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Use of Generative AI in Assessment 



	RESEARCH 
	For this assessment, you can use Generative AI to support you in research, including searching for bibliography, using tools to summarise, compare and interrogate materials. 
	Yes   ☒ 
 
No    ☐ 

	STRUCTURE 
	For this assessment, you can use Generative AI to support you in structuring your submission, including creating a draft argument structure, identifying parts and headings, etc. 
	Yes   ☒ 
 
No    ☐ 

	PROOFREADING 
	For this assessment, you can use Generative AI to check your own text/creation for grammatical and syntactical mistakes, including rephrasing of your own work within specific standards. 
	Yes   ☒ 
 
No    ☐ 

	WRITING 
	For this assessment, you can use Generative AI to create text for submission. 
	Yes   ☐ 
 
No    ☒ 

	CREATIVE 
	For this assessment, you can use Generative AI to create creative materials, such as images. 
	Yes   ☐ 
 
No    ☒ 

	PROGRAMING 
	For this assessment, you can use Generative AI to create and check code. 
	Yes   ☐ 
 
No    ☐ 

	NONE 
	For this assessment, you are not allowed to use any type of Generative AI support. This includes research support, structure support, writing/proofreading support and creative support. 
	Yes   ☐ 
 
No    ☒ 


 








AI Acknowledgement  
Either:
I confirm that I have not used any AI tools in the research and creation of this assignment. 
I confirm that I have not presented any AI generated materials as my own work. 
I confirm that I have copies of my drafts, notes, and other resources I used, which I may be asked to provide in evidence.
 




















Introduction
The post-16 education in Wales offers a variety of learning pathways for individuals aged 16 and above, including further education (FE) colleges, sixth forms, apprenticeships, and adult learning programmes. These settings serve a diverse population of learners who vary widely in age, background, prior educational experience, and individual learning needs. As many students transition from compulsory school settings, they arrive with different levels of independence, motivation, and engagement. In this context, effective behaviour management and learner-centred teaching approaches are crucial in promoting, positive inclusive learning environments that support student success and progression across the post-16 sector in Wales.
This essay explores a range of behaviour management models and their relevance to the post-16 education. It also examines current guidance and legislative frameworks that shape professional practice in Wales, offering insight into the responsibilities that educators must uphold. Furthermore, it analyses key strategies for effective learner engagement, considers the challenges of implementation in real-world settings, and evaluates the potential effectiveness of these approaches in prompting positive behaviour and enhancing educational outcomes. Academic literature and legislation will be used throughout to support a critical understanding of practice.
Behaviour Management models in post-16 education.
In the context of education, behaviour management refers to the methods and techniques used by educators to promote positive learner behaviour, maintain classroom order, and create a productive environment to learning. Within post-16 settings, behaviour management practices are shaped by a variety of theoretical frameworks, each providing insight into how positive behaviour and engagement can be effectively supported.
Fredric H. Jones, an educational psychologist, developed a behaviour theory centred around proactive strategies, student accountability, and engagement, making it highly suitable for post-16 education in Wales. His “Say, See, do” teaching method supports active learning, especially in vocational and practical courses such as BTECs, further education colleges and universities. This hands-on, scaffolded approach helps maintain engagement, reinforces learning, and reduces behavioural issues due to confusion or lack of direction. Responsibility training encourages students to manage their own behaviour enabling them to receive rewards or incentives such as activities, or trips. Jones promotes non-verbal strategies such as body language to maintain a respectful learning environment. This model supports the Welsh education system’s focus on wellbeing, consistency, and student led learning. 
He believed in eliminating wasted time and teaching students' responsibility, independence and co-operation. He promoted helping students to gain self-control and felt that the structure of the classroom should discourage misbehaviour. (Lebor, 2017, p, 28). 
Jeanne Gibbs promotes a community-based approach to behaviour management through her Tribes Learning Communities model, which actively promotes mutual respect, active listening, and positive reinforcement. In post-16 education, this approach supports inclusive, student-centred environments where learners feel valued and take responsibility for their learning. In Welsh educational settings where a student's voice, well-being, and equity are central Gibbs model aligns closely with key educational values. It encourages a supportive atmosphere that promotes and builds personal growth, resilience, and active participation, helping learners succeed both academically and socially. By building emotional literacy and respectful relationships, her methods enable proactive rather than reactive behaviour management. According to Wendy and Marilyn (2007) The Tribe's process is used in many parts of the world to enhance learning and social development. School personnel and parents celebrate the positive effects of the Tribes process. 
Jere Brophy further complements these approaches by emphasizing the critical role of positive teacher-student relationships and the importance of clear, consistent behavioural expectations in managing post-16 learners. His model focuses on understanding student motivation and using proactive strategies to foster engagement and self-regulation which are key factors for learners that are transitioning to a more independent educational setting. In Wales, where the Curriculum for Wales prioritises the student's well-being, equity, and voice, Brophy’s approach aligns strongly with core educational values. By promoting respectful interactions and encouraging student motivation, his behaviour management strategies help create inclusive environments that support personal growth, resilience, and academic success for diverse learners across the post-16 sector.
Recent research in teacher’s effects reviewed by Brophy in 1986 reveal the teacher's classroom management skills affect their students gains by the amounts of time that the students spend engaged in academic activities. (Brophy, J. 1986.) 
Behaviour management in post-16 education is supported by a range of theoretical models that prioritise student engagement, responsibility, and well-being. The approaches of Jones, Gibbs, and Brophy each offer valuable strategies for promoting inclusive, respectful, and productive learning environments that align with the values and aims of post-16 education in Wales. These models support not only academic achievement but also personal development, resilience, and learner independence. To fully understand how these approaches are implemented in practice, it is essential to consider the wider legislative and policy frameworks that guide and inform professional responsibilities within the educational setting in the UK and Wales.


Legislation and policy.
Behaviour management in post-16 education is strongly influenced by legislation and policy frameworks that ensure learners are supported in inclusive, safe, and respectful environments. In Wales, key legislation such as the Additional Learning Needs and Education Tribunal (Wales) Act 2018 ensures that learners aged 16–25 with additional needs receive tailored support through Individual Development Plans (IDPs). This directly impacts behaviour management, as staff are required to understand and respond to behaviours within the context of each learner’s needs. The Welsh Government (2018) states, through this statutory framework the Welsh Government aims to ensure all learners with ALN are supported to overcome barriers to learning and can achieve their full potential.
The Equality Act 2010, which applies in the UK prohibits discrimination based on protected characteristics such as disability, race, or religion. This means that behaviour policies must be applied fairly and equitably, ensuring all learners are treated with dignity and respect. Unfair disciplinary actions could result in legal challenges or formal complaints.
When planning its provision, an education provider will need to consider whether its practices indirectly discriminate against disabled students. If a practice indirectly discriminates against disabled students, then the education provider must consider whether the practice can be justified. Equality and Human Rights Commission (2015).
Safeguarding is also central to behaviour management. Educational environments are legally required to protect learners from harm, as set out in the Uk and Wales, guidance such as Keeping Learners Safe (Wales). Clear procedures around bullying, aggression, and misconduct are essential to create a secure learning environment. 
[bookmark: _Int_ToORzTqz]All schools and colleges have statutory duties to operate in a way that considers the need to safeguard and promote the well-being of children, and in the case of some adults, colleges. Welsh Government (2021).
Overall, behaviour management in post-16 education must align with legal duties, focusing on inclusion, support, and safeguarding to ensure positive outcomes for all learners.
Learner engagement strategies
Learner engagement in post-16 education in Wales involves students actively participating emotionally, behaviourally, and cognitively in their learning. It is strongly connected to behaviour, as engaged learners are more likely to be motivated, focused, and cooperative. Effective engagement can help prevent behavioural issues by creating a purposeful and supportive learning environment. Strategies such as active learning, group collaboration, and the use of digital technology make learning more dynamic and interactive. Tailoring learning and adapting sessions ensures that individual learning needs are met, promoting equality and access. Motivational techniques like clear goal-setting and meaningful feedback support Dweck’s theory of a growth mindset, encouraging students to take ownership of their progress. Emotional safety and the inclusion of learner voice help fulfil Maslow’s basic and psychological needs, allowing students to feel secure and respected. Vygotsky’s social learning theory reinforces the importance of peer interaction and scaffolding, showing how learning is enhanced through social engagement and support.
Challenges and Effectiveness
Engaging post-16 learners presents several challenges. Barriers such as low motivation, previous trauma, special educational needs and disabilities (SEND), and external adult responsibilities can limit participation and progress. Disengaged learners may struggle with routine or traditional methods that do not reflect their experiences or learning preferences. While Rogers’ humanistic model is effective in promoting autonomy and respect, it may be challenging in contexts where learners seek clear boundaries and structure. Traditional behaviourist models, which rely heavily on reward and punishment, may not fully address the complex emotional and social needs of today’s learners. Evolving approaches increasingly focus on inclusivity, emotional safety, and personalised support. Effective strategies must balance structure with empathy, recognising that learner behaviour is often shaped by wider life circumstances. A flexible, reflective approach allows educators to respond to these challenges while maintaining high expectations and supporting positive engagement.
Conclusion
Effective behaviour management and learner engagement are essential in post-16 education in Wales, where learners come from diverse backgrounds and face a range of personal and educational challenges. Theories from Jones, Gibbs, and Brophy provide practical strategies that emphasise student responsibility, positive relationships, and inclusive practices. These models align with the Welsh educational focus on well-being, equity, and learner voice. Legislation such as the ALNET Act 2018 and the Equality Act 2010 reinforces the need for inclusive, supportive environments that meet the individual needs of all learners. Engagement strategies informed by Maslow, Dweck, Vygotsky, and Rogers highlight the importance of motivation, emotional safety, and social learning in promoting positive behaviour. However, barriers such as trauma, SEND, and low motivation require educators to be flexible and empathetic in their approach. Ongoing reflection and professional development are vital to adapting behaviour strategies effectively, ensuring that all learners are supported to achieve and thrive in their educational journey.

Reflection 
Introduction
Post-16 Performing Arts education offers distinctive challenges and opportunities in managing learner behaviour and promoting engagement. Students in this field are often highly expressive, creative, and passionate, yet they can also be emotionally sensitive, reactive, or find it difficult to adapt to structured settings—especially within practical, collaborative activities. This reflective account examines two teaching sessions I observed alongside one of my own, focusing on strategies used to support learner engagement and behaviour. Using Gibbs’ Reflective Cycle (1988) as a framework, I will analyse what was effective, identify areas for improvement, and explore ways to enhance my professional practice.
Observation of Teacher A
This observation took place in a Level 2 Performing Arts class containing 16–18-year-old learners, located in a black box studio theatre. The focus of the session was script work and rehearsals for Bugsy Malone. The lesson included a high-energy physical and vocal warm-up, followed by a combination of small and large group rehearsals and end of session group feedback. Teacher A demonstrated strong classroom control and inclusive pedagogical practice throughout.
Feelings
 The overall energy and mutual respect in the space was rather impressive. It appeared to be a productive environment where students were both engaged and supported. What stood out the most was the teacher’s calm control and their ability to address minor behaviour issues without disrupting the flow of the session. Teacher B effectively balanced creative freedom with discipline an area in which can be challenging in creative group work settings.
Evaluation
The session was a clear example of proactive and student-centred behaviour management. It began with a structured and engaging warm-up that established expectations and focus. Students were encouraged to take ownership of their learning, promoting independence and responsibility. Teacher A managed behaviour subtly through non-verbal cues, proximity, and praise, maintaining flow and minimising disruption. Off-task behaviour was addressed promptly and privately, preserving student dignity. Group work was monitored through regular check-ins, and end of session group feedback. 
Analysis
 Teacher A’s behaviour management approach aligns closely with Carl Rogers’ humanistic theory, which values mutual respect and emotional safety—critical in a Performing Arts sector. Their use of positive reinforcement, non-confrontational redirection, and student ownership supports the development of intrinsic motivation. This also echoes William Glasser’s Choice Theory, in which learners are empowered through meaningful choice and clear expectations.
The structured warm-ups allowed students to focus and concentrate setting them up to learn from the offset of the session. The teacher’s continual presence and check-ins during rehearsals allowed students the freedom to work creatively while remaining accountable for their own learning.
Conclusion
 This observation highlighted how effective behaviour management in a creative, active classroom doesn't rely on strict discipline, but on structure, respect, and proactive strategies. The teacher successfully balanced creativity with control, allowing students to flourish within a clear framework of expectations. Key aspects include the value of subtle behavioural cues, the importance of starting with a routine, and the benefit of trusting students with responsibility.
Observation B
The observation of teacher B, took place during an adult evening course in Performing Arts, focused on script work and performance styles. The learners ranged in age from their 20s to 60s, many of whom were returning to education for reasons of personal interest and self-development. The session focussed on interpreting dialogue, experimenting with performance styles in a group setting and working on the learner's confidence.
Feelings
 Initially, I was curious about how behavioural would be managed in a group of mature and self-motivated adult learners. I assumed the need for formal behavioural strategies might be unnecessary given the learners ages and independence. However, as the session progressed, it became clear that subtle but intentional leadership was essential to maintaining a productive and inclusive environment.
Evaluation
 The teacher modelled a calm, respectful, and encouraging tone throughout. Their strategies for engagement included collaborative script reading, offering learners choices in interpretation, and referencing professional theatre practitioners to raise expectations. Rather than using direct instructions, the teacher offered gentle prompts and guided the group dynamically. One challenge emerged when a particular learner began to dominate discussions. The teacher responded by subtly rotating group roles and actively encouraging quieter learners to contribute. This diffused the situation without confrontation, promoting group work and respect.
Analysis
Teacher B’s approach reflected key principles of Carl Rogers humanistic model, particularly the focus on trust, empathy, and independent learning. Elements of Glasser’s Choice Theory were also evident, as the teacher encouraged personal discipline and responsibility. Behaviour management was subtly embedded through tone, consistent routines, and reinforcements of respectful peer interactions, rather than through direct control.
The challenge presented by a dominant learner highlighted that even within adult education, careful management of group dynamics remains essential. In collaborative, performance-based settings, ensuring balanced participation is critical to group effectiveness. This required the teacher to take on a facilitative role supporting not only the learning process but also the development of positive, inclusive group interactions.
Conclusion
This observation reinforced that adult learners still benefit from clear boundaries and behavioural expectations, even if these are subtly embedded. The teacher demonstrated that behaviour management in adult education is less about control and more about respect and structure. It also showed that failing to manage behaviour however mature the group can risk disengagement from quieter members and effecting the groups involvement.
Own Teaching Practice
The lesson focused on improvisation, storytelling, and duologs with Level 2 Performing Arts students. The aim was to develop students’ improvisation skills and encourage creative thinking by working with new partners. Students were expected to create and perform duologs, then provide respectful peer feedback.
Feelings:
 At the start, I felt unprepared and anxious because the lesson was last-minute. The students entered the room with low energy, which made me worry about engagement. However, I felt determined to think on my feet and deliver the session confidently.
Evaluation:
 Initially, energy was low, and students needed prompts to engage. As the session progressed, their enthusiasm grew significantly. By the end, students were lively and eager for more improvisation activities. The spontaneous approach surprisingly worked well, boosting my confidence.
Analysis
 This experience showed me that adaptability and presence are key when managing lessons under pressure. While spontaneity can lead to success, lack of preparation risks hitting a block. The positive student response indicated that peer collaboration and creativity foster engagement.
Conclusion
 The session highlighted the importance of preparation but also the value of trusting my instincts. It reinforced my ability to lead improvisational work and manage energy levels.
Conclusion
Effective behaviour management in Performing Arts education balance's structure, respect, and flexibility across diverse learner groups. Observations of both younger and adult students demonstrated that clear, consistent routines combined with subtle, non-confrontational strategies such as positive reinforcement, peer involvement, and teacher presence foster engagement and maintain group harmony. Even highly self-directed adult learners benefit from gentle leadership and boundaries to ensure equitable participation. Reflecting on my own teaching, I recognize the importance of preparation alongside adaptability to sustain energy and creativity. Ultimately, behaviour management thrives on mutual respect, trust, and empowering learners with responsibility, enabling a productive, inclusive learning environment.
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Action Plan 
	Action No.
	Target/Goal
	Action steps
	Links to Professional standards
	Resources
	Target date of completion
	Comments/ progress

	1.
	Incorporate structured, high-energy warmups at the start of session.
	Design 5-10 minute’s warmups that focus on concentration, group work, physical movement and quick thinking.

Use the warmups to reinforce classroom behavior. 

Rotate warmups weekly to maintain energy levels.
	Plan and deliver effective learning, teaching and assessment.
	List of 10 go to warm-up activities, timer, and white board for visual instructions.
	2 weeks
	

	2.
	Develop and consistently use non-verbal management strategies to establish behavior expectations.
	Develop 3- 5 silent signals and gestures such as eye contact, gestures for asking students to be quiet and hands signals to inform students to stop.



	Build positive and collaborative relationships
	Visual instructions 
	1 week
	

	3.
	 Provide more opportunity for students to take ownership for their work.
	Offer students choice 

Assign students classroom roles 

Set goals for students where they can also monitor their own progress.
	Enable learners to share responsibility for their own learning and assessment
	Sheets/ charts for goals setting.
	1 week
	

	4.
	Introduce self and peer assessment activities.
	Create a 10-minute slot at the end of sessions for assessments.

	Maintain and update knowledge of my subject and how best to teach and assess them.
	Pen and paper.
	2 weeks 
	

	5.
	Plan specific adaptations for learners with anxiety.
	Create a visual schedule of tasks and break down instructions.

Offer flexible seating and a calm and supporting environment.
	Demonstrate commitment to learners, their learning, safety and well-being.
	Task cards, support plan.
	1 week.
	






Teacher Observation Form 
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	Teacher

	Rachel Morgan- Belle

	Date
	
07/04/2025

	Group
	
Level 2 Performing Arts

	Topic/Context
	
Script work and rehearsals of Bugsy Malone

	Notes on the lesson:

	









	· Teacher A begin with a structured and creative start: The class opened with a high-energy warm-up and clear objectives.
· Students were given Ownership of their work, promoting Independance and responsibility.
· The teacher used non-verbal ques, proximity, and praise to guide behaviour without disrupting the flow.
· Group work was monitored actively with frequent check-ins.
· Self-assessments and peer- assessments are used throughout allowing students to set goals and targets to aim towards.
· The session demonstrated inclusive practice with adaptation for students with anxiety. Giving students choice and use of visual planning tools.


	What I have learned:

	









	I have learnt the importance of including warm-ups, focus and concentration exercises at the start of sessions and the impact they can have on the student's behaviour. Establishing clear expectations for focus during the lesson and creating a professional and creative environment for the students to learn.
I have learnt the use of positive reinforcements and respectful communications, which creates good rapport between students and teachers allowing students to feel safe and supported during their study's. This is ideal in a performing arts setting.

I have learnt the importance of setting goals and targets for each individual learner and their needs. How empowering it is for students to take charge of their own goals and targets and independent learning.

	Targets to improve my own practice (mapped to professional standards):

	
	
Plan and deliver effective learning, teaching and assessment – 
I aim to incorporate regular warm-ups, and targeted exercises to build on student's skills and enhance their engagement. I will establish clear rehearsal structures that support student’s progress and learning objectives. 

Enabling learners to share responsibility for their own learning and assessment - 
I will use a variety of assessments methods to monitor student’s understanding, adapt instructions in real-time and provide constructive feedback. By maintaining a structured and flexible approach students will be supported, challenged and able to reflect on their own learning and development. I will allow time at the end of classes for student to self-assess and focus on setting themselves targets and goals that are achievable.

Demonstrate dignity, courtesy and respect towards others -
I will create a positive and inclusive environment by consistently promoting respectful language and behaviour. I aim to build a strong and professional relationship with learners and colleagues through active listening, empathy, and clear communications. I will use non- verbal management techniques more confidently, such as strategic positioning, eye contact and gestures to maintain a calm and controlled atmosphere, promote engagement and manage behaviour discreetly and effectively.







Teacher Observation Form 
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	Teacher

	Martin Hearn

	Date
	
08/04/2025

	Group
	
Adults Performing Arts Evening course

	Topic/Context
	
Script work and performance styles

	Notes on the lesson:

	
	· The teacher's tone was respectful, calm and supportive throughout the session.

· Teacher promoted collaborative reading and allowed for own interpretation giving learners, choice and a voice.

· Teacher used professional theatre examples to model high standards during the session

· Teacher gave gentle guidance, rather than direct instruction which is best suited for adult learners.

· One learner repeatedly dominated discussion. The teacher addressed this issue by subtly offering others to speak and rotating group roles, maintaining group collaborating.


	What I have learned:

	









	I have learnt that depending on the group and age range of learners it is important to think about how to approach and facilitate learners in a mutual and respectful manner.

I have learnt that rather than enforcing rules it can be better to approach issues with social cues and peer's expectations to manage behavior.

I found that having some dominant voices may need subtly management during a group dynamic and having structure and boundaries are necessary.





	Targets to improve my own practice (mapped to professional standards):

	
	
Maintain and update knowledge on my subject and how best to teach and assess them. -
I will actively reflect on how different approaches work with different learning groups. I recognize that one method does not work for everyone, I will do this by actively adjusting my practice accordingly.

Build positive and collaborative relationships -
I will promote mutual respect during social dynamics and encourage engagement during sessions. I will use social cues and peer expectations rather than strict rules to show a more versatile approach to promote a more positive learning experience.

Value and promote diversity, equality of opportunity and inclusion -
I will demonstrate a respectful learning approach taking into consideration individuality, group dynamics and versatile learning needs. I will do this by creating a safe and inclusive environment by gently managing dominant voices and encouraging all learner to participate and activities and group work.










Lesson Plan
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Lesson Plan

	Topic: 
Improvisation, storytelling and duologs
	Class:
Level 2 Performing Arts 

	Date:
19/ 05/2025
	Length of lesson:
1 hour 30 minutes
	Number of students: 
10

	Resources required:
Pen and paper.


	Aim of Lesson
· The aim of the lesson is to demonstrate and explore duologs and use their improvisation skills to help the students think outside the box and think on their feet enabling them to improve on their acting skills.
· The aim is also to allow the students to engage with one another and work with peers that they have not worked with previously.


	Learning Outcomes – The Learners Should Be Able To:
· Students should be able to work with a partner to use their creative thinking and develop a duolog together. 
· Students should be able to Demonstrate their improvisation skill by rehearsing and performing your duologs to the class.
· Students should be able to give critical feedback to their peers in a respectful manner.


	Previous student knowledge required for the session: 
Students would have previously done some improvisation workshops.


	Anticipated difficulties (if applicable):
Student may find it difficult to come up with ideas on what to write and may need some prompts. 


	Professional Standards (where are these being met within the session)

Demonstrate commitment to learners, their safety and their wellbeing
1.1 Enabling learners to learn – I will explore support students by considering their starting points and focusing on their goals and how I can guide them to progressing further in their learning. I will promote a safe and inclusive environment during lessons ensuring students feel safe and included during activities.

Value and promote diversity, equality of opportunity and inclusion 
2.1 Accessibility – I will consider students accessibility while doing warm up and physical activities and be mindful to support students with limited access and skills. I will include learners with additional learning needs when creating materials ensuring it is used appropriately for affective learning and engagement.

Plan and deliver effective learning, teaching and assessment
7.1 – I will use activities, workshops and warmups to enhance students learning experiences. Allowing students to work together as a group, in pairs and solo. will provide learners with targets and goals to achieve their outcome using digital tools. I will offer feedback to improve their skills and their learning ability. I will provide opportunity for students to reflect on their progress and support them further.




Assessment Strategies: when and how are they included within the lesson?

During the lesson there will be opportunities for peer- assessment promoting positivity. I will also end the lesson by offering my support and guidance by giving the students an opportunity to self-asses, where students can reflect on their progress and feedback to set targets and goals for their future learning.


Informal reflection (to be completed after the session)

On entrance the students were deflated with very little energy. Although as the lesson was going on, soon enough the students did need a bit of a prompt the bring some energy into the room and by the end of the lesson the students were full of life and made comments about how much they enjoyed todays class and asked if they could do more duologs and improvisation in our next lesson. This lesson was very last minute, and I wasn't prepared at all. I just went in and thought on the spot with confidence and amazingly it flowed, I was worried about hitting a brick wall and not knowing what to do next, but everything seemed to work extremely well. I am aware this is defiantly a one off, and I really do need to be more prepared if this is to happen again and ensure I have plenty of spare lesson plans I can use incase this is to happen again. Today's lesson has really boosted my confidence and taught me that I can work well under pressure. 
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