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Portfolio Guidance
Please read these notes carefully. They provide essential information. The documents you will use in developing your portfolio are on the following pages.
What is the portfolio for?
The purpose of this portfolio is to enable learners to demonstrate and provide evidence of how they meet the learning outcomes set by the Social Care Wales, for the Consolidation programme, including:
· Applying analysis in assessment to inform intervention;
· Intervention and application of professional judgement in increasingly complex situations;
· Working collaboratively with service users, carers and other professionals.
Learner and employer learning agreement
At Section 9 of the Portfolio, you will find a blank copy of a learning agreement that you need to read, discuss and agree with your mentor, manager and training manager/coordinator. Once the agreement has been signed replace it in Section 9 of the portfolio. 
How should the Portfolio be presented?
The material you write to include in the portfolio must be typed. Information about this can be found in the Programme Handbook. The whole portfolio must be submitted electronically. Portfolios must be complete at the point of submission. 
How is the Portfolio assessed?
During the programme, advice and support about the development of your portfolio will be provided as part of four, mandatory Consolidation workshops, and by your mentor. Feedback on all aspects of the work you are undertaking to develop the portfolio will be provided as part of these workshops. Neither your mentor nor training staff you may have seen as part of the Consolidation workshops will be involved in marking your portfolio after submission. Portfolios are marked by appropriately qualified staff outside of your own employing organisation.
Dates of portfolio submission will normally be made available at induction, at consolidation workshop meetings and posted on Moodle.
Confidentiality
It is important that no individual can be identified either directly or indirectly from the information in the portfolio. You must:
· adhere to guidance in the Programme Handbook about confidentiality;
· not identify your Local Authority/employer by name or by associating any geographical, physical or other feature which might enable it to be identified. This includes reference in the bibliography to policies e.g. please use ‘xxx authority policy’;
· not identify any individual using services, their family or carers by name. Instead you must use numbers e.g. 1, 2, 3 etc. and not letters;
· not write information that enables any individual using services, their family or carers to be identified indirectly through the description you provide. This includes references to names, colleagues, places (including hospitals, schools, town, villages, streets) specific incidents which might enable identification due to past publicity, other professionals or any other personal information including medical or other conditions;
· take personal responsibility for adhering to confidentiality rules. Although consolidation workshops and feedback about your portfolio will provide guidance and feedback, it is the learner’s responsibility to ensure the portfolio adheres to the confidentiality requirements stated in the handbook and above.
Remember that the Portfolio is YOUR responsibility you must not rely on anyone else to pick up any confidentiality breaches as this is your work. You must accept full responsibility for confidentiality. Meeting all the confidentiality requirements is very important. Breaches of the confidentiality rules may incur a penalty including a deduction of marks or a fail, please see handbook for details.   
Dyslexia and other special circumstances
If you have any condition that you feel may affect your ability to deal with any part of the programme, please contact your training department immediately to discuss any additional support that may be needed. The University has a Student Services Unit that may be able to help but it is the learner’s individual responsibility to contact them. 
Section 1
Graduate Certificate in Consolidation of Social Work Practice - Learner Portfolio 
Guidance: 
· Your portfolio must contain items 1 - 9 below (in the order given);
· You should use this pro-forma to insert your text within each section; 
· Please make sure the Signatures page at Section 8 is fully completed before submission  
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Section 2
Developmental review (a)
Guidance: This section should be completed by taking into account the work that you will have done since qualifying, and discussions with your mentor and supervisor/line manager as part of your First Three Years of Practice Individual Plan.
	Based on your experience in practice identify and justify your agreed learning needs for the following outcomes:
· Working Collaboratively with service users & carers  
           Working Collaboratively with Other Professionals
· Applying analysis in assessment to inform interventions
· Intervention and application of professional judgement in increasingly complex situations
500 words (+/- 10%: include your actual word count at the end of each section)



As a student I attended an English University and was placed in English local authority placement in the fostering service, therefore I have service experience in both England and Wales. My current role is in a rural county in Wales. I have had to consider both the rural nature of the landscape, the geographical needs of families and that some I work with may be first language Welsh or have a preference to communicate in Welsh. Having studied and attended placements in England gaining employment in a Welsh local authority highlighted professional development needs and the need to incorporate Welsh context in my practice.   
Reflecting on my first year in practice the most evident area of my development working as a social worker within the fostering service is that I can recognise how I have developed as an autonomous practitioner, who is able to work autonomously, gaining confidence in my ability to make evidenced based decisions. Learning needs identified using a development plan devised with my learning mentor were: 
To develop collaborative working. This is with other professionals and service users, in particular foster carers and children who are placed in local authority foster care and Child Care Social Workers in line with joint working. Also continuing practice development with service users in line with Welsh context. 
One area of identified need is to develop understanding around the “When I am Ready Policy”.  (Section 6, SSWBWA 2014) I aim to understand my responsibilities within this and that of the role of other professionals. This understanding will enable me to work competently with foster carers and guide them through the process of having a “When I am Ready Agreement in place”. 
I will also develop my knowledge and skills to work with “Signs of safety” a strengths-based model adopted by the local authority. To work collaboratively within a Signs of Safety model I need to understand further the history, development, research and implementation of the approach. 
An identified learning need is applying analysis in assessment to inform interventions.
A large part of my role within the fostering service is to complete form F assessments for prospective carers. I aim to develop knowledge around applying theory to analysis in fostering assessments so that recommendations are evidenced based. 
Completing Assessments in Welsh language must be an integral part of assessment and service provision. The Strategic Framework “More than just words” (Welsh Government,2012), Social Workers are enabled to make the “Active Offer” of a service in the person’s language of choice, promoting equality and inclusion in line with Code of Professional Practice (Social Care Wales, 2017).
I aim to understand how legislative frameworks, theoretical perspectives, standards and guidance are used to inform assessment practice. I will continue to develop my ability to make professional judgements based on assessment information, accurately record and analyse information. 
In order to develop my application of professional judgement in increasingly complex situations I aim to continue to understand the relationship between social policy, legislative frameworks and guidance with social services provision in Wales. I will become familiar and knowledgeable through research practice development to be proficient in the legislative framework, policy and guidance that govern fostering services (Wales). 
I will also use reflective supervision and research from serious case reviews and case law to assist in this area. 
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Section 3
Observation from an individual using services, their family and carers
Guidance: A learner must choose an observation of direct social work practice with an individual using services, families and carers, and record it on the following pro-forma. The observation cannot be from giving evidence in court, contributing to strategy group meetings, case conferences or tribunals or any other indirect activity. The permission of the individual using services, their families and/or their carers must be sought before the observation is undertaken. The observation must be undertaken by an observer who is social work qualified and has at least 3 years experience (criteria set out in the Programme Handbook). The observation must be a minimum of 30 minutes long. The observer will gain feedback from the individual using services, their families and/or their carers using the pro forma below at the end of the visit.  
Although the learner can choose to use the proforma provided for gathering feedback, they are encouraged to make this as in-depth as possible, and to use a range of ways to gather it, depending on age, ability, and the needs of the individuals using services, their families or carers.
In completing this section, you should watch the 4 video clips of ‘More than just words’ on Moodle as these should help you think about your own experiences and to reflect on why language should be an integral part of assessment and service provision.
Observation Summary 
Please include name of the expert witness observing in section 8.
Date of observation:  21/11/2019 
To be completed by learner 
	Set out the social work objectives and give a brief description of the situation including geographical and legislative contexts and any relevant cultural, ethnicity and language issues.  
300 words (+/- 10%: include your actual word count at the end of each section)



Foster carers 1 and 2 live on the outskirts of an urban area, they consider themselves to be white British English non practicing Christians. Child 3 and 4 are from a small rural town in Wales and identify as White British Welsh and would have been accessing the Welsh language as part of their education before moving out of county. Child 3 and 4 have no disclosed religious needs identified or disabilities.   
This observed practice is statutory visit that is required to be undertaken under part 6 of the Social Service and Wellbeing (Wales) Act 2014 (SSWBA) and Standard 22.3 of the Care Standards Act, that states foster carers will be “supervised by a qualified social worker to provide information and advice to enable consistent high-quality care”. Local Authority Policy states that “the local authority will make all possible efforts to provide the necessary support available for foster carers”. Fostering Regulations (Wales) 43 state that “the local authority must ensure that foster parents are appropriately supervised and provide advice and support where necessary” (The Local Authority Fostering Services (Wales) Regulations 2018 as amended April 2019).
Part of the supervision process is to complete a formatted supervision document that requires me to focus on quality assurance of the placement; ensure that foster carers are meeting the regulations for competencies, meeting the eight areas of identified outcomes for children, ensuring they are adhering to safer caring practices, safeguarding and development of the carers and how they are applying skills and knowledge to their practice.  
330
	Critically reflect on your communication methods and skills during the observation including how you identified whether you had the necessary communication skills to work with the individual using services, their family or carers.  Show how you adhered to social work values using a person centred approach, Code of Professional Practice for Social Care Workers, cultural sensitive practice, language preference including the “Active Offer” principle, and ethical practice..
1300 (+/- 10%: include your actual word count at the end of each section)


This supervisory visit was also a handover to another colleague in the team. The role of the supervising social worker is to support carers to meet the standards in the care that they provide to children, which is achieved primarily though the supervisory relationship (Lawson, 2011). Prior to the visit I agreed a mutually convenient time for the visit to take place, I gained consent from the carers to confirm they were happy to have a colleague observe me as part of my consolidation in social work practice award. Carers 1 and 2 agreed in advance, I also confirmed they were still comfortable with this when I arrived at the visit. This is to ensure that consideration and respect is shown to the foster carers. I was due to meet my colleague to attend the property together as he did not know the way, this delayed the timings of my visit, I therefore called the foster carers to advise that we would be a little late. This is in line with professional working and respect towards the carers (Code of Professional Practice, SCW 2017). 
I had been working with Foster carers 1 and 2 for approximately three years and had a well-established working relationship with them gained from relationship-based practice and building a rapport. This was achieved through use of interpersonal and communication skills along with appropriate use of humour and self-disclosure (Regulation 44, fostering service code of practice (Wales) regulations 2018).  Within my practice with Carers 1 and 2 I am always mindful to address the power balance that may be underlying as foster carer 1 is an experienced social worker who has worked in fostering and adoption. As I am a newly qualified social worker in our professional relationship the power differentials are highlighted. Raven (1993) suggests five types of power, I would identify that in my professional relationship working with foster carer 1 “Expert Power” (a person is seen to have a bank of knowledge or expertise) and “Referent Power” (a power created by the admiration and respect a person can have for another), (Mclean and Harrison, 2011) are present in our working relationship. Being aware of power dynamics within my practice allows me to reflect on my practice, I use a reflective model such as Gibbs Reflective Cycle (1988) or within professional supervision with my manager or colleagues to ensure that I challenge appropriately and safeguard effectively, ensuring that I question, do not make assumptions and I feel empowered to challenge appropriately if required. 
Prior to this supervisory visit I had spoken with the carers to explain why I would no longer be their Supervising social Worker and advise who would be replacing me. This is in line with my practice working honestly and with transparency in line with code of professional practice (SCW 2017). I used appropriate self-disclosure and thanked them for the time working together. 
As I had worked with carers 1 and 2 I already knew the language needs and they did not require communication in Welsh language, however they do receive communication in both Welsh. Wales has a requirement to deliver the Welsh active offer meaning that the Welsh language is as visible as English language, creating a change in culture that takes ownership away from the service user having to ask for the use of Welsh medium (Welsh Language (Wales) Measure 2011).
The supervision visit is structured with conversations covering competencies that the foster carers are required to meet, areas such as current issues for the foster carers covering their own health and wellbeing, financial issues and allowances for the child/ren, ensure they are meeting the competencies i.e caring for children, providing a safe and caring environment, working as part of a team and own development. 
To enable these conversations, I use OARS communication model.  O.A.R.S. is a skills-based model of interactive techniques adapted from a client cantered approach, using motivational interviewing principles. (Miller, W.R., Rollnick, S., Motivational Interviewing: helping People Change, 3rd edition. New York: The Guiford Press, 2013.). I use open questions to gain information to record on the supervision documentation, such as what routines do you have in place for the children? How have you encouraged them with their diet? 
I use “affirmations” to encourage foster carer 1 and 2 and to highlight any progress to help them to feel empowered, for example I stated that they are fantastic at cooking and providing healthy tasty food, and as a result child 3 and 4 diet has really improved.
 I used reflective listening to have a deeper understanding carers 1 and 2 life. I was able to hear what they were telling me when we were discussing Child 3 need to control Child 4 at mealtimes. Reflecting back what they were expressing to me, demonstrated that I was able to hear their feelings of frustrations and they were able to hear back what they were trying to convey in the process and have a deeper understanding of how the situation was making them feel. 
Finally, part of the OARS model is I used summarising. This enabled flow through the various competencies and transition from one topic to another. At the end of the supervision, I summarised all the various action points that were to be followed through by everyone.
 I used nonverbal communication such as body language and an awareness of how I come across and how the “use of self” shapes my communication with others. For Effective nonverbal communication I used the SOFTEN model. I build rapport with my clients by Smiling and showing signs of sincerity. I have Open posture, facing the carers being mindful of my body language using Forward leaning to show engagement and listening. I used appropriate Eye contact, Nods to show that I am listening and encouraging and made Supportive sounds and remained Silent to allow carers space to talk (Jerald Greenberg and Robert A. Baron, behaviour in organisations 9th ed).  
At times it was appropriate to used closed questions for example to get a definitive short answer for example when using the local authority chosen model Signs of Safety (Turnell and Edwards 1999) within my practice, when asking foster carer 1 and 2 to scale themselves on a scale of 0-10 on a placement stability scale.  
Foster carers 1 and 2 discussed with me the language needs of the children in their care. The Local Authority provider must ensure that the language needs of children are met. (Regulation 16 Fostering service Wales Regulations, SCW 2017). The carers understand that the girls were having Welsh lessons prior to living with them, they are continuing to use basic welsh in the home with the girls, they are aware that we can help support this further. 3 and 4 are still having a link to their heritage when they go on contact, visiting their hometown during family contacts in the community. (Regulation 16.1of fostering service code of practice). 
I used advocacy skills within my practice. Child 3 and 4 came home, I asked them how they were getting on, gave them the opportunity to contribute, have their voices heard and express their feelings. (1.2 Fostering Service Code of Practice (Wales) Regulations 2018) and in Line with United Nations Conventions on the Rights of the Child (1989) to have a right to be heard. 
Underpinning my practice is the United Nations Conventions on the Rights of the Child (1989) live free from discrimination, to be safe and to have equal opportunities. I used the exchange model of assessment (Smale and Tuson Et al 1993), to gain information. This model is based on the theory that carers are experts in their own situations, but that social workers have expert knowledge, this lends to an exchange of power within the assessment process. it is important to use memory skills to recall previous discussions and use reflective listening. It is important during these discussions that I do not try to “problem solve” or offer a “fix” Coming across as an “expert” this can make a person a “passive recipient” and “giving information can cause disconnect with context and concern” Miller, W.R., Rollnick, S, 2013). 
1354
Feedback and comments from an individual using services, their family or carers
This section of the Observation should not be done in the presence of the learner.
Some or all of these questions may be used by the observer (who should re-phrase and add explanations and prompts as required). Alternatively, the learner is able to design their own method of obtaining information for the Observer to use if this is more suited to the needs of the individual. The observer should record responses below or by using the alternative method from the individual using services, their family or carers.
Before asking the questions, the observer must explain to the individual using services that their comments will be shared with the learner. It may be useful to explain that it is used as a learning tool for the learner to develop their own practice. 
If the observer is unable to gain feedback, they should briefly say why.
	Was the social worker on time?  Or if delayed did he or she contact you?

	Mel was slightly delayed as meeting up with another social worker. Mel phoned through to let the Foster Carer know that they were running a few minutes late.

	Did the social worker get your permission in advance for the observer to be present? 
Did they explain why they were being observed?

	Permission was gained in advance, and also confirmed on the day.
Full explanation was given.

	Were you clear why the social worker met with you today?

	There was a clear remit to the meeting. It was a Supervision session and handover to a new supervising social worker.

	How well prepared do you think, the social worker was for his or her meeting with you?

	Very well prepared, and always has been for each visit.

	  How has the social worker listened to you and respected your views and wishes?

	Yes indeed. Listened to and wishes / feelings respected in regard to the supervision session.

	Did the social worker talk to you in a way that you understood?
Did you understand the language they used?

	Yes, Mel is very clear in her conversational manner, and will reflect back if necessary, to confirm that she has understood.


	How has the social worker’s involvement met your expectations for this visit?

	This was a supervision session and handover. All expectations fully met

	Are there any other comments or suggestions that you would like to make?
	The foster family has enjoyed working with Mel and the support that has been offered.


Section 4
Safeguarding and working in complex situations – Case Study
	Complete a critically reflective case study based on an assessment, undertaken with others (in your own area of work) concerning the safeguarding of either an adult or a child. Demonstrate how the case relates to safeguarding legislation and your Safeguarding Boards safeguarding policies, strategies and procedures. Ensure that you cover the learning outcomes, National Occupational Standards, legislation (domestic and international), the specific dimensions of working in Wales and relevant social work theories. Please find list of learning outcomes in the handbook 
4000 words (+/- 10%: include your actual word count at the end of each section)


This essay is based on my current role within a local authority fostering service. For this reflective case study I have used Gibbs Reflective Cycle model (Husebø, 2015).  I consider the case study I have discussed and the experience I have gained through it has allowed me to develop confidence within the Safeguarding process.
Underpinning my work and that of the Local Authority is the Children Act 1989 and 2004, Children and Adoption Act 2002,  Fostering Service Regulations 2002-2003 and The Social Services and Well-Being (Wales) Act 2014. Also the Data Protection Act 2018. In relation to Safeguarding  Section 7 of the SSWBWA (Wales) 2014 and guidance Woking Together to Safeguard people (2018) and Wales Safeguarding Procedures 2019 guide my practice. 
Other relevant regulations and Standards that underpin my practice are Codes of practice Local Authority Fostering Service 2018 and Codes of Professional Practice for Social Care 2017. I also adhere to Human Right Act 1998 and United Nation Convention on the Rights of the Child (UNCRC 1990). Standards that underpin my practice are UK National Standards of Foster Care 1999 and the National Minimum Standards for Fostering Services 2002.
The family situation discussed in this case study is based on foster carers for the purpose of this discussed practice will be referred to as 1 and 2. They live in a rural area in Wales with their own two children a 17 year old female (referred to as 3) and a 14 year old male (referred to as 4). 
 Regarding Welsh context, when I was allocated this case, I prepared by reading case files. I am aware that 1 and 2 are recorded to only speak English. I made the Active Offer (Welsh Government, 2015) of a service in Welsh which was politely refused. Legislation ensures the Welsh Language is on an equal footing with English, and within the Strategic Framework “More than just words” (Welsh Government,2012), Carers have moved to Wales from England part of my work with the family is to assist them to ensure that they can meet the cultural needs of children on placement with them. 
 I have been this families supervising social worker since they have been registered. I had recently completed a first year Annual Review for them which reflected a positive year. 1 and 2 had their approval changed on their request, following an up to date assessment review that I completed as part of their annual review which enabled them to be full-time carers. 
Foster carers 1,2 and their family had been providing respite care for a foster child (referred in the purpose of this case study as 5) who is a 13 year old male. 5 needed a long term placement and foster carers 1 and 2 having had 5 for respite felt he was a good match for their family.
I voiced concerns during supervision with my manager and in supervision with 1 and 2 that I felt the match was tenuous as birth child 4 had his own neurodevelopmental disorder and was vulnerable in his own right. 5 held extreme views and had been referred to PREVENT (he did not meet criteria for intervention) and had suicidal thoughts, fascinations and had self harmed and attempted suicide previously. 5 recently was diagnosed as being on the Autistic Spectrum, has Post Traumatic Stress Disorder and Attachment Disorder (Bowlby, J. 1969). They were close in age and I felt 4 could feel his position in the family may be threatened, or he could be manipulated by 5 due  to his own needs and vulnerability. I raised these concerns during the supervisory process with my manager. 
Managers and senior service managers decided that 5 could be placed full-time. I felt that as a practitioner I had raised my concerns, however it was felt that this family could offer a full time placement for this young person. This highlights a service issue regarding balancing matching needs of a child to the realism of placement shortages. This was a young man who had been for respite and was stating his wishes to be placed with the family full time. The family were demonstrating a desire and motivation to offer 5 a full-time, long term placement and the decision on balance was that this could be a placement match that could be managed and supported to meet 5 needs. This is a real reoccurring dilemma in fostering nationwide.
 One of the ways in which a placement is supported to keep everyone safe is through the use of the “Safer Caring Policy”. In relation to Safeguarding my role as a supervising social worker in fostering is to ensure that 1 and 2 were fully understanding of their duty to comply with the Local Authority “Safer Caring Policy”. This is to ensure that they comply with Legislation, Regulations and Fostering Minimum Standards to which they are approved and have strategies in place to keep everyone in the home safe. I worked collaboratively with the carers developing a Safer Caring household agreement. In any fostering arrangement it is essential that a “Safer Caring” plan identifies ways in which parents can continue to meet their own children’s needs whilst keeping all of the children in the house safe. (Safer Caring, Fostering Network, 1994).
Following a period of sudden compassionate leave on return I had received emails from both foster carer 1 and 2 and various professionals working with them. Various complaints and issues had been raised from both foster carers and professionals working with the family. One concern had been highlighted was that the family had recently been away in their caravan (the week before) and as usual taken 5 with them. A professional came across a picture of 5 on his open Instagram account lying across a railway track and had en captioned it with concerning comments relating to suicide. 
In my absence the child care social worker had a phone call with foster carer 1 and 2 regarding the picture who stated that it was a disused railway track.
Foster carers 1 and 2 sent me emails with their main concern being how a professional had come across the pictures on 5 Instagram. They also sent confrontational emails stating that 5 human rights had been violated and that he was being "stalked by the local authority". My response was to request an urgent meeting with them and advised them of their duty as well as the local authority to be checking any social media account, and that the duty to safeguard is paramount. I also advised it was in the foster carer handbook, foster carer agreement and schedule 6 agreement that they will monitor any use of the Internet and social media. This is a young person with sophisticated I. T skills and has before been able to bypass Internet software security to access the dark web, he is incredibly vulnerable and at risk of Radicalisation and Child Sexual Exploitation. 1 and 2 were aware of the risks for 5 surrounding the internet and his vulnerabilities.  
I feel that the concerns being raised were highlighting 1 and 2 lack of responsibilities and boundary setting for 5 and as a result when the issues were raised 1 and 2 became defensive. Initially not acknowledging the concerns and addressing them they took a stance against the Local Authority, and the professionals involved and took an almost collusive stance with 5. This created a them and us culture and placed 5 at more risk as it was creating distrust for 5 against the fostering service and his social worker. It was difficult as a supervising social worker to maintain open, honest transparent relationship when they viewed the Local Authority as the opposition. In my role I tried to ensure that 1 and 2 continued to work together.  As a professional having to raise concerns with them it was very hard to keep a balance of supporting them. To manage this I ensured they accessed independent advice from the Fostering Network. My professional thoughts at this time was that these were carers that were committed to this young person and that the mistakes they were making were due to lack of knowledge and skills.  
I received information the following day, from a support worker who had been working with birth child 4. She stated that the support worker who works with 5 has stated that 5 has disclosed that it was foster carer 2 who took the picture of 5 lying across the railway train tracks. Immediately I reported this to my team manager who advised she would be having a discussion with children team manager and it would be passed to senior safeguarding lead to decide if a strategy meeting should convene and if it would proceed to s47 (Children Act 1989) investigation. 
Immediately I telephoned foster carers 1 and 2. I was able to speak to foster carer 1 who explained that whilst on holiday they had all been for a long walk along a disused railway line. At the end 5 lay across the track and asked 2 to take a picture for a joke. 1 stated that 2 did not think, and took it with his phone and sent it to 5, 1 stated not knowing that 5 intended to upload it to his social media. They explained that in my absence 5 child care social worker had addressed the picture appearing on social media). 1 stated that in the picture 5 was happy and smiling, he was not sad. I explained to  1 that from the picture, 5 family and friends and anyone else who wanted to view it did not know the circumstances around it and it was a distressing image. It also glorifies suicide for a young person who already has a fascination with the subject and has in the past attempted this. I felt that this was a really poor judgement on the part of the carers but that they did this as a misguided attempt at developing the bond between them, in their eyes they were “sharing a joke” with 5, not that they really meant to place him at risk and to harm him. This highlighted to me that they had a knowledge gap in child development and understanding the impact of trauma on development and that they were trying to be his “friend” at this time rather than care givers with responsibility for his welfare. To converse with the carers and enable me to understand the narrative of the incident I used the exchange model of Assessment (Smale and Tuson et al, 1993,). This model is based on the exchange of information. The worker in this model focuses on what is said not on an interpretation of what they think is said, this should reflect the service user agenda. To ensure that I gained the facts I used the questioning model (Smale and Tuson, 1993), this reflects the workers agenda, I used this model of assessment to ascertain facts and details using a range of questioning styles such as open, closed, what, why questions. 
Whilst addressing the concerns and supporting the carers I was awaiting the outcome from senior managers and Safeguarding Lead to decide if this incident met threshold to initiate section 47 investigations. Section 47 investigations take place when thresholds relating to concerns about likely or actual significant harm have been met s47 enquiries under the (Children Act 1989).  A child who is considered at risk defined in the SSWWA 2014 is a child who “is experiencing or is at risk of of abuse, neglect or other kinds of harm; and has needs for care and support (whether or not the authority is meeting any of those needs (s.130 (4) SSWWA 2014.
Definitions of abuse and neglect are outlined in the SSWWA 2014. In any potential safeguarding incident it has to be decided whether any “harm” or likely “harm” is being caused. Harm is defined as “ill treatment this includes sexual abuse, neglect, emotional abuse, and psychological abuse; the impairment of physical or mental health; the impairment of physical intellectual, emotional, social or behavioural development”. (vol 5 Working Together to Safeguard People). Types of harm outlined includes physical, emotional / psychological, sexual abuse, financial abuse, neglect, CCE, child sexual exploitation, Radicalisation, female genital mutilation, modern slavery. The Local Authority have a duty to initiate child protections investigations if they suspect actual or future significant harm considering the procedural requirement of my local safeguarding board, as guided by the national independent safeguarding board; alongside the requirements regarding the Wales Safeguarding Procedures 2019. 
The safeguarding concern for 5 in light of him lying on a disused railway track and having foster carer 2 take the picture was being considered to establish if 5 was at risk of significant harm and therefore met threshold for s47 investigation under the Children Act (1989). They type of harm being considered was physical, was 5 placed at any physical risk from agreement by his carers to lie across a disused railway track and take a picture of him implying suicide, and emotional/psychological abuse. When considering threshold for “significant harm” The Children’s Act (1989) states “where the question of whether harm is significant turns on the child’s health or development is to be compared with that which could reasonably be expected of a similar child (section 31(9). 
I did not think that this met the threshold for “significant harm” as following the disclosure he had not experienced any physical harm and from discourse and assessment with 1 and 2 it was clear that their actions were based on poor judgement and not any intention to cause actual harm. Through supporting them to understand the impact and future implications that this incident could have on 5, 1 and 2 were very clear that they would never do something like that again, meaning the potential for future harm is reduced. In relation to their responsibilities towards social media monitoring showed a gap in understanding and training that could be addressed. 
In this case it was decided collaboratively by Childcare and Fostering mangers who sought advice from Local Authority Safeguarding lead that the concern did not meet the threshold for s47 investigations to be initiated. When looking at Risk Assessment for this incident it was important to view what was the nature of the risk, who was at risk, what was the likelihood of the risk reoccurring and the impact of this. If this had met the threshold for s47 investigations this would have been led by the childcare social worker but a joint investigation written by both social workers. The usual process would be for the child care social worker to conduct their assessment with the child and the fostering social worker with the carers. Fostering in the event of an allegation would allocate another fostering social worker to conduct the investigations and the regular fostering social worker would support their carers and their family without discussing the allegations. 
 The process by which I followed as a fostering social worker falls under Managing allegations against foster carers. This involves a process whereby once information is received I immediately discussed the information with my line manager, who in this instance is the fostering team manager. Team managers with guidance from the Safeguarding Lead agree how to manage the matter. They decide whether the information received falls within a category of a Complaint, Standard of Care Concern or an Allegation. If it was deemed as a Child Protection Concern it would have followed the process of “Allegation against Foster Carers”.  
Complaints and Standard of Care Concerns are different to an Allegation and are managed differently. An allegation may relate to a specific accusation of physical, sexual, emotional or financial abuse, or neglect. If s47 threshold met adherence to the Wales Child Protection Procedures. 
As discussed the concerns raised did not meet threshold for s47 investigations to be initiated, but if it did, the process that follows would be; if the decision is that it meets threshold for s47 investigations s47 threshold for Child Protection investigations has three separate but interconnected procedures. a) Child Protection investigations, considering referral to DBS Unit & Bichard List b) Any (Police) criminal investigations c) Review and consideration of the carer’s approval, regardless of the outcome of the above two investigations.(Managing Allegations Against Foster Carers, Policy).
It is essential in a safeguarding case that it is Identify what information will be shared with the child’s parents, when and by whom. This should be done at an early stage. Support and advocacy should be offered. Disclosure of information to the parents of other children in the placement should be carefully considered, especially if the child has to be moved. Safeguarding is everyone’s responsibility and information must be shared in line with Data Protection Regulations (GPDR, Data Protection Act 2018) which I have received regular training on and Human Rights Law. These provide a framework to make sure that information is shared lawfully and correctly, but these provide a framework and should not pose as a barrier to information sharing (Wales Safeguarding Procedures 2019). Multi-agency meetings and information sharing is outlined in legislation contained in the SSWWA 2014 and Working Together to Safeguard people and Information to Safeguard Children issued under section 28 of the Children Act 2004. Two main principals of Information sharing is to Safeguard Children. Information Sharing is everyone’s responsibility and that a Child Centred Approach should be taken based on clear personal outcomes for the child. Information is shared through Strategy Meeting process, and have a final Outcome meeting. 
The information shared regarding the concerns raised with the photograph of the young person, the carers omitting the information that they took the picture, their initial defensive response stating that the “Local Authority were stalking the young person by viewing his social media” and failing to monitor his social media presence was dealt with as a Standard of Care Concern. Standard of Care Concerns indicate that the care of a 5 is not meeting the standard expected of foster carers and / or may be having an adverse effect on him. Standard of Care Concerns are managed by the Fostering Team in liaison with the relevant Childcare Team. This Standard of Care Concerns that fell below the s47 threshold was initially managed by me through the Foster Carer Supervision process. Through the supervisory process it was important that I supported the carers to understand why colluding with 5 regarding the train track and making a joke out of suicide and the impact that that could have on a child/ young person that has experienced trauma. It was important to enable them to develop their consequential thinking and thinking what could the impact have been on 5 due to his lived experiences and trauma that he has experienced, alongside his autism, PDST and Attachment disorder. For this I used a range of open, closed and hypothetical questioning.  It was important to go over child development in order for the carers to understand normative patterns of development. 5 experience of having compromised parenting can impact on all aspects of his development and it was important that 1 and 2 understood how an incident like this that may have no impact on their birth children could have an impact and further consequences for 5. Part of the process is to complete supervision documents. Each supervision I completed the relevant paperwork and attached an incident report in line with Schedule 8 of the Fostering Services (Wales) Regulations 2018, that states duty to report and notify events (Regulation 43). These are forwarded to the team manager for them to notify Care Inspectorate Wales that a Serious incident relating to a child placed with foster parents has occurred.
 As the process required I completed an in-depth Annual Review document to be shared at a Special Circumstances Review of Approval with a full independent panel. To complete this I used relationship rapports that had been built with 1 and 2 and 5, and other professionals to aid communication. I used active listening skills and memory skills to gather, retain and collate and analyse facts and information for the report. In discourse with 1, 2 and 5 I used paraphrasing and summarising and the use of clarifying. I provided information and explanations clearly. I gained input from the whole family, professionals and 5, to ensure that this report was evidence based, this report on completion was shared with carers prior to the panel to review. Recommendations available may include further training or specific support, a new approval range or, in more serious cases, termination of approval. A Special Circumstances Review of Approval is completed by Fostering social worker. The recommendation is made in consultation with my manager. In this case I was allocated to complete the Review Document and take them back to the Special Circumstances Review of Approval Panel and keep carers informed of progress and provide emotional support as required. I found this the most challenging part of this safeguarding case. It was very difficult to be the person completing the Annual Review Document and addressing the concerns with foster carers 1 and 2, whilst being the social worker that was supporting them emotionally. This was very challenging as 1 and 2 felt very low and disheartened. It was a real difficult balance to address the concerns and keep them at the forefront whilst trying to be encouraging and supportive and empathetic. It felt like an imbalance of power because in order for me to understand their thoughts and actions we all had to be open and transparent. If the concerns raised had been dealt with as an Allegation a separate dostering social worker would have been allocated to manage the investigation and I would focus on supporting the foster cares through the process. It was also challenging in the way that I had to submit a recommendation through an analysis of the evidence that had be gathered throughout as my manager and I had a different view over the recommendation. This led to an ethical dilemma within my work. I felt through assessment and communication that the carers should be re-approved with training and increased guidance, self directed research and up-skilling, whereas my manager felt like they had not met their competencies and a lack of safeguarding and understanding following the incident, as a fostering service we could not recommend re approval. I had to use negotiating skills, reasoning,  mediating skills, advocacy skills, and be assertive and appropriately challenging with both 1 and 2 and my manager. I had to demonstrate reflection and decision making skills. It was essential that I practised in an anti-oppressive way as it felt as I was the person writing the assessment (Annual Review Document) and the recommendation had the potential to have 1 and 2 approval terminated. This felt like coercive power and was apparent in our interactions. I feel the result of this could have led to discussions with 1 and 2 displaying disguised compliance as opposed to being open about how they feel. As part of making the recommendation was being sure to safeguard 5 that 1 and 2 could continue to work as a team with the Local Authority.
To complete the Special Annual Review I used the five stage model of assessment (Milner and Bryne, 1998). Part of this review I had to compile and present a Chronology of events. Chronologies have a long history in working with both children and adults, particularly within Social Care and Health. Findings from numerous Serious Case Reviews enquiries and reports into the care of children and vulnerable adults have concluded that a chronology could have supported the earlier identification of risks to the child or adult. 
 The outcome of this Safeguarding case was that foster carers 1 and 2 were approved with a short approval time frame to return to panel within six months with a training and support plan in place. This is to be closely monitored to establish if 1 and 2 can meet the requirements to continue their approval. The approval range was capped at approval for 5 with no other placement considerations to be made. The outcome was heavily influenced by the voice of the child throughout this incident and managing these concerns the voice of the child was paramount. He was supported to make contact with his advocate who was able to advocate for him. I ensured that I met with 5 and had many discussions not just about the incident but about his overall experience of living with the family and the care he received from 1 and 2. His voice which indicated his wishes and feelings alongside the factual information that he provided was heavily present in my report to ensure it was person centred. Enshrined in the Children Act 1989 that the voice of the child is paramount and in line with my own Code of Professional Practice (COPP 2002) to respect views and wishes, he clearly voiced that he felt safe and wanted in this family and wanted to remain. He had the right to self-determination and children and young people have a right to make informed decisions about their lives, (UNCRC) but that needs to be balanced with an assessment of risk and well-being. 
Learning from this for my practice is to ensure that foster carers are understanding of their obligations and continue to assess for gaps in knowledge and skills and look to identify a plan collaboratively with the foster carers to address those needs. Regulation (41.2) states that The Local Authority must ensure that foster parents receive such training, advice and support, as appears necessary in the interest of children placed (Fostering Service Wales Regulations 2018). A way for a supervising social worker to assess learning needs is through the use of The Systems Approach (Holloway, 1995). This model is based on the thesis that there are seven factors that contribute to the process and outcome of supervision. These factors interact with each other and influence the overall supervisory relationship. This is then considered as a “shared interactional phenomenon”. (Holloway, 1995). 
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Section  5
Safeguarding
Guidance: Social Care Wales require newly qualified social workers to provide evidence of their understanding of safeguarding work with adults and children. The assignment below will enable you to show this. N.B. if your normal area of work is with children please write about adult safeguarding. If you normally work with adults then write about child safeguarding. 
	In an area that is not your main focus of work (see guidance above), explain the relevant legislation, and the national, local and organisational policies and procedures for safeguarding. 
500 words (+/- 10%: include your actual word count at the end of each section)


The overarching legislative body that outlines Adult Social Care in Wales is the Social Services and Well-being (Wales) Act 2014 (SSWWA). This Act came into force on the 6th of April 2016 and builds on the policy set out in Sustainable Social Services for Wales: A Framework for Action.  This Act repeals and replaces many previous laws. This legislation includes Adults, Children and Carers. The Act aims to provide those using the service with greater freedom and a stronger voice and control whilst promoting people’s independence. Working Together to Safeguard People 2019 is statutory guidance. When working with adults at risk The Mental Capacity Act 2005 the spirit of this Act must be prevalent in practice. Deprivation of Liberty Safeguard’s came into force 2009 provide safeguards for vulnerable people who have a mental disorder.
Other relevant legislation in relation to safeguarding adults in practice is Domestic Abuse (violence against Women, Domestic Abuse and Sexual Violence (Wales) Act 2015.
All Wales Safeguarding Procedures 2018 these help practitioners use legislation in the SSWWBA 2014 and are a safeguarding guide that helps to standardise practice across the statutory, third and private sector in relation to safeguarding people. 
The Human Rights Act 1998 and United Nations Rights for Older Person’s 1991 allow people to claim their human rights within complaints and law in the UK.
If tere is reasonable cause to suspect that a person is an adult at risk, there is a duty to inform the local authority. Section 126 of the SSWA 2014 places a duty on the local authority to carry out an investigation where it suspects that a person is an “adult at risk”. An adult is considered at risk when they are experiencing or are at risk of abuse and neglect, has needs for care and support and is unable to protect himself or herself against the abuse or neglect (or the risk of abuse or neglect) as a result of those needs. 
A definition of abuse can be described as;
“physical, sexual, psychological, emotional or financial abuse (and includes abuse taking place in any setting, whether in a private dwelling, an institution or any other place)”.
The local authority must make whatever enquiries it thinks necessary to help it decide whether action should be taken. Such action should include, the provision of care and support under the SSWA 2014 or taking steps to protect the adult under legislation.  
If the local authority decides that action should be taken, it is expected that an action plan is drawn up. Regulations made under section 54 of the SSWA 2014 (care and support plans) must provide for the conclusions of the local authority enquiries.
Section 127 of Part 7 of the SSWA enables an application to be made for an adult protection and support order. This can be sought for a person living in any premises within the area of the local authority. 
The purpose of the order is to enable an authorised officer of the local authority to speak in private with a person suspected of being an adult at risk in order to establish if they can make decisions freely, to ascertain whether they are at risk and what if any action should be taken.  Adult protection and Support orders are only used in exceptional circumstances. 
Organisations that are directly involved with “health, education, safety, crime prevention and social well-being of people in wales have committed to using a tool that enables information to be shared effectively and lawfully, Wales Accord on the Sharing of personal Information (WASPI). 
There is a National Safeguarding board, the National board helps local and regional safeguarding boards. Safeguarding boards functions are to protect and stop adults who have care and support needs from being at risk of abuse or neglect, in the present and the future. Safeguarding Boards ensure that everyone works together. Annually they are required to produce a plan stating what they will do for the next year and a report outlining what they did in the previous year. 
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	Reflect on the difference between safeguarding in adult and children’s work
400 words (+/- 10%: include your actual word count at the end of each section)



One main feature in the difference between safeguarding in adult and Children’s work is that an adult has the right to self-determination. Self-determination is defined as a personal decision to act or think a type of way. A person over the age of 18 has the right to not protect themselves from harm or risk and the law only has remit to intervene in very serious situations and when an adult is deemed to “lack Capacity” in line with the Mental Capacity Act 2015 or when concerns extend to children. The Mental Capacity Act 2005 stipulates that it is assumed adults have capacity unless they are assessed otherwise. A person over the age of 18 who is deemed to have capacity are seen by the law to be the best person to make their own decision. Adults even those at risk have the right to make unwise decisions, including one to not protect themselves, children where their safety is a concern is not the case, even though their views need to be taken into consideration. Working with adults safeguarding can be complex and Adult protection orders are only granted in exceptional circumstances. The Social Services and Wellbeing (Wales) Act 2014 (SSWA) has increased to strengthen legislation it still lacks in the ability to protect an adult than in relation to protection of a child.
Another feature that differs from working when safeguarding adults and children in the issue of consent. When safeguarding Children consent for an assessment or intervention does not need to be gained. A person under the age of 18 is a child. When a child has been reported as being at risk under section 130 of the Social Services and Well-being (Wales) Act 2014 enquires must be made to decide whether action needs to be taken to safeguard or promote Child’s welfare under section 47 of the Children Act 1989 (Wales Safeguarding Procedures 2018).  
There is different legislation and Policy for adults and risk and children at risk. It has been suggested that having separate legislation and policies ensures clarity through procedures. These are available within the Wales Safeguarding Procedures 2019. 
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Section 6
Developmental Review (b)
	Critically reflect on your development including reference to the training, learning, research and use of supervision since completing section 2. Consider in discussion with your mentor/ supervisor/line manager the extent to which those learning needs have been achieved. Identify additional learning needs to support your development in the transition to becoming an experienced practitioner. You will consider here, the feedback you have received from individuals using services, their families and carers, and how this has impacted on your practice.
800 words (+/- 10%: include your actual word count at the end of each section)


Utilising Kolb’s learning cycle (Gould ,1989) to reflect on the past year in practice. 
In regards to working Collaboratively and the “When I am Ready Policy” this has been achieved, through completing more of these arrangements I have an understanding of other roles, and what their contribution is to the joint working of this agreement, which can be a barrier to joint working understanding developed. 
Another learning outcome was to work collaboratively within a Signs of Safety model. I understand further the history, development, research and implementation on the approach by reading Signs of Safety by Andrew Turnell (1999). This enabled me to share with and be more confident in my approach using this model with carers and children who are looked after within my practice.
Throughout the year I have continued to learn about and how to apply the Council adopted model for Children’s Services Signs of Safety by attending a two and a five-day training event.  To do this I attended “Signs of Safety Celebration day whereby all different children service areas had to share a piece of work with service users whereby the had demonstrated using “Signs of Safety” within their practice. This was a very usual multiagency day seeing how this model is embedded into practice. Within the fostering service we use the model in relation to “signs of Stability”. 
To address my learning need of applying analysis in assessment to inform interventions I attended Form F training, in relation to new legislation and  two stage process of assessment (2019). I developed understanding more of the role of the assessing social worker, explored more diverse ways of gathering relevant information, enhanced my analytical skills and utilised these in reports and explored ways of preparing applicants for the reality of fostering. I developed knowledge in conjunction with learning material to support my development such as “Understanding A Fostering Assessment” (Roger Chapman, 2019, CORAMBAAF). I have ensured that I have attended training and ensured that collection, storage and use of information complies with the General Data Protection Regulations (GDPR) and the Data Protection Act 2018 I also developed my Form F assessments by ensuring that my Assessments became embedded with theory, I have developed the use of Secure Base Model. This provides a theoretical framework for the development of secure attachments in children. The interview is a way of exploring caregivers’ approach to the child’s needs (The Secure base model, Gillian Scofield and Mary Beek 2014). I would now like to undertake a three-day CORAMBAAF form F training event.
During this time, I have been able to use supervision as a safe place to critically reflect on decision making and making professional judgements. I have used colleagues and senior staff as peer mentoring alongside official case supervision.  Exploring decision making ensuring this is values based and person centred. Professional supervision is essential to effective social work (Ofsted: developments in children’s social care.gov.uk). I have learned how to seek support be that formal or informal from peers and management to ensure I am providing a quality of service in line with section six of the Code of Practice (Social Care Wales, 2017).  
I believe I have met my learning need of working with legislation, guidance and policies in relation to working in Wales. I have a deeper understanding of the SSWA 2014 and Fostering service regulations wales (2003) as they underpin my practice. I have done this through personal study, reading easy to read guides and watching YouTube, this aligns with my preferred learning style. 
Understand the professional social work role in relation to safeguarding children. During this period, I increased my experience of complex safeguarding situations.  I have developed an understanding through shadowing opportunities and working with colleagues in relation to Section 47 Children Act 1989 investigations and attended a WEBINAR on completing section 47 investigations. I have contributed to multiagency meetings such as End of Placement disruption meeting. I shared information in line with “Working together to safeguard children” (SSWA 2014 and Children Act 2004). I have utilised supervision as a safe place to reflect on safeguarding concerns.
I have also had to develop my knowledge of risk assessments, completing child specific and using organisational risk assessments and those such as CADDA (attended training DASH RIC training in relation to domestic violence and abuse) and local authority risk assessment templates. This developed my knowledge on recognition, severity, likelihood and reduction of harm. 
I have become familiar with polices and process of the local authority fostering service to respond more confidently in respect of safeguarding by attending training “Allegations against foster carers” and Safer Caring Policy. Whilst I have attended training to gain knowledge and develop confidence, I still lack practical experience. I have worked alongside colleagues in relation to section 47 investigations but not had the opportunity to work directly or be involved in strategy meetings. I feel that I am concerned that I as a student was placed in a fostering service and have completed my first three years practice in a fostering team that as I am gaining expertise and confidence in that area I am becoming less confident in my knowledge and practice experience in other fields of social work, in particular court processes. 
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Please record in the table below the dates of each consolidation programme workshop you attended.  
	Consolidation workshop 
	Date Attended  

	1 
	28/03/2019

	2
	20/06/2019

	3
	04/09/2019

	4
	04/12/2019


Notes 
	Mentor’s comments 


	Please comment fully on the learner’s development over the duration of the whole programme. Reflect on information provided by the learner in section 2 at the outset of the programme and the later perspective given at section 6. Where you have seen or discussed feedback from individuals using services, families or carers, you are encouraged to comment on this with regard to the learner’s development.


I have supported the learner since they joined the local authority as a Newly Qualified Social Worker.  The learner has developed throughout this time but needs to continue this journey.  The learner has struggled to return to academic writing and worried about whether their role in fostering services allows them to meet the needs of their Award.  Within Section 2 the learner identifies their learning needs and demonstrates within Section 6 that they have been able to meet these needs.  
I did not undertake the observation of practice, however have been able to have discussions with colleagues and other foster carers the learner supports as part of their work.  This feedback always refers to how sociable and person centred the learner is.  The learner has a good theoretical knowledge base and is learning to embed this into their practice in regards to supporting foster carers.
The learner undertook their Degree in England and has often found this to be a hurdle in regards to their practice within Wales.  The learner has now developed a greater understanding of legislation and Welsh context.  Moving forward the learner needs to continue to work on strategies in regards to self organisation.
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Section 8
Learner details, Signatures and Line manager verification
It is the learner’s responsibility to ensure that their university learner number is correctly inserted wherever requested within the portfolio
Learner Details 
(NB it is essential that you inform your Workforce Development/Training Unit and the University of Wales Trinity Saint David if your name or your address for correspondence changes).
1. Name of Learner:  Melanie Jane Maddox 
2. Learner’s University Number:
Address for Correspondence: 39 Heritage Way, Llanymynech, Shropshire, SY22 6LN
Telephone: 07964230115
E-mail: melaniejane27@aol.com
Date of Professional Qualification: 20th January 2017
Date of registration with Social Care Wales: 06th November 2017 
3. Name of Learner’s Agency:  Powys County Council
Agency Contact details: Powys County Council
Name: Claire Williams
Address: 
Telephone Number:
E-Mail address: 
4. The evidence I have provided within this portfolio is in:
Welsh only 

 Welsh and English 

English only X
Mentor’s details
5. Mentor’s details:
Name: Claire Williams 
Address: The Old College, Powys County Council, Newtown
Telephone Number: 01686 614043
E-Mail address: claire.turner@powys.gov.uk
	6. Observer details 
Name: Stephen Humphreys
Work Address: The Park Offices, Newtown, Powys
Professional Qualification and date of qualification: Diploma in Social Work August 1996
Email and telephone number: steve.humphreys@powys.gov.uk
07973984676



Signatures and Line Manager Verification
CONFIDENTIALITY and PLAGIARISM – to be completed by the learner
All information provided in this portfolio complies with guidance on confidentiality.  I confirm that all work apart from comments by others (e.g. mentor, an individual using services, their family or carers) is all my original work and has not been copied. I understand that plagiarism is taken very seriously by the University and the programme.   
Signed:  Melanie Jane Maddox   (Learner)
Date: 11/01/20201 _ _
 Feedback and comments from an individual using services, their family or carers  (Section 3} - to be completed by the Observer
I confirm that I am a registered social worker with knowledge of the learner’s area of practice and that the observation summary and the comments from the individual using services, their family or carers and/or carers above are about the same piece of practice that I observed on the date given.
Signed: . [image: image2.png]S-L NPty >



_ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _  (Observer)
Date: _ _ 11/01/21_ 
 Line manager verification
Guidance:  This section must be completed and signed by the learner’s line manager or senior practitioner. He/she should be a registered social worker who is familiar with safeguarding work, can verify that the learner has been involved with the case evidenced in section 4 of the portfolio, and has also met all other required criteria listed.  
In this section, please confirm that you have seen sufficient of the learner’s work during the period they have been undertaking the Consolidation programme. If necessary, please consult with other managers that the learner has worked for. In signing this section, you are confirming that you are content with the:
· level of supervision and mentoring support received by the learner 
· learning and development undertaken 
· reading and personal research undertaken 
· level of knowledge and skills demonstrated 
· understanding shown of the Code of Practice and National Occupational Standards 
· core values of the learner 
· content of the development plan within the portfolio 
· work and commentary referred to within the portfolio, that it is the learner’s own work and based on current practice 
I confirm that this learner has achieved an appropriate level of professional practice. 
 Line manager VERIFICATION:
name of Line manager: _ Melanie Brindle _ _ _ _ _ _ _ _ 
Signature of LINE MANAGER.: _ _ _[image: image3.png]’Q.



 _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _
DATE: 11/01/2021_ _ _ _ _ _ _ _ _ _ _ _
Section 9
PORTH AGORED and UNIVERSITY OF WALES, TRINITY SAINT DAVID
GRADUATE CERTIFICATE IN CONSOLIDATION OF SOCIAL WORK PRACTICE
LEARNER AND EMPLOYER’S LEARNING AGREEMENT 
	Name of Learner 
	Melanie Jane Maddox 

	Name of Team/Agency 
	Powys County Council

	Name of Mentor 
	Claire Williams 

	Name of Line Manager 
	Melanie Brindle 


Study Duty
The learner will undertake all elements of the Graduate Certificate programme diligently, including mandatory attendance at induction, 4 Consolidation workshops, and participation in an evaluation survey or focus group on completion of the programme. 

The learner’s full and effective participation on the Graduate Certificate is mandatory given that Social Care Wales has made completion of the programme a requirement within the first (three year) period of registration as a Social Worker. .(Qualifying after April 2016)
Study Leave 
The employer undertakes to support the learner by providing paid leave in full to attend all agreed induction, Consolidation Workshops, programme evaluation meetings or training agreed as required during the programme. In addition, three additional paid days can be approved by managers as a contribution towards the time involved in personal research and developing the portfolio for submission. It is for learners to open a discussion with their manager about when they want to take this leave. The study days can be taken on any week-day (or combination of days) as long this is (i) appropriate to the stage of portfolio preparation at the time, and (ii) agreed with the Team Manager who will take into account team and service needs. The level of paid leave described here assumes that the learner works full-time hours. Where the learner works less than 37 hours a week, paid time will be approved in accordance with the employer’s local policies. 
Resources 
Learners are able to access learning and library materials from their employer’s existing resources or as described in the Programme Handbook from the University. The employer understands that the Graduate Certificate is to be completed by newly qualified Social Workers in their first period of registration and will support this timescale. But there is also an expectation that as a professional development programme, Learners take responsibility for their own learning and will also use their own time for personal study and portfolio preparation. 

The employer’s training department agrees to: 
· Arrange for eligible staff to join the programme 

· pay course fees directly to the University  

· provide additional guidance and support by:

a) facilitating access to existing learning materials or library resources

b) providing appropriate training opportunities from existing internal training programmes as agreed with the learner and mentor

c) providing programme induction and Consolidation Workshops 

d) providing learners’ with guidance and support about programme requirements and portfolio completion

e) helping to resolve any programme difficulties encountered by the learner, mentor or service managers 

The learner agrees to: 
· work actively towards completing the qualification within the agreed timescale of 12 months from the date of registration on the programme

· Identify with manager/mentor appropriate internal training and arrange to attend these courses
· Identify with manager/mentor and Training Manager any special requirements e.g. dyslexia and contact the University’s Student Services office directly about additional support that may be required 
· attend induction and 4 Consolidation Workshops. These are mandatory components of the programme 

· produce work and evidence appropriate to the portfolio and learning outcomes within agreed timescales 

· make and keep agreed appointments with mentor/line manager

· ensure they are prepared adequately and obtain all necessary consent for observed practice

· inform mentor/line manager and training department immediately of any problems or changes in circumstances while undertaking the programme, especially where this may affect completion of the programme by the agreed deadline or ability to attend a mandatory workshop.

· liaise with their line manager/mentor to confirm study days and use their own time for self study, research and portfolio preparation 

· take personal responsibility for preparing and completing all work necessary to submit their portfolio 

· act at all times in accordance with the Code of Practice, the employer’s and University’s policies, procedures and processes

· ensure they understand the need to complete the programme within the first (three year) period of registration with Social Care Wales.(Qualifying after April 2016)

Line Manager/Mentor agrees to:
· attend an induction meeting to become familiar with the requirements of the programme

· provide or arrange to provide sufficient assessment opportunities in order for the learner to evidence competency and undertake required observations. Where opportunities may not be immediately available within the team, arrange to provide these elsewhere within the Service, 

· guide and support the learner for the duration of the programme

· release the learner for programme induction and Consolidation Workshops, and any internal training courses agreed as being appropriate to meeting agreed learning needs. 

· agree with the learner, use of up to 3 additional paid leave days over the whole duration of the programme, as a contribution towards time needed for personal study, research or portfolio development

· Hold supervision with the learner, ideally monthly, and ensure this incorporates mentoring support and monitoring of the work undertaken and still outstanding. Maintain a full record of supervision dates and record discussions and agreements. 

Completion and submission of portfolio
Learners are expected to complete the Graduate Certificate and will normally submit their portfolio within 12 months of attending induction to the programme. Any Learner anticipating any difficulty in meeting this requirement should immediately discuss the matter with their Training Manager/Co-Ordinator

The portfolio submission process and dates for each programme cohort will be published on Moodle. Once registered on a programme, learners CANNOT change the due submission date without gaining agreement from the employer and University.   

Pressure of work is not regarded as a reason for non-attendance at any Consolidation Workshop.

I understand and accept the terms and conditions of this learning agreement as stated above.

Signed: Melanie Jane Maddox …….. Print Name: Melanie Jane Maddox ……… Date: 30/03/2019…. 

(Learner)

Signed: Tracey Mese ….. Print Name: Tracey Mese….30/03/2019…. 

(Line Manager/Mentor)

Signed:……………………….. Print Name:………………………….Date:……….

(Mentor, if different to above)

PLEASE PLACE THE SIGNED COPY OF THIS LEARNING AGREEMENT IN SECTION 9 OF THE PORTFOLIO
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