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A.I. Statement
I acknowledge the use of A.I. as I used the Google lens app to identify the flowers and plants. 


Part 2 

Reflection
The area that I chose to discover was my grandparents garden and the area surrounding the garden and creating my scrapbook as part of the John Muir award has helped me to gain a deeper understanding of sustainability in numerous ways. I was also encouraged to explore areas that I may have explored as a child but now from the perspective of an adult and as an adult, although I believe that I am far more appreciative of my surroundings, life is very busy and often we are too busy to explore and take a closer look. I will admit that before starting this assignment, I was more concerned with the aesthetics of a garden, as opposed to what it can offer the environment and how it can support sustainability. However, I have always appreciated a garden and how it can almost be like a sanctuary, admiring the plants and flowers, listening to the sound of wildlife such as bees and birds or listening to running water and the calming effect that just sitting and taking it all in can have. 
Exploring the garden and the surrounding area brought back many fond memories I had of growing up, as I lived with my mother and grandparents for the first three years of my life and then continued to live in the same street growing up, I had regular access to the garden and its surrounding area. One core memory I have of the garden from growing up is when I was given sunflower seeds in school to take home to grow, I took the seeds to my grandfather who helped me grow, what was at the time, the biggest sunflower I had ever seen and I have a photo of myself standing in their garden by the sunflower looking very proud, along with my nan and younger sister. As I explored the surrounding areas that were once places, I made dens, played games and searched for tadpoles with my friends, I came across numerous bees and butterflies, realising this was due to the wildflowers around me. Exploring the area also made me realise how lucky I was to grow up in this area in the 90s, before smartphones and social media, where we spent most of our time outdoors exploring and it reminded me of how important it is to encourage outdoor play, exploring and preserving the environment and its wildlife, to my children.  
Although I knew the names of the popular/ common flowers, I could not identify all of them in the garden so to do this I used the Google lens app, which I had never used before but was very useful and something that I will continue to use in the future. The app was easy to use and allowed me to identify each flower which then allowed me to do further research, my next question was then – does it attract wildlife? I then went on to learn what type of wildlife it attracted and how both the flower and the wildlife play a crucial role in the ecosystem, this helped me to develop a greater awareness of biodiversity which is essential to us and our planet. 
When looking around the garden, as I came across the pond it made me think about how they benefit the environment which I had not considered previously and after further research I learnt that it boosts biodiversity as it attracts wildlife and enables you to create a thriving mini ecosystem. A garden pond, no matter the size, can create a habitat for animals such as frogs and toads, they also can get rid of garden pests. It can provide water and bathing spots for other animals such as bird’s and I had previously noticed, the sound of rippling water can create a calming effect, improve mental health and create a relaxing atmosphere. Therefore, it not only has numerous benefits to the environment but also wildlife and people. 
After exploring the garden and conducting further research, I realised that my grandparents had not only created a beautiful garden and their own little sanctuary but they have also created a micro ecosystem that supports wildlife as it provides wildlife with food, water and shelter and the pond provides animals such as frogs with a habitat. To conserve the area, I decided to plant more flowers, although it already had some beautiful flowers that were already attracting wildlife, as it is a large area I decided to utilise the space and planted some more, I chose lavender as it is a natural pest repellent, whilst the fragrance is usually found to be pleasant to humans, it deters pests and its rich nectar attracts bees, butterflies and hoverflies. After researching I also felt that the calming effect of lavender would add to the relaxing atmosphere and as I discovered it also has a calming effect on bees, making them gentler, this is also useful to know for my own garden as I have young children. I decided to plant wildflowers as I discovered there has been a huge decline in them in the UK and they are a low maintenance, easy to grow, deter pests, save soil from heavy rain and help to fight climate change. After exploring I realised that the garden no longer had a bird feeder, after looking on the RSPB website I decided to make my own birdfeeder with my son as I felt that he would learn more through a hands-on experience, teaching him the important of caring for wildlife and also using some recycled materials. 
Showing the scrapbook to family and friends allowed me to share what I had learnt with the hope that it would develop their knowledge, encouraging them to take a closer look at nature and inspire them to want to preserve it, like it has done for me. Whilst showing the scrapbook to my partner, it brought up the discussion of our garden, I did not choose our garden for this assignment as our garden is like that of a ‘new build’ house, although it is a good size, it is mostly artificial grass and concrete slabs, we do have some flowers and plants dotted around the garden but this has inspired us to discuss ways in which we can make changes to increase biodiversity. Firstly, we will look at the flowers and plants that we do have, using Google lens to find out if they will attract wildlife and I will be adding lavender and wildflowers to the garden as I have now realised how beneficial they are. We made an extra D.I.Y birdfeeder for our garden (as shown in the scrapbook) but will look at purchasing one that will last longer for both ours and my grandparents' garden, my son went straight out to the garden the next morning to see if the birds had eaten the seeds.
We are also looking into creating water feature or bird bath that will be beneficial to wildlife and is also known to improve mental health and contribute to creating a relaxing environment. Although our garden is not the ideal environment for the ecosystem, taking part in this award has made me realise that we can still make changes that will have a positive impact and it has motivated me to help to continue to work on our garden and continue to advocate for sustainability. 
Therefore, I feel that I have learnt a great deal from this experience, it has given me a greater understanding of sustainability as it has encouraged me to look closer and examine how everything is interconnected and it has also reminded me how important it is to spend time in nature and look after it. This experience has also inspired me to take a more active role in conserving it and to teach my children about sustainability. 

Evaluation

The Well-being of future generations (Wales) act 2015 states that sustainable development involves improving economic, social, environmental and cultural well-being in Wales by following sustainable development principles to achieve their well-being goals which include creating a prosperous, resilient, healthier and globally responsible Wales and for these goals to be achieved a good knowledge of sustainability is essential to improve a quality of life that will continue for future generations. (Welsh Government, 2021). According to Duhn (2012) teaching children about the environment from a young age has the potential to promote a lifelong awareness and encourage them to care for the environment, although they may be deemed as too young and innocent to learn about ecological sustainability issues, promoting awareness from a young age allows them to begin to develop an understanding. Haas and Ashman (2014) agree as they state that educating children and allowing them to play in nature from a young age has the potential to lay the foundation for them to become global citizens as it allows them to gain the knowledge and begin to develop the understanding of sustainability. As part 1 involves discovering, exploring, conserving and sharing a natural environment, it encourages the philosophy and principles of early childhood education for sustainability as by sharing it with children teaches them about the environment, encouraging them to look beyond what they see, and to consider why we need to care for the area and ways that they can help to do that. 
 As outlined in the Curriculum for Wales, in their four purposes, they strive to enable children to become ethical, informed citizens and two of their six areas of learning aim to children's humanities which includes teaching how human actions can affect the environment and science which teaches the concepts associated with sustainability. (Welsh Government, 2020). Similarly, Education for Sustainable Development and Global Citizenship (ESDGC) aims to ensure that children become ethical informed citizens, enabling educators and learners to realise that small steps can make a difference, it involves encouraging children to recognise how environmental issues affect them and others around the world through active learning and placing emphasis on the importance of children having the knowledge and understanding to make a difference in the world. (Welsh Government, 2012). Creating a scrapbook and sharing it with young children supports this as whilst they will not fully understand sustainability, it allows them to begin to develop the concept, it could also encourage them to develop an interest in nature and activities such as making a D.I.Y bird feeder enables them to begin to develop an understanding of the importance of caring for wildlife through a hands-on activity, whilst it may be considered a small contribution to some, as the ESDGC states, even small steps can make a difference. The experience requires individuals reflecting on their experience and what they have learnt, as the task encouraged taking a closer look it has the ability to challenge their previous preconceptions and causes learners to evaluate their experiences and reflection is also an important aspect of the ESDGC. (Welsh Government, 2012). Involving children in conserving the environment also embeds another of the four purposes as it enables them to be ambitious, capable learners by being actively involved in helping the environment as it promotes independence and problem-solving skills. (Welsh Government, 2020). As reiterated by Pamuk and Samuelsson (2026) today's world faces, what they call a polycrisis that is a threat to future generation's’ well-being and Early Childhood Education and Care (ECEC) can play an essential role in promoting sustainability and can encourage children to begin to value nature through hands on sensory activities such as making the bird feeder and planting seeds.
As stated by Davis and Conn (2024) Cynefin is also a part of the Curriculum for Wales, the word means habitat in Welsh but it signifies having an attachment to a place and is a reminder of the relationship between the person and the land and it supports the curriculums outcomes in terms of citizenship as it promotes a sense of belonging and connectedness. Part 1 supports this as it encourages individuals to explore and consider a place in nature that is special to them and by sharing it with children or encouraging them to take part, encourages them to learn, ask questions and begin to develop an understanding how everything in nature is interconnected and by including John Muirs views on the value of nature, encourages children to adopt a healthy and positive attitude about the natural world and could enable them to realise that we are interdependent on nature and not above it. However, some children may not have access to or get the opportunity to spend time outdoors so completing the award may be difficult for them to take part in. 
Tinney and Merriman (2018) state that the John Muir award has succeeded in engaging children with sustainability through practical experiences, it not only promotes their well-being but also fosters an understanding of their responsibility and encourages them to consider ways in how they can conserve the natural environment, experiential learning such as those mentioned in part 1 and sharing the scrapbook, naturally encourages discussion about sustainability and as mentioned previously in the reflection, has the potential to inspire people to look at other places and how they can be improved to support sustainability. 
According to Prince (2010) when asked about how they learned about the environment and sustainable practices, most children said their mother or other family members helped to foster their topics of interest. Therefore, the experience mentioned in part 1 promotes the principles of Early childhood education for sustainability as the child is involved in the experience through the sharing of the scrapbook and the hands-on activity. As shown in the reflection, grandparents can help to develop knowledge and understanding at a young age through their love of gardening, by growing the sunflower and providing an area to explore that supports the ecosystem and that garden has influenced their future generations as they have grown up spending time in the garden which has led to them making special memories and learning about the environment and nature. As mentioned by Wilson (1997) creating a special place that offers children positive outdoor experiences can encourage them to care about nature and their environment and this can lead to them appreciating it and later go on to adopt sustainable practices. As mentioned in part 1, the garden was chosen as it was a special place and a parents love for that place can be passed down on to their children as they are encouraged and given the opportunity to spend time in that area and the child may want to be involved in developing their own garden. 
Continuing on the topic of experiential learning and hands on activities, Tagarda and Mahinay (2025) explore John Deweys educational philosophy, that placed emphasis on experiential learning and how children can benefit from receiving an education that engages them in real world experiences and by them becoming actively involved in the process and it can enable them to become ethical and thoughtful participants in society. Therefore, his philosophy related to sustainability as his emphasis on experiential learning and hands on activities can refer to those mentioned in part 1 such as gardening, exploring areas and taking an active approach to conserving those areas. Similarly, Tovey (2022) highlights the philosophy of Friedrich Froebel who also emphasised the importance of providing children with hands on experiences within nature from a young age and gardening was a key part of his kindergarten, he believed that it could help children to develop a sense of wonder at the world around them, allow them to feel part of nature and help them to begin to understand how everything in nature is interconnected. 
According to Children's Parliament (2022) the UNCRC support sustainability principles and philosophy's as they state that children have the right to an education and one that enables them to develop respect for nature and the environment, it also stresses the importance of listening to children and including them in decision making so they spoke to children to ask how being outside made them feel. Their findings showed that being outdoors made children feel happy, healthy, safe, calm and relaxed, leading to them having a positive experience whilst learning about sustainability whilst having a positive impact on their mental health. Therefore, if children have positive outdoor experiences, they are more likely to develop a love or appreciation for nature and when they have developed an understanding through the education they receive, they may be more inclined to want to be involved in the process of preserving it. The UNCRC links to UNESCO as they recommend education for peace, human rights and sustainable development and states that education can shape how children see and treat people and the world around them, recommending that education should inform children about climate change and providing them with enough knowledge for them to help to create a more sustainable society. (UNESCO, 2026). UNESCO (no date) created 17 goals for sustainable development that aim to transform the world by making a better, sustainable future for all, and quality education is number 4 on their agenda and they aim to educate children to empower them by providing them with the knowledge, skills, values and attitudes to make better choices that will create a better world for everyone. Montessori Europe (no date) introduced the Sustainable Development Goals (SDGs) handbook for the early years, that explores ways how sustainable development can be introduced to children and states that Montessori viewed children as being a key element of change and adults can lay the foundation by providing them with experience that will promote positive values, encourage them to respect the world they live in and also enable them to feel a sense of responsibility to care for it. Part 1 could encourage children to explore and take a closer look at the environment around them and begin to develop an understanding, looking past the aesthetics and the importance of living things that some people may consider as unimportant and also encourage them to look at ways they can help to conserve or improve an outdoor space. The experiences in part 1 support this as they it can educate children about the environment and sustainability and it could also make them consider an outdoor space that is special to them which encourages them to realise how much they value the environment and make them want to protect it. 
Therefore, the John Muir award supports the principles of early childhood education for sustainability as it encourages and places emphasis on the importance of connected with and caring for nature, which is supported by and aligns with theories and current frameworks of childhood education that have been mentioned throughout. Although it could be argued that the John Muir award only focuses only on nature and does not highlight or consider other issues such as economic, social or cultural as previously mentioned. (Welsh Government, 2021). However, the award has numerous benefits as it is an enjoyable way to introduce young children to the concept of sustainability and as proven in part 1, it can also enhance adults' knowledge and understanding which will help contribute to a more sustainable future for all. 
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