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 Section A  
 
The chosen Additional Learning Needs (ALN) for this assignment is dyslexia. The British Dyslexia Association (No Date,a) states that there are many different types of screening tests, however these only give an indication of dyslexic difficulties, they do not give a diagnosis. According to Snowling (2013) there is no need to use an expensive test when practitioners can identify children who are failing to learn to read and write. Rose (2009) states that the earlier dyslexia is identified the better chance the child has of succeeding, however the screening of all children as they start school is not viable,  a better  way to identify children with learning difficulties is to observe and assess the children in reading activities. However, Colenbrander et al. (2018) states that early identification is not enough as learning difficulties can become more apparent as children get older, therefore children must be observed and assessed throughout their childhood. According to Snowling (2013) the screening and assessment tools need to be questioned as it is difficult to make an accurate prognosis as no screening tool is perfect, therefore it is important to carry out other developmental checks and observations continuously. There is too much time between the identification of a child’s difficulties and the implementation of intervention and quite often the intervention is short and does not help with the ongoing needs of children with dyslexia (Snowling, 2013). According to Unicef (No date) the United Nations Convention on the Rights of the Child (UNCRC) Article 23 states that all children with any disability has a right to support and Article 28 states that children with disabilities have a right to an education.
Colenbrander et al. (2018) states that the methods used to identify dyslexia in children need to be specific and sensitive to ensure that children who do not have dyslexia are not misdiagnosed as this can cause unnecessary worry and stress for the parents and the child may become labelled as impaired. However, identification methods must be able to identify children who are at risk of developing learning difficulties as these risks are serious and long term. The Welsh Government (2012) states that screening tests should be objective, reliable and quick, however being quick to carry out reduces their reliability and no test is a hundred percent accurate. Some children will be identified as being at risk of dyslexia who do not have it and other children who are dyslexic will be missed. The tests need to be set for the right level and age group (Welsh Government, 2012). According to Hall (2009) Screening tests should be taken over a time and not in one session. If the child needs to have tests done in a quiet room on their own they should be taken to the quiet room for other activities beforehand so that they get used to the room and do not think that they are in trouble or doing a test as this can make the child anxious and produce a false result in the test. 
According to the United Nations (No date) article 24 of the United Nations Convention on the Rights of Persons with Disabilities (UNCRPD) states that children with disabilities have a right to be educated in inclusive mainstream schools, however according to Hyatt and Hornby (2017) there are no guidelines on how inclusion and inclusive education is to be implemented to children. Pound (2017) Pestalozzi believed that all children have an equal right to education and that all children have potential. Jaka (2015) states that children with dyslexia have an equal right to an education therefore schools need to be inclusive to all, however, Hyatt and Hornby (2017) questions whether inclusive education is effective for all children and if it will meet the needs for children with special educational needs and disabilities. 
Rose (2009) suggests that children who have difficulty in learning may develop low self-esteem, anxiety and may become frustrated, some children may become withdrawn while others may become disruptive in class,  having support from family and school will help the child build resilience and coping strategies. According to Reid (2016) the child’s self-esteem is an important part of the intervention programme, without positive self-esteem children will not learn, teachers should therefore provide positive feedback to children. 
Rose (2009) suggests that children with dyslexic difficulties benefit from frequent, ‘little and often’ sessions (Brooks, 2007). Children with dyslexia may respond more slowly and need a more intensive one-to-one teaching approach (Brooks, 2007). Jaka (2015) says that one-to-one tutoring can help children with dyslexia to do well in their education and it can help to develop their self-esteem and self-confidence. According to Pound (2017) Hall (2009) states that the classroom can be too distracting for children with dyslexia and withdrawal from the class for sessions are more effective in their learning. Reid (2016) states there are many types of classroom provisions to support children with dyslexia as not all children will respond to the same type of support. The withdrawal of children from class to have individual tuition can be effective but the practitioner giving the individual tuition must be made aware of the child’s needs. According to Elbaum et al (2000) teachers say that one-to-one teaching is the ideal practice but in mainstream schools it is not implemented often. Rose (2009) states teaching children with dyslexia in small groups or through one-to-one helps the child but it is the quality of the teaching that is the key factor, therefor it is well trained knowledgeable practitioners that are needed to develop and provide interventions for children with dyslexic difficulties. According to Unicef (No date) Article 16 of the UNCRC states that children have the right to privacy, by taking children out of class for one-to-one tutorials allows the child’s peers know that the child is struggling and needing help. The United Nations (No date) states that it is Article 22 of the UNCRPD that says that anyone with a disability has the right to privacy. According to Pound (2017) Pestalozzi believed children should be taught in groups according to their ability not their age, however any classwork the child  has missed will need to be taught to them and the child should not miss the same subject each time they are withdrawn from the class. Bradbury (2018) suggests that by putting children into phonics groups children become labelled and excluded which can affect a child’s self-esteem. Being in these groups’ limits learning for children as they have restricted access lessons (Dunne et al., 2011) and are taught by lower qualified teaching assistants (Brown, 2017). 
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Section B 
There are many barriers for children with dyslexia but for this portfolio the focus will be on memory and visual difficulties. Both of these barriers are related to the medical model of disability. 
Singleton (2009) cited in Reid (2016) states that visual difficulties are one of the main barriers that children with dyslexia have. According to Reid (2016) children with dyslexia can have visual difficulties including not recognising letters, especially when there are two similar looking letters and missing lines when reading, using something such as a finger or ruler to point to the line that the child is reading can help with this. Knight (2018) Suggests that dyslexia is caused by visual problems and relates to visual stress caused by seeing print differently due to distortions of black print on white paper, which causes fatigue. According to Reid (2016) children with dyslexia can get visual stress when reading as they have less control over their eye movements, this can be helped by using a coloured overlay or tinted lenses when reading. Tests carried out by Wilkins, who lead the research in to this in the United Kingdom and came up with the term visual stress,  showed that coloured overlays improve children’s reading speed by twenty-two percent. Griffiths et al. (2016) states that Wilkins argued that the correct colour must be used, and this varies from child to child. However, Stein argued that blue or yellow overlays are what is needed.  Moseley suggests the effect of the tinted lens is due to the reduction of light and not the colour of the lens (Griffiths et al., 2016). Rose (2009) states that some schools use coloured paper for worksheets and handouts instead of white paper to alleviate this. However, Saksida et al. (2016) states that just because the child benefits from using a coloured overlay this does not mean that the child has visual stress. Saksida et al. (2016) also suggests that if the child does have visual stress the improvement from using a coloured overlay does not mean that the cause of the visual stress was reading.  Holland (2012) cited in Reid (2016) argues that there is more to visual difficulties than needing coloured overlays. He suggests that the response to peripheral and background awareness needs to be understood to understand the child’s difficulties. Singleton (2009) cited in Reid (2016) states that if visual stress is not identified then children are at risk of being poor readers. 
Hall (2009) states that some dyslexic children have a lack of stability and visual processing causing flicker movements of letters and words; reduced focus; blurred vision and headaches. Children with dyslexia find reading and copying from an interactive whiteboard difficult because the light reflection on the board can cause visual stress. 
Hall (2009) suggests that there is a difference in the structure of the brain in dyslexic children. The main differences are in the part of the brain that deals with language this links in with phonological difficulties. According to Reid (2016) children with dyslexia have difficulties receiving information that is given to them verbally and they cannot follow instructions, especially when more than one instruction is given at a time. For children to memorise new words the words enter the child’s short-term memory and then the words are transferred to the long-term memory to be stored (Reid, 2016). According to Hall (2009) children with dyslexia have difficulties with their short-term and their working memory, therefore even if the child understands the task their memory makes it difficult for the child to complete the task.  Children with dyslexia can also have difficulties with their long-term memory which can affect their reading development as they cannot store vocabulary that they have learnt. When the child wants to use these words, they have to move them in to their working memory. Dal (20080 cited in Reid (2016) suggests that children with dyslexia may have difficulties in all three stages of memory,
According to Hachmann et al. (2020) children with dyslexia can not maintain the order of information in their short-term memory which is linked to difficulty in reading as the order of information in the memory is needed for language skills. Also, the transfer of information into the long-term memory is slower in children with dyslexia (Bogaerts et al, 2015). Lawrence (2009) states that children’s short-term memory can be developed through everyday conversations and by being asked to recall previous events, however when a child struggles to remember it is important to consider if the learning was strong enough. Also, the child needs to be motivated to remember the material. 



 













Section C 
There are many ways to support children with dyslexia, this assignment is going to focus on synthetic phonic programmes. Nyman (2019) states that many children with dyslexia have difficulty with phonological awareness which is linked to poor spelling and reading, it is important for these children to break down words into sections when they are learning to read. According to Nutbrown et al. (2008) Petsalozzi suggested that it is important for children to learn by using their senses, phonic programmes involve children learning through their senses by looking and listening to letters and words. Platz and Arellano (2011) states that Petsalozzi believed that everyone can learn and that all children have a right to an education. Rose (2009) it is important to recognise that some children learn slowly, even with a phonics support programme. Even though this is the case it is important that practitioners help children build their self-esteem and self-confidence. According to Platz and Arellano (2011) Petsalozzi believed that children’s learning follows the child’s natural development. 
 The Department for Education (2010) states that having a phonics system in settings allows children to start learning phonic skills at the age of five and to be fluent readers by the age of seven, it should be taught in  discrete daily sessions beginning with simple phonics and progressing to more complex ones. Children should be taught that phonics blend to make words reading from left to right. Phonics programmes should not encourage children to guess words and children should not be expected to recognise whole words (Department for Education, 2010). However, O’Rourke (2016) states that the National Association for the Teaching of English reports that there is too much emphasis put on phonics, therefore other reading skills such as prediction are not learnt by children and some children develop a reading style of only using phonics.  
The Department for Education (2013) states that when phonics is taught in a structured way children become fluent and confident readers. However, according to Tilanus et al. (2016) many children with dyslexia still struggle with reading and spelling despite phonics intervention. Tilanus et al. (2016) suggests this could be due to the child’s memory (Nagy and Carlisle, 2010). The British Dyslexia Association (No date,b) suggests that children should say the letters out loud as they are writing to encourage them to learn the sounds of letters. According to Kleij et al. (2017) phonic based reading interventions are used to help children improve their word recognition and reading skills, however it only leads to short term improvements, the long-term reading outcomes are unknown (Suggate, 2016). According to Kleij (2017) advocates of comprehension-based interventions argue that phonic skills are not neededed for reading development as comprehension-based interventions are more effective (Suggate 2010). Hall (2009) states that Fox (2005) suggests learning through phonics is meaningless as phonics vary from area to area and from country to country according to the accent, however Hall (2009) suggests there is evidence that phonics helps the brain to develop in dyslexic children. 
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