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A Guidance Handbook for Early Years Practitioners During Transitions. 


Introduction – Transitions in the Early Years
All children will encounter many different transitions during their childhood. A transition is a form of change, which can be as minor as moving rooms, a change in routine, such as, lunchtimes, or can be a much more challenging situation for the child, for example, starting school or moving to a new year group with a new teacher. Bowlby (1969) believed that positive transitions support young children’s development and emotional wellbeing. The quality of the transition can impact on a child’s ability play, learn, and to feel safe.
Starting the first or next phase in a child’s education journey is always a big step for not only the child, but the family also. We are aware that settings and schools normally have a range of activities to support children to become more familiar with new environments, routines, staff, and other children. Transition support is not as simple as treating and supporting each child the same, and a transition is unique to each individual child. Each child copes with change differently depending on their past experiences, family circumstances or specific needs. Some children may require a more planned approach to an upcoming transition.
 The National Minimum Standards for Regulated Childcare in Wales (p25 8.5) states that “the settling-in process and separation from parents or carers minimises distress and anxiety.”
Birth to Five Matters states that when transitions in the early years are managed sensitively, it lays the foundations for positive feelings towards the many other transitions children will face through life. Children with disabilities or complex health needs, and children who do not speak English as a first spoken language will be particularly vulnerable at times of transition. 
“The Key Person’s role is to help ensure that every child's care is tailored to meet their individual needs, to help the child become familiar with the setting, offer a settled relationship for the child and build up relationships with their parents.” (Statutory Framework for the Early Years Foundation Stage, 3.27 Page 27)
Bronfenbrenner’s (1977) ecological systems theory states that an individual child’s development is influenced by a series of interconnected environmental systems, ranging from the immediate surroundings for example family to more broad societal structures for example, culture.
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Bronfenbrenner suggested that an individual child’s environment should be divided in to five different systems: the microsystem, the mesosystem, the exosystem, the macrosystem and the chronosystem. The microsystem is the most inﬂuential level of the ecological systems theory. This is the most immediate environmental setting containing the developing child, such as family and school. Bronfenbrenner also suggested that to understand the effect of these proximal processes on development, we must focus on the person, context, and developmental outcome, as these processes vary and affect people differently (Bronfenbrenner & Evans, 2000).
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The Role of the Adult
Transitions to childcare are typically about building relationships among children, parents, and childcare educators (Brooker 2008; Goldschmied and Jackson 2004; Lieberman 1993) 
It is paramount that all Early Years Practitioners work together to help create a safe, stimulating, and comforting environment to encourage confidence and independence in their new surroundings. Respectful and strong relationships between parents and practitioners lay the foundation for positive transitions. The child and their family must be supported in all areas throughout the process of a transition, for example, starting a new school. Separation anxiety affects both parents and children, and warm exchanges between practitioners and family members are hugely significant in easing this process. It is vital for handovers to be as accurate and as up to date as possible, the must include the most recent information on the child. For example, likes and dislikes, any medical conditions, or any dietary requirements the child may have. This in-depth information will allow a solid foundation for appropriate planning for that child and their needs. 
Communication is now widely available within the classroom using a variety of platforms, for example: Hwb, Google Classroom and Seesaw. These are fantastic tools to keep the parents updated daily of their development and have the options of private messages being exchanged for any concerns and worries. This effective communication between practitioners and parents/carers will ensure a good sense of trust is built and the new attachments are strengthened, as without these there is a risk of children losing confidence, which can lead to a regression in knowledge and understanding.
“Respectful educators will include all children, not just children who are easy to work with, obliging, endearing, clean, pretty, articulate, capable but every child- respecting them for who they are, respecting their language, their culture, their history, their family needs, their abilities, their name, their ways, their very essence.” (Nutbrown, 1996.) 
The World of Work Project summarises communication by the ‘seven C’s.’ These principles are written and spoken communications which will ensure they are effective. The seven Cs are: clear, correct, complete, concrete, concise, considered, and courteous. 
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[Source: World of Work Project 2019]
In the Foundation Phase, by observing children while they are involved in activities, practitioners will find out how the children’s skills are developing and what they are able to do. Practitioners can also gather information on what the children know and understand, as well as their personal preferences. (Observing Children, 2008) 
The National Minimum Standards for Childcare in Wales (p25) recognises a child’s need for secure attachment and says, “babies and very young children are able to develop an attachment to a consistent carer or small number of regular carers”. 
Vygotsky (1980) theory encourages collaborative and cooperative learning between children and teachers or peers. According to Lev Vygotsky’s theory, adults foster cognitive development in children by engaging them in many challenging and meaningful activities. His theory highlights the role of culture in a child’s development of cognitive abilities, such as reasoning and communication.
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Partnerships and Interventions
To promote continuity for all children experiencing transition, it is important that there is a shared approach between all professionals involved.
Practitioners strive to establish partnerships with multi-agency teams and parents to support all areas of the children and their learning. Strong communication is fundamental to building a sense of community between home and school life. Teachers must continuously strive to expand and develop their skills to maximize effective communication with parents and other team members.
Most nursery and school setting will offer a settling in policy. This will support parents and other carers to support their child to settle easily and quickly, whilst considering the needs and circumstances of all children and their families. Staff will provide all necessary information regarding policies and procedures. Settling in visits will usually last around 1-2 hours. These are usually over a two-week period, depending on the needs, age, and stage of the child’s development. These settling in sessions will be helpful to both children and families as it will help develop a sense of trust and all relevant information can be appropriately shared. 
The Office for Standards in Education, Children's Services and Skills (Ofsted) regulates and inspects to achieve excellence in the care of young people, and children, and in education and skills for learners of all ages. Ofsted (2011) believes that parental engagement can be a powerful lever for raising targets and achievements in schools. Parents and schools working together will support the child’s learning. 
Interventions in the early years are actions or strategies designed to support and enhance the development, learning, and well-being of young children. These interventions refer to being preventative, remedial, or supportive. The goal of practitioners is to address any potential challenges or to promote any positive outcomes in various areas of a child’s development. Graham-Clay, S. (2005) and Epstein (1995) described communicating with parents as one of six major types of parent involvement practices critical to establishing strong working relationships between and parents. Early Intervention (2021) suggests that early help and interventions can, reduce the need for a referral to child protection services, improve children’s long-term outcomes, improve the home and family life, and can support children to develop the skills and strengths to prepare them for adult life. 
There are several ways of communicating effectively with parents/carers and other staff members. Practitioners will use multiple platforms throughout the day such as Hwb, Seesaw and Teams. These methods of communication allow staff and parents to have contact with each other throughout the day as and when necessary. During the first six to eight weeks of school all children will undergo assessments, such as The Foundation Phase Profile. These assessments will provide practitioners with a baseline and allow the teacher to have an insight to where the child is learning academically. One assessment kit that schools and nurseries use is Wellcomm. This is a speech and language toolkit that is designed to assess children’s speech and language. The first kit is designed from birth to six years old, and the second is used from six years to eleven years. In some cases, assessments like these could highlight some concerns and/or additional learning needs which could require further support within the classroom or an external referral to agencies such as CAHMS, Speech and Language, Early help. These referrals should be made by the schools Special Educational Needs Co-ordinator, (SENCo) The role of the Special Educational Needs Coordinator is to assess and monitor the progress of a child with Special Educational Needs, liaise alongside headteachers, class teachers and parents to support individual learning plans, and to provide support for teachers in developing effective teaching programmes.
It is crucial that any concerns are communicated to the parent/carer and that the SENCo has permission to go ahead with any referral which is needed. Clear and strong information is paramount between all individuals involved. This will allow the child to have any help needed. 
The United Nations Convention on the Rights of the Child (Article 12) states, “Parties shall assure to the child who can form his or her own views the right to express those views freely in all matters affecting the child, the views of the child being given due weight in accordance with the age and maturity of the child. For this purpose, the child shall be provided the opportunity to be heard in any judicial and administrative proceedings affecting the child, either directly, or through a representative or an appropriate body, in a manner consistent with the procedural rules of national law.” 
It is however, to be considered that each individual child’s brain develops at different speeds. Our brains develop from before birth and into adulthood (Siegel and Bryson, 2012). 
There are key ‘sensitive periods’ during early childhood and adolescence where children and young people’s brains are more affected by positive or negative experiences (Shonkoff et al, 2008).
Shonkoff et al, 2015 is aware that building positive relationships throughout a child’s life will help to build healthy brains, while experiencing trauma and abuse can harm a child’s brain development. This can also be known as ‘blooming and pruning.’ 


The Needs of The Child
We must understand that transitions are a process, not an event. Many children may become vulnerable at times of transition, whether it be as small as a change of room or moving up a year group and into a new class with a new teacher. All adults involved with a transition must be as up to date as possible on all the child’s needs, requirements, and any extra support they may need or are already receiving. While some children have the resilience to cope with change, others are more vulnerable to uncertainty. All Early Years Practitioners are responsible to ensure that all children feel welcome, are helped to settle happily, and gain a good sense of belonging. 
According to Maslow (1943, 1954), human needs were arranged in a hierarchy, with physiological needs at the bottom, and the more creative and intellectually oriented ‘self-actualization’ and creative needs at the top. 
Maslow argued that survival needs must be satisfied, and this should be before the individual can satisfy the higher needs. The higher up the hierarchy, the more difficult it is to satisfy the needs associated with that stage. 
All children should feel a sense of trust, acceptance, and love. They need to feel a sense of belonging, especially in childhood. 
[image: maslow 5]




Maslow’s (1962) hierarchy of needs theory has made a huge contribution to teaching and classroom management in many schools. He looks at the complete social, emotional, intellectual, and physical need of the individual child, and how their learning is impacted. Malow is aware that before a child’s cognitive needs are to be met, they must first fulfil the basic physiological needs, for example, if a child is tired or hungry, they will find it difficult to focus on their learning. Children need to feel physically and emotionally safe and accepted in a classroom to reach their full potential. 
Play in Wales (2020) states that all children in Wales should have the best opportunities to play and enjoy their recreation time.  Vygotsky (1978) noted that play is hugely influential on child development in fostering speech development, cognitive processing, self-awareness, and self-regulation. Neuroscientists have discovered that the prefrontal cortex of the brain is refined by play, and play stimulates the production of a protein responsible for the differentiation and growth of new neurons and synapses (Gordon et al., 2003)
Through free play, children will learn excellent skills they need to build relationships, it will enable them to learn about the world and themselves. Children will develop social skills, confidence, independence, and resilience. Learning through play will help children to problem solve independently or with friends and develop a sense of curiosity. It is important that parents allow the child to free play. This way parents are allowing themselves to connect fully with their child and have fun. A parent or carer can support in the activities, however, should not direct what happens. The Reggio Emilia approach takes a social constructivist approach to teaching and learning, grounding curriculum in children’s inquiries and projects. Like Te Whāriki, it focuses on the idea of the child as being intelligent, creative, capable of exploring and discovering for themselves, with both the intention and the right to make meaning in many ways. The Te Whāriki theory holds a promise that all children will be empowered to learn with and alongside others by engaging in experiences that have meaning for them.
The child shall have the right to freedom of expression; this right shall include freedom to seek, receive and impart information and ideas of all kinds, regardless of frontiers, either orally, in writing or in print, in the form of art, or through any other media of the child’s choice. (Article 31, UNCRC) 
The Welsh Government (2018) believes that all children and young people must be provided with an education that develops their personality and talents to the full. It is recognised that the significance and the value of play in children’s development and that children have an innate desire to seek out opportunities to take many increasing risks. This is an essential part of their play and learning.
The Foundation Phase curriculum is planned as a framework that will be progressive for children aged three to seven years. The framework is set to meet the diverse needs of all children, including those who are more able than others. Throughout their formative years, children’s learning develops more rapidly than at any other time. However, this progress is not even, and children go through periods of rapid development and times when they may regress. Practitioners should ensure that the child’s holistic needs are met. It is important to ensure that the continuity of children’s experiences involves all aspects of their care and learning.
According to Rudolph Steiner, children should be nurtured and educated as whole individuals. The curriculum is designed to nurture their intellectual, physical and emotion needs. The aim is to help children develop into well-rounded individuals, who can think creatively, and develop independent thinking and social responsibility. The Steiner curriculum is designed to be responsive to the three developmental stages of childhood. 
· The Physical from 0 - 7 years
· The Imaginative from 7 - 14
· The Spiritual from 14 - 21 years.

Furthermore, The Reggio Emilia Approach is an inspiring approach to early years education. This approach vales all children as strong, capable, and resilient, and rich with wonder and knowledge. 
This approach also believes that children use several ways to show their understanding and express their creativity. A hundred different ways of thinking, discovering, through drawing, dance, movement, painting, imaginary play, and music. Each one of these ‘Hundred languages’ must be valued and nurtured. The Reggio Emilia Approach (2020) sees the child’s surroundings as an excellent medium through which a child’s learning experience can thrive. The environment must be open, comfortable, and welcoming offering access to various learning tools for the children to explore.





Proposed Outcomes
The guidance from this handbook has highlighted key factors to complete a positive and smooth transition for a child in school. The handbook includes, the needs of the child, the role of the adult, and partnerships and interventions. Transitions for children whether they are starting school, or moving to new class can be a stressful and worrying time for a child. However, with the correct support from practitioners, parents, and carers this can be made in to a smooth and calm transition. A successful transition will see a child happy, relaxed and playing in the classroom. Children should also be making progress within their work and socialising with friends.
All staff must ensure the children are feeling as safe and supported as possible. The first step to children feeling safe and secure is relationship building. Children will feel safe knowing they have someone who is looking out for them, whether this may be a member of staff or a friend. Furthermore, a transition is not complete as soon as a child has moved to a new setting or year group. A positive transition will see past this, and ongoing contact is always helpful and supportive for staff members and the children. By finding out how past pupils are coping, whether they are thriving or receiving extra support, this information can help to support and strengthen future transitions. 
“The significant adults in a children’s life are called to accept responsibility to enable children to achieve best outcomes. By embracing this accountability young children can be supported to realise their potential.” (Welsh Government, 2008).
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