Ysgol Gofleidio Prospectus

Introduction
Welcome to Ysgol Gofleidio located in a woodland area in West Carmarthenshire. Our school, which was founded in 2015, caters for children from Nursery to Year 6. We have the capacity to cater for 250 pupils; currently we have 108 children on our register who are taught in mixed ability classes with an average of 15 and a maximum of eighteen children per class. This allows for enhanced learning, increased participation and more individual attention to be given to each child. In this regard we have drawn on evidence from international research, published by the Welsh Government in its Reducing Infant Class Sizes Progress Report 2017-2019, which showed that small class sizes are shown to be most beneficial in the early years (Welsh Government, 2020). Our school day starts at 9.30am and finishes at 4.30pm. This ensures that children have sufficient time for formal lessons as well as enough time to partake in the various extra curricular and free play activities on offer such as yoga, swimming, gardening nature walks and exploration of the environment, sporting activities and music lessons, in recognition of children’s rights, as Holloway and Pimlott –Wilson (2018) highlight, to be able to take part in diverse activities in playful spaces, both indoors and outdoors.
Our school has both an English and a Welsh stream which allows the children to learn in their preferred language; however we actively encourage the development of each child’s bilingual skills in every area of school life on account of the opportunities that bilingualism has the potential to create. Iorwerth (2017) highlights the advantages and opportunities in terms of: being part of two cultures and as a consequence, different experiences; acceptance of another language leading to acceptance of differences within cultures beyond that of one’s own. Research has also shown that being bilingual is advantageous to cognitive and socio-emotional development in enabling, for example, more flexible and creative ways of thinking and creating strong relationships with the family and the community. Importantly, being bilingual has also shown to increase one’s sense of self-esteem (Byers-Heinlein and Lew-Williams, 2013; Carlson and Meltzoff, 2008, Valian, 2015). Further, according to Tinsley and Board (2015) when teachers cross over on both languages, children benefit from this as it provides support to increasing the children’s literacy, one of the six areas of learning, highlighted by Donaldson (2015) as an important part of education. 
Here, at Ysgol Gofleidio, we pride ourselves on the quality of our learning expriences. We have developed an excellent reputation for providing a safe, caring and stimulating environment where our learners are provided with rich opportunities to grow and flourish and where their wellbeing is afforded utmost priority. Our school ethos is a ‘School for all’, ‘Ysgol i Bawb’ which is reflective of the fact that our school is a free school,that it embraces children of all abilities and is thus very inclusive (GOV, 2020). We are strongly of the opinion that every child should be afforded the same opportunities, in line with the Equality Act (2010); we celebrate the individuality of each child and are proud of our ability to provide educational experiences that encompass each child’s individual needs. Our school is on one level and accessible to all (GOV, 2015).
We pride ourselves on taking a holistic approach to teaching our learners, making sure that they are given opportunities to develop to their full potential which includes their cognitive, social, emotional and physical skills and also to become valued and valuable members within their communities. We strive to establish a positive home-school relationship and actively encourage partnership with parents which we feel is essential to ensure the best environment for our pupils (Willemse et al., 2018).
Our aims are:
· To support children to develop inquisitive minds with a readiness to learn
· To help children become engaging learners who will be prepared for the ever-changing world
· To help children become global citizens by empowering them to develop the necessary knowledge, abilities and values needed to create a more equitable and safer world   
· To foster respect for self and others and appreciate cultural diversity and difference 
· To value individual contributions and celebrate achievements and success
· To support children to become confident, capable and independent learners who will live fulfilling lives
· To encourage learners’ social, emotional, moral and spiritual development
Our vision is:
·  To create an environment that is inclusive and inspiring and one that appreciates the value of educationfor all, without discrimination and regardless of age, ability, ethnicity, gender, language, socio-economic status or religion, in line with the UNCRC (1989). 
Our values are:
· To promote dignity, honesty, compassion, excellence, inclusiveness and  respect
We are delighted to welcome you and your child/children to our school. This prospectus details all the information about our school in terms of its structure,curriculum, assessment and pedagogic principles which we hope you will find useful. As you read our prospectus, you will note that we embrace the philosophy of progressive or radical education, viewing education as a journey of rich experiences with each experience building on the other, enabling children to understand and create new ways of thinking and doing.
Ysgol Gofleidio is a free, state-funded school which has a unique and flexible approach to the curriculum and the way in which it will be taught to children (New Schools Network, 2020). Green et al., (2015) highlight that although a school is state funded, it can be run by people who are not associated with the state and are seen as very diverse in civil society, who are firm in their belief that it is important to have one’s voice heard and respected by other people within the community. Free schools are seen as innovative,having more autonomy to make their own decisions as regards what and how they teach, and consquently, they have the potential to promote diversity (Cameron, 2011; Gove, 2011). Potential parents may question: ‘Why a free school?’ Currently, there are 507 open free schools and 226 which are due to open. This shows that there is a demand for such schools which are seen as helping all children have a successful education. Indeed, the majority of free schools are rated by Ofsted as outstanding compared to other types of schools (Eyles et al., 2016). 
Education can be thought of as a broad term that encompasses many diverse experiences, both formal such as adult-led activities, in-class tests and examinations, and informal spontaneous activities which children themselves often initiate, either when in the company of their peers or other adults or when engaged in solitary activities. The aforementioned highlights that learning experiences are of value because they are interesting and enjoyable and not just because they are a means to end, for example, to acquire knowledge (Wood et al., 2006). Every child has the right to education (UNCRC, 1989). Article 29 of the Convention focuses on the aims of education which includes: developing children’s personalities, talents and their cognitive and physical abilities to their maximum potential, preparing children to lead responsible lives in society and developing children’s appreciation for the natural environment (UNESCO, 2019; Unicef, 2020). 
Across many different parts of the world, education was started as a way of preparing children to take up their places within society. The philosopher John Locke viewed education as a way of moulding children’s intellectual, moral and physical characters. His notion that children are born as a ‘blank slate’, to be written upon by experience, highlighted his view of the potential education has to transfer valuable knowledge and skills through instruction and teaching. By contrast, Rousseau’s focus was not on what children ought to learn but on how they learn; he also argued for the need to foster children’s creativity through exploration of their environment. Though the views of both Rouseeau and Locke were very different as regards the curriculum and pedagogical approaches, both valued education not only at the individal level but also at the wider societal level (Cooper, 2016). 
Formal education systems have seen significant change over the years; indeed they continue to accommodate to influences from intricate social systems based on different approaches as regards the ways in which children learn and how they should be educated (Farrington-Flint and Montgomery, 2016). The term schooling,can be thought of has having several goals, ranging from developing young children’s minds, to supporting their socio-emotional development and furnishing children with the cognitive skills they need to fully participate in the world of work (Cooper, 2016). Furthermore, Cooper (2016) and Carr (2003) highlight that how children should be educated today sparks much contentious debate among parents, educational practitioners, researchers and policymakers whom are not always in agreement as regards what children should be taught, which pedagogical approachesare best to take and what impact schooling has on children’s lives 
Several radical theories and visions of education have been proposed all of which have sought to provide a different form of learning experiences for children. One such radical educator was John Holt, whose 1964 book ‘How Children Fail’ detailed the problems Holt saw with the American school system. A main theme in the book was the learning process and Holt’s belief that the majority of schools actually hindered children’s learning because of their obsession with the dissemintation of a rigid body of material and of not taking heed of children’s interests. In particular, Holt disapproved of the curriculum that was imposed on children which he considered irrelevant and aimed only at improving children’s attainment scores on standardized tests. Robinson (2011) also pointed out that children start school with a great amount of confidence and by the time they leave, they have lost all the confidence. He states further this could happen due to the way the education system is today and why it needs constant reviewing. 
Holt’s vision was for schools to offer children what he termed a ‘smorgasbord of learning opportunities’ (Holt, 1964, p,180) which they could follow in their preferred ways depending on their interest. The role of teachers, he asserted, was to offer difrection but only when the children asked for it. Holt (1967, p.189) asserted:
...man is by nature a learning animal. Birds fly, fish swim, man thinks and learns. Therefore, we do not need to ‘motivate’ children into learning...What we need to do...is bring as much of the world we can into the classroom; give children as much help and guidance they need and ask for; listen respectfully when they feel like talking and then get out of the way. We can trsut them to do the rest.  
However, believing that reforming the school system was an impossible task, Holt became a strong advocate of homeschooling and argued that providing children with a righ learning environment and the freedom to pursue their interest would enable them to learn naturally without needing to be coerced into so doing (Holt, 1990). According to Costley (2011) Holt’s theory would be deemed as an appropriate practice which is developing constantly in the 21st century. In stark contrast to the formal schooling system today, here at Ysgol Gofleidio, we model ourselves in large part on Holt’s vision for children to be allowed the freedom to learn and to pursue their interests in a rich learning environment, without needing to be coerced into so doing (Holt, 1994)
As will be noted, certain of our principles are based on Holt’s radical approach to education; our teachers will not tell the children if they are right or wrong but will expect children to find out what is right; we are child centred; we encourage children’s natural tendency to learn by themselves; we do not advocate testing and grouping by ability and we are not bound by National Curriculum constraints (Kushner, 2019). 
At Ysgol Gofleidio, we allow pupils to become active participants in their own learning, to develop their curiosity and become ready to learn.Such notions of children being active participants in constructing their own learning and of a readines to learn are central to Piagetian theory and these ideas were drawn upon to support the ‘discovery learning’ pedagogic approach whereby the teacher is positioned, not as an active tutor but as the provider of a learning environment, one which provides children with opportunities for exploration and self-directed activities (Oates et al., 2006). Our school similarly adopts such an approach. We also focus less on the three Rs and more on the child as a person and on supporting their social, emotional, cognitive and physical development. Schools who use this model have children who know how to acknowledge their social and emotional skills to use both within their community and the wider world in the future (The Little School, 2020).
According to Kohn (2008) there are benefits which a progressive or radical education model holds for children; these include collaboration, a deepening of understanding, the childbeing viewed holistically, having their views taken seriously and being involved in active learning. Wenglinsky (2004) highlighted that children in primary school did better at a science project which was of their interest and explained that the more typical activities such as writing in a textbook or working from a worksheet did not have the positive effect on the children’s motivation to complete it. During the radical school reform movement of the 1960s, which Holt’s book ‘How Children Fail’ helped get into motion, Piaget’s theory of child development was also drawn upon as support for the ideas being advanced; Piaget’s ideas also influenced curriculum development at that time. Davis (1991, p.21) drew attention to the following quote from the Nuffield Mathematics Project in 1967, a scheme that was popular in its day:
The stress is on how to learn, not what to teach. Running through all the work is the central notion that the children must be set free to make their own discoveries and think for themselves, and so achieve understanding, instead of learning off mysterious drills.
In a similar fashion, the American philosopher John Dewey disputed the pedagogical emphasis given to knowledge-based teaching, arguing that instead of ‘filling’ children with knowledge, children should be allowed to construct their learning. According to Dewey (1897, p.79), the role of the teacher is not: 
...to impose certain ideas or to from certain habits in the child, but to be there as a member of the community to select the influences which shall affect the child and to asssist him in properly responding to these influences.
As with Piaget, Dewey’s ideas can also be seen in education programmes which have progressive education and child-centred learning as their focus. According to Isaacs (2012), Montessori, Froebel and Steiner are some of the theorists who believed that the child should be at the centre of their own education and that they should go through this process at their own speed and not allow it to be forced. Cooper (2016) similarly highlights that the Montessori education approach is built upon children learning through self-discovery and new experiences within their learning environment.
The Reggio Emilia approach focuses on children in the early years and primary school age and highlights the importance of children being provided with learning environments that are supportive and that are able to nurture children’s innate curiosity and their love for learning (Cooper, 2016). According to this approach, all learning begins with the child and the teacher should follow the child’s lead. The teacher’s main role is to support and develop the child through their journey of learning, intervening occassionally to question them and also get them to reflect on their work. This is beneficial to children as they are developing hypotheses and how to answer open-ended questions (Learning and Teaching Scotland, 2006). Instead of having a prescriptive school curriculum, Reggio Emilia’s philosophy promotes the idea that adults need to listen to and work with children and be supportive of each child’s individual learning needs (Farrington-Flint and Montgomery, 2016). 
The ideology underpinning which Ysgol Gofleidio follows is the romantic, individualist or psychological ideology which is central to our progressive education model and which also focuses on being child-centred. This is at the heart of what we advocate for our pupils at the school (Matheson, 2015). An example of a progressive, child-centred school is the Summerhill School, founded by A.S. Neill, a like-minded reformer who was influenced by Holt’s writings and vision (Hicks, 2003). As with Rousseau and Dewey, Neill believed that children are innately good; he also believed in the importance of nature. Some of Summerhill School’s strongest beliefs and principles, include the need for children to be respected, for the’student voice’ to be heard, for children’s interests to be placed at the heart of their learning,  for learning to be pupil-centred, for unlimited play opportunities to be provided and for learning to take place outside of the classroom At Summerhill School, happiness is valued equally to intellectual development (Neill, 2015). One criticism Neill faced was that people were concerned about giving children too much freedom and power as they could become uncontrollable, but Neill turned this criticism on its head and stated that giving children power and freedom can be a positive as children can participate fully within the community as they are finding a pupil voice (Darling, 1992).
The Sunrise School similarly places emphasis on self directed learning and delivers a curriculum which is a blend of different approaches including the Neo-Humanist approach which encourages a holistic way of life and enhancement through interaction with different cultures. Sunrise School also incorporates activities such as yoga and gardening as part of its daily routines (Sunrise School, 2020). Ysgol Gofleidio can be seen to adopt similar principles to the above approaches by giving children a voice, the independence and freedom to develop creativity in a more casual environment. and the provision of diverse extracurricular activities, as documented below..


The school structure
At Ysgol Gofleidio, the school structure is very different to that of a normal school layout.Children are not restricted to one hour lessons. In line with the educators and theorists mentioned above, the lessons are very much child-led and the role of our teachers is to listen and work with our children in supporting their learning choices.
We strongly believe that our teachers should be referred to as ‘Miss/Mr/Mrs’ then followed by their first name as we would like children to understand the need for some formality but by the same token not to have too rigid a hierarchy as we want to maintain a healthy relationship with our pupils. Heuzenroeder (2018) states that some schools today are allowing pupils to move away from calling teachers by their surname or even using titles. By using this strategy at our school, children are able to build a positive relationship with the teacherwithout having any barriers which could have been there before; for example children not being able to confide in the teacher due to lack of trust. Heuzenroeder (2018) comments further on how this can also make children feel as they are in control of their own learning as they have built up a relationship between teacher and pupil which is based on mutual trust and which allows children to have the confidence to ask more questions and have their voice heard, which is vital. Rudduck and Flutter (2004) agree with Heuzenroeder (2018), highlighting that pupil voice is an important part of a school community, being a strong value to have within a school as it promotes inclusivity within the school community. 
However, despite the somewhat relaxed approach to the use of titles, we strive to promote a high standard of courtesy and behaviour. Our teachers wear professional attire as we would like to instill in our children the importance of having high standards in terms of dress, self-discipline, courtesy and behaviour. According to Simmons (1996) having teachers wear professional attire can have many benefits such as gaining respect and being able to represent the school in a professional manner. Johnson et al., (2008) contend that by having a professional attire,this can deliver nonverbal messages to other people which display the social identity of that person. This is the message that we want to deliver; even though the pupils of our school will call the staff by their first names, preceded by Miss/Mr/Mrs, our level of professionalism is maintained by our staff wearing professional attire (McDonald, 2008).
An example of our timetable
	
	9.30am
	10.00am
	12.30pm
	1.30pm
	2.00pm
	2.30pm
	3.30pm
	4.30pm

	Monday
	Arrive at school
	Forest school
	Lunch
	English
	Afternoon break
	Wider community
	Relaxation time 
	Home time

	Tuesday
	Arrive at school
	PE
	Lunch
	Science
	Afternoon break
	Maths
	Relaxation time 
	Home time

	Wednesday
	Arrive at school
	Swimming
	Lunch
	English
	Afternoon break
	Forest school
	Relaxation time
	Home time

	Thursday
	Arrive at school
	Yoga
	Lunch
	Music
	Afternoon break 
	Wider community
	Relaxation time
	Home time

	Friday
	Arrive at school
	Swimming
	Lunch
	History
	Afternoon break
	Music
	Relaxation time
	Home time



Extra curricular activities
Children will be allowed to participate daily in yoga sessions which will be held in the ‘Relaxation Room’. During these sessions, there will be no talk about work; rather, children will participate in a programme called the Self Discovery Programme (SDP) which will focus on releasing stress and anxiety from their bodies and only focusing on the positives. By the children taking part, the aim is that it will decrease any negative feelings or behaviour they might experience or display and support them with their emotional wellbeing. SDP was introduced to help support children with behavioural and emotional difficulties; this programme takes children on a journey where they will discover more about themselves and be able to bring out the best of their abilities (Powell et al. 2008). The researchers comment further that by the children participating in this programme, they are opening themselves up to using relaxation techniques such as deep breathing to help ease any anxities, and to change their mindset to having a positive outlook. As a school we have adopted extracts from Donaldson’s (2015) Successful Futures and it is highlighted in our prospectus that health and wellbeing is one of the important areas of our children’s learning at Ysgol Gofleidio. We believe that it is vital to have the health and wellbeing area as one of the key areas of learning since Csoti (2009) believes that if children are showing signs of anxiety or stress due to any personal matters, they will not have the ability to learn which means that their education is affected. Therefore, if children are provided with opporutnities to practise yoga, this could decrease their stress and enable them to maintain a healthy relationship with their education. 
At the end of the day, children will be handed a plain piece of paper and they will be asked to put down the emotion that they are feeling, whether that be a happy or sad face.It will get posted into a post box which is on the teacher’s table and only the teacher will have access to this. This approach will be a useful indicator for teachers and provide them with the opportunity  to acknowledge the different emotions that children might be feeling and to talk about these in circle time the following morning. This will encourage children to be more in touch with their emotions and be able to express them in a safe space, without any judgement. The Mental Health Foundation (2020) documents that approximately one in ten children and young people are suffering from conditions such as depression and anxiety. The Foundation highlights that children’s emotional wellbeing is as important as physical health; children who have good mental health have the resilience to deal with life events and develop into healthy, well-balanced adults. By talking with children about issues which are affecting their mental health and wellbeing this can lead to an understanding of the problem and to finding a way to confront it. Very young children can be encouraged to do this through play.
Children also have free time to go out to the school’s garden to learn about growing different plants/flowers, caring for them and understanding how to contribute to sustainable living. Gardening is fun and exciting for children but most importantly it can be seen as a valuable teaching tool (Royal Horticultural Society, 2020). Henley (2010), writing in The Guardian, emphasised the importance for children’s health and development of engaging with nature and argued that having a mere five minutes of ‘green’ exercise, can improve mental, physical and emotional wellbeing, with the young generation experiencing the greatest benefits. It is not so much, he said, about children knowing about nature but what happens to children when they are immersed in it.
The Forest School
Due to the fact that our school is located within a woodland area, we have the space to create our own Forest School. Children are able to participate in this extra curricular activity once or twice a week. Garrick (2009) states that by being in an outdoor environment, this can provide enriched opportunities for children’s physical development and their learning. He comments further and states it can provide other experiences which cannot be carried out indoors due to certain limitions such as space. Clark (2007) comments that children frequently mention the importance of having their ‘own space’ and this can be made achievable in the Forest School as they have the choice of where they go in the forest, what they do and what imaginary games they can play with their peers or on their own. Knight (2009) stated that Forest Schools have a range of different characteristics and one of these are that all the learning is play-based which means it is child-led. This links in with our principle of child-led learning which we want all our children to have. Finland is one place where the Forest School movement is favoured, with the majority of their Forest Schools catering for pre-school children who spend up to 95% of their time exploring the outdoors. They state that by being in a Forest School, children’s skills in listening, reading, writing and maths improved. Benefits to children’s health and wellbeing were also noted (Healing Forests, 2020). Henley (2010) highlighted the importance of children experiencing ‘true’ free play which is not constrained by the teacher’s agenda and which is typically undertaken in a designated play area with specific equipment and activities. The lessons in the forest, with trees and muddly slopes, will provide an inspiring space where children can devise their own activities, set their own challenges, take risks, and embark on their own adventures. What children learn from these first hand experiences cannot be taught.  
Core subjects
Children still learn their core subjects as well as having time to do their extra curricular activities. When it comes to learning their core subjects, each lesson will be set out to engage the children at the outset. Previous studies have shown that many children display negatives attitudes towards the subject mathematics; these negative attitudes include anxiety, shame and a sense of failure (Frenzel et al., 2007; Prawat and Anderson, 1994). One example of how to make maths fun, would be to use sweets as the things the children would count and also whilst they are doing this, the teacher would ask them to put the sweets into the correct colour group. This way the children will be learning to count and also grouping the correct colours together (Rodna, 2019). Research carried out by Constance Kamii (1985; 1994; 2004), who applied Piaget’s constructivism ideas to teaching maths, argued that when children are provided with activities they enjoy and stimulated to think spontaneously about these, they are motivated to complete the tasks. As Kamii (1994, p.99) pointed out:
Few children ever ask for worksheets, but they often beg to play maths games and protest when the teacher’s response is ‘no’. For children’s development of autonomy, it is important that they work and learn for their own satisfaction, without being manipulated.. 
Bandura (1997) undertook international research which emphasised what effective practitioners should do to make educational resources enaging; these included making activities as exciting as possible, providing feedback and including a range of activities to alleviate any boredom which children might feel. Thus, at Ysgol Gofleidio, children will be encouraged to construct their own learning and value will be given to activities from which children can devise their own strategies and ways of learning. 
Real life experiences
Children who attend our school will have real life experiences to help expand on their learning; these include, for example, visiting the local bakery to learn how bread is made. They will also acquaint themselves with other services within our community such as the Post Office, the bank and the local supermarket. Little Acorns Day Nursey is one example which believes that children learn best from first hand experiences, as this helps them build on their curiosity and develop their eagerness to learn more about how things work (Estyn, 2014).
Once a week, Year 6 children will go out into the wider community which will allow children to look beyond the school environment; they will have opportunities to get involved with local businesses, care homes, police and community groups (School Councils UK, 2005). This will help children become global citizens as they are learning about how the wider world works and they will hold an active role within their community to try and make our planet more sustainable (Oxfam, 2020). 
Assessments
The current formal schooling system in the UK continues to have tests administered to children in order to ascertain their progress and attainment levels (Farrington-Flint and Montgomery, 2016). When it comes to assessments, at Ysgol Gofleidio, the children will not be doing any standardized testing as according to Willingham (2009) standardized tests only create anxiety and do not provide enough support for children to have that time to think in a critical way or have time to analyse the question as there is a time limit which adds immense pressure for the children to put any answer down as time is not on their side. Cizek (2001) agrees with Willingham (2009) as he states that by having standardized testing, this causes stress and severe anxiety and this can even be shown in children who are seen as ‘bright’. However, according to Phelps (2011), 93% of studies have seen that by students participating in any tests including standardized testing have not found a positive effect on learners’ achievement. There will be no examinations in our school in line with Holt’s thinking about the harmful effect on children; the children will be assessed through their coursework. We will measure children’s work by giving them regular verbal and written feedback from their teachers to support them further in their learning and get them to understand a more critical approach as by questioning them it will deepen their understanding (Ofsted, 2019). There are many different approaches which are used to make sure that the children are learning and understanding about what is being taught to them; for example teachers will prompt the children, question them about what they are learning and if they see that a child has a misconception or a different answer they can then focus more attention on that child/children to make sure they are getting the extra support that they need (Ofsted, 2019).
To conclude, it is clear to see the educational system draws on many different philosophical and theoretical positions of how children learn and that curricula and pedagogy continue to spark debate. At Ysgol Gofleidio, we strongly believe that a child-centred approach in a stimulating learning environment  will allow for rich learning experiences. Our focus on what will be meaningful for children beyond their school lives, such as their active involvement within the community, learning about sustainability and the natural environment, being respectful of others and being able to express themselves as individuals are just as important as the core subjects.. Children learn in different ways and formal schooling is not always the way forward for children to excel and develop to their full potential. For this reason, we believe that children who come to our school will benefit from our innovative pedagogical  approach. We focus on each child’s holistic development in a safe, caring and stimulating environment where children are provided with opportunities to grow and flourish and where their wellbeing is afforded utmost priority. Our school is a place where children can use and build upon the ways of thinking and learning that is natural to them. Our focus is not on standardized testing but on a stress free and happy environment in which children do not have a fear of failing but who are eager and motivated to learn and who develop into well-rounded global citizens ready for the ever changing world. If you feel that Ysgol Gofleidio is the school for your child please get in contact and let us together change children’s education for the better. 
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