1908986	EAEE6001	5124
Section 1

[bookmark: _Hlk85293605]The introduction of the current Foundation Phase curriculum for Wales pledged a constructive and beneficial change to education with a broad range of seven areas of learning deemed as a positive change from the predecessor in which criticism of a far too formal education was reputed (Taylor, Rhys and Waldron, 2016). Therefore, the Foundation Phase, as stated by Welsh Government (2018) was developed as a holistic, play-based pedagogy recognising the significant impact that play and learning through doing have on children’s progression and development. However, as suggested by Donaldson (2015), the current curriculum has come to be unmanageable with an unclear clarification of an appropriate implementation strategy thus preventing the means of delivering a holistic play-based learning approach. In addition, continuously educating children on similar topics as earlier generations will result in incompetent and unprepared adults of the future (Organisation for Economic Co-operation and Development, 2018; Gouëdard et al. 2020). Therefore, an evaluation of the implementation and success of the Foundation Phase curriculum has resulted in a need for reform and design of a New Curriculum for Wales (Taylor et al. 2015; Welsh Government, 2017). The New Curriculum for Wales is committed to providing high-quality play-based education for children in a fast-changing world thus requiring continuous learning and support for all within the education workforce (Williams, 2017; Gouëdard et al. 2020). However, curriculum reforms are challenging in regards to implementation due to an entire transformation of standard methods (Fullan, 2015). Therefore, this assignment aims to critically analyse the implementation of play-based Early Years Curricula, drawing upon barriers and failings of previous curriculum reforms (Taylor et al. 2015).
Despite some resemblances to the initiatives of the Foundation Phase, as suggested by Sinnema et al. (2020), the New Curriculum for Wales moves into an unfamiliar domain. Similarly, Gouëdard et al. (2020) notes that a complete curriculum reform and transforming the manner that learning takes place, can only be implemented with positive intentions and a supportive backing. Moreover, with the aim of improving educational standards for all and providing opportunities for the future learners of Wales, the New Curriculum for Wales development should be imperative and at the core of all practitioners, schools, and the nation (Welsh Government, 2021).
However, the general consensus that practitioners are capable of implementing and adopting a curriculum with little difficulty have contributed to a shortage of assistance and support for the implementation of the Foundation Phase Curriculum thus prohibiting positive conclusions for learners, practitioners and overall success of the curriculum (Mendoza, 2011). Consequently, concerns of inconsistencies to guidelines, multiple variations, and lack of contribution towards the Foundation Phase Curriculum implementation were raised by practitioners. Mixed messages and unreliability from Local Authority and Welsh Government with minimum specification to guidance for the best implementation strategy resulted in confusion for practitioners, with doubtful opinions and minimal Foundation Phase Curriculum knowledge interrupting an effective implementation (Estyn, 2011; Lewis, 2014; Taylor et al. 2015).
[bookmark: _Hlk85971407]However, despite a forewarning of a significant need for practitioners working within the Foundation Phase to access training to be better qualified to effectively implement the curriculum highlighted for pilot schools within the Monitoring and Evaluation of the Effective Implementation of the Foundation Phase (MEEIFP) Project across Wales report by Siraj-Blatchford et al. (2005, cited in Evans, 2021), similar recommendations have been addressed within The Evaluation of the Foundation Phase Report (Taylor et al. 2015) and The Independent Stocktake of the Foundation Phase (Welsh Government, 2014) drawing attention to a need for professional development and training of staff. As noted by Maynard et al. (2013) whilst training and support have been provided for practitioners to implement the Foundation Phase Curriculum, there has been a lack of targets for completion and no collection of national data for participation, therefore many practitioners have not partaken or finalised training. This is supported by Taylor et al. (2015) who reported of complaints by practitioners of lengthy documentation and numerous booklets in which an insufficient amount of time to become familiar and comprehend the guidance was provided before implementation of the Foundation Phase, thus resulting in overwhelmed practitioners.
Additionally, as suggested by Taylor, Rhys and Waldron (2016), parting from the previous curriculum has proposed a significantly challenging position for practitioners to understand the play-based theoretical underpinnings of the Foundation Phase curriculum and deliver effective implementation; Particularly with little support and guidance to accommodate new pedagogical practice, practitioners are left with no alternative than to continue educating through the previous curriculum methods (Waters, 2016). However as noted by Siencyn (2015), the formal style of learning which includes tasks sat at desks is too premature for children within the Foundation Phase, therefore children should be provided with opportunities for learning through play. This is supported by Piaget’s belief in which children learn best through play and exploring their environment, therefore, practitioners should provide appropriate stimuli within their environment for children to play and learn, which will not transpire if expected to sit at a desk (Bhagat, Haque and Jaalam, 2018).
However, for some practitioners, low opinions of the importance of play or a misunderstanding of what is meant by a play-based pedagogy due to the multiple interpretations, and a lack of distinction between playing all day and learning through play have resulted in an inadequate Foundation Phase Curriculum implementation (Welsh Government, 2014; Wainwright et al. 2016; Sjoerdsma, 2016).
Sjoerdsma (2016) found that children learn best through play-based hands-on learning in exploration-rich environments, however the opinions of practitioners differed. The study aimed to discover the attitudes and beliefs of a range of Early Years practitioners towards play-based learning. Surveys were administered containing play-based statements such as “Learning Happens Best When Students Engage in Play Rather Than Direct Instruction” with practitioners noting their opinions for researcher analysis. Interestingly, research results indicated that preschool practitioners of younger children valued play as a significant vehicle for the drive towards educational development. In contrast, Kindergarten teachers of the higher age range of Early Years children had neutral or disagreeable opinions to the play-based learning statements. Similarly, reports of older year groups within the Foundation Phase were observed as receiving a more structured provision as practitioners faced difficulties in finding a balance and understanding between structured and play-based provisions (Welsh Government, 2014). 
[bookmark: _Hlk85985529]Moreover, Sjoerdsma (2016) determined that practitioners do not view play the same way, although the theoretical underpinnings of a play-based curriculum were considered, they did not distinctively understand what is meant by play and values applied in a play-based education. However, the key problem with this study was the small scale of Early Years practitioners in which it was conducted, therefore a study of a larger scale would determine more accurate results on the opinions of practitioners for implementing a play-based curriculum. Contrarily, current research in childhood education suggests that hands-on play-based learning encourages child development and progression and is a ‘serious business’ for children; Particularly due to the substantial impact of play on children’s development and transferable skills, opportunities of a variety of play types should be made available by Foundation Phase practitioners for all children (Welsh Assembly Government, 2008; Welsh Government, 2015; Mader, 2021). However, capabilities and proficiencies of practitioners to administer the curriculum accordingly must be addressed as discontinuity between curriculum proposals and curriculum delivery within classrooms have been identified (Waters, 2016; Kingston, Siraj and Neilsen-Hewett, 2019; Power, Newton and Taylor, 2020). Additionally, negative opinions towards play by practitioners could be detrimental to the successful implementation of the New Curriculum for Wales (Welsh Government, 2015).
However, despite recognition by the Welsh Government (2016) in the Foundation Phase Action Plan Guidance of inconsistencies to the delivery of the Foundation Phase and a necessity for improving the quality and knowledge of child development for the education workforce, there is a lack of statutory inclusion for school support staff within the Professional Standards for Teaching (Welsh Government, 2020) to further their professional development and produce effective play-based practice. Consequently, excluding a category of practitioners from obtaining knowledge of professional standards to enhance their understanding and knowledge of a play-based curriculum will potentially hinder the effective implementation of the New Curriculum for Wales as shown within Foundation Phase recommendations (Welsh Government, 2014; Taylor et al. 2015; Evans, 2021). Furthermore, failure to successfully implement a curriculum, make major adjustments to the norm and sustain change will be definitive if practitioners are unsupported and unable to progress their professional development (Fullan, 2015).
Consequently, a network pioneer schools are currently being used to assist in the development and design of the New Curriculum for Wales framework that will be constructed around the four purposes; Subsequently enabling practitioners to develop a school specific curriculum including a framework of six Areas of Learning and Experience aimed at supporting the development of capable and ambitious leaners (Welsh Government, 2019; Hughes and Lewis, 2020). Additionally, teachers’ decision making for the New Curriculum in Wales will be defined by their knowledge and ability to envision a successful play-based pedagogy (Hughes and Lewis, 2020). However, another significant aspect of this approach is that it fails to consider the excessive demands on practitioners, with many, as suggested by Grigg (2016), exasperated by workloads, or set in their ways with reluctance to accept change. Furthermore, neglecting to consider whether practitioners comprehend the underpinnings of the new curriculum or understand complex new ideas which will restrict a successful curriculum implementation and reform (Priestley and Philippou, 2018).
Additionally, reports highlight that only one in five schools have implemented the Foundation Phase Curriculum successfully, therefore considerations must be addressed to the great deal of expectations placed upon practitioners to comprehend and accept complex change to successfully implement The New Curriculum for Wales (Irvin, 2017). Practitioners must be supported to accept and become confident with change thus enabling the delivery of the New Curriculum for Wales efficiently (Hughes and Lewis, 2020). Consequently, considering the significant role that all Early Years staff portray in implementing a curriculum, if not all staff are provided with equal opportunities to undertake training enhancing professional development, understanding of the pedagogical value of play and the importance of a play-based pedagogy for the future learners of Wales, implementation of the New Curriculum for Wales will be inadequate (Welsh Government, 2014; Welsh Government, 2015; Taylor et al. 2015; Kingston, Siraj and Neilsen-Hewett, 2019; Evans, 2021).
Furthermore, to conclude, the purpose of this assignment was to critically analyse the implementation of play-based Early Years Curricula, drawing upon barriers and failings of previous curriculum reforms in order to avoid the repetition of similar inaccuracies. The assignment has identified and analysed the importance of play for children’s development and discussed the importance of practitioner opinions and beliefs towards a play-based pedagogy thus initiating potential barriers to the successful implementation of the New Curriculum for Wales. Findings and suggested recommendations from previous reforms and reports have also been analysed providing guidance and learning experiences for the New Curriculum on Wales reform and implementation. A significant finding of this assignment and consistently portrayed through evidence research is that in order to successfully implement a play-based curriculum, all practitioners and Early Years staff must be supported and provided with professional development training to enhance their understanding of a play-based pedagogy.

Section 2

Assessment, as noted by Atjonen (2014), is the significant connection between a child’s learning outcomes and pedagogy in which judgements on a child’s achievements are evaluated to determine the success of the child through their ability to illustrate new knowledge and skills (Parekh, 2017). Within the Foundation Phase Curriculum children will be assessed on their abilities to climb the skills ladder throughout the duration of the Foundation Phase with the main objective of determining the likelihood of actualising the proposed end of phase outcomes through the use of the Foundation Phase Profile as a summative assessment (Welsh Assembly Government, 2011; Welsh Government, 2017a). However, concerns have been raised that the current assessment framework is discriminatory, indicated by outcomes data and not inclusive to all children (Donaldson, 2015; Lewis et al. 2017). Therefore, this assignment aims to critically evaluate methods of assessment within play-based curricula.
According to Galindo and Sheldon (2012), research results indicate that family involvement and interaction with schools are significant to a child’s learning, development, and achievement. This is agreed with by Welsh Government (2017a) who note of the importance of engagement and communication with parents and carers within the Foundation Phase pedagogy to develop knowledge and ‘gain a whole picture of a child’s abilities’ in order to provide judgement on the current stage of development. This coincides with, Ozturk (2011) who suggests that communication between parents and practitioners allows for information and knowledge to be gathered about each individual child, in turn allowing for the child to be supported in the appropriate way. Similarly, Epstein (2011) notes of Bronfenbrenner’s belief that parental involvement is a partnership between the school, families and community that shares responsibilities in providing information to encourage the learning and development of children to achieve their outcomes. Therefore, the initial review with parents of children starting the Foundation Phase could aid in the process of understanding a child’s developmental level and support appropriate learning to achieve the outcomes. 
[bookmark: _Hlk85554320]However, Ozmen et al. (2016) suggests that there are preventative issues and barriers to parental involvement in schools such as a parent’s cultural differences or different primary languages which may negatively affect the assessment process of the child. Consequently, assessments and tasks undertaken by practitioners are becoming more diverse with an increase of multiculturalism within schools producing new challenges and responsibilities as suggested by Tonbuloğlu, Aslan and Aydin (2016) and Nortvedt et al. (2020). Additionally, families with an alternative primary language or different cultural background may face difficulties within the assessment situations of the Foundation Phase and perform worse in tests as they may not comprehend what they are required to demonstrate, thus leading to negative affects to academic and development results (Alsubaie, 2015; Organisation for Economic Co-operation and Development, 2015; Nortvedt et al. 2020). This is agreed with by Howard et al. (2017) who note that assessments are focused on children’s ability to fulfil essential skills such as reading, writing, spelling and numeracy, consequently producing a prediction of academic and life outcomes, therefore unfair on children who cannot comprehend the language. Correspondingly, practitioners must incorporate multicultural principles within their assessments ensuring that all children are assessed fairly, alternatively, reliability and validity of the assessment may be queried (Tonbuloğlu, Aslan and Aydin 2016). Therefore, the initial review of assessment to gather knowledge of the developmental level of the child may not be supported fairly within the Foundation Phase Profile if practitioners do not encourage communication and involvement with parents or do not address preventative barriers.
However, the use of observations within the Foundation Phase assessments, plays a significant role in determining and supporting a child’s development progress (Welsh Government, 2017a). Similarly, as stated by Professional Association for Childcare and Early Years (2016), every child is unique and undertaking observations is an essential part of assessment enabling practitioners to view a child’s abilities directly in order to develop an awareness of the child’s skills, knowledge and understanding. Additionally, observations should be conducted indoors and outdoors in order to determine an accurate developmental stage as children’s behaviour may change in a different environment (Welsh Government, 2017a). However, during observations practitioners of the Foundation Phase must ensure that children are not disturbed or indicate that an observational assessment is taking place in order to prevent a change in behaviour and assess the independent capabilities of a child (Montessori, 2016). This is agreed with by Harlen (2014) who suggests that the manner in which assessments are conducted and the reasoning behind it can have a significant influence on children’s education. Similarly, Moss (2013) states that the particular aspects assessed by practitioners instil an assumption in children of what is worth learning and what is not, therefore, practitioners within the Foundation Phase must conduct observational assessments discreetly to obtain accurate results. Therefore, observational assessments conducted with the Foundation Phase may not reveal a child’s full development progress and abilities if a child changes their behaviour, particularly becoming shy if observations are noticed. 
Additionally, assessments may have an impact on a child’s ability to clearly show their current competency and development with summative judgements dependant on the capabilities of the assessor (Moss, 2013; Howard et al. 2017). Similarly, Estyn reports have highlighted a weakness in the reliability of teacher assessments as imbalances of children’s work and outcomes awarded have been observed (Estyn, 2013-1014). Therefore, judgements made by Foundation Phase practitioners of children’s capabilities may be inaccurate, thus provide insufficient assessment and outcome results. This is agreed with by Kanjee and Mthembu (2015), who suggest that practitioner’s insufficient knowledge to competently undertake formative and summative assessments in order to address the learning needs, accomplishments, and capabilities of all children may be a contributing factor to incorrect or unfair outcome determinations. Similarly, Taylor et al. (2015) highlight concerns in the Evaluating the Foundation Phase report that practitioners of the schools with insufficient implementation of the Foundation Phase Curriculum are unqualified to successfully determine a child’s outcomes. Therefore, as suggested by Witsel, (2003, cited in Alsubaie, 2015) it is essential that opportunities are to be provided to practitioners to enhance their professional development to assist in accurately and fairly assessing all children, regardless of culture, in order to provide an accurate outcome score. However presently, the assessments undertaken in the Foundation Phase Curriculum are potentially unfair and do not consider the uniqueness of individual children.
Moreover, Lewis et al. (2017) suggests that the final assessments conducted within the Foundation Phase Profile in which children are categorised into age related groups for expected outcomes (Welsh Government, 2017a) are not inclusive for all children as any underlying issues are disregarded to achieve an age specific outcome. Similarly, Estyn (2013-2014) suggest that there are multiple factors and challenges to a child’s learning and outcomes such as children looked after by local authority, additional learning needs or the use of an alternative primary language. Additionally, according to Crawford, Dearden and Greaves (2011) there are substantial contrasts between the cognitive skills of children born in September and August of the same school year with younger children expected to achieve lower outcomes due to being at a younger age when assessments are conducted and receiving less schooling prior to assessments. This is agreed with by Campbell, (2013), who notes that age positioning within a school year group results in younger children being more likely to attain inferior outcome results and poorer academic performance than their more mature counterparts. This is supported by a study undertaken by Norbury et al. (2016) which found that younger children in school year groups are perceived as having more behavioural problems, less academic progress, and lower language competence that the older children. Correspondingly, August born children are almost one year younger than their eldest peers in the same school year therefore less mature and are more likely to be labelled by practitioners as having behavioural traits and receive a diagnosis of attention-deficit hyperactivity disorder if they do not achieve the expected outcomes (Crawford, Dearden and Greaves, 2011; Morrow et al. 2012; Norbury et al. 2016). Therefore, this could signify that judgements made by practitioners to determine a child’s outcomes within the Foundation Phase Profile do not consider the age differences and development stages of all children assessed, thus producing inaccurate results. Additionally, Robinson (2010) suggests that standardisation within educational settings will categorise children into age and school year groups, monitoring development progress by what is expected for that age without consideration to children developing at different stages, excelling in alternative disciplines, or underlying issues that may exist.

Therefore, it could be said that the summative assessment of the Foundation Phase Profile does not consider the concept of the unique child and could produce unsatisfactory and unjust outcome results for children within the younger age category or multicultural backgrounds which could be improved if curriculum outcome targets were more consistent with children’s developmental capacities than what is expected by the end of the Foundation Phase (Campbell, 2013; Norbury et al. 2016).
Alternatively, recognition has been made to unfair outcomes within the Foundation Phase and a singular determination on a child’s achievements should not be made at a certain age, therefore the development of the New Curriculum for Wales anticipates introducing a profound change from standardised assessments to encompass a wider range of outcomes based on progression, thus producing a fairer assessment of children’s unique development (Donaldson, 2015; Chapman, 2020; Titley, Davies and Atherton, 2020). According to Hayward et al. (2018) the formation of Progression Steps linking broadly to expectations will take place at stages 5,8,11,14 and 16 and will be replacing end of school year standardised assessments, therefore potentially providing equal opportunities for all children. This is agreed with by Welsh Government (2020a) and Newton, Power and Taylor (2019) who note that the progression of children does not end a certain age and is a learning continuum, therefore, this could signify that assessments within the New Curriculum for Wales will provide equal opportunities for all children to portray their achievements and continue learning regardless of their age. This is supported by Hayward et al. (2018) who states that the new assessment progression will be child-focused with an emphasis on what a child can do rather than what they cannot, therefore, this could indicate that all children within the New Curriculum for Wales will be acknowledged for what they are able to do rather than been classified for what they cannot do within a summative assessment, thus allowing and encouraging children to progress within their learning continuum individually. 

However, as suggested by Welsh Government (2021), to successfully undertake the new assessment progression of the New Curriculum for Wales involvement and partnership with all involved are required to develop and understanding of the child’s need and background to develop a holistic approach to their development. Furthermore, as previously stated, potential barriers to parental involved need to be addressed in order to provide children with the best learning experiences to become successful adults in the modern world (Donaldson, 2015; Ozmen et al. 2016). 
Additionally, Donaldson (2015) suggests that most of what is required for assessment may be collected using familiar techniques without using tests in which a limited contribution of what matters is gathered. This is agreed with Zhang (2016) who states that dated assessment techniques do not encourage children’s ability as life-long learners. Therefore, the use of learning stories as an assessment technique may be useful within the New Curriculum for Wales. This is supported by Southcott (2015) who suggests that the documentation of learning stories provide an understanding of what children know and what they can do. This coincides with the Welsh Government (2021) who state that the main focus of assessment should be to support children’s individual learning advancement by developing an awareness of the learning that has occurred. Similarly, Wien (2011) note that the use of learning stories for assessment allows for practitioners to acknowledge learning that has taken place rather than presuming to know what a child can do. Furthermore, the use of learning stories may be a valuable method of assessing the development of the whole child and each child individually thus allowing them to take control of their own learning (Pride, 2014). However, according to Daniels (2013) a negative aspect of learning stories as an assessment method could be that they only capture positive moments in a child’s learning, therefore resulting uncertainty over a child’s actual ability and areas needing assistance. However, with a focus on what a child can do within the New Curriculum for Wales, it would seem that the learning story assessment method would be significant in contributing to the progression of children’s learning.
Furthermore, it is apparent that the use of an age-based summative assessment is unfair and unjust to younger children within the Foundation Phase year group and an increase in professional development for practitioners to understand cultural backgrounds in order to communicate with families is essential. However, the introduction of the New Curriculum for Wales initiates a new process in understanding the abilities of all children and if implemented accurately will provide an inclusive education for all future learners. 

Section 3
Outdoor play – Is it beneficial for children or a hassle for practitioners?
Welsh Government (2015) state in the Foundation Phase Curriculum Framework that the outdoor environment should be used as a resource for learning in order to provide children with the prospects of first-hand encounters that promote development. Similarly, in consideration of the current global pandemic, recommendations have been made to utilise the outdoors for children’s education to minimise the risk of virus transmission (Natural Resources Wales, 2020). Similarly, The New Curriculum for Wales aims to provide opportunities for children in Wales (Welsh Government, 2021). Therefore, are practitioners taking advantage of outdoor play and learning in Wales as thoroughly as recommended?
The outdoor environment is filled with advantageous learning and play opportunities that cannot be offered to children in an indoor environment (Jacobi-Vessels, 2013; Acar, 2014). Not only can children satisfy the need for excitement and challenge whilst playing in the outdoors, as suggested by Maynard, Waters and Clement (2013), but they are also in an environment that supports the progression of physical, social, emotional, and cognitive development (Acar, 2014; Welsh Government, 2014a). Additionally, Froebel believed that outdoor environments offer endless possibilities to experience first-hand risky play, thus providing opportunities for children to embrace challenges and test their skills and strengths (Bruce, 2012). Similarly, McMillan believed that outdoor risky play such as climbing trees and sliding down slopes aid children’s intellectual and physical development along with emotional well-being (Wilkinson, 2015). This is agreed with by Cooke, Wong and Press (2019) who suggest that engaging in risky play will encourage children to surpass their level of comfort, develop resilience and experience satisfaction for their accomplishments. Additionally, children develop decision-making skills when engaging in outdoor risky play, determining their capabilities (McFarland and Laird, 2017).
Welsh Assembly Government (2009) states that the outdoor environment is optimal for encouraging children’s development through playing and experiential learning due to stimuli such as different smells, sounds, textures and weather, therefore a more varied outdoor learning environment should be offered. This is agreed with by Atmakur-Javdekar (2021) who notes of assumptions that play environments in the outdoors comprise of fixed equipment resembling those found in local playgrounds. Contrarily, outdoor play environments are not limited to school yards or playgrounds, with an increase in using the forest or beach for learning experiences (Pickering, 2017; Coates and Pimlott-Wilson, 2019; Weale, 2019). Recognition should be made that all open spaces are potential play areas for children (Welsh Government, 2014a).
Holland (2021) suggests that the beach provides children with the opportunity to explore, create and learn in a natural environment, encouraging their holistic development. “We're lucky in Wales to have some of the world's finest beaches right here on our doorstep” (Blythyn, 2018). However, do we take the opportunity to allow children to explore, play and appreciate the open spaces of Wales and accumulate the benefits they have to offer?
The beach possesses an abundance of opportunities for formal and inform teaching, all whilst playing. The distinctive and ever-changing landscape requires children to overcome challenges and balance on contrastive terrain, thus encouraging the development of problem-solving skills, proprioception, and confidence (Mackintosh, 2017; Hives and Scheffel; 2019). The beach offers a whole-body experience that stimulates the senses through introduction to different stimuli such as sand and water thus encouraging the development of sustained shared thinking, enhancing imagination, advancement of new concepts and cognitive development through collaborative play amongst children (Crosser, 2012; Lefa, 2014; Hanscom, 2016; Horvath, 2021). Children can also be familiarised with nature, fostering an appreciation for wildlife and the environment, thus encouraging the development of self-awareness and positive attitudes and ecological compassion (Ernst and Tornabene, 2012; Fisher, 2013). This is supported by Donaldson (2015) who states that opportunities for outdoor learning away from the school environment should be provided to children in order to acquire experiences that initiate emotional development and metacognition, consequently resulting in children becoming ethical and informed citizens of the world.
However, despite a vast number of beneficial qualities, contrasting attitudes of parents and practitioners are influencing a decrease of opportunities for children to partake in outdoor play (Little, Wyver and Gibson, 2011). This is agreed with in a study by Jelleyman et al. (2019) in which it was found that regardless of the numerous benefits to outdoor play, parents do not allow their children to participate due to concerns of injuries. Similarly, Ball (2002, 2004, cited in Harper, 2020) suggests that playgrounds have been created to prevent injury instead of support child development. However, Froebel argued that preventing children from taking risks would result in a higher chance of harm due to less experience with problem-solving (Tovey, 2013). This is agreed with by Brown (2014) who suggests that adults create boundaries and limitations in which children are expected to abide in order to be safe during play experiences, thus preventing opportunities for risky play and development. Similarly, Orestes (2015) suggests that practitioner worries of accountability if a child is harmed contribute to the lack of opportunities for outdoor play. Additionally, practitioner preferences and attitudes towards outdoor play and colder weather may result in the scarceness of outdoor play experiences for children (Copeland et al. 2012). This is supported by Taylor et al. (2015) in the Evaluating the Foundation Phase Report in which it was found that opportunities of outdoor learning and play was determined by the weather. Although, as suggested by Jayasuriya (2014), practitioners should request that children attend with appropriate clothing or sun protection to enable outdoor play.
However, as noted by Donaldson (2015) in The Successful Futures Framework, practitioners will be required to use their knowledge and judgements to create appropriate teaching methods for children, thus encouraging child development. Therefore, it is significant that practitioners understand the effectiveness of outdoor learning and play in order to nurture opportunities for children to explore and learn. Correspondingly, Bandura believed that children learn attitudes, values, and behaviours by observing others, therefore it is essential that practitioners take children outdoors and provide a variety of environments as learning areas in order to instil the importance of the outdoors (Morgenroth, Ryan and Peters, 2015). This is supported by Welsh Government (2015a) in the Play Sufficiency Assessment Toolkit in which the promotion of positive attitudes towards play by all involved in children’s lives are encouraged in order to provide children with the opportunity to gain the benefits of outdoor play. Furthermore, to fully encompass the advantages that playing in outdoor environments have on children’s development, practitioners and parents must comprehend the importance of allowing children the freedom to explore and play.
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