussions of young people is taking place. All notes and messages must have initials of the young people, no full names. All information must be kept in the team. If young person is over 18, permission must be obtained from the young person for shared information to other agencies/services.

	What can be discussed, what cannot, confidentiality, how will gossip be dealt with.
	

	Working together
	Two way contact. No conversation will be personal. Discussions on reflective accounts and current issues/actions in that week. Understanding expectations from supervisor and supervisee. Understanding and reflecting on the role of a personal advisor. Supervisor to provide advice and support. Supervisee to share any fears, issues, concerns and achievements.

	Sharing expectations, what the focus of the relationship will be hopes and fears, the ethos of the supervision. 
	

	Session Format
	Supervisee to bring notes of any issues/questions during the week and Sam’s reflections.
Supervisor will arrange the discussions each supervision. 
Supervision will alternate between PEP and case discussions.
No time limit on supervision.
Supervision outline given to Sam.

	What will each session be like?  Will all the time be spent on one incident; are supervisees expected to bring written recordings or verbatim accounts?
	

	Organisational & Professional context
	Discussed organisation, time keeping, Sam to inform manager of any issues regarding fitness and wellbeing. Discussed sickness policy. Discussed ethical and boundaries within the workplace. 
Discussed responsibilities of supervisor and supervisee. Sam to read policies. Sam to discuss any issues that occur with what has been discussed.

	Expectations, fitness to practise, responsibilities on supervisor and supervisee, professional and ethical boundary discussions. 
	



Signed (supervisee) 	S John				Date: 	13.5.21		

Signed (supervisor)		S Cheesman				Date: 13.5.21




































PROFESSIONAL DEVELOPMENT PLAN
For completion by the student after consultation with the Line Manager and Fieldwork Supervisor at the outset of the Placement 
	Student
	Samantha John

	Line Manager
	Monica Lewis

	Placement
	Leaving Care Team, Carmarthenshire County Council

	Date 
	11/05/2021



Students will be expected to consider their placement experience to demonstrate competence in the key aspects of youth work outlined in the table below based on the National Occupational Standards for Youth Work (LSIS, 2012) and the Principles and Purposes Document (WAG, 2013).

	Line manager’s opening comments about the placement – exactly what type of work will the placement involve? 

	
Placement involves working with 15-25 year old care leavers.
Work alongside services and agencies to support the young person.
Advocate for the young person.
Support the young person with Education, Employment and Training.
Attend meetings and use IT equipment to log all actions of work with the young person.
Develop relationships and promote independent skills.
Advise and guide the young people into adulthood.
Travel training.










	Student initial comments about the Placement. 

	All staff and management have been welcoming. This is the second opportunity to work with the team. I had some experience from my previous opportunity and recognised that I needed experience with supporting young people with education and training.
The manager has arranged that I will shadow the Personal Advisor’s for six weeks to understand and learn how we support and guide the young people. I will also complete lone working with the young people to support educational tasks. I will receive weekly supervision with a youth worker and the manager will oversee the placement and my progression. 
Placement is separated into working from home and office hours. A timetable has been created to ensure the personal advisor’s receive office space once a week. The office is shared between two teams.
Service-9am-5pm weekdays however this can be flexible depending on the situation and the cause of working early or late. This is authorised by management.
















PROFESSIONAL DEVELOPMENT PLAN

Please complete the form electronically to enable the boxes to expand, ensuring you provide adequate detail.

	
	1. Work in accordance with the 5 pillars of Principles and Purposes of Youth Work in Wales (2013) (Educative, Expressive, Participative, Inclusive, Empowering).
	2. Facilitate the personal, social and educational development of young people
	3. Promote inclusion, equality and young people’s interests and wellbeing
	4. Work with young people and others
	5.Develop youth work strategy and practice
	6. Develop, lead and manage self and others

	What do you need to learn?
	The support offered to the young people. How to best support and guide the young people? Understand all pillars to create a wholesome approach for the young people. Understand the young people and create individual plans of support. Use reflection to use the 5 pillars. 

	Arrange activities and group work. Support young people’s wishes and ideas through practical. Advocate for the young person to engage in education and training. Use personal development plans to guide the support for young people.  
	Understand young people’s wishes by engagement. Involving all young people in activities. Deliver support equally. Obtain the information needed to pursue educational goal and aspirations.
	Creating positive engagements with each young person. Support the young people with decisions regarding education and training. Create multi-agency work to achieve goals for the young people. Use specialists to support progression.
	Put policies and procedures into practice. Deliver support to develop independence. Understand procedures for educational options. Understand agencies procedures to use for different educational plans.  
	Develop skills during the shadowing. Discuss in supervision. Contribute to activities and ideas for the young people. Use supervision sessions to achieve goals. Contribute to team meetings. Manage caseload and independent plans for young people

	Activities you will learn from (how will you learn, what will you learn from)
	Self-reflection.
Shadowing colleagues.
Supervision.
Face to face work.
Informal meetings.
	Self-reflection.
Shadowing colleagues.
Supervision.
Face to face work.
Informal meetings.
	Self-reflection.
Shadowing colleagues.
Supervision.
Face to face work.
Informal meetings.
	Self-reflection.
Shadowing colleagues.
Supervision.
Face to face work.
Informal meetings.
	Self-reflection.
Shadowing colleagues.
Supervision.
Face to face work.
Informal meetings.
	Self-reflection.
Shadowing colleagues.
Supervision.
Face to face work.
Informal meetings.



	Student
	Samantha John

	Supervisor
	Shan Cheesman

	Date
	11/05/21

















A community profile.
A group of young people living in Carmarthen.
Samantha John
1301843
May 2021










Aim
The profile will create a community profile with a group of young people living in the Carmarthen town. It will consider statistical information and the views, hopes and aspirations of the young people. It will gather information on education, employment and training opportunities for young people and what services can provide the support.

Equality of Opportunity and Valuing Diversity.
Ethical approval is important in all aspect of research. Each participant involved in the research is aware of their role in the research and it is ensured that the participants understand their input to the research.  The participant receives information on the research and a consent form to complete. The participant is informed that he/she can withdraw from the research process at any time and refuse to answer questions without reason. There is no judgement on the information gathered and all participants are treated equally and with respect. All research is planned, and the participant’s engagement is on a voluntary basis (Shaw, Brady et al., 2011). 
Methods, subjects, and content.
The intervention included group work with five young people and individual conversations regarding their situations. There will be a meeting to discuss education, employment and training within the Leaving Care Team and semi-structured conversations with services and agencies linked with education. Five young people were involved from the beginning of the project, three males and two females. Ten sessions were spent asking questions to each young person to understand their perspective of the town and the opportunities for them to continue their progression in education, employment, and training. All young people were between the age of eighteen and twenty-three. The group of young people have lived in foster care. The young people receive support from a Personal Advisor and other agencies.

Geography.
Carmarthen is a community that lies on the River Tywi, 8 miles North of Carmarthen Bay. 
Carmarthenshire has great road communications. There is a bus stop and train station in the town. The A40 cuts across the width of the county from Llandovery to Whitland. Carmarthen can be connected easily by the M5, M6, M42 and M50. 
Public transport systems to and in Carmarthenshire are excellent. National Express offers links to all major towns and cities. There is a variety of bus services covering the whole area.
There is fast and frequent Great Western Railway services. Carmarthen bus stop has regular service to Swansea. 











The wider community.
[image: ]
Carmarthen is the county town of Carmarthenshire. The population of the village was estimated 16,285 persons at the time of the 2019 Census. 7,778 males and 8,507 females. 1,837 people were aged 10-19 years old, and 2,082 people were aged 20-29 years old. Since 2001, the population has increased by 0.33%. Within the wider community, 2.4% of the population (386 people) were described as being Asian, and 0.6% (99 people) as mixed/multiple ethnicities. Other ethnic groups are Black (0.4%) and Arab (0.2%).

Figure 1.













Previous youth work in the community.
Carmarthen has a youth club situated in the centre of the town since 1997. Dr Mz is a youth drop-in centre for 8–25-year-olds. They provide a safe, stimulating, and informative place for young people to meet. The young people are offered food, activities and they learn skills and voluntary opportunities. The youth club has been successful in helping young people to develop skills and grow. One young person explained how much fun she has attending the youth club and stated that ‘I feel like I have another family who don’t judge me and accept me for who I am and what I can do’. She continued ‘I enjoy trying new things. I tried baking the other week and now I bake at home for my foster carers’. However, two young people explained that they would rather meet their friends after school or college in the skate park located in Carmarthen. This is shown to be a place where young people meet to ‘hang out’ or complete exercise such as running, football or long walks.
There is an open award group to complete Duke of Edinburgh Awards which can be arranged through Carmarthenshire County Council and Coleg Sir Gar campuses. The Family Information Service (Family Information Service Carmarthenshire, 2021) offers contacts and links to youth support workers and Post 16 youth workers for help with independent skills, emotional health and well-being, housing, education, employment, and training. The services enable young people to take control of their lives and make informed choices. 
Joined up working.
All young people have a personal advisor. The personal advisor supports the young people with education, employment, training, accommodation, and independent skills. Some of the young people are involved with other agencies to support with needs that the personal advisors are not specialised to support. Additionally, some young people receive support to seek more opportunities alongside the personal advisor.

Table 2. Groups involvement with other agencies.
	Agency
	No. of the group involved
	Male
	Female

	Education Psychologist
	1
	0
	1

	Youth Worker
	3
	2
	1

	Not in Education, Employment and Training
	1
	1
	0

	Supported by Careers Wales
	1
	1
	0

	School
	1
	0
	1

	Voluntary Work
	1
	1
	0

	Personal Advisor, Leaving Care Team
	5
	3
	2

	University
	1
	0
	1

	Employment
	1
	1
	0

	Advocacy
	3
	2
	1

	Adult Services MH
	2
	1
	1



Education.
The University of Wales Trinity Saint David came into existence through the merger of Trinity University College and the University of Wales Lampeter and offers a range of bilingual degree courses. The campus is situated in Carmarthen. Coleg Sir Gâr occupies sites at Pibwrlwyd and Job’s Well Road. The college provides a range of further and higher education courses. There is an opportunity to complete traineeships, GCSE resits and A Levels.

The Queen Elizabeth High School and Rhydygors Special School are in Johnstown, while Bro Myrddin Secondary School provides Welsh medium education for pupils from 11 to 18 years which is situated just outside the town centre.

Employment Opportunities.
With all the facilities of a county town, its rural surroundings and excellent transport connections, Carmarthen provides an ideal environment for existing and new businesses to develop and for their employees to live. Lying at the heart of this area, Carmarthen has had a unique opportunity to benefit from a wide range of initiatives under the programme, which has helped to further improve the local infrastructure and potential for business in the area.

Training Opportunities.
If the young person does not want to remain in school or college, a careers officer can help to find alternative learning. Careers Wales office (Welsh Government, no date) is situated in the town centre where young people can make appointments to receive support and guidance on training opportunities through outside agencies. 

The intervention.
All young people were spoken to via me in a non-informal interview. Some conversations were face-to-face and other conversations were through telephone calls. Due to Covid-19 restrictions (NHS, 2021), I was unable to spend a lot of time with the young people which led to difficulties for seamless engagement. The discussions involved how the young people felt about Carmarthen and what they deemed to be important for themselves in the town and what was on offer educationally. The young people explained their current situations with education, employment, and training. The young people shared their aspirations and goals for the future. It was recognised that the young people felt that there was a lot of opportunities for employment in Carmarthen. Furthermore, the frequent transportation gives access for the young people to travel outside Carmarthen to seek employment also. All the young people that took part in the research had attended a careers appointment (Welsh Government, no date) and found it helpful to draw a plan of what they need to do to reach their goal. Moreover, it was clear that the career officers ensure that the information given is understood by the young people. However, it was also acknowledged that most of the group do not attend the local youth club; their friends met in parks. The young people stated that they find it useful having a Personal Advisor to help with educational decisions and they like that they have control of their future. A few young people explained that they did not feel confident to apply for university because their family member had not attended a university and this was not part of any plan. However, they were willing to discuss this in the future when they can apply, and they understood that the Personal Advisor can help with this plan.
Conclusion.
Fortunately, Carmarthen has a great number of opportunities for young people with education, employment, and training. The careers officers are inviting and support the young people to choose a path that suits them. Moreover, the public transport is frequent which furthers the young person’s opportunities. I feel that there is an issue with confidence in the young people to think that they cannot gain qualifications and potentially reach university. However, the young people know who to contact for support to access information with education, employment, and training. Furthermore, I feel the young people will gain confidence by using the ‘buddy up’ system. This would help significantly. The system will create links with young people who are in university and give guidance and support to resolve any worries or issues. This will hopefully reduce the anxiety and improve confidence for the young people who want to attend. 










Reference List.
Family Information Service Carmarthenshire (2021) Youth Support Service. Youth Support Service - Carmarthenshire Family Information Service (gov.wales) [Accessed 29 June 2021].
NHS (2021) Coronavirus (Covid-19) Coronavirus (COVID-19) - NHS (www.nhs.uk) [Accessed 12 July 2021].
Shaw, C., Brady, L., and Davey, C. (2011) Guidelines for Research with Children and Young People. NCB Research Centre: London. Pg. 28.
Welsh Government (no date) Careers Wales Careers Wales | Careers Wales (gov.wales) [Accessed 12 July 2021].





















An observation of the work placement.

The Leaving Care Team consists of one manager and eight Personal Advisors. The Personal Advisors share an office, and the team manager is separate next door. Each Personal Advisor receives a mobile phone and laptop. Most of the team’s work is agile however it is expected for all members to attend team meetings at the office fortnightly. It is a diverse team, and the Personal Advisors have different strengths and abilities to bring to the team.
Personal Advisor’s advocate for young people between the age of fifteen and twenty-five, the support can continue up to twenty-five if the young person is still in education. The leaving Care Team covers Carmarthenshire, however if the young person moves out of the county the Personal Advisor continues to support the young person. There is no change of Personal Advisor unless this is requested by the young person. Personal Advisor’s support young people with education, employment, training, accommodation, health, and to develop into independency. There is approximately 135 young people assigned to the team to transition from care to independence. 
Between the age of fifteen and eighteen, the Personal Advisor will work alongside the Social Worker to support the young person. Once the young person is eighteen, the childcare team sign off and the Personal Advisor continues support. Working with other professionals, attending meetings, and leading meetings. Completing statutory tasks such as engage with the young people every 8 weeks and complete 6 monthly pathway plan. The Personal Advisor is involved with making referrals, recording tasks, and duty tasks.
The young people that Personal Advisors support are care leavers. The Personal Advisors are corporate parents to the young people. The team deliver support from 9am until 5pm on weekdays, however the team is flexible if there is a valid reason to do so. Each team member is assigned cases via the team manager by assessing who would be compatible and has the skills to work with the young person. A Personal Advisor can be assigned to support up to twenty young people. The priority is to support and enable care experienced young adults to realise their aspiration and ambition and have a sense of feeling cared for, cared about and able to care for themselves. Champion their voice as Corporate Parents in all that we do.
Case Study
Week 1
The Young person lives with her grandparents and aspires to attend university in September. The young person is currently finishing A Level assessments and coursework in a secondary school. She also works part time in the hospital. The young person found it difficult to complete the work because of stress and a lot of change to her education due to the Coronavirus Pandemic (NHS, no date). The young person contacted me to explain that she was struggling to complete work on time.  She has been overwhelmed with the abnormality and continuous change of the school setting (Akat and Karataş, 2020). This was a surprise; the young person is academic and has gained great results so far therefore, I knew this was a serious situation which needed attention. The young person and I created a pathway plan to ensure she could finish her work (Ingram and Harris, 2001). I contacted the Head of Year and explained the predicament. I arranged a meeting with the young person and Head of Year to create a plan for the young person to finish the work but in a timely manner that works for everyone. This was discussed in the meeting and a plan was created. The young person felt relieved with the outcome and continued to work hard to complete her A Levels (see reflective recording 2). The young person and I worked together to create dates to complete tasks for university (Jeffs and Smith, 2008).
Week 2
The young person has received offers from three universities and needs to choose what course she will attend in September. Firstly, the young person needs an account for student finance Wales to receive financial support whilst studying in university. I visited the young person to create an account and discuss her accommodation plan. The young person does not want to live on campus and will be staying in her grandparents’ house. The young person has a driving license and a car to be able to travel to and from university. The young person and I discussed the financial support she will receive from The Leaving Care Team. The young person will receive a bursary that will support her financially to complete university without stress of costs. I asked the young person how she felt about the big step to university, and she shared her excitement and nervousness of moving onto the next stage of education. The young person explained that she was nervous of the change and the unknown which is a normal reaction for any person experiencing a new situation. I reassured the young person that the team will support with educational equipment and advice and guidance to choose her course for September. Moreover, to support her emotionally through the new experience and I explained that I have faith that she will do great (Jeffs and Smith, 2008).
Week 3
Planned support to accompany the young person to open days for the university of her choice. The young person has chosen to attend University of Wales Trinity Saint David to study psychology. Contacted university to obtain links with the tutors. Usually, I would support the young person to university open days to look at the university, find out information and for the young person to get used to the campus. Unfortunately, the young person could not visit the university at this time due to Covid-19 (NHS, no date). The young person and I arranged for the young person to be involved in virtual tours of the campus and meetings with her tutors. The young person stated she felt comfortable doing this online as there is less pressure with meeting new people face-to-face. Moreover, it takes away the travelling time to and from the campus.
Week 4 
Visited the young person to complete the Corporate Parenting contract and sign the documents. The young person understood that she will receive support from the team if she maintains and completes the course. Additionally, the young person agrees for me to keep in touch with the tutor and appropriate services to receive progress updates and ensure the welfare of the young person (). The young person will receive a university grant from Corporate Parenting to support with everyday spending. The young person chooses how this is paid, weekly, monthly, or quarterly. It is the young person’s choice to engage with me however, I will be arranging to keep in touch fortnightly through telephone calls and text messages to remain a constant support. Furthermore, to support the young person to continue learning, advise her on responsibilities and to fulfil her potential (Welsh Government, 2018).
Week5
This week I visited the young person to create a budgeting sheet. The budgeting sheet is to help the young person to understand about cost of items and how much money she will have to spend each month. The sheet includes incoming and outgoing money which will develop her budgeting skills (Welsh Government, 2002). This sheet is created on an excel spreadsheet for the young person to have a visual of her expenditure during her time in university. The young person has decided to continue part time work to help with costs. The budgeting sheet is updated every term to ensure the young person continues to be financially stable. Moreover, to alleviate stress on the young person while she completes her studies.
Week 6 
From experience, I felt that there should be a system in place for new university students to engage with third year students to gain information and guidance. A ‘buddy up system’ that will give reassurance to the first-year students and to eliminate any worries or concerns about attending university. I feel this will help students to gain confidence by hearing stories from their own peers. The third-year students will mentor the first-year students during the first six months. In those six months, the first-year students can contact their ‘buddy’ via text, phone call, email, and virtual meetings. The first-year student can ask the ‘buddy’ any questions about university and the process. Therefore, I discussed this idea with the young person, and she felt that this would be helpful and may decrease the worry of starting a new educational setting without her school friends. I arranged for a third-year student to meet with myself and the young person virtually. The meeting was a success and both young people discussed university life. The young people continued the conversation without me, and the arrangement is for the young people to communicate without my support. I am sure the young person will enjoy her experience in university with a support circle to help her if she needs it. 
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Ingram, G & Harris, J. (2001) Delivering GOOD Youth Work. A Working Guide to Surviving and Thriving. Dorset: Russell House Publishing. Pg. 18.
Jeffs, T, and Smith, M. (2008) Valuing Youth Work. In the National Youth Agency, Youth and Policy 100th Anniversary Edition. Leicester: The NYA. Pg. 2, 3.
NHS (no date) Coronavirus (COVID-19). Coronavirus (COVID-19) - NHS (www.nhs.uk) [Accessed: 23rd June 2021]
Welsh Government (2018) Youth Work in Wales: Principles and Purposes. Cardiff: Youth Work in Wales Review Group.
Welsh Government (2002) Extending Entitlement: Support for 11-25 year olds in Wales. Department for Training and Education. Pg. 10.




































Reflective recording-case study.

	Session information

Supporting a young person to apply for university. During the six weeks, the young person and I went through step-by-step guidance and support to prepare for university (Welsh Government, 2014). Arranged a ‘buddy up’ system with a third-year student to support the young person with the big change from school to university. Supported the young person with budgeting and attending virtual open days and taster days.


	

	Observations

The young person seemed overwhelmed with the amount of work she needed to do to attend university in September. However, I broke it down into segments so that it did not affect the young person’s wellbeing. The young person was available for each visit and contacted me via phone or text message if she had any questions. The young person showed maturity during each visit and understood the importance of making sure all applications and meetings were met. The young person also learnt further skills on budgeting by using an excel spreadsheet and how it helps to visualise the amount she can spend each week. The young person has decided to continue working part time to ensure she has money each month to spend on herself. The young person can be shy around new people; however, she engaged with the third-year student and confidently discussed any worries or questions she had (Welsh Government, 2018).


	

	Evaluation
The ‘buddy up’ system is successful, and the young people are in contact with each other without my support. The young person’s journey so far has been without issues and all tasks have been completed to enable the young person to attend university in September. The engagement between myself and the young person is positive, and the young person trusts me to guide her in the correct direction. Moreover, she listens to the advice and guidance received and works hard to continue her education.
Due to the Covid-19 pandemic (World Health Organisation, 2021), some of the interaction between myself and the young person has been via face time and phone calls. Moreover, the young person has lost out on the full experience of going to the university campus to see the university in person.

	

	Feelings

I feel that each visit was productive, and the young person worked well with me to complete work. I felt that I had successfully separated each task into each week to ensure the young person did not become overwhelmed. I understand the mixture of feelings of starting something new and not knowing how it is going to be or whether it will work but with the correct support it means that the experience will be as best as it can be. Moreover, it gives the young person confidence to try new experiences as this is a skill that everybody needs throughout life. I feel that using the ‘buddy up’ system will help this young person but also young people in the future who want to attend university. More importantly, it is a voluntary set up (Welsh Government, 2018). 




	

	
Learning outcomes

Reflect on the ‘buddy up’ system to see if there is anything to amend or add.
Creating more support for a young person in which they can choose to accept the help means less worry and anxiety.
Empathizing with young people experiencing new situations.
Consistent contact reassures the young person that I am always there for support.
Ensuring that the young person always controls her plan and shares her voice.





	

	Conclusions
Creating the ‘buddy up’ system means that there is an extra person in support network if the young person needs and wants it. The young person will be entering a new experience, and this can be hard. The unknown can be scary, and we must ensure that the young person has a support network to complete her challenges (Ingram and Harris, 2001). It is paramount for the young person to be the centre of the plan and can continue her education. 
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Reflective Recordings










Reflective recording 12.5.21.

	Session information
Meeting in accommodation project with young person and youth worker from the accommodation to identify needs for support (Ingram and Harris, 2001).

The young person decides to visit her family in England. The young person asked for support to arrange and fund the transport and create plan of the visit.
The meeting discussed a plan of transport, finding information on cost and when she would travel. Young person is autistic with attachment and trauma disorder.

The young person prefers to travel by train, so we looked at train date and times. We discussed what she needs to do before leaving the accommodation such as packing, washing clothes, contacting family to update on plan and cancel appointments arranged with mental health and Universal Credit. 
Created safety plan if there is an emergency with mental health or disagreements with family. The young person has days of emotional instability and has self-harmed in the past. Previously, the young person has argued with family members. We discussed what she would do in these situations and reassured the young person that she can come home at any time. Reassured the young person that she can contact us and the accommodation project if she has any worries or concerns (Ingram and Harris, 2001). 
Created itinerary for the young person with contact information and maps of local shops and transport. The young person was grateful for the itinerary.
The young person received financial support for an open-ended train ticket, taxi fare from the train station to the family home, and an allowance to help with purchasing essentials.
The young person shares her anxieties and worries about visiting her family and the travelling. 
The youth worker helped with the plans with me and the young person. The support worker also reassured the young person that she can contact the project at any time for help and support. The young person felt that she had no time to complete all tasks before the travel. The support worker offered support with washing clothes, packing, and making sure she has everything from the room for travel. I continued to look at train times, book tickets, and cancel appointments with other services. The young person was given multi-agency support which relieved her stress and anxiety. 

	

	Observations

I could see that the young person was nervous about travelling and seeing her family that she has not seen for over a year. The young person had made the decision to visit in a rush and did not realise how much planning was needed for the travel. The youth worker helped the young person with washing clothes and packing whilst I arranged the financial support and safety plan. During the conversation, the young person went through different emotions and became overwhelmed with the information discussed. The youth worker and I created an itinerary just in case the young person forgot the information.
I let the young person lead the safety plan by asking her what she felt could go wrong. The young person engaged well and created scenarios and understood what to do if these scenarios came true. 
The young person led the decision on how often she would keep in contact with myself and the youth worker. Informal sessions ensure that the young person is comfortable and willing to engage (Jeffs and Smiths, 2008).



	

	Evaluation

The young person engaged well with the plan and accepting support from the youth worker and me. The young person has all she needs for travelling to her family. The youth worker and I worked together to ensure the young person received the support she needed. The young person is finally seeing her family.
However, we did not retrieve contact details of the family just in case of emergencies.



	

	Feelings

I had a mixture of emotions for this meeting. I was nervous about the young person travelling alone and being with family that she had not seen in a while. I was confident with the itinerary we had created for the young person to take as it included everything she needed. I was happy for the young person that she was finally seeing her family again. Moreover, that she was doing something that she has been longing to do since the pandemic begun. I was proud of her for doing something that she felt nervous about and completing a task even though she was scared. I felt better after we had spoken to the family and ensured that the young person had a place to stay. I was proud that she was willing to discuss a safety plan and accepting the support from the youth worker and me. 











	

	
Learning outcomes

I learnt that I cannot always protect the young people. They need to take risks and make decisions whatever the outcome. I need to let them take the chances and learn from these decisions (Welsh Government, 2018). This will create resilience which is an important skill for adulthood. Next time a young person wants to visit family, I will ensure to ask for family contact details in case of emergencies. I learnt that working with other agencies can help the support of a young person and gain qualities and skills that I may not have to help with the situation. Young people need to learn skills through doing things themselves without my support and through this, they will become resilient to tough situations. I learnt how to create a safety plan with a young person and how this helps with their confidence and gives them the reassurance they need. I saw how youth workers support their young people and recognised similarity with our roles. 









	

	Conclusions

Young people need opportunities to grow and develop into adulthood. It is important that we support the young people to achieve their wishes and plans (Welsh Government, 2019). Family is important to some young people and therefore we need to ensure that they receive the support to visit and attend events and gatherings of their choice. Multi-agency is important to ensure that the young person receives the correct support and guidance for adulthood (Welsh Government, 2018). 
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Reflective recording 13.5.21.

	Session information

Young person is in her final year of A Levels. She has four weeks left until she finishes all assessments and coursework. The young person phoned me to explain that she was overwhelmed with the amount of work she needed to complete. I arranged a meeting with the Head of Year, the young person and myself by phoning the school on the young person’s behalf. The meeting included a discussion to create a way to help the young person complete all work but in a timescale that will relieve her stress. During the meeting, I advocated for the young person and ensured that her voice was heard (Ingram and Harris, 2001). The Head of Year understood the pressures and stress from the pandemic and empathised with the young person. The Head of Year and the young person arranged to meet the next day to complete a plan that would suit everyone, especially the young person. 



	

	Observations

The young person has always been studious therefore I knew that it was serious when I heard the concern in her voice. The young person has been able to complete all work in the past and I knew that she was really struggling by asking for help. 
The meeting was held on Microsoft Teams. During the meeting, I advocated for the young person and stated how well she has done by completing all previous work. More importantly, I ensured that the young person shared how she felt. The young person spoke clearly and expressed herself well. The young person explained how she felt overwhelmed with the deadlines and struggled to go to school due to the pandemic, Covid-19 (NHS, no date). The meeting was a success. The Head of Year was empathetic with the young person’s situation and understood that this was a difficult time for the young person. The young person instantly relaxed when the Head of Year offered to create a plan that would suit her best the next day. 



	

	Evaluation

The young person felt comfortable to contact me and share her worries with me. The young person trusted me to be able to help her with the issue which shows that we have a positive relationship (Ingram and Harris, 2001). I was able to create a meeting for the young person to express her feelings with the Head of Year. I was able to contact the Head of Year quickly and she was empathetic with the young person. The young person communicated effectively and expressed herself clearly. The young person receives positive support from the school.



	

	Feelings

I was really shocked when I received the call as this young person has always completed academic work and to a high standard. I felt a strong need to help her in any way I could especially with only four weeks left of completing A Levels. I understood that this has been an abnormal year with the pandemic, and it has been difficult for all young people to continue their studies whilst being at home. I did not want the young person to drop out of school with only a little time left. 
I found it easy to get in contact with the head of year and she instantly wanted to help. I was pleased to see that the young person receives great support from the school. I felt that this was a successful meeting and I felt relieved as much as the young person once a plan was discussed. I enjoyed advocating for the young person and happy that the outcome was successful. I was happy if the young person felt happy too.



	

	
Learning outcomes

The effect of Covid 19 on young people in education.
Positive engagement with school staff.
The positive outcomes of multi-agency work.



	

	Conclusions

The Covid 19 pandemic has affected people in different ways and unfortunately this young person had been affected with her work. She became overwhelmed with the loss of face-to-face contact, and this had affected her ability to complete work (Akat and Karataş, 2020). Moreover, she had worries about attending school which impacted on engagement with teachers and peers. However, the school supported the young person effectively by being flexible with submission dates. 

In the future, I will encourage the young person to contact the school herself to promote independence. The young person understood that by being open and honest about her issues means that she will receive the support she needs to complete the task.
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Reflective recording 18.5.21.

	Session information

Visit to a young person. Young person lives in a secluded area. The young person came to the meeting with a list of questions that he wanted answered and showed confidence and expression to choose his own path (Welsh Government, 2014, pg.6).
Discussed college options. The young person applied for two courses without my support. Discussed travel training to develop confidence and skills with travelling on a train to college (Jolly, 2010, pg.5). Showed the young person map routes. Arranged to support the young person financially to travel via train. Applied for a travel card which offers a third off the train fare (National Rail, 2021). Discussed EMA to ALG transition for financial support whilst in education.

	

	Observations

The young person engaged well to complete education plan. The young person had chosen the courses himself beforehand and discussed the courses confidently. The young person has anxiety about travelling on the train however is willing to begin using the train to travel to see his friends and family. I was aware of the young person’s body language, this helped me to know when to stop the conversation so that he could think and let the information sink in. For example, if the young person looked to the floor, I understood that he was thinking about what had just been discussed. If the young person looked at me, this meant he was ready to continue discussion. The facial expressions were disguised by the mask, so I had to concentrate on the body language. I was mindful of my reaction as he could not see my face either therefore, I explained how I felt vocally. I could see that the young person felt comfortable with me through his body language and confidently discussed the plan with ideas of his own. The young person is excited to start a course in September.

	

	Evaluation

This was a productive visit with a plan created for the young person. The young person controlled the plan and chose the courses he had an interest in. The young person is willing to travel via train to gain confidence and independency. The young person engaged well and discussed what he wanted clearly. Moreover, this helped me to understand what he wanted and how I could help him achieve his goals.

The mask took away facial expressions which is hard for social cues and understanding how a person feels. 

	

	Feelings
I was proud to see that the young person engaged confidently in the meeting. Previously, the young person found it difficult to engage and was negative on himself. This meeting was different to the previous, and it was great to see the young person including himself but also in a positive way. This meeting showed how much the young person has grown and he has gained independent skills. It was clear that the young person felt comfortable with me by the engagement and trusting me with his wishes and aspirations (Welsh Government, 2019, pg.11). I feel that every young person should choose their own path and how they are going to achieve their own goals (Welsh Government, 2018, pg. 5). This young person looked at courses himself which is exactly what I want for a young person to do. I want him to choose his own time to create an academic path and independently apply for the chosen courses. This showed me that I have achieved in teaching independent skills.


	

	
Learning outcomes

I have learnt that perseverance is an important element to help young people. 
I do not need to apply on behalf of the young people; guiding the young people is a better way to achieve independency.
Discuss my feelings vocally because my facial expressions are hidden behind a mask, such as, saying that I am happy, unhappy, sad, or confused.


	

	Conclusions

The young person has shown independence skills by applying for college courses himself. The young person has grown in confidence and engages well. These skills are important to have during adulthood and ensures that he can complete tasks himself in the future (Welsh Government, 2018). The visit showed that he can make good decisions and arrangements for his next step in education. The development is a joy to see.
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Reflective recording 23.5.21.

	Session information

Contacted training programme for a young person. The young person has moved accommodation and is NEET (Not in Education, Employment or Training).  The young person finds it difficult to engage in college courses and recognised that he enjoys learning through practical (Welsh Government, 2018).
The young person is ready to look at EET options. Discussed training programmes that tailor to his needs and the young person decided on CBSA. Contacted CBSA and completed application form with the young person. The young person was contacted by the provider and arranged an induction independently. 


	

	Observations
The young person is ready to re-engage with EET. He has self-reflected on how he learns best which is a good way for progression (Herman, 2012). The young person is happy in his new accommodation, and this has progressed to him wanting to seek EET options. The young person chose CBSA himself and is looking forward to completing induction. The young person recognised that college does not suit him right now. 


	

	Evaluation

The young person has shown initiative by deciding to re-engage with EET. The young person independently chose the training he would like to try (Ingram and Harris, 2001). The young person recognised that he did not want to go back to college and chose to try something different. I used reflection with the young person to determine what has not been successful and what he would like to pursue. 

The young person was unable to complete the forms himself therefore this will be a skill I will help him to learn.



	

	Feelings

I am proud of this young person. He has tried college, and this did not suit him. I find reflection helpful for myself and a good skill to use in life. Therefore, I helped the young person reflect on his journey so far with EET, and what he think’s would work better for him. This was a good visit and the young person engaged well. Moreover, he engaged with the provider confidently and independently. 

	

	
Learning outcomes

Training providers in Carmarthenshire.
Understanding that if a young person is not happy in accommodation, they cannot pursue onto EET.
Some young people find it hard to engage in college and need other opportunities to find the one that suits them.
Learning through practical is just as effective as theory.
Self-reflection is important to progress in life.


	

	Conclusions
All young people are different. Some are academic, some enjoy learning through practical and some want to go straight into earning money. Therefore, when discussing EET, I will listen to the young person, understand and promote their strengths (Harrison and Wise, 2005). Moreover, I will use those strengths to plan with the young person their next step in EET. It is always the young person’s choice, and I am here to help (Ingram and Harris, 2001). This young person has tried a few options and they have not been successful thus far. However, perseverance is the key, and the young people can try as many times as they need until they find the right path for them with the help from their personal advisor. 
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Reflective recording 3.6.21.

	Session information

Coronavirus 19 pandemic put the whole country on lockdown in March 2020 (NHS, no date). This affected the ability to complete the Field work module of my degree.  The university closed and all lessons were changed to online learning. The world shut down and stopped. There are rules and guidance that we must follow and amend to the new world. There is no opportunity to complete voluntary work due to the pandemic. Completed both fieldwork in my place of work.


	

	Observations

The pandemic affected every person in different ways. Unfortunately, this affected my opportunities to experience youth work through voluntary hours. The learning had to be changed but the lecturers had to learn how to change the delivery of the modules to online learning. The universities closed and all students and teacher were expected to learn and be guided by the government on how to continue in this new world. This affected every part of life, and it was difficult to motivate myself to learn the changes for university when I was learning about my role in employment and changing my personal life.



	

	Evaluation

This was a difficult time, and it was hard to adjust to the new rules led by the government. The pandemic elevated stress and worry for everyone. Moreover, it stopped me from continuing my studies with the fieldwork module. 
Everything stopped and shut down which meant that I could not seek voluntary hours for the fieldwork model. This was out of my control.
The pandemic was an unknown situation and people died due to the virus.
Working and studying from home is difficult. I had to adjust in every aspect of my life and stop seeing family and friends.


	

	Feelings
I felt a kaleidoscope of emotions and found it difficult to adjust to the new way of life. I felt anxious that I could not continue my fieldwork module and worried about the outcome of losing time. This was a new experience of not knowing what was going to happen therefore I found myself lost and alone. Nobody had the answers to my questions of how I could complete my work. Understandably everyone was in the same situation, even the tutors. I felt out of my depth because I like a plan. I thrive and work better when I know what I need to do. I found myself becoming obsessed with watching the news to gather more information on the pandemic. I was irritated that I had unanswered questions and found it difficult to concentrate on completing essays due to the worry of the fieldwork module. However, the connection with my young people became stronger because I was in the same situation as they were and could understand the emotions and worries about the pandemic.

	

	
Learning outcomes

I empathised with my young people on their struggles and issues to complete coursework. I understood how hard it is to self-motivate yourself to complete work and how difficult it is to continuously work in your home without different sceneries or places.
I have gained confidence in telling people how I feel instead of holding it in until it overflows. I recognised my own ability to be resilient with unknown situations.
I learnt about Covid 19 and the effects on people and their lives.
Family and friends are important and to never take them for granted.

	

	Conclusions

The pandemic took away time in our lives and the ability to continue our work and studies (Akat and Karataş, 2020). It has made the world stop which was a hinder but also a help in some ways. For some, this has allowed time to reflect on their actions and their life choices and to change their way of living. Reflection is an important tool for development (HCPC, 2021). I found that I learnt a lot about myself during this time and I recognised that I am a strong character with a lot of resilience. However, it also affected my time in university and shortened the time to complete work. This has been an added stress which was out of my control. Furthermore, I appreciate the little actions such as driving to the university, separating university and home and the importance of face-to-face contact.
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Reflective recording 22.6.21.

	Session information

Introductory meeting with a new young person. The young person is nearly sixteen and is eligible for a personal advisor. The young person, myself and the social worker met in the young person’s garden. The social worker begun the discussion by introducing me to the young person and explained my role briefly. The social worker discussed other topics and I sat and listened. The social worker finished her discussion with the young person, and she gave me time to explain my role. I explained to the young person what my role will be in his journey to adulthood, and the support he will receive from myself and the team. I gave examples of support that I have given to other young people. I gave the young person an opportunity to ask me questions. Moreover, I ensured that I asked him questions about what he enjoys doing, his plan for education, what he does in his spare time to ensure that I learn about him and what he enjoys (Ingram and Harris, 2001). I also made sure to read his body language to dictate how I would continue the conversation and not overload him with too many questions. I advised the young person to contact me with issues regarding education. The young person and I exchanged numbers and email address to keep in contact. I gave the young person an opportunity to ask me questions however he had none to ask. It started to rain therefore the discussion ended. Reminded the young person to contact me if he has any questions.


	

	Observations

The meeting was a success. The young person has a good relationship with the social worker, and it could be seen from his body language that he was comfortable such as making eye contact, low shoulders and answering each question (Verywell mind, 2021). The young person’s body stiffened slightly when I began to speak which is not unusual for a first meeting. This may be because young people find it difficult to meet new people. As I explained my role, the young person relaxed and listened well. 



	

	Evaluation

The meeting was good. The young person seemed happy with the information he received. The young person understood my role and understood the support I can offer. The young person engaged positively.
Yet again, the mask affected my ability to read facial expressions which I find helpful whilst talking to people. The facial expressions can guide the conversation and cues to continue or stop the discussion.
The rain affected the amount of time with the young person.


	

	Feelings

I felt nervous because I had not completed an introductory meet for a while, and I was worried that I would forget important information. There is always that anxiousness of whether there will be an instant engagement with the young person but more importantly whether the young person likes me. Understandably, it is the young person’s choice if they want me as their personal advisor so first impressions are important. Due to coronavirus, the meeting was outside, and it started to rain which stopped the conversation. I felt that the conversation could have continued for longer and I would have gathered more information on the young person. 

	

	
Learning outcomes

Create a way to ensure first engagement is successful.
Create visual aids to understand the role of personal advisor for the young person to keep.
Ensure there is a good relationship between the social worker and personal advisor.
Learn body language and vocal cues.
Self-reflect on each introductory meet to make it better for the next young person.
Be confident in my ability to explain the role.
Create a positive relationship with the young person (Welsh Government, 2019).

	

	Conclusions
The first meet with a young person is hard but the more I do it the more confident I become. This was a successful introductory visit and unfortunately, we were unable to make the meeting longer due to the weather. Looked After Children meet different services frequently however, they will always have a personal advisor. Therefore, it is important to ensure the relationship works and gain trust to achieve the young person’s goals (Welsh Government, 2018). 
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Reflective recording 26.6.21.

	Session information
The young person is 39 weeks pregnant. She has moved to a mother and baby placement (Calon Cymru Fostering, 2021). The placement is 30 miles away from her hometown and in a secluded area. The young person is estranged from her family and has no network of support. The arrangement is for the young person to stay in the placement to learn and develop skills on motherhood. The placement will guide the young person to look after the baby. I arranged to visit the young person and take her to a café to help her wellbeing. 


	

	Observations

Once I told the young person I was coming to visit she was excited. The placement is secluded and there is no public transport close to the property. The arrangement is that she relaxes before the baby is born and does not travel just in case she goes into labour. It is also an opportunity for the young person to create a relationship with the couple she is staying with. That is a big change to the young person’s life, and I felt that I should visit to ensure her wellbeing continues to be positive. The young person and I had a chat about the baby and how she is feeling. The main purpose for this visit is to give her an opportunity to share her feelings and talk about her worries but also to see a familiar face (CLD Standards Council Scotland, 2019).


	

	Evaluation
The young person was able to share her feelings. The young person explained that she was happy in the placement but was glad that I was taking her out to have time away from the house. The young person understands that this will help her with looking after the baby. The young person has her priorities correct and we had a good chat in the café. The young person is receiving the correct support to direct her to make good choices (Welsh Government, 2019).


	

	Feelings

I reflected on how I would feel if I were to live with strangers and I know that I would have been scared, upset, lonely and yearning for my friends and family. Therefore, I arranged the visit to get the young person out of the placement for a few hours and to have privacy to voice her opinion on the situation (Harrison and Wise, 2005). I could hear the excitement in her voice when I told her I was visiting and at that point, I knew this was a good decision. Even though it was a small gesture, it seemed huge to the young person, and I was so happy that I could help her during this hard time. The young person seemed happier on the way back to the placement. Sometimes, we need to offload what is going on in our minds to think clearly, and that is exactly what she did.
However, I was anxious that she may go into labour and asked her several times if she was ok.


	

	
Learning outcomes

Learn about a baby’s development for future discussions when I visit.
Continue to help the young person’s wellbeing.
Continue visiting the young person at the placement.
Ask the childcare team about mother and baby placements so that I can learn and develop my knowledge.


	

	Conclusions

The young person is going through a lot of change now and it is a scary time for her. Therefore, I will support her the best I can. The young person will develop many skills and knowledge during her time in placement. This will ensure that she has the foundation to become a mother and care for her child independently. The young person’s wellbeing is paramount and therefore I will continue to guide and support her. Moreover, I will visit so that she sees a familiar face and is reassured that I am still there for support.
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Summary of own learning and development.
The Leaving Care Team is a valuable team that help vulnerable young people that have had horrific pasts. I had already spent time with the team to look at accommodation opportunities in Carmarthenshire and seek links to support young people. However, this time I spent time with the team to understand the education links and opportunities for young people. The more I worked with the team, the more I understood their role to support young people with education, employment, training, and accommodation. However, the most important support the young people receive is a person who they can contact when they do not understand something, when they need advice, opportunities to grow and develop or a support network for their life choices and dreams (Welsh Government, 2019). It is a point of contact for the young person to use when they need it. I had some experience working with young people by working with the team for Fieldwork 1, however there was so much more to learn and therefore, I developed further in knowledge and skills. Currently, I learnt that young people need a voice and a safe place to share their voice (Youth Work National Occupational Standards, 2019) however, I have also learnt that young people need the confidence to share their voice. The personal advisors give the young people strength and confidence to share how they feel. Young people feel valued when they make their own decisions and choose their path into adulthood (Harrison and Wise, 2005). Moreover, I learnt about young people and looking at the world through their eyes and the issues they face each day. I felt that through my support I was able to help their day, even if it was a small part. Unfortunately, I cannot understand what they have been through or the affect this had on the young people but what I can do is support them now and for the future. To ensure that they have all the skills to live a better life and succeed in their goals and dreams.
Due to being in the team already, I felt confident to be back in the team. However, I was still willing to listen and learn. I am aware that I have not spent much time on face-to-face contact or group settings due to the pandemic. I continued to accept all support and information but also ensured that I worked towards the team’s expectations and work ethic. I gained much experience working with the team and I feel that I worked better with the young people this time because I had previously knowledge. This time I spent time in groups and one-to-one sessions, and I ensured that I listened to their voice (Ingram and Harris, 2001). I enjoy meeting new people and getting to know them therefore it was not hard for me to build relationships with the team and the young people. I am willing to work hard and use my knowledge and skills to help with situations and problem solve with the team. I felt that I was an effective team player (Indeed, 2020). I provided my opinion and knowledge. I am a confident person when I feel comfortable in my surroundings and this also mirrors how young people feel therefore, I continued to ensure that I made the young people comfortable which enabled them to work with me positively (Ingram and Harris, 2001). I am a patient person, and this helps to build relationships with the young people as I do not expect the young person to trust me instantly, this will take time (Jeffs and Smith, 2010). However, I felt confident from the last placement that I could do this without trying and be successful in building relationships with young people.
I ensured that I reflected on the last placement and completed the future goals that I set for myself. Such as, I researched agencies that help young people with adulthood. Understanding that every person is different and therefore I ensure that I deal with situations with no judgement or criticism. I recognised that I have a creative mind, so I used this to create new ways to engage with young people and tasks that work for each person. Moreover, to share these ideas with the team to help them engage with young people. Previously, I recognised that to work with a young person effectively, I must move through the stages seamlessly which is something that develops through practice (Collander-Brown, 2010). I found that this time I was able to do this effortlessly by thinking in action and adapting quicker to each situation. I used this these skills by supporting a young person with budgeting via shopping. I recognised that making connections with outside agencies results in a better support network and quicker intervention for the young people (Atkinson et al., 2007). I worked alongside a youth worker to deliver support to a young person. I felt this successful because the youth worker had knowledge and links that I did not. I also had the resources that the youth worker did not. Therefore, by working as a team, we delivered more to the young person together than we would have separately.
However, even though I learnt a lot in my time with the team, there is still more to learn. A personal advisor learns new experiences with each young person therefore it is a continuous learning development. Even though I have been working with this team, I acknowledge that the more meetings I attend the more my confidence will develop. Moreover, my confidence of the role will enable me to converse more in the meetings. However, it is reassuring that I can contact a team member whenever I need information. During this placement, I looked at education, employment, and training opportunities for young people. I felt that I had gathered information and knowledge during the support for the young people, but I know there is more to learn. Such as, care leaver support and further information on university accommodation and what financial support is available. Previously, I found that some young people do not want the support and I found this hard to accept because I could identify needs that they would benefit from my support. I continue to find this frustrating but as time has passed, the young people eventually want the support. Therefore, I need to keep patience until the young person is ready to ask for the support. However, I understand that youth work is based on a voluntary engagement (Youth Work in Wales Review Group, 2018) therefore I would wait until the young person is ready to accept support. Moreover, the purpose of the team is to teach independency, and this shows that some young people identify that they need to support themselves which is a positive.
In the future, I would like to work in this team. I feel that I helped to support the young people and identifies that I have knowledge and skill that can benefit the young people to grow into independent adults. I enjoyed working this age group and found that I engaged well with services, the team and most importantly, the young people. Furthermore, I feel that I made a difference in the young people’s lives, even if it was for a short time.
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Youth and Community Work Programme

National Occupational Standards for Youth Work (LSIS, 2012) Checklist

Name: Samantha John

Date: 09.05.21

Placement:	Corporate Parenting Team, Carmarthenshire County Council

Description of the group: Support Care Leavers (15-25 year olds) with EET, Accommodation, life skills and to live independently.

Line manager: Monica Lewis

Supervisor: Shan Cheesman

Visiting tutor: Darrel Williams

This document is a checklist to be used by students when compiling evidence for assessment.  The line manager is required to sign the final page to confirm that each standard has been met.  It is the responsibility of the student to ensure that each standard has been met and that the evidence for that is included within the portfolio.  This evidence will be checked during observations and at the final assessment.

This checklist must be printed out, completed and included at the front of the portfolio of evidence.














	Key Area A: Work with young people and others

 


	Tick, if the evidence is available, whether the standard was achieved
	Page No. or location in portfolio

	YW01
	Initiate, build and maintain purposeful relationships with young people

	Yes
	44

	YW02 

	Assist young people to express and to realise their goals

	Yes
	38

	YW03 

	Engage with communities to promote the interests and contributions of young people

	Yes
	40

	YW04 
	Develop productive working relationships with colleagues and stakeholders to support youth
work

	Yes
	32

	No. 32
	Lead and motivate volunteers (SFT MV D2)

	No
	




	


Key Area B: Facilitate the personal, social and educational development of young people


	Tick, if the evidence is available, whether the standard was achieved
	Page No. or location in portfolio

	YW05
	Enable young people to use their learning to enhance their future development

	Yes
	38-39

	YW06
	Enable young people to work in groups

	Yes
	25

	YW07
	Encourage young people to broaden their horizons to be effective citizens

	Yes
	27

	YW08
	Support young people to identify and achieve aims

	Yes
	35

	YW09
	Support young people in their understanding of risk and challenge

	Yes
	33

	YW10
	Facilitate young people’s empowerment through their active involvement in youth work

	Yes
	38

	YW11
	Plan, prepare and facilitate activities with young people

	Yes
	59

	YW12
	Work with young people to manage resources for youth work activities

	Yes
	59

	YW13
	Support young people in evaluating the impact of youth work activities

	Yes
	59

	YW14
	Facilitate young people’s exploration of their values and beliefs

	Yes
	47

	YW15
	Advocate on behalf of young people and enable them to represent themselves to others

	Yes
	35

	YW16
	Enable young people to access information to make decisions
	Yes
	38











	
Key Area C: Promote inclusion, equity and young people’s interests and wellbeing 


	Tick, if the evidence is available, whether the standard was achieved
	Page No. or location in portfolio

	YW17
	Work with young people in promoting their rights

	Yes
	32

	YW18
	Explore with young people their wellbeing
	Yes
	32

	YW19
	Work with young people to safeguard their own welfare

	Yes
	32

	YW20
	Embed organisational policy for the protection and safeguarding of young people

	Yes
	33

	No. 33
	Promote equality of opportunity and diversity and inclusion in your area of
responsibility (Management and leadership NOS B11)
	No
	

	YW21
	Develop a culture and systems that promote inclusion and value diversity

	Yes
	44

	YW22
	Ensure that youth work activities comply with legal, regulatory and ethical requirements

	Yes
	Ethical approval at back of portfolio



 






















	
FUNCTIONAL AREA D: Develop Youth Work Strategy and Practice

	Tick, if the evidence is available, whether the standard was achieved
	Page No. or location in portfolio

	YW23
	Investigate the needs of young people and the community in relation to youth work

	Yes
	12-21

	YW24
	Evaluate and prioritise organisational requirements for youth work activities

	No
	

	YW25
	Influence and develop youth work strategies

	Yes
	25

	YW26
	Identify and secure funding and resources for youth work

	No
	

	YW27
	Facilitate and engage young people in the strategic development and delivery of youth work

	Yes
	25

	YW28
	Work in partnership with agencies to improve opportunities for young people

	Yes
	31

	No. 34
	Develop structures, systems and procedures to support volunteering
(Managing Volunteers NOS A3)
	No
	

	YW29
	Monitor and evaluate the quality of youth work activities

	Yes
	23






















	
FUNCTIONAL AREA E: Develop, lead and manage  self and others

	Tick, if the evidence is available, whether the standard was achieved
	Page No. or location in portfolio

	YW30
	Work as an effective and reflective youth work practitioner
	Yes
	42

	YW31
	Provide youth work support to other workers
	Yes
	50

	No. 32
	Involve, motivate and support volunteers (Managing Volunteers UKWH B2)
	No
	

	No. 33
	Promote equality of opportunity and diversity in your area of responsibility (Management and leadership NOS B11)
	No
	

	No. 34
	Develop structures, systems and procedures to support volunteering (Managing Volunteers A3)
	No
	

	No. 35
	Manage your own resources and professional development (Management and leadership A2)
	Yes
	59

	No. 36
	Provide leadership for your team (Management and leadership B5)
	No
	

	No. 37
	Allocate and check work in your team (Management and leadership D5)
	No
	

	No. 38
	Recruit, select and keep colleagues (Management and leadership D3)
	No
	

	No. 39
	Provide learning opportunities for colleagues (Management and leadership D7)
	No
	

	No. 40
	Make sure your own actions reduce risks to health and safety (Health and Safety HSS1)
	Yes
	4-5

	No. 41
	Ensure health and safety requirements are met in your area of responsibility (Management and
leadership E6)
	No
	





SIGNED STUDENT	S. John				DATE 12.7.21


SIGNED LINE MANAGER	M. Lewis			DATE 12.7.21



Budgeting skills whilst shopping with a young person.
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Lesson Plan
Lesson Title: Budgeting and shopping 
Lesson duration: 1 hour in Tesco store
	Content:
Support the young person to Tesco store. Discuss how to budget and shop independently.

Goal:
Shopping skills.
Budgeting skills.
Price comparison on food items.
Longevity. 

Skills developed:
Self checkout.
Working together.
Compare products.
Budgeting.
Communication.
Shopping independently.

	Summary of task/action:
During the travel to the shop, the young person and Personal Advisor discussed how much is the budget, what does he need and what we would need to go shopping. The young person recognised that he needs a trolley and brought his own bag to save money.
The young person has decided a budget and will choose products from a Tesco store. The young person will compare products to choose the best deal and save money. The young person will decide independently what he wants to buy with the plan of making meals for himself for at least a week. The young person will be mindful of the amount he is spending whilst he chooses products. The young person will learn how to maintain his budget and compare prices of different products. The young person will discuss the process with the Personal Advisor during the session. The young person will use self-checkout and pay for items via bank card. The young person will learn how to pack shopping with support from the Personal Advisor. 


	Materials/equipment:
Trolley
Products
Bank card


	Outcome:
The young person will develop cooking skills and think about making cost effective choices. Understand health and safety procedures before cooking. The young person will develop confidence to cook independently.






Arranging Supervision sessions and sharing reflective accounts.[image: ]
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Consent form

Full title of Research Study: Fieldwork 2
Name of Primary Researcher: Samantha John
Please initial box
· I confirm that I understand the above research study and have had the 
opportunity to ask questions which have been answered fully.

· I understand that my participation is voluntary, and I am free to 
withdraw at any time without giving any reason, without my legal 
rights being affected.

· I understand that my information may be looked at by responsible
 individuals from UWTSD. I give permission for these individuals to 
access my information that is relevant to this research.

· The procedures regarding confidentiality have been clearly explained.

· The use of the data in research, sharing and archiving has been explained 
to me.

· I agree to take part in the above study.




_______________	             ________________________	                _________
Name of Participant			Signature				Date


__________________________	________________________		_________
Name of Person taking consent		Signature				Date


__________________________	________________________		_________
Name of Primary Researcher		Signature				Date





APPLICATION FOR ETHICAL APPROVAL

In order for research to result in benefit and minimise risk of harm, it must be conducted ethically. A researcher may not be covered by the University’s insurance if ethical approval has not been obtained prior to commencement.

The University follows the OECD Frascati manual definition of research activity: “creative work undertaken on a systematic basis in order to increase the stock of knowledge, including knowledge of man, culture and society, and the use of this stock of knowledge to devise new applications”. As such this covers activities undertaken by members of staff, postgraduate research students, and both taught postgraduate and undergraduate students working on dissertations/projects.

The individual undertaking the research activity is known as the “principal researcher”.

Ethical approval is not required for routine audits, performance reviews, quality assurance studies, testing within normal educational requirements, and literary or artistic criticism.

Please read the notes for guidance before completing ALL sections of the form.

This form must be completed and approved prior to undertaking any research activity. Please see Checklist for details of process for different categories of application.  

Delete the Guidance Notes at the end of the form BEFORE submitting your application


SECTION A: About You (Principal Researcher)
	Full Name:
	Samantha John

	Tick all boxes which apply:

	Member of staff:
	☐
	Honorary research fellow:
	☐

	Undergraduate Student
	☐	Taught Postgraduate Student
	☒	Postgraduate Research Student
	☐


	Faculty/School/Centre:
	MA Youth and Community Work


	Campus:
	Carmarthen


	E-mail address:
	1301843@student.uwtsd.ac.uk


	Contact Telephone Number:
	07969256677


	For students:

	Student Number:
	1301843

	Programme of Study:
	MA Youth and Community Work

	Director of Studies/Supervisor:
	Darrel Williams






SECTION B: Approval for Research Activity
	Has the research activity received approval in principle?
(please check the Guidance Notes as to the appropriate approval process for different levels of research by different categories of individual)
	YES
	☒	NO
	☐
	
	Date

	If Yes, please indicate source of approval (and date where known): Approval in principle must be obtained from the relevant source prior to seeking ethical approval
	Research Degrees Committee
	☐	

	
	Faculty Research Committee
	☐	

	
	Other (write in)
Part of fieldwork module
	☒	



SECTION C:  Internal and External Ethical Guidance Materials
	Please list the core ethical guidance documents that have been referred to during the completion of this form (including any discipline-specific codes of research ethics, and also any specific ethical guidance relating to the proposed methodology).  Please tick to confirm that your research proposal adheres to these codes and guidelines.

	UWTSD Research Ethics & Integrity Code of Practice

	☒
	
UWTSD Research Data Management Policy
	☒

	
BERA 2019 (British Educational Research Association)
	☒



SECTION D: External Collaborative Research Activity
	Does the research activity involve collaborators outside of the University?
	YES
	☐
	NO
	☒

	
If Yes, please provide the name of the external organisation and name and contact details for the main contact person and confirmation this person has consented to their personal data being shared.as part of this collaboration.

	Institution
	


	Contact person name
	


	Contact person e-mail address

	

	Has this individual consented to sharing their details on this form?
	YES
	☐
	NO
	☐

	Are you in receipt of a KESS scholarship?
	YES
	☐
	NO
	☐

	Is your research externally funded
	YES
	☐
	NO
	☐

	Are you specifically employed to undertake this research in either a paid or voluntary capacity?
	Voluntary
	YES
	☐
	NO
	☐

	
	Employed
	YES
	☐
	NO
	☐

	Is the research being undertaken within an existing UWTSD Athrofa Professional Learning Partnership (APLP)
	If YES then the permission question below does not need to be answered.
	YES
	☐
	NO
	☐

	Permission to undertake the research has been provided by the partner organisation
	(If YES attach copy)
If NO the application cannot continue
	YES
	☐
	NO
	☐




Where research activity is carried out in collaboration with an external organisation
	Does this organisation have its own ethics approval system?
	YES
	☐
	NO
	☐

	
If Yes, please attach a copy of any final approval (or interim approval) from the organisation




SECTION E: Details of Research Activity
	Indicative title:
	Professional Practice- Fieldwork 1 SJYW7014

	Proposed start date:
	September 2019
	Proposed end date:
	March 2020

	Introduction to the Research (maximum 300 words)
Ensure that you write for a Non-Specialist Audience when outlining your response to the three points below:
· Purpose of Research Activity
· Proposed Research Question
· Aims of Research Activity
· Objectives of Research Activity
Demonstrate, briefly, how Existing Research has informed the proposed activity and explain
· What the research activity will add to the body of knowledge 
· How it addresses an area of importance. 

	Purpose of Research Activity
To engage in a process of research to understand the development needs of young people.


(this box should expand as you type)

	Proposed methods (maximum 600 words)
Provide a brief summary of all the methods that may be used in the research activity, making it clear what specific techniques may be used. If methods other than those listed in this section are deemed appropriate later, additional ethical approval for those methods will be needed.

	Community Profile
Desk Based research
Case Study
Focus group
Creative methods
Observation
Group work


(this box should expand as you type)




	Location of research activity
Identify all locations where research activity will take place.

	Llanelli

(this box should expand as you type)

	Research activity outside of the UK
If research activity will take place overseas, you are responsible for ensuring that local ethical considerations are complied with and that the relevant permissions are sought. Specify any local guidelines (e.g. from local professional associations/learned societies/universities) that exist and whether these involve any ethical stipulations beyond those usual in the UK (provide details of any licenses or permissions required). Also specify whether there are any specific ethical issues raised by the local context in which the research activity is taking place, for example, particular cultural and/or legal sensitivities or vulnerabilities of participants.

	
N/A

(this box should expand as you type)


	Use of documentation not in the public domain: Are any documents NOT publicly available?   

	NO
	☒

	
	YES
	☐

	If Yes, please provide details here of how you will gain access to specific documentation that is not in the public domain and that this is in accordance with prevailing data protection law of the country in question and England and Wales.



(this box should expand as you type)





SECTION F: Scope of Research Activity
	Will the research activity include:
	
YES
	
NO

	Use of a questionnaire or similar research instrument?
	☒
	☐

	Use of interviews?
	☐
	☒

	Use of diaries?
	☒
	☐

	Participant observation with their knowledge?
	☒
	☐

	Participant observation without their knowledge?
	☐
	☒

	Use of video or audio recording?
	☐
	☒

	Access to personal or confidential information without the participants’ specific consent?
	☐
	☒

	Administration of any questions, test stimuli, presentation that may be experienced as physically, mentally or emotionally harmful / offensive?
	☐
	☒

	Performance of any acts which may cause embarrassment or affect self-esteem?
	☐
	☒

	Investigation of participants involved in illegal activities?
	☐
	☒

	Use of procedures that involve deception?
	☐
	☒

	Administration of any substance, agent or placebo?
	☐
	☒

	Working with live vertebrate animals?
	☐
	☒

	Other primary data collection methods, please explain in this box
For example, ‘focus groups’. Please indicate the type of data collection method(s) in this box and tick the accompany box.
	☐
	☒

	Details of any other primary data collection method:



(this box should expand as you type)
	
	


If NO to every question, then the research activity is (ethically) low risk and may be exempt from some of the following sections (please refer to Guidance Notes).

If YES to any question, then no research activity should be undertaken until full ethical approval has been obtained. 



SECTION G: Intended Participants
	Who are the intended participants:
	
YES
	
NO

	Students or staff at the University?
	☐
	☒

	Adults (over the age of 18 and competent to give consent)?
	☒
	☐

	Vulnerable adults?
	☐
	☒

	Children and Young People under the age of 18? (Consent from Parent, Carer or Guardian will be required)
	☒
	☐

	Prisoners?
	☐
	☒

	Young offenders?
	☐
	☒

	Those who could be considered to have a particularly dependent relationship with the investigator or a gatekeeper?
	☐
	☒

	People engaged in illegal activities?
	☐
	☒

	Others (please identify specifically any group who may be unable to give consent) please indicate here and tick the appropriate box.

	☐
	☒

	Other – please indicate here:



(this box should expand as you type)
	
	



	Participant numbers and source
Provide an estimate of the expected number of participants. How will you identify participants and how will they be recruited? 

	How many participants are expected?

	
Max 10

(this box should expand as you type)

	Who will the participants be?

	
15-25 year old care leavers

(this box should expand as you type)

	How will you identify the participants?
	
Letters, e.g. Child A.

(this box should expand as you type)





	Information for participants:
	
YES
	NO
	
N/A

	Will you describe the main research procedures to participants in advance, so that they are informed about what to expect?
	☒
	☐
	☐

	Will you tell participants that their participation is voluntary?
	☒
	☐
	☐

	Will you obtain written consent for participation?
	☒
	☐
	☐

	Will you explain to participants that refusal to participate in the research will not affect their treatment or education (if relevant)?
	☒
	☐
	☐

	If the research is observational, will you ask participants for their consent to being observed?
	☒
	☐
	☐

	Will you tell participants that they may withdraw from the research at any time and for any reason?
	☒
	☐
	☐

	With questionnaires, will you give participants the option of omitting questions they do not want to answer?
	☒
	☐
	☐

	Will you tell participants that their data will be treated with full confidentiality and that, if published, it will not be identifiable as theirs?
	☒
	☐
	☐

	Will you debrief participants at the end of their participation, in a way appropriate to the type of research undertaken?
	☒
	☐
	☐

	If NO to any of above questions, please give an explanation 

	


(this box should expand as you type)



	Information for participants:
	
YES
	NO
	
N/A

	Will participants be paid?
	☐
	☒
	☐

	Is specialist electrical or other equipment to be used with participants?
	☐
	☒
	☐

	Are there any financial or other interests to the investigator or University arising from this study?
	☐
	☒
	☐

	Will the research activity involve deliberately misleading participants in any way, or the partial or full concealment of the specific study aims?
	☐
	☒
	☐

	If YES to any question, please provide full details 

	


(this box should expand as you type)





SECTION H: Anticipated Risks
	
Outline any anticipated risks that may adversely affect any of the participants, the researchers and/or the University, and the steps that will be taken to address them. 

If you have completed a full risk assessment (for example as required by a laboratory, or external research collaborator) you may append that to this form.  

	Full risk assessment completed and appended? 

	Yes 
	☒

	
	No
	☐

	Risks to participants
Emotional distress, financial disclosure, physical harm, transfer of personal data, sensitive organisational information

	Risk to Participant:

Sensitive information-may lead to emotional distress.
Psychological risk- e.g. anxiety, mental stresses.

(this box should expand as you type)
	How will you mitigate the Risk to Participant

Ensure participant that they can withdraw from research at any time.
Signpost to appropriate services.

(this box should expand as you type)

	If research activity may include sensitive, embarrassing or upsetting topics (e.g. sexual activity, drug use) or issues likely to disclose information requiring further action (e.g. criminal activity), give details of the procedures to deal with these issues, including any support/advice (e.g. helpline numbers) to be offered to participants. Note that where applicable, consent procedures should make it clear that if something potentially or actually illegal is discovered in the course of a project, it may need to be disclosed to the proper authorities

	
My cases are aware that if they share sensitive information of concern, I will disclose this to my manager/area manager.
Signpost to appropriate services e.g. CAMHS, helplines, GP, Social Services, Adult Services, Police.

(this box should expand as you type)

	Risks to investigator
For example: personal safety, physical harm, emotional distress, risk of accusation of harm/impropriety, conflict of interest

	Risk to Investigator:
Emotional distress.


(this box should expand as you type)
	How will you mitigate the Risk to Investigator:
Weekly supervision with manager.
Contact Darrel.
(this box should expand as you type)

	University/institutional risks
For example: adverse publicity, financial loss, data protection

	Risk to University:
N/A


(this box should expand as you type)
	How will you mitigate the Risk to  University:



(this box should expand as you type)



	Disclosure and Barring Service

	If the research activity involves children or vulnerable adults, a Disclosure and Barring Service (DBS) certificate must be obtained before any contact with such participants.
	YES

	NO

	N/A


	Does your research require you to hold a current DBS Certificate?
	☒
	☐
	☐





SECTION I: Feedback, Consent and Confidentiality
	Feedback
What de-briefing and feedback will be provided to participants, how will this be done and when? 

	I will feedback to the participants through conversation and information sheet on request.


(this box should expand as you type)

	Informed consent
Describe the arrangements to inform potential participants, before providing consent, of what is involved in participating. Describe the arrangements for participants to provide full consent before data collection begins. If gaining consent in this way is inappropriate, explain how consent will be obtained and recorded in accordance with prevailing data protection legislation.

	Letter of consent.
Information sheet given to participant.


(this box should expand as you type)

	Confidentiality / Anonymity
Set out how anonymity of participants and confidentiality will be ensured in any outputs. If anonymity is not being offered, explain why this is the case. 

	
No names used. The participant will be referred to as ‘Child A, B, C’.
Anonymous area.
Participant is informed that all information collected will be seen by me and examiners on request.

(this box should expand as you type)





SECTION J: Data Protection and Storage
In completing this section refer to the University’s Research Data Management Policy and the extensive resources on the University’s Research Data Management web pages (http://uwtsd.ac.uk/library/research-data-management/).
	Does the research activity involve personal data (as defined by the General Data Protection Regulation 2016 “GDPR” and the Data Protection Act 2018 “DPA”)?
	YES
	NO

	“Personal data” means any information relating to an identified or identifiable natural person (‘data subject’). An identifiable natural person is one who can be identified, directly or indirectly, in particular by reference to an identifier such as a name, an identification number, location data, an online identifier or to one or more factors specific to the physical, physiological, genetic, mental, economic, cultural or social identity of that natural person.
	☐
	☐

	If YES, provide a description of the data and explain why this data needs to be collected:

	


(this box should expand as you type)

	Does it involve special category data (as defined by the GDPR)?
	YES
	NO

	“Special category data” means sensitive personal data consisting of information as to the data subjects’ –
(a) racial or ethnic origin,
(b) political opinions,
(c ) religious beliefs or other beliefs of a similar nature,
(d) membership of a trade union (within the meaning of the Trade Union and Labour Relations (Consolidation) Act 1992),
(e) physical or mental health or condition,
(f) sexual life,
(g) genetics,
(h) biometric data (as used for ID purposes),
	
☐
	
☐

	If YES, provide a description of the special category data and explain why this data needs to be collected:

	


(this box should expand as you type)


	
Will the research activity involve storing personal data and/or special category data on one of the following:
	YES
	NO

	Manual files (i.e. in paper form)?
	☒
	☐

	University computers?
	☐
	☒

	Private company computers?
	☐
	☒

	Home or other personal computers?
	☒
	☐

	Laptop computers/ CDs/ Portable disk-drives/ memory sticks?
	☒
	☐

	“Cloud” storage or websites?
	☐
	☒

	Other – specify:

	☐
	☒

	For all stored data, explain the measures in place to ensure the security of the data collected, data confidentiality, including details of password protection, encryption, anonymisation and pseudonymisation:

	All data will not include any personal information.
Laptop is password protected and is stored in a secure place.


(this box should expand as you type)

	All Data Storage

	Will the research activity involve any of the following activities:
	YES
	NO

	Electronic transfer of data in any form?
	☐
	☒

	Sharing of data with others at the University?
	☐
	☒

	Sharing of data with other organisations?
	☐
	☒

	Export of data outside the European Union or importing of data from outside the UK?
	☐
	☒

	Use of personal addresses, postcodes, faxes, emails or telephone numbers?
	☐
	☒

	Publication of data that might allow identification of individuals?
	☐
	☒

	Use of data management system?
	☐
	☒

	Data archiving?
	☐
	☒

	If YES to any question, please provide full details, explaining how this will be conducted in accordance with the GDPR and DPA (and/or any international equivalent):

	


(this box should expand as you type)

	List all who will have access to the data generated by the research activity:

	Primary researcher-myself
Examiners on request


(this box should expand as you type)

	List who will have control of, and act as custodian(s) for, data generated by the research activity:

	Primary researcher-myself


(this box should expand as you type)

	Give details of data storage arrangements, including security measures in place to protect the data, where data will be stored, how long for, and in what form. Will data be archived – if so how and if not why not.  

	
Lap top-password protected. Stored in a secure place.
Portable hard drive- stored in a secure place
The data will be stored until completion of degree.

(this box should expand as you type)

	Please indicate if your data will be stored in the UWTSD Research Data Repository (see https://researchdata.uwtsd.ac.uk/ ).   If so please explain. (Most relevant to academic staff) 

	
N/A

(this box should expand as you type)

	Confirm that you have read the UWTSD guidance on data management (see https://www.uwtsd.ac.uk/library/research-data-management/)

	YES
	☒

	
	NO
	☐

	Confirm that you are aware that you need to keep all data until after your research has completed or the end of your funding
	YES
	☒

	
	NO
	☐





SECTION K: Declaration
	The information which I have provided is correct and complete to the best of my knowledge. I have attempted to identify any risks and issues related to the research activity and acknowledge my obligations and the rights of the participants.

In submitting this application I hereby confirm that I undertake to ensure that the above named research activity will meet the University’s Research Ethics and Integrity Code of Practice

	Signature of applicant:
	Samantha John
	Date: 10.1.20




For STUDENT Submissions:
	Director of Studies/Supervisor:
	
	Date:

	Signature:
	

	



For STAFF Submissions:
	Head of School/Assistant Dean:
	
	Date:

	Signature:
	

	



Checklist: Please complete the checklist below to ensure that you have completed the form according to the guidelines and attached any required documentation:
	☒
	I have read the guidance notes supplied before completing the form.

	☒
	I have completed ALL RELEVANT sections of the form in full.

	☒
	I confirm that the research activity has received approval in principle

	☒
	I have attached a copy of final/interim approval from external organisation (where appropriate)

	☒
	I have attached a full risk assessment (and have NOT completed Section H of this form) (where appropriate)  ONLY TICK IF YOU HAVE ATTACHED A FULL RISK ASSESSMENT

	☒
	I understand that it is my responsibility to ensure that the above named research activity will meet the University’s Research Ethics and Integrity Code of Practice.

	☒
	I understand that before commencing data collection all documents aimed at respondents (including information sheets, consent forms, questionnaires, interview schedules etc.) must be confirmed by the DoS/Supervisor, module tutor or Head of School.

	☒

	I have deleted the guidance notes before submitting the PG2 for consideration






	RESEARCH STUDENTS AND STAFF ONLY
All communications relating to this application during its processing must be in writing and emailed to pgresearch@uwtsd.ac.uk , with the title ‘Ethical Approval’ followed by your name.
You will be informed of the outcome of your claim by email; therefore it is important that you check your University and personal email accounts regularly.



STUDENTS ON UNDERGRADUATE OR TAUGHT MASTERS PROGRAMMES should submit  this form (and receive the outcome) via systems explained to you by the supervisor/module leader.

This form is available electronically from the Academic Office web pages: http://www.uwtsd.ac.uk/academic-office/



Application Process

All staff research projects and all research students must submit the Ethical Approval Form to the University Ethics Committee via the Academic Office (pgresearch@uwtsd.ac.uk).   Staff research directly in relation to personal study for taught undergraduate or Masters programmes should be submitted via the Faculty procedures explained below.

Taught masters and taught undergraduate research Ethical Approval Forms are considered within Faculties.  Faculties will provide details of the specific processes for this.  Where the Ethical issues within any single ethical application are of particular concern the Faculty will refer these to the University Ethics Committee.   Any student activity that involves the collection of primary data needs to undergo Ethical approval, this includes assignment work as well as dissertations.   



Notes for guidance in completion of this form

Section A:  About You
Please complete all relevant sections

Section B:  Approval for research activity
Research proposals must be approved in principle before applying for Ethical Approval.  The proposal approval only becomes final when the ethical approval is received.  

The process for proposal approval varies according the individual and programme of study:
· Research students, by application on form PG1 to the Research Degrees Committee
· Taught students by review of research proposal within Faculties (Faculties provide specific details of these processes)
· Staff, by agreement by the Head of School/Assistant Dean

Section C:  External Ethical Guidance materials
Many discipline areas are required to operate with the discipline specific codes of research ethics (for example health, psychology, education etc.), any such codes must be listed and you must tick to confirm that you have consulted with these.

Section D:  External Collaborative Research Activity
Provide details of the external collaborative partners, where appropriate you might want to submit a copy of the external collaboration agreement with the Ethical Approval Form.  If the partner requires the research to be subject to its own internal Ethical approval process then please provide details of that process and a copy of any final (or interim) approvals received from the organisation.

Section E:  Details of Research Activity
Remember that the individuals reviewing this Ethical Approval Form may not have seen your research proposal, and also may not be experts in the specific area of your research.  The information provided should therefore be jargon free and clearly stated.
Indicative Title:  please use the same title as used on the research proposal.
Purpose:  the Ethical approval process will want to ensure that the methods you propose are adequate and appropriate to address the research aims and objectives.  Excessive additional data collection can be seen as unethical.
Proposed Methods:  the Ethical approval process seeks to ensure that you understand the methods that are intended, and that the implementation of those methods will be appropriate and without unnecessary impact on respondents.  This section must explain how the methods described will lead to the collection of necessary and sufficient data, but not excessive data.  Please be specific.
Location:  this needs to mention geographical location and also local situation (for example, within Local Authority Offices in Cardiff, using a private room but close to other individuals).  If you are collecting data within an organisational setting then you need to explain the permissions that you have obtained to do this.
Research Activity outside of the UK:  please complete this section in detail, and note any guidance you have received.  Also describe your own familiarity (or not) with the location that you will be utilising.

Section F:  Scope of Research Activity
Please tick ALL of the research activities that might be undertaken.   If any additional types of activity are intended then please add an extra box and describe these.
If you have answered no to all questions in F then sections G and J do not need to be completed.  Section H should be considered, and may be completed.  Signatures are still required in section K.

Section G:  Intended Participants
Please tick all categories that might apply.
Numbers & Source:  if you are using a series of different methods or research activities please list numbers for each stage/phase.  Be clear about how you will find respondents.   Will you use intermediaries, and if so how?  How will you ensure compliance with your sampling strategy?
Information for participants:  all participants should be appropriately informed about the research, what is expected of them and what will happen to the information that they provide.  The Ethical review process does not ask to see this documentation, but requires this to be reviewed and approved by the Director of Studies in the case of research students, the supervisor/module tutor in relation to students on taught programmes and the Head of School/Assistant Dean in relation to staff research.

Section H:  Anticipate Risks
All research carries some level of risk.  The answers you provide to questions in this section will be reviewed to ensure that you have an appropriate understanding of the type of risks involved and how you can mitigate against these risks. If you have completed a full risk assessment, as required for example for laboratory work, field work, clinical tests, diving operations, or by a collaborative partner, you may append that to this form.  In that case, please tick the box indicating this has been provided.  You will not then be required to complete Section H.
Risk to participants   Think very carefully about how your actions/questions/discussions might affect the people you are involving as participants.  You might identify the risk as small but it would still be a risk.  Many types of question have the potential to make respondents less content with their life / job; you need to recognise and try to ameliorate any such effects
If these are business owners, time with you may reduce profit.  
In some locations physical risk is very real to both participants and yourself, please consider this.
Risk to you, the researcher   Think about where you will meet people, if there are any dangers involved in the location.  If you are meeting people as individuals think about using a public place.  In general do not visit people in their own homes or remote locations.  If you are talking to individuals about certain issues think about how their responses might affect you emotionally.  What about the risk of collecting insufficient data?
Risk to the University   When undertaking your research, you are acting as a member of the University (student or staff).  Professionalism is important, so it is important to be well organised and well prepared. Punctuality, clarity etc. are all part of this.  What will you do to ensure this?  You must ensure you do not harm the good name of the University in any way and do nothing to undermine the reputation of the research it conducts and sponsors.  Upholding high standards of conduct and integrity are vital in this regard. You must also conduct the research in such a way to minimise the potential for claims of negligence made against the University, its researchers and any collaborating individual or organisation. In this respect you should always comply with ethical, legal and professional frameworks, obligations and standards as required by statutory and regulatory authorities, as well as the university’s Research Integrity and Ethics Code of Practice.  Research misconduct in this respect can take many forms, including:
· fabrication: making up results or other outputs (eg, artefacts) and presenting them as if they were real
· falsification: manipulating research processes or changing or omitting data without good cause
· plagiarism: using other people’s material without giving proper credit
· failure to meet ethical, legal and professional obligations: for example failure to declare competing interests; misrepresentation of involvement or authorship; misrepresentation of interests; breach of confidentiality; lack of informed consent; misuse of personal data; and abuse of research subjects or material
· improper dealing with allegations of misconduct: failing to address possible infringements such as attempts to cover up misconduct and reprisals against whistle-blowers

Adverse Outcomes.  Think carefully about the possibilities, and cover here

Section I:  Feedback, Consent and Confidentiality
Feedback to participants:  outline your approach.   Will interview transcripts be shared with respondents to check accuracy?  Will summaries of questionnaire analysis be made available to respondents in some way?   Will an overview report be provided?  How and when?
Informed consent:   Draft letter / e-mail / or heading (or footer) section of questionnaire must be approved by DoS/supervisor (if research student), supervisor/module tutor if taught student, or Head of School / Assistant Dean if a member of staff.
Confidentiality/Anonymity.  Explain clearly how you will ensure confidentiality and anonymity.

Section J:  Data Protection and Storage
Before completing this section it is necessary to read the University’s Research Data Management information.   The questions that follow are designed to ensure compliance with the Data Protection Act as well as established research protocols.

Many research activities will involve electronic transfer of data and use of data management systems in the summarisation and analysis of data.  You will need to explain these in relation to compliance with the Data Protection Act.
Think carefully about who will have access to your data, this will include supervisors and examiners. Also that a thesis will be made available via the University library and the British Library system.  If you are seeking an access bar for a period of time after completion then mention it here.  If you will provide a copy of your findings, or intend to give a presentation, to a facilitating/ supporting/accessing organisation then explain that in this section.  But also think about the general principle of data sharing, as explained in the Research Data Management information.
In terms of storage of data please ensure security, and also mitigate against loss of data.

Section K:  Declaration
Ensure the appropriate countersignatures have been provided
Look carefully at the checklist and ensure that you comply with and tick all that are relevant to your research.
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