Supporting your discussion with theory, research and practice, critically reflect on how you would support an individual learner whose progress is being affected by specific barriers to learning during one transition period (horizontal or vertical). 

According to Swansea Government (2023), transitioning is the process of going from one educational process or phase to another. This may occasionally include changing schools or settings. A period of transition represents a kind of change. Transition calls for careful planning for children and teenagers with additional learning needs. For the purpose of this assignment, the imagined learner is called “Jess”. According to BERA (2024) guidelines, student confidentiality is essential because it preserves sensitive information from misuse or unauthorised access, builds trust, and protects students' privacy while upholding ethical standards in research. Jess has been diagnosed with autism. She is an 11-year-old girl and is a year six pupil transitioning to year 7. She struggles with changes in her daily routine. She also struggles academically and with social situations.  However, this becomes a big challenge as she moves from primary school to secondary as there is going to be a big change in her daily routine and new environments. 
Vertical transitions are frequently linked to 'upward' shifts and are defined as significant changes from one state or position to another. transitions can significantly alter a child's daily schedule, such going from primary to secondary school. (Rhondda Cynon Taf County Council, 2024). A significant transition in a young person's life is going from primary to secondary school, but for students with autism, the adjustment can be much more difficult. It entails numerous adjustments, some of which may be; Managing a significantly greater number of students, managing a rise in the quantity of classes and subjects, additional teachers and their various methods, updated schedules, new and distinct routines and managing topics they have never encountered before.

Jess’s biggest struggle is change of routine. William Bridges (1991) created the Bridges Transition Model as a framework for comprehending and coping with the psychological changes that people go through during times of change. Bridges' model highlights the internal, emotional process people go through as they adapt, in contrast to many change models that concentrate on the exterior change itself. Bridges Transition Model (1991) thinks of transition as a process not an event. It outlines three main phases. Ending, Losing, Letting Go: This initial stage involves acknowledging and dealing with feelings of loss, fear, and resistance as people let go of the old way of doing things. Bridges argues that people cannot embrace new beginnings until they have dealt with the endings. The second stage is known as the "Neutral Zone," during which people are caught between the old and new realities and feel uncertain, ambiguous, and confused. This phase is essential for creating new concepts, methods of operation, and personal development, despite the fact that it might be uncomfortable. The New Beginning, the third stage, is when people accept and dedicate themselves to the new way of doing things. They have accepted the shift, feel refreshed, and are able to resume their daily lives within the new structure. To make transitions easier, the approach is frequently utilised in education, personal development, and organisational change management. Bridges' approach has been criticised for oversimplifying the complexity of transitions. The model's division of the transition process into three phases can occasionally appear overly straightforward and fall short of accurately capturing the chaos and unpredictable nature of actual organisational or human change. Instead of neatly fitting into these three stages, transitions can really be considerably more fluid, non-linear, and even cyclical (Armenakis et al,1999). 

A holistic approach to education, healthcare, or social work considers a person's physical, emotional, social, intellectual, and spiritual requirements, among other aspects of their life. Support that considers a person's needs beyond their mental health is known as a holistic approach (NSW Government, 2020). Instead of concentrating on individual components separately, a holistic approach takes into account the system or person as a whole. Planning and evaluating a child's requirements require a comprehensive strategy. By analysing the connections between all areas of development and how development in one can impact development in another, you can evaluate the child as an individual and determine what they have and have not accomplished (Scottish Social Services Council, 2024). The principle of holism serves as the foundation for holistic learning theory (Johnson, 2023). The possibility that the whole may have emerging qualities is one of the reasons it is so crucial to take the whole person into account. These are traits or attributes that exist in the whole but are invisible when examining the component parts separately (Cherry, 2023). For a child with autism, a holistic approach can be very helpful because it takes into account the child's needs, abilities, and challenges in all aspects of their life. Communication, social skills, sensory processing, and emotional regulation are all areas of functioning that are impacted by autism; therefore, managing these areas collectively can result in more effective support. A holistic approach might assist in addressing feelings of worry, impatience, or sensory overload by concentrating on the child's emotional needs in addition to their cognitive development. High levels of anxiety are common in children with autism and are frequently associated with social interactions, routine changes, or sensory sensitivity. Through the use of self-regulation strategies including mindfulness, social storytelling, and relaxation techniques, a holistic approach assists children in managing these emotions. Children who receive emotional support develop resilience, which lowers stress and makes them more at ease in a variety of situations (Prizant et al, 2024). However, the holistic approach to child development, according to critics, may oversimplify each child's individual complexity. Treating all aspects of a child's development as equally significant at all times might result in the neglect of certain developmental needs because not all children develop in the same way or at the same rate (Chen, 2022). 

The neurological and developmental condition known as autism spectrum disorder (ASD) has an impact on a person's behaviour, learning, communication, and social interactions. Autism is referred to as a "developmental disorder" since symptoms often manifest in the first two years of life, even though a diagnosis can be made at any age (National Institute of Mental Health, 2024).  Jess was diagnosed with autism at the age of 10. If you're autistic, you're autistic your whole life. Autism is not a medical condition with treatments or a "cure". But some people need support to help them with certain things (NHS, 2022). The adjustment to a new school can be intimidating for any student. This is particularly true when a student is thinking about going to secondary school while still in the small, supportive setting of primary school. Without a doubt, the effects of a bad transition will affect not just the student's academic career but also how other people view that student. Detachment from the new environment can, in fact, be one of the behavioural issues that result from a poor transition. (Autism Wales, 2009). The new system for helping children and young people in Wales with additional learning needs (ALN) between the ages of 0 and 25 is called the ALN system. The Welsh Government hopes to guarantee that learners with ALN are assisted in overcoming barriers to learning and reach their full potential through this statutory framework. A school, PRU, FEI, or local authority may maintain an IDP, which is a statutory plan that outlines a child or young person's ALN.  
In contrast to statements, IDPs are given to children and teenagers with ALN regardless of how serious or complicated their needs are. At every level of the IDP process, the ALN Act mandates that the opinions, desires, and emotions of children, their parents, and young people be taken into account. To make sure that IDPs represent the requirements and characteristics of the child or teenager, as well as what is important to and for them, the required IDP form contains a one-page profile (Welsh Government 2020). 

Researchers and theorists have examined the complex relationship between autism and education, with an increasing amount of study concentrating on the cognitive, social, and emotional development of children with autism spectrum disorder (ASD). Children with autism often display unique cognitive development patterns that are characterised by both advantages and disadvantages. According to certain theories, children with autism may exhibit remarkable aptitude in particular domains, such visual-spatial skills, memory, or attention to detail. For example, a lot of kids with autism can do exceptionally well in math, music, art, or pattern recognition (Lombardo, 2017). However, tasks requiring flexibility or generalisation are often difficult for children with autism. This implies that individuals can have trouble applying newly learnt skills or information in different situations. Additionally, they frequently struggle with adaptive learning, social comprehension, and abstract thought. According to cognitive theories such as Theory of Mind (Baron-Cohen, 1995), children with autism may struggle to comprehend the viewpoints of others, which affects their social learning and interactions. 
Autism is defined by social and communicative challenges, which have a significant impact on learning. According to social learning theories such as Bandura, children usually learn new knowledge through social interactions and observation, however autistic children may find it difficult to participate in these kinds of activities. The significance of social contact in cognitive development has been emphasised by theorists like Vygotsky, who emphasise that children learn by working together and communicating with others. Learning in a traditional social setting can be difficult for children with autism if they struggle in various areas (such as poor joint attention, restricted language use, or lack of eye contact). Children with autism may be less likely to participate in peer learning, which is a crucial component of early childhood education, since they frequently struggle to comprehend social signs or build relationships (Vygotsky, 1978). 
In recent years, there has been a growing awareness of the significance of individualised education and specialised teaching methods due to the growing belief that children with autism have distinct learning styles. When given an appropriate educational environment and specialised interventions, children with autism might demonstrate unique abilities even if they may struggle in traditional school settings (Autism speaks foundation).  Many autistic children are visual learners, according to research, which means that hands-on activities and visual aids may be more beneficial to them than spoken instructions (Grandin, 2006). Social stories, visual schedules, and other visual aids are being used in classrooms as a result of this realisation. In order to help children with autism learn more efficiently, the organised teaching theory (such as TEACCH—Treatment and Education of Autistic and Communication-Handicapped Children) places a strong emphasis on the value of visual clues, structured environments, and clear expectations. By dividing challenging tasks into smaller, more manageable chunks, these methods seek to improve learning, lower anxiety, and improve focus (Mesibov, 2006). 
Therefore, as children on the autism spectrum experience complex and unique cognitive and educational development, these children can show exceptional strengths in areas like memory, visual processing, and attention to detail, but they may also struggle in areas like social interaction, communication, executive functioning, and abstract thought. For children with autism to learn well, tailored, structured, and adaptable methods that take into account their particular cognitive and sensory profiles are frequently needed.

A transition plan that focusses on building confidence, assisting academic achievement, and encouraging emotional well-being is crucial to helping the child's development while making sure they stay in line with the Curriculum for Wales. To help Jess through her transitioning from year 6 to year 7, the transitions should start early in year 6 so that she is gradually prepared for the changes ahead. The significance of tailoring interventions to address the specific demands of children with special educational needs, including autism, is outlined in the SEN Code of Practice (UK). Early recognition of each child's individual needs and strengths is ensured by close collaboration with the child's primary school staff, SENCO (Special Educational Needs Coordinator), and other professionals. Talking about their child's individual learning preferences, styles, and sensory needs should also involve parents. Before the transition, plan several trips to the secondary school to familiarise the child with the surroundings. These visits should involve taking the child on school tours, getting to know important staff members, as well as letting them spend little time at the new school so they can become used to it gradually (SEND Code of practise, 2015). 
All students, including those with autism, should be prepared for lifelong learning, according to the Curriculum for Wales. It highlights four purposes that direct the development and direction of education. The first purpose is ambitious, capable learners. This should guarantee that the child's transition includes a clear route for advancing in their academic subjects. This might include providing full clarification in advance of the Year 7 curriculum content. Providing the child with structured learning supports and visual aids to aid in their processing of new information. Creating an Individual Development Plan (IDP) that outlines the child's learning targets and the ways in which the National Literacy and Numeracy Framework will be used to support them. The second purpose is enterprising, creative contributors. This provides the child more chances to show initiative and creativity. Children with autism often show special abilities in problem-solving, pattern recognition, and practical tasks. Encourage the child to participate in activities that they enjoy and find engaging by using a strengths-based approach. The third purpose is ethical, informed citizens. This encourages the growth of self-control, social skills, and community awareness. For children with autism, social relationships can be difficult, so it is important to promote their mental health. To help this, use a buddy system with a peer to assist the child during lunch and breaks, or use role-playing, social storytelling, or other structured methods to help them build their social skills. Help the child deal with stress and anxiety, which can be worsened during transitions, by focussing on coping mechanisms and emotional regulation. The fourth purpose is healthy, confident individual. This means to prioritise developing resilience, self-awareness, and self-esteem. Since transitions can be incredibly stressful, it's critical to offer ongoing emotional support. To support the child in overcoming any fears related to the changes, establish a routine check-in system with an adult who they can trust. When necessary, offer sensory breaks, quiet spaces, or mindfulness exercises to help the child maintain composure and concentration (Four purposes, Welsh Government).
Since year 7 is the start of more independent learning, make sure that the child has a smooth academic transition in terms of curricular advancement by helping the child grasp the structure of their studies. A comprehensive and diverse education is highlighted in the Curriculum for Wales, and adaptability in delivery can support the child's learning requirements. For example, using assistive technology, such as reading aids, speech-to-text software, or sensory instruments, can help students access the curriculum. Organising task lists and dividing tasks into digestible parts can help a lot of children with autism. This method may reduce stress and give the child a greater confidence in their academic skills (National Autistic Society, 2024).
The transition process is a continuous journey rather than a one-time occurrence. To make sure that the child's requirements are satisfied and that their development is in accordance with the Curriculum for Wales, constant monitoring and assistance are crucial. To help achieve this, plan frequent check-ins with the child, parents, and school staff to assess the transition's success and pinpoint areas that might require more help. Be ready to modify the plan with the help of the child's experiences and input. For instance, speak with professionals to produce fresh approaches to aid in the child's development if specific tactics are not working (Autism Education Trust, 2024). 
Therefore, teachers may help a child's intellectual, social, and emotional development and promote a smooth transition into secondary school by concentrating on the child's strengths, making the necessary concessions and making sure that everything is in line with the Curriculum for Wales. The Curriculum for Wales' emphasis on adaptability, inclusion, and holistic development provides a solid foundation for guaranteeing that all children, regardless of neurodiversity, are able to thrive.
In conclusion, Jess's transition from primary to secondary school serves as an example of the difficulties that autistic children encounter, especially when it comes to adapting to major shifts in routine, surroundings, and social dynamics. The Bridges Transition Model and a holistic approach to education can be used to better support the transition process. Early identification and intervention based on Jess's particular needs, abilities, and sensory sensitivity are essential components of this support. To make sure Jess has the emotional, social, and intellectual support she needs—including the development of an Individual Development Plan (IDP) that is in line with the Curriculum for Wales—parents, teachers, and specialists must work together. In order to build Jess's resilience and confidence, this comprehensive strategy should include visual aids, emotional control techniques, structured learning, and the development of social skills. Teachers can help students transition more smoothly by concentrating on her individual learning style, abilities, and areas of need. This will support Jess's long-term growth and general well-being in addition to her academic achievement. Jess will be more prepared for a successful secondary school experience with regular strategy monitoring and modification, guaranteeing that the shift is a continuous, changing process that promotes her development over the course of her academic career rather than a one-time occurrence.
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