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Context 

This report focuses on children in Year 1 who are currently receiving Free School Meals (FSM) and are having difficulty with the literacy skill of reading. 

FSM and Literacy 

These children have been chosen for this report as there is strong statistical evidence and a clear correlation between children who receive FSM and their reading skills, compared to those children who are not eligible for FSM and their reading skills as the graph below highlights. 
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Fig 1. Poverty.org (2019). Available from: http://www.poverty.org.uk/educational-attainment/

According to the graph above, 43% of boys and 30% of girls who receive FSM are unlikely to achieve their expected level in reading and literacy at the age of 11. This clearly shows that if this is happening within Year 6, then it may certainly happen to the Year 1 class that this report is focused on. Therefore, by the time the Year 1 class reaches Year 6 those children who receive FSM will be significantly worse off, as the graph below indicates. 

Fig 2. A graph comparing fsm to non fsm. 

Furthermore, this is highlighted by NFER (2014) with the graph below clearly indicating that learners are disadvantaged by FSM, as there is a large attainment gap between the skills of affluent and disadvantaged learners. Therefore, something needs to be done to prevent this from happening in the future and to improve these learners’ full potential. 
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Fig 3. NFER (2014) Available from: https://learning.gov.wales/docs/learningwales/publications/141013-final-report-en.pdf

Moreover, PSE (2019) identified that of the 200,000 children who live in poverty in Wales, 25% of parents are unable to afford school necessities such as reading books. Estyn (2012) have highlighted this further and have stated that those children who receive FSM are more likely to face barriers to progress in literacy and especially in the skill of reading. Therefore, as Estyn (2012) and PSE (2019) have highlighted, it is important that those children who receive FSM and have difficulty with the skills of reading in Year 1 receive the appropriate strategies or an intervention that will help them to achieve or exceed their required reading outcome at the end of the foundation phase. 

Which children have been identified? 

The table below which has been produced by the Welsh Government (2017) shows the expected outcome for children within the foundation phase. 

[image: ]
Fig 4. Welsh Government (2016). Available from: https://beta.gov.wales/sites/default/files/publications/2018-03/foundation-phase-profile-handbook-revised-september-2017.pdf


From the table above, it is clear to see that when children complete their Baseline assessment at the beginning of Reception, they should be achieving Foundation Phase Outcome 2. Therefore, any child achieving the Bronze, Silver or Gold outcome will require significant support in their reading skills in order to catch up to their peers. Therefore, something needs to be done for the children who are now in Year 1 in order for them to reach their expected age of development by the time they have completed the academic year in Year 1. 

	Pupil Name
	Baseline Reading Assessment 
(Data taken from the beginning of Reception) 
	Predicted Outcome at the start of Year 1
	ALN 

	Glynis
	Silver
	Gold
	Y

	Arwyn
	Gold
	Outcome 1
	Y

	Maldwyn
	Gold
	Outcome 1
	Y

	Zeynep
	Gold
	Outcome 1
	Y

	Abubakr
	Gold
	Outcome 1
	Y

	Inayah
	Gold
	Outcome 1
	Y

	Ollie
	Gold
	Outcome 1
	Y


The table below identifies the children that require extra support with their reading skills: 


Fig 5. Table highlighting the children’s reading or predicated reading outcomes in Reception and Year 1. 

· The report has identified 7 children in Year 1 who require support. 1 child achieved Silver, and the additional children received Gold. 
· At the beginning of Reception those children who are identified were achieving two outcomes below their expected target. Therefore, at the beginning of Year 1, it is likely that these children are still achieving an outcome below their expected level. Consequently, those children who achieved outcome 1 or higher at the start of Reception will not require as much support as those who achieved lower outcomes according to the Department for Education (2017). Therefore, the report has decided that those children who achieved Silver and Gold require a robust programme for reading than the additional children in the class. 











Proposed Strategy

Research undertaken by the Welsh Government (2014) has found that provision within the foundation phase that has strong focus on activities that support reading is beneficial for children who receive FSM. Therefore, if these children are not provided with this opportunity in Year 1, then they could be almost ‘9 months’ behind their peers, as the table at end of the foundation phase according to the table below which has been produced by the Literacy Trust (2014). This clearly shows how beneficial an intervention could be in improving the children’s performance. 

[image: ]

Fig 6. Literacy Trust (2014). Available from: 




https://literacytrust.org.uk/documents/895/Read_On_Get_On_launch_report_2014.pdf


Which reading intervention would be beneficial? 

The intervention programme that would be beneficial to the underachieving children in Year 1 is the Fischer Family Trust (FFT) Wave 3. This is an intervention that is tailored for children who are 6 years of age. The intervention also works well for children who have an additional learning need (ALN). This is beneficial, as all of the children highlighted for support have an ALN in Year 1. As the children will be working closely with a TA during the intervention, the TA will know the children’s needs before the start of the intervention process. Therefore, this should not affect the children’s ALN. A more detailed overview of the intervention can be found in Appendix A (Welsh Government, 2012). 

Who would be involved?

· Governors 
· Class Teacher (Year 1)  
· Teaching Assistant 
· Children (7 pupils) 
· Parents (of the 7 pupils) 
· Community (Library) 

(Appendix A) 

Where would this take place?

The intervention would take place in the “Cwtsh Darllen” area of the classroom. According to Hattie (2016) children learn best away from their ‘main’ classroom environment. Therefore, this would be an ideal place for the intervention. 

Cost 

In order to support the costs of the intervention, the school can use funding from the Pupil Deprivation Grant (PDP) provided by the Welsh Government. The PDP will help children who receive FSM, receive a reading intervention such as the FFT Wave 3 (National Assembly for Wales, 2014). A detailed overview is located in Appendix B. 

How will the additional children make progress in their reading? 

The additional children in the class will still make progress in their reading, as literacy activities and sessions will continue to take place in the classroom, whilst the other children receive their ‘intervention’. Therefore, the class teacher will listen to the other children read during this time. 

Effective practice 

The FFT Wave 3 has been identified as an effective intervention programme by the Welsh Government (2012), Estyn (2016) and St Alban’s Catholic Primary School (2019). 

The Welsh Government (2012b) have highlighted that the average child in Year 1 who completes the FFT Wave 3 intervention makes on average 1.5 years on their current reading age. The table below shows the progression a child in Year 1 could make by completing the intervention. However, as each child that requires support has an ALN, these children may not make as much progress as those who do not have one. However, the FFT wave 3 intervention still makes progress for children who have an ALN according to the Welsh Government (2015) and it has been given a ‘green light’ for its impact on learners. 

	Current Reading Age
	Expected Reading Age

	4 Years
	5 ½ Years 

	4 ½ Years 
	6 Years 

	5 Years 
	6 ½ Years 



Fig 7. Table highlighting the progression that can be made with the FFT Wave 3 intervention. 

Estyn (2016) further supports the FFT Wave 3 intervention by stating that the programme is effective for children within the primary school. Estyn have stated that the intervention has “positive value added” (Estyn, 2016) on the children’s literacy skills in reading at the end of the foundation phase. Furthermore, Estyn also supports the Welsh Government (2012b) recommendation that the FFT Wave 3 intervention can increase a child’s reading age in Year 1 by 1.5 years. 

St Alban’s Catholic Primary School (2019) in England, has demonstrated effective practice in regards to the FFT Wave 3 intervention. The intervention in St Alban’s Primary School has helped “narrow the gap of attainment between readers in school” (St Alban’s Primary School, 2019) and has been successful in promoting the Department for Education (2011) ‘Every Child a Reader’ programme. Appendix C demonstrates the positive impact the FFT Wave 3 intervention has had on pupils within the school. 



Assessment Procedures

Assessment is important within the primary school, as it makes teachers aware of the progress of the children and it provides them with the information that they need, in order to assist planning on how to help individual pupils make further progress (Assessment Foundation, 2019). 

In this particular case, this is important as Estyn (2019) will be inspecting schools through assessment and value-added data (Department for Education, 2019). 

Assessment 

Incerts – This assessment tool be used by the class teacher to assess all of the children’s reading skills in Year 1. The class teacher will use this to ensure that the children completing the FFT Wave 3 programme are making steady progress compared to their peers. ‘Incerts’ are an assessment tool that is approved by the Welsh Government (2019) and is used in a variety of schools in Wales. According to Estyn (2014) “a whole-school tracking system helps to raise standards” in all areas of the curriculum (Appendix D) 

Spreadsheets – These will be used in order to track just the children completing the FFT Wave 3 programme in order to ensure that they are all making steady progress. This will be used by the trained teaching assistant (Appendix E). 

Reading Records – These will be used by the teachers and the children’s parents in order to track the pupils reading progress. The teachers and the parents will be asked to sign the record to ensure that the children have read and understood the book and then a new book will be given to the child (Appendix F).  

Measuring progression 

Parent / Teacher meetings – Parents will be invited to the school in order to discuss their child’s progress. During these meetings discussions will take place to ensure that reading is taking place at home. It is said that “parental involvement in early intervention programmes can equate with better outcomes for the child” (Department for Education, 2019). 

Group sessions – These will take place sparadically throughout the intervention. This is because a group session can help children practice to one another. As a result, the children can learn and support one another without an adult being present. 

Incentives – Children who show steady progress with regards to their reading ability will be rewarded. Rewards may include community links or dojo points. 

Timetable 

Whilst the intervention takes place, it is important that all stakeholders have a timetable to follow, in order to ensure continuity within the classroom. Therefore, a detailed timetable of can be seen within Appendix G and H.
 
Expected Outcome

By the end of the intervention the report expects the children to achieve the following: 

	Pupil Name 
	Baseline Reading Assessment 
	Predicted outcome in Year 1
	Expected outcome at the end of the FFT Wave 3 intervention 

	Glynis
	Silver
	Gold
	Outcome 1 or 2

	Arwyn
	Gold
	Outcome 1
	Outcome 2 or Outcome 3

	Maldwyn
	Gold
	Outcome 1
	Outcome 2 or Outcome 3

	Zeynep
	Gold
	Outcome 1
	Outcome 1 or Outcome 2

	Abubakr
	Gold
	Outcome 1
	Outcome 2 or Outcome 3

	Inayar
	Gold
	Outcome 1
	Outcome 2 or Outcome 3

	Ollie
	Gold 
	Outcome 1 
	Outcome 2 or Outcome 3



Fig 8. Table highlighting the children’s predicted outcome at the end of the intervention. 

If these children do achieve the predicted outcomes at the end of the intervention they should be ‘on track’ to achieve their expected age of development. This is because children in Year 1 should be achieving outcome 2 or 3. However, without this programme it is likely that these children would still be significantly behind their peers. 














Community Links

For those children who are struggling with reading, working beyond the classroom can have a positive impact on their reading skills according to the Education Endowment Foundation (2019). 

Where can the children work? 

· The library 

Who can the children work with? 

· Their peers
· The Teaching Assistant 
· The librarian 

Benefits

· According to Hattie et al (2014) children need to read to different kinds of people in order to develop their reading skills, as becoming too dependent on a teacher can negatively affect a child’s reading ability. 
· According to the WAG (2008) ‘working with others’ can lead to the best outcomes for schools and the children. 
· Working within the community will help to develop the children’s reading skills as “what happens outside school plays a significant part in how well children perform when they are in school” (Welsh Government, 2016). 

Potential Limitations

· Working with more than one additional adult outside in the community could cause a child’s progress to stop, as it may become difficult to track their progress i.e. incerts and spreadsheets. 
Word Count: 2188 
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A detailed overview of the intervention programme 


Name of the intervention: Fischer Family Trust Wave 3 

Focus: The focus of the intervention programme is to improve the children’s reading ability who receive FSM in Year 1. 

Who will be involved in the initial intervention process? 

· Governors – To ensure the intervention takes place. 
· Class Teacher (Year 1) – To ensure the intervention takes place at the correct time and to track pupil progress. 
· Teaching Assistant- To deliver the intervention and to track pupil progress. 
· Children (7 pupils) – Will be involved in the intervention process. 
· Parents (of the 7 pupils) – To support their children during the programme. 
· Community (Library) – To support the children and the school in the delivery of the programme. 

What is the aim of the intervention? 

The aim of the intervention is to improve the children’s reading age and ability. The intervention will help the children achieve this as it provides children with the access to different reading materials. Whilst on the programme, the children will read familiar as well as non-familiar books, in order to improve their reading skills. 

Who will take part in the intervention? 

The children in Year 1 who receive FSM and are having difficulty with their reading will take part in the intervention programme. There are 7 pupils in total. 

Who will deliver the intervention?

The intervention will be delivered by a trained teaching assistant. The class teacher will track the children’s progress and during the intervention sporadic visits to the library will be undertaken in order to provide good link to the children’s community. 

Where will the intervention take place?

The intervention will take place in the “cwtsh darllen”. 

Will the intervention take place over a large period of time? 

The intervention will take place daily. The sessions will be between 15 and 20 minutes in length. 

How long will the children be on the intervention programme? 

Typically, the intervention programme is delivered between 10 and 20 weeks. However, this may change depending on the individual pupil’s needs. 

How much will it cost? 

The cost to train a teaching assistant is £650. This will be covered by the Pupil Deprivation Grant. 

How long will the training process last?

The teaching assistant will be trained over three consecutive days. 

What resources will be required? 

· Reading materials 
· Reading Records 
· A trained teaching assistant 
· Assessment tools (Incerts and Spreadsheets)

Adapted from: Welsh Government (2012b) Literacy catch-up programme. Available from: https://learning.gov.wales/docs/learningwales/publications/121108fischerfamilyen.pdf [Accessed on: February 2019] 

Adapted from: Fischer Family Trust (2019) FFT Wave 3 Programme for teachers and TAs. Available from: http://literacy.fischertrust.org/overview/wave-3/ [Accessed on: February 2019] 






























Appendix B 

Budgets and Cost 


	Cost
	Are the grants available? If so, what?
	How much will the grant provide?
	Can this be achieved?

	Intervention Programme - £0
	N/A
	N/A
	N/A

	Staff Training - £650
	Yes – The Pupil Deprivation Grant (PDP)
	£1,150 per child who receives FSM in Year 1 (National Assembly for Wales, 2018)
	Yes

	Reading Records - £1 per book for the school. Free for parents.
	Yes - PDP
	The same as above.
	Yes

	Reading materials – Between £10 - £200 per pack.
	Yes - PDP
	The same as above.
	Yes

	Community Links – The library
	N/A as the library is free and is within working distance to the school.
	N/A – This resource is free
	Yes

	Incerts – Unsure 
	Yes - PDP
	The same as above. 
	Yes – Aslong as the cost did not exceed the price of the amount made available by the PDP. 
















Appendix C 

Pupil Voice of the FFT Wave 3 Programme 


	Student A: “I am enjoying the reading books. My reading is good and I am good at           sounding out.” 

	Student B: “My reading is getting better. My reading voice is really good and I change my voice using expression. My reading flows better and I split big words up.” 

	Student C: “I’ve been doing really well with my reading. I can read a little quicker now all the things I’ve done have helped me to improve quite a lot.” 



Adapted from: St Alban’s Catholic Primary School (2019) ECAR Reading Recovery and Literacy. Available from: http://www.stalbansprimarymacclesfield.co.uk/ecar-reading-recovery-and-literacy/ [Accessed on: February 2019] 




Appendix D

Incerts

What impact will incerts have?


Incerts will have an impact on measuring the children’s progression. This is because the teacher will be able to track the whole class’ progression in terms of their reading ability. As a result, the teacher will be able to see any issues with a child’s progress immediately. 

Are incerts used in other schools?

Incerts are used in over 1,000 primary schools across Wales and England. With 88% of schools satisfied with the service it provides (Assessment Foundation, 2019). 

Who will have access to the incerts? 

The class teacher and the trained teaching assistant will have access to the incerts in order to check and monitor the children’s reading skills and progression.

How will the incerts be beneficial? 

The incerts will be beneficial as they will ensure that the child achieves the best outcome they can in their reading ability. This will be done by the class teacher and teaching assistant closely monitoring the outcomes the child is achieving and how far away they are from the next achievable foundation phase outcome. As well as this, the incert tool is beneficial as it will follow the children up through their time in Primary school. 






Appendix E

Spreadsheets 

Why will spreadsheets be used?

Spreadsheets will be used by the trained teaching assistant in order to pay close attention to the 7 pupils within the intervention group. By having this spreadsheet, the teaching assistant will not have to go through the whole class to see the progress of the children in the FFT Wave 3 group. 

Who will have access to the spreadsheet?

The trained teaching assistant and the Year 1 class teacher. 

Will the spreadsheet be a beneficial assessment tool?

Yes. The spreadsheet will be a beneficial assessment tool as the trained teaching assistant will be able to see how the pupil and progressed since the beginning of the intervention process. 

What will the spreadsheet look like? 

The spreadsheet assessment tool would look similar to the one created below: 

[image: ]




Appendix F

Example of the Reading Record 

	Date
	Name of the Book
	Comments

	






	
	

	






	
	

	






	
	

	






	
	

	






	
	





Appendix G

Timetable of the Intervention (Example of 1 week) 

The intervention will take place when the rest of the Year 1 children are participating in literacy sessions / activities.  

	Date 
	Time 
	Pupil 

	25/02/19 
	9:15am 

9:30am

9:45am

10:00am 

10:15am

10:30am

10:45am

11:00 am – Breaktime 


	Glynis

Arwyn

Maldwyn

Zeynep 

Abubakr

Inayah

Ollie 



	26/02/19 
	11:15am 

11:30am

11:45am

12:00pm

12:15pm

12:30pm 

12:45pm 

1pm – Lunch 
	Glynis

Arwyn

Maldwyn

Zeynep 

Abubakr

Inayah

Ollie 

	27/02/19 
	9:15am 

9:30am

9:45am 

10:00am 

10:15am

10:30am

10:45am 

11:00am – Breaktime 
	Glynis

Arwyn

Maldwyn

Zeynep 

Abubakr

Inayah

Ollie





	28/02/19 




	11:15am 

11:30am

11:45am

12:00pm

12:15pm

12:30pm 

12:45pm 

1pm – Lunch
	Glynis

Arwyn

Maldwyn

Zeynep 

Abubakr

Inayah

Ollie

	01/03/19 
	9:15am 

9:30am

9:45am

10:00am 

10:15am

10:30am

10:45am

11:00 am – Breaktime 

	Glynis

Arwyn

Maldwyn

Zeynep 

Abubakr

Inayah

Ollie 










Appendix H

Timetable of the Intervention and Assessment 

	Week Commencing 
	Assessment 
	Who will do this?

	25/02/19
	Reading Records

Spreadsheet 

	Parents / TA

TA

	04/03/19
	Reading Records

Spreadsheet
	Parents / TA

TA

	11/03/19
	Reading Records

Spreadsheet
	Parents / TA

TA

	18/03/19
	Incerts

Reading Records 
	Class Teacher 

TA

	25/03/19 
	Reading Records

Spreadsheet 
	Parents / TA

TA

	01/04/19
	Reading Records

Spreadsheet
	Parents / TA

TA

	08/04/19 
	Incerts

Reading Records 
	Class Teacher / TA

Parents / TA 

	29/04/19
	Reading Records

Spreadsheet
	Parents / TA

TA

	06/05/19
	Reading Records

Spreadsheet 
	Parents / TA

TA

	13/05/19 
	Incerts

Reading Records 

Spreadsheet 
	Class Teacher / TA

Parents / TA

TA






School Development Plan (SDP) 

Date: 25th February 2019 

Academic Year: 2018/19 

Area of Development: Literacy – Reading. 

Staff Members: Year 1 Class Teacher / Support Staff 

Context: 7 pupils in Year 1 are underachieving in regards to their foundation phase outcomes. The Year 1 children that have been identified achieved either a silver or a gold outcome during their baseline assessment. Therefore, it’s clear to see that these children need support in regards to their reading. 


	Aim
	Objective
	Time Frame
	Stakeholders
	Costs
	Effect
	Evaluation 

	- To support the learners within Year 1 who receive FSM to achieve a higher
outcome at the end of the year.  

- To do this by placing the children on an intervention programme called “Fischer Family Trust Wave 3”. 


	To ensure that those children who are achieving a low outcome in their reading ability begin to read a number of books and begin to grasp a good understanding of words and sentences while reading. 
	The programme can last between 10 and 20 weeks. However the intervention programme will last for as long as needed by the individual learners. 
	· The children
· The parents of the children 
· The class teacher
· The teaching assistant 
	The cost to train the teaching assistant for the FFT Wave 3 intervention is £650. The PDP will help to pay for this. 


	The FFT Wave 3 intervention is highly effective according to the Welsh Government. 

According to the Welsh Government gain 1.5 years on their current reading age. 
	The children on the programme will be reviewed and assessed at the end of every week by the trained teaching assistant. 




Inclusion Policy

Revised in: February 2019 

This is an inclusive school. In this school, we focus on the development of every individual child.  We ensure that all pupils are treated with the upmost importance and have access to a curriculum that supports their learning needs. 

At this school, we respect individuals from different cultures and diversities. We take into account these differences and we try to eliminate all potential barriers to an individual’s learning journey. These barriers may include poverty, religion or disability. 

We want all members of our school to feel included in the school environment. This includes pupils, parents, teachers and the community. 

The schools aims and objectives 

· To ensure that every pupil within the school achieves their academic potential. 
· To eliminate all barriers to learning. This includes barriers that prevent certain pupils progressing within subject areas. 
· To provide intervention programmes to children who are in need of further help and support in order to progress in their learning. 

Schools targets

· To raise the attainment of the pupils’ reading skills. 
· To provide early intervention programmes that raise pupils reading skills who live in disadvantaged areas. 






Literacy Policy 

Revised in: February 2019 

Within our school, we feel that literacy is an important skill that all children require and have to learn. Therefore, we treat all aspects of literacy with the upmost importance. These aspects include the skills of writing, reading, listening and speaking. 

At our school, we treat reading with the upmost importance, as it helps to develop a child’s cognitive and social development. Our aim at the school is to ensure that all children are able to read to a high level. In order to achieve this, we will ensure that we monitor, assess and put in place intervention programmes to ensure that all children read to a high enough level. 

Aims 

· To increase all pupils academic potential in literacy. 
· To develop all pupils confidence in their reading. 
· To support all staff members in regards to implementing effective reading strategies across the school. 
· To implement intervention programmes for those struggling with their reading. 

Reading 

· To implement a reading intervention for children. 
· To provide time for a reading intervention for children who require more robust support. 
· To promote reading at school. 
· To promote reading within the home. 
· To support parents in helping their child read at home. 

Adapted from: Sandhill View Academy (2016) Whole School Literacy Policy. Available from: http://www.sandhillview.com/wp-content/uploads/2015/06/Whole-School-Literacy-Policy-2016_17.pdf [Accessed on: February 2019] 
Year 1 pupils eligible for FSM are not likely to achieve basic reading outcomes in literacy compared to those who are not eligible for  FSM. 

Year 1 pupils eligible for free schools are more than likely to not achieve basic reading outcomes in literacy than other those who do not receive free school meals 	FSM will not achieve	Non FSM will not achieve 	12.0	5.0	
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Figure 4.1 FSM achievement gap from Foundation Phase to Key Stage 4, 2013
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Expected age of development Related outcome

6-12 months Foundation Phase Outcome Bronze
12-18 months Foundation Phase Outcome Silver
18-24 months Foundation Phase Outcome Gold
24-36 months Foundation Phase Outcome 1
36-48 months Foundation Phase Outcome 2
48-60 months Foundation Phase Outcome 3
60-72 months Foundation Phase Outcome 4
72-84 months Foundation Phase Outcome 5
84-96 months Foundation Phase Outcome 6
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Children’s language skills
atage3

Months of development ahead or behind the average

at three subsequent ages

5 years 7 years 11 years
‘Delayed (bottom 10%) -139 98 -4
‘Advanced” (top 20%) 80 84 95
“Very advanced” (top 5%) 130 164 170
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Proportion of pupils not reaching level 4 at

Key Stage 2
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11-year-old pupils eligible for free school meals are around twice as
likely not to achieve basic standards in literacy and numeracy as
other 11-year-old pupils

OPupils eligible for free school meals @ Pupils not eligible for free school meals
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Source: National Pupil Database, DfE; the data is for 2010; England; updated Feb 2011




