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	Target 1
	Plan your writing more thoroughly before you start writing

	Target 2
	Use more paragraphs 

	Target 3
	Read even more widely to support your work



	During this module, I attended a primary school where I was based in the foundation phase. I focussed on three pupils to answer my question ‘how does teacher led class discussion affect pupil engagement?’. After brief observations at the beginning, I selected which three I would focus on. I made sure that each child was different in terms of how they behave and act in certain situations, so I chose one who was shy and quiet, and the other two who were louder and more confident. I aimed to see how different characteristics and behaviours impacted their engagement during teacher led class discussions. I managed to carry out three observations on both days, one in the morning, one before lunch, and one at the end of the day. Originally, I thought I would find it challenging to carry out so many observations that included whole class discussions because now within the foundation phase, although there is larger group work that takes place, it is heavily based on focus groups rather than the whole class learning together (Welsh Government, 2015). As well as focus groups, the foundation phase also focusses mainly on play as it allows children to “add complexity, imagination, and creativity to their thought processes and actions” Briggs and Hansen (2012). Implementing play into education for younger years is an affective way of getting children engaged and excited to learn. It helps to develop skills including physical, intellectual, emotional, and social, as it provides them with opportunities to speak to new people and learn new things (Welsh Assembly Government, 2009). 
	When the new curriculum for Wales came into force in September 2022, it saw changes for the foundation phase that have been adapted to. These changes have been made for the benefit of every child, as it hopefully will encourage them to have fun whilst learning (Welsh Government, 2018). The most important person when it comes to the way of working for the foundation phase “is the practitioner as a facilitator of learning, with the child at the heart of learning and teaching” (Welsh Assembly Government, 2008). This suggests that whilst the foundation phase practitioner must teach and ensure that all children are reaching their levels of potential and further, it is also important they act as a positive role model that children can look up to, especially considering that a large portion of their time is spent in school with them. It is vital they portray professionalism in order to maintain certain barriers, but they are also required to provide a nurturing and caring side which allows the children to feel safe and like they can approach them regarding any situation or concern they have. 
	Within the new curriculum that was launched in Wales, they introduced the six news Areas of Learning and Experience (AOLEs). These include expressive arts, health and well-being, humanities, languages, literacy and communication, mathematics and numeracy, and science and technology (Welsh Government, n/d). The Welsh Government (2020) described these new AOLEs as an effective way for teachers to be able to cover each subject area, giving children the chance to explore a wide range of skills, find out what they enjoy most as well as finding out what best suits them. They look at creating more effective learners who have a broader understanding of how to apply skills to link with particular tasks. The aim is to engage all children, which will allow them to develop their own ideas and opinions, as well as have the ability to create judgements on certain topics and put forward their reasons as to why they think that way. 
	Contrasting to the opinions of the Welsh Government on the new curriculum, there are countless schools and teachers who do not believe that this is the best way forward for education. Whilst the concepts of the new curriculum might seem positive and encouraging from afar, there are arguments stating that work needs to be done to improve what has now been set in place. This is due to the fear from teachers and school leaders that children are not going to receive the adequate education they deserve and require. The director of education and other members of the Government believe that “it is likely that pupils’ knowledge, understanding and skills development will be left to chance, i.e. relying heavily on the knowledge and experience of individual teachers” (Wightwick, 2019). This suggests they worry about not having clear guidelines from the curriculum which usually give them set instructions of what to teach. This could make it feel like a free for all. Although this could be seen as a positive thing, there are many worries surrounding the progress that children will be able to make, following what they are being taught under the new curriculum. 
	During my two days in the school, I was required to observe three children. I had to decide on a question that would be the focus point of my observations. I decided on the question ‘how does teacher led class discussion affect pupil engagement’, because I was interested in seeing how different children reacted and behaved to conversations, specifically ones being had amongst quite a large group. I wanted to see if there would be more order and structure with there being a teacher involved, for example by asking questions and encouraging participation. 
	In order for me to carry out successful observations that would give me the answers I was looking for, I needed to create a plan of what I was going to do. I created my own Leuven Scale in order to achieve this. A Leuven Scale is a way of assessing the involvement and well-being of a child. The scale consists of five sections that range from extremely low to extremely high (Learning Journals, 2023). Since my question was focussed on measuring engagement, I created my Leuven Scale based on the involvement of the children. Extremely low on the scale indicates little engagement and the child feeling and seeming bored and uninterested in what is going on. However, extremely high signifies great involvement where the child is keen and willing to progress and engage in all activities, tasks, and discussions. I carried out three separate observations throughout the day to ensure consistency of behaviour. This is vital because it is possible that during the day, a child might not be feeling themselves for example, so this makes sure that each child has a fair chance when being observed. This whole process of observing is known as non-participant observation. This is the type I used as it is a way of observing but without getting involved, which arguably makes for a more reliable and trustworthy observation outcome, because it suggests that no results would be biased or unfair (Encyclopedia.com, 2019).
Using the Leuven Scale to observe was an effective way of getting the necessary information, whilst maintaining confidentiality. I used the method of ticking next to what section I believed they belonged in. This was an easy way to report how engaged the children were and how much they were willing to interact within the activity/task, which in this case was the teacher led class discussions. The Leuven Scale would also work for teachers who want to observe their class or individual pupils as they would be able to gain more of an understanding based on their skills, and what they like and dislike. It would allow for teachers to be able to organise well-suited lessons to meet the needs of the children in that class (Welsh Assembly Government, 2008). 
	Keeping children safe and free from harm will always be the focus for practitioners. It is important they are safeguarded, “adequate protection” is ensured, and all “risk and harm in research is minimised” (UK Research and Innovation, 2023). These points are vital when it comes to observing and carrying out research on children. They deserve to have their rights and be made to feel safe, no matter what the situation. Measures should be in place when it comes to observations just to ensure the children’s safety and privacy is top priority. For example, getting parents to sign consent forms regarding if their child can have their photo taken, and giving children the knowledge and opportunity to understand why such observations are taking place, and why notes might be made (British Educational Research Association, 2019).  
	During my observation, child 1 was in the moderate section in the morning, the low section before lunch, and the extremely low section at the end of the day. They were shy and showed little involvement when it came to the teacher led class discussions. They seemed to get anxious and on edge when class discussions were taking place, as they would sit at the back of the group and go silent. However, because it was teacher led, the teacher did ask them some questions which did get them talking little bit, even though they did not seem to like the idea of being asked questions. This could mean that they do not like being put on the spot for answers and it might make them feel like they are being pressured or need to rush. However, just because they did not seem to participate much in class discussions, they were still engaged, always listened and did not get distracted. Although participation levels were low in class discussions, they participated more during focus group activities. 
	Child 2 was moderate in the morning, and high before lunch and at the end of the day. They were energetic and loud. They got distracted easily by those around them, but also was the one distracting others at times. As a result of them being confident and loud, they were relatively involved in the class discussions, but often saying silly comments that did not necessarily relate to what the teacher had asked. Child 2 did have to get told a few times to behave and not mess around, they would not always listen straight away but still came across as engaged in the tasks and activities. It was noticeable that participation levels were a lot worse in focus group, which suggests they did not think the teacher was always watching so thought they would be able to get away with more.  
	Child 3 was high in the morning, and then extremely high before lunch and at the end of the day. Child 3 was extremely confident, full of energy and always ready to learn and engage as much as they could. They were always well behaved and constantly wanting to participate and get involved with activities such as class discussions. They completed all work that were set, and worked well with small and large groups. During class discussions, child 3 was putting their hand up to answer and always giving well thought through answers which shows that engagement levels were high and that they had been listening to everyone else also. 
	From carrying out my observations on foundation phase children, I have been able to understand that every child is different and reacts differently to situations. Knowing how the foundation phase works under the new curriculum is vital to observe them, because it allows me to understand why activities are taught in certain ways and why focus groups have become the main way of teaching children now. It is clear there are arguments for and against the new curriculum with some saying it will transform lives and the AOLEs are the best way forward, with others saying that children will not be learning as much as they were under the old curriculum when teachers were given instructions of what to teach. 
	My observations provided me with many answers as to how much engagement varies for each child depending on their personalities and characteristics. Seeing as my question was related to teacher led class discussions, the children who were generally shy and quiet were the ones to participate less, and the ones who were confident and loud were participating far more. However, it was clear that sometimes the louder children would be the ones less engaged because they were not always listening to the teacher or the rest of the class, and the quieter children were more engaged as they seemed to listen more. Using the Leuven Scale helped to gather information on the children I was observing efficiently. It was quick and easy. My only concern with it was that some of the sections were not clear enough. For example, if a child had low engagement, it is meant to mean they are bored and uninterested, when it might mean that they are shy and do not want to speak. 
	From carrying out such observations, it has allowed me to understand more about the foundation phase, how it works, and what teaching styles seem to get most children involved. I will take on board different ideas for focus group activities and also how to discipline children who may not be behaving as expected. I have been able to learn how to fairly include every child into tasks, even if they are too shy, and I have developed an understanding for the protection of children and their rights within society. 
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1. Another observation that I carried out whilst in the foundation phase was based on how much story time affected pupil engagement. In my class, they did 15 minutes of story time before lunch time each day. The children seemed to really enjoy this time and all were engaged in the book that was being read. The teacher was really good at bringing the book to life but also making sure that the children were following along by constantly asking them questions. The teacher was also ensuring that they were building on vocabulary also, as if a new word came up, they would be asked if anyone knew wat the word meant. 
2. The strengths about being a non-participant observer in the classroom were that I was able to watch from afar and not have any bias towards any of the children. I was able to observe each child equally and fairly and not be told certain things by any of them that could have swayed how I observed them or the notes I took. However, the challenges included not being able to get to know them on a slightly deeper level to properly understand their personalities and how they are as individuals. 
3. Using the Leuven Scale as a tool for my observations meant that I was able to quickly and efficiently mark down where each child was on the scale. I was able to make brief notes at the bottom to give slightly more detail but ticking the boxes was an easy way to look back and remember the stage that each child was at in terms on engagement. However, the low engagement section for example shows suggests that the child should be showing limited interest and getting distracted easily. From experience, low engagement might actually just mean that the child is shy and doesn’t choose to engage unless they are asked to, not because they haven’t been listening. 
4. Personally, the main points of learning being a researcher in the classroom was understanding the foundation phase a lot better. The foundation phase under the new curriculum is something I haven’t experienced first hand until now, so it was really informative to see the focus groups happen and see how children at that age are taught. It was a great way for me to see children from different backgrounds, all with different needs and how they adapt teaching styles for them, so that everyone in the class had equal opportunities to progress far. 
5. If I were to conduct this research again, I would most likely create a different style of observation schedule to see the difference that would make for my notes, and I would also choose a different question to find other ways that pupil engagement can be affected. 
6. Another method of research that I could carry out would be questionnaires. However, I would make them age appropriate to foundation phase. It would consist of simple questions, and instead of open ended answers, there would be a smiley and sad face that they would have to colour in. This could also be seen as a fun activity for some children. 
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