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A critical evaluation and the identification of next teaching and learning steps focusing on a case study of an individual learner or a group of learners, based on an observed critical incident.

Introduction
When thinking about the term critical incident the first thought could be a negative event which occurs in a school for example an argument or fight between pupils. However, a critical incident according to Tripp is mostly straightforward and “not dramatic or obvious” (Tripp, 1993, p24) but has a more significant meaning when you look further into the matter.
Joshi quotes Richards and Farrell (2010) in his article referring “to the analysis of teaching incidents in order to learn from them and improve practice.” (Joshi, 2018, p83)Therefore, the assumption can be made that a critical incident is not always a negative incident, it can be a positive incident which after analysis and reflection could be considered an example of best practice for student teachers. Tripp goes on further to say, “incidents tend to be typical rather than critical at first sight, but are rendered critical through analysis” (Tripp, 1993, p25). A critical incident can occur in routine professional practice and by thinking about and reflecting on such an incident, for example the effective use of questioning by the class teacher, the student teacher can begin to build up knowledge of teaching methods which involve and engage pupils in their learning.
Analysis of critical incidents can be “empowering” (Mohammed, 2016, p25) to student teachers allowing them to deeply investigate further meaning to ordinary routines or occurrences, to make them more reflective practitioners and ensure pupils engagement and enjoyment of their learning journey. This can be summarised by Richards and Farrell (2010) in Joshi’s article as “one purpose for analysis of a critical incident is to identify good practices” (Joshi, 2018, p84) which is what this assignment is going to explore, that is the effective use of questioning by the class teacher to activate the pupil’s prior knowledge and build on their learning in a social environment which is also safe and takes into account pupil wellbeing and feelings.
I intend in this assignment to attempt to analyse the above method of teaching by looking at relevant research and ultimately try to use questioning in my own practice going forward.

Observation
Due to the Covid pandemic I was only able to have one day of observation in a primary school located in Swansea in a designated Communities First area. This school has 260 pupils on its roll and Flying Start provision for a further 60 pupils. The school has been identified by ESTYN as having a nurturing environment and “an extremely inclusive and welcoming environment, which has a very positive effect on pupils’ achievement and wellbeing”. (ESTYN 2016 p2)
Walking through the school there are lots of displays up on the walls including the Rights of the Child and Eco schools. There is also much space for outdoor learning and an open wooden classroom has been built in the grounds to be used when the weather permits.


Pupils are met by their teacher at the outside door with a separate door for each year group as far as possible due to Covid and are greeted with Good Morning or Bore Da so pupil’s levels of wellbeing are noticed as soon as they arrive.
I observed a Year Six class of nineteen pupils with mixed abilities. The seating arrangements were set out with groups of similar ability pupils sitting together. The class consisted of twelve boys and seven girls, of these some pupils had Additional Learning Needs. Four pupils present were Polish in nationality and had varying degrees of English. A Teaching Assistant is assigned to the class full time. Both the class teacher and the Teaching Assistant were very experienced and knew their pupils well. 
Pupils were sat two to a desk with their name labels sellotaped to the desk. I believe this is more a reflection of the Covid situation than normal working practice, although this system is enabling learning to continue even if it not the normal way. Pupils were friendly, enthusiastic and engaged.

Methodology
ESTYN states that classroom observation has many purposes for example the investigation of pupil’s learning and the pedagogy of the teachers (which can also be beneficial to student teachers). In addition, links can be made to the teacher collaboration and innovation standards. Headteachers and teachers can also use general observation to look for possible signs of Child Protection issues which pupils may be experiencing or a drop in emotional wellbeing of pupils who previously had high levels or indeed vice versa. Thus, making observation a powerful tool in daily school life.
However, observation is not the only way to collect data from pupils and reflect on ourselves as teachers. Another example is Brookfield’s use of the Critical Incident Questionnaire where students anonymously reveal what is going well or not so well in their lessons. Anonymous questionnaires have advantages but so does the observation model. 
For the purpose of this assignment I have used non-participant observation to allow me to watch, listen and draw conclusions and reflect on the observations later and consider any further steps needed.
[bookmark: _Hlk54539782] In addition to using non-participant observation I tried to observe the pupils naturally without intervening too much in the normal activities in class. The advantage of this model is I could describe events in my own words and included some of the teacher’s words that I wanted to focus on for example “tell me something about a triangle”. By using the observation model, the observer can record the events first-hand rather than reading about them from another source and make their own judgements. Cohen et al believe that the “unique strength” (Cohen, 2007, p396) of observation is that data collected is “authentic” (Cohen, 2007, p396)  especially when used alongside “recording schedules” (Cohen, 2007, p396) like the field notes questions adapted from Fletcher-Wood which was used for this assignment.
In addition, observations can occur on a continuum from using digital recording of events up to the observer joining in the group as a peer with these two extremes of the continuum having benefits and faults. Both Cohen et al and Brookfield agree that there is the danger of whoever is being observed may change their behaviour as they know they are being observed and act in a different manner than they normally would. Equally the observer may have some predictions and biases about how certain pupils will act, for example all boys are chatty and if they observe just two boys chatting momentarily they may think their prediction has been validated. Furthermore, events and their deeper meaning can vary from person to person causing issues as can if the observer starts to talk to the pupils they may miss something important happening in the class. I have tried to observe as much as possible during the lessons and consider pupil’s attitudes and feelings towards the learning. This is something observations can allow rather than just relying on secondary or quantitative data.

The Four purposes
The critical incident I have chosen to write about in this assignment is the way the teacher used effective questioning of the pupils to activate their prior knowledge, build on existing knowledge and check their understanding. This was done in a very well-managed, safe learning environment. The teacher started with an open statement “tell me something about a triangle” to the class. Lots of pupils responded and the teacher repeated the answers building on the pupil’s knowledge so that pupils with more knowledge of the subject were passing it onto those with less knowledge.
When the pupils were asked to name a right-angle triangle from a shape shown on the screen they came up with the answer ninety-degree triangle and then stalled. The teacher asked, “is it a wrong angled triangle?” straight away this prompted the answer “right-angled”. Later the pupils were asked to name a scalene triangle, again as a class they came up with “wonky triangle” (that is a triangle with no equal sides or angles). All these answers were listened to by the teacher and class. No pupil was made to feel embarrassed or upset if they got the answer wrong and most pupils were taking in the information about the properties of triangles. (Appendix 3)
This lesson I felt was a very good example of how questioning can be used for a variety of reasons and as a student teacher I was extremely glad to have this opportunity to see how an experienced teacher would engage her learners. I feel that by having a classroom culture where no one is laughed at for trying to give an answer (whether right or wrong) the teacher is fulfilling one of Professor Donaldson’s purposes of “healthy, confident individuals who are building their mental and emotional wellbeing by developing confidence, resilience and empathy” (Donaldson, 2015, p30) . Lessons which impact on well being in a positive way already play such an important role in pupil’s daily lives and will do so even more when the new curriculum officially starts. The pressure on children from social media and the internet is enormous however schools can alleviate some of this pressure by building up children’s self-esteem and well-being by real world connections and communication.
Equally, this observation fulfils further purposes for example, “building up a body of knowledge and have the skills to connect and apply that knowledge in different contexts”, “connect and apply their knowledge and skill to create ideas and products” and “respect the needs and rights of others, as a member of a diverse society (Donaldson, 2015, p31). Emphasis on these four principles allows pupils to develop these skills progressively and grow up to be confident and live the fullest lives possible.

Literature Review
It is my intention in this review to focus on literature supporting the use of questioning as a tool to activate pupil’s prior knowledge and as an assessment for learning aid. However, research suggests that even before pupils can undertake further learning to build on their existing knowledge the pupils have to first feel safe and have their basic physiological needs met. 
Bryce-Clegg writes that “if pupils are not at ease within the learning environment” (Bryce-Clegg 2015 p14) the desired result of learning will not occur. This has become one of the basic elements of the new curriculum where health and well being is now an area of learning alongside more traditional subjects such as Maths and Numeracy. It has been found that if the child is not feeling mentally or physically ready to learn then very little learning will occur. The Leuven Scales illustrate this feature – if levels of wellbeing are low so are levels of involvement, engagement and learning and vice versa.
Similarly, Howard et al suggest that “mental health is the foundation of healthy development” (Howard et al, 2017, p3). It seems the links which have been made between good mental health and wellbeing and learning are so great that a taskforce has been set up to address the problem. In addition, Howard et al suggest a focus on good mental health should be “embedded” (Howard et al, 2017, p14) in schools which will hopefully come to fruition in the Curriculum 2022 document.
Maslow’s Hierarchy of Needs theory appears to also concur that if your basic human rights and needs are not being met you will struggle to engage in learning and access the rights further up the scale. That is, if you do not feel safe or have adequate nourishment you will be unable to achieve your full potential in life. However, McLeod offers further thought that it is not an “all or none phenomenon” (McLeod 2020) and that lower needs do not have to be completely met to move onto the next level. Furthermore, individuals may not always move in an upwards direction due to life circumstances such as their parents having a divorce. Also, a person can live in less than desirable social and economic conditions yet still be a great artist or sportsperson. McLeod finishes with the proposal that students should feel “safe and accepted” (McLeod 2020).
As the research seems to show once pupils are feeling mentally and physically ready to learn activating their prior knowledge enables pupils to engage in their learning, retain new information and be able to use what they have learnt in a variety of ways to help them in life.
Wetzels refers to the “transfer of available knowledge from Long Term Memory to working memory” (Wetzels, 2011, p275) meaning “if new, potentially meaningful information is related to….existing knowledge held in working memory, this information can be integrated in the existing knowledge base” (Wetzels, 2011, p275). A pupil may need time to assemble or activate old knowledge in the context it is needed to be used for example ‘what do I already know about triangles?’ In this way a pupil will be ready to add to their knowledge and progress on their learning journey. Many theories have been put forward that pupils connect new knowledge with existing knowledge however by additionally introducing peers and their knowledge and input to the learning process pupils are able to learn more and develop with the support of their peers.
Bryce-Clegg provides the idea that “a good dollop of ambiguity, also referred to open-ended activities, questions and situations, can hold the key to high quality learning” (Bryce-Clegg, 2015, p19). This idea can be used for activating prior knowledge and checking pupil’s learning along with opportunities for pupils to learn from their peers by the teacher bouncing questions and answers around the room as a whole and arriving at the answer required. This is something I have observed recently in a school. 
[bookmark: _Hlk54544307]Vygotsky writes “learning and development are interrelated from the very first day” (Gauvin and Cole, 1997, p32) and seemingly we learn from the moment we are born and for the most part we are not alone therefore we learn from those around us. The brain is constantly learning and if we only focus on what a child can already do, we can possibly limit that child in the future. If focus is given to what a child can do with a little support, we are adding to the child’s learning by ensuring “functions that will mature tomorrow but are currently in an embryonic state” (Gauvin and Cole, 1997, p33) flourish. It seems by using effective questioning as an activating prior knowledge and assessment tool teachers are letting pupils flourish in their learning by enabling them to build on previous knowledge and ensuring well being by allowing pupils to feel safe to express their ideas.
Vygotsky further writes that children may “grow into the intellectual life of those around them” (Gauvin and Cole, 1997, p34) and by “using imitation, children are capable of doing much more in collective activity” (Gauvin and Cole, 1997, p34) than if they were working in isolation. For example, when pupils have time to talk and think about their answers or ‘Think, Pair, Share’ with their peers they have opportunity to clarify their thoughts themselves.
As this theory is considered further there may be some similarities with Piaget’s writing. For example, “Piaget has shown that cooperation provides the basis for the development of a child’s moral judgement” (Gauvin and Cole, 1997, p35) so it seems that if this is true then cooperation also may provide the basis for intellectual development and learning.
[bookmark: _Hlk54544859]Vygotsky’s theory can also be applied to some degree to the effective use of questioning as a formative assessment tool, in the sense that assessment for learning can increase the learning of “(so called) low attainers”  (Black and William, 1998, p4) by teachers and classmates sharing their knowledge and thought processes with other members of their class. This can be especially important for pupils on the lower end of the spectrum as they may be seen as “wasted talent” (Black and William, 1998, p4)  which can lead to lowered levels of wellbeing and possible social and economic problems in the future for these pupils.
Black and William put forward the idea that “significant learning gains could lie within our grasp (Black and William, 1998, p4) along with higher levels of wellbeing for those pupils which can benefit from nurturing learning environments and tailored support as a result of this type of assessment. It is important to also consider the wrong type of feedback or assessment where pupils levels or marks are compared with other students as this can be just as detrimental to their learning.
There is a trend to favour summative assessment in schools as it is measurable for example contributing to the colour coded status given to schools (green, amber, red) however it seems it is formative assessment that can be most transformative for pupils. Indeed it is put forward that “formative assessment can be a powerful weapon” (Black and William, 1998, p9)  to enhance the learning and understanding of certain levels of pupils when they are given a precise goal to work on which will improve their levels in an exam or task set. More importantly feedback from formative assessment must be individual to the child to do its job of raising standards and also raising wellbeing and self-esteem. Formative assessment in the guise of a true or false task at the end of a lesson which is then taken away by the teacher to guide the next lesson’s planning is something I have observed recently in a school. 
However as beneficial as formative assessment can be it can only work if teachers have the time and resources to do this on a regular basis and especially in Primary schools for multiple topics and lessons. Research suggests that this checking of pupil’s knowledge should be done regularly to ensure pupil’s knowledge and skills develop and this knowledge and skills are practiced embedding them in the child’s long-term memory for future use. This formative assessment can be in the form of questioning, peer and self-assessment and verbal feedback to name a few examples.  
Questioning also depends on a pupil having time to formulate an answer or someone to speak to in order to check their understanding, along with creating a class atmosphere which is non-judgemental to those who try to give an answer but get it wrong, for it to be effective. Black and William offer “a classroom culture of questioning and deep thinking in which pupils will learn from shared discussions with teachers and from one another” (Black and William, 1998, p13) is needed. 
Black and William also extend the idea of “fixed IQ” and “untapped potential” along with Yeager and Dweck’s concept of entity theory versus incremental theory and that the human brain is “malleable” (Yeager and Dweck, 2012, p305). If students are faced with a challenge “it is not only the presence of social and academic adversity that determines a person’s outcomes but also a person’s interpretations of those adversities” (Yeager and Dweck, 2012, p303). For example, if a student has a fixed mindset, they may not be able to move forward in their development but if they have a growth mindset they may, with support, be able to keep progressing.  Instead of saying “I made a mistake” a pupil may say “mistakes help me learn.” (Appendix 1).   In addition, “if students can be redirected to see intellectual ability as something that can be developed over time with effort, good strategies, and help from others, then they are more resilient when they encounter the rigorous learning opportunities presented to them” (Yeager and Dweck, 2012, p306).
Various research suggests by using assessment for learning in a positive way to allow learners to develop skills of resilience, empathy and the idea that IQ is not fixed, learners will “face and overcome challenge” and “set themselves high standards” (Donaldson, 2015, p31) to become prosperous future citizens. In addition, learners may realise that even by getting something wrong they are still learning and building their knowledge.
Lee and Coniam propose the theory of assessment for learning being “holistic” (Lee and Coniam, 2013, p35) in their article. Their theory can be linked back to Black and William by suggesting that assessment for learning means the learner needs to know what is expected from them. Also, the task needs to be individually relevant to the learner’s ability to enhance their learning and pupils get to know their strengths and weaknesses, so the process is not completely negative. 
Lee and Coniam are writing from the perspective of an “examination-driven culture” (Lee and Coniam, 2015, p35) in Hong Kong nevertheless there seems to be similarities between their research and that of Black and William.  When being used effectively formative assessment can be a positive tool to aid and advance learning but when not being used effectively it can lead to the lowering of pupil’s wellbeing and their learning doesn’t advance as much as it would if pupils had a clear goal to work towards.
There are advantages and disadvantages to both formative and summative assessment but it appears that effective formative assessment is beneficial if individual to the pupil and the pupil is able to act on it to gain learning experience to meet the goal identified. Dylan William concludes his 2011 article “there is now a strong body of…. work that suggests that integrating assessment with instruction may well have unprecedented power to increase student engagement and improve learning outcomes.” (William, 2011, p13)

The literature I have studied has suggested to me that some pupils may have barriers to learning for example Additional Learning Needs and different social and economic backgrounds. By hopefully creating a nurturing environment and using effective assessment for learning teachers can assist pupils to try to achieve their potential, have good levels of wellbeing and prosper. By knowing the pupils in their care teachers can use strategies such as questioning in an effective way to help pupils achieve their best.

Reflection
In this assignment I have tried to focus on one critical incident in a lesson that is the use of questioning as an aid to learning. By using Brookfield’s four lenses I will attempt to reflect on this critical incident and its possible implications.
Firstly, by looking at my own learning experiences (which was mostly direct teaching followed by working independently and silently) suggests that there has been a shift in pedagogy over the last thirty years towards more pupil led knowledge acquirement which will engage the pupil more in their learning. One example could be the opportunity for the pupil to research a topic that is interesting to them and present their findings in several different ways. While there is possibly still much need for direct teaching, other methods which are equally valid can be investigated and used. There may be teachers who prefer certain teaching methods as they remember them from their own school days but also there may be others who actively avoid these methods. The lesson I observed involved much group discussion from the class to arrive at an answer to the teacher’s questions which I found very different to my own experience but nonetheless much learning took place.
Secondly, by looking at lessons through the learner’s eyes much can be learnt and this “helps us teach more responsively” (Brookfield, 1998, p199). By giving pupils the voice to inform teaching choices teachers could construct lessons which will improve engagement of pupils and therefore hopefully advance their learning. Pupil voice can be an effective tool to aid learning and sometimes the activities that teachers plan which they think pupils will like and respond to the pupils do not like so much and vice versa. In the lesson I observed most pupils were engaged in the learning process and finished all tasks set.
Thirdly, when we look from our colleague’s perspectives teachers can “check, reframe and broaden our own theories of practice” (Brookfield, 1998, p200). In this way collaboration between colleagues can help teachers to solve problems which act as barriers to learning. For example in the lesson I observed pupils of similar abilities were sat together so if needs be the teacher can give additional support to a number of pupils without disrupting the rest of the class or causing individuals to feel embarrassed in any way if they think they are the only pupil who needs extra attention.
Lastly, the theoretical lens can be helpful to teachers as “it can provide multiple perspectives on familiar situations” (Brookfield, 1998, p200). This can allow teachers to think differently about both lessons and learning for example why one technique is not working, why another technique could work and that sometimes pupils do not engage in their learning for reasons out of our and possibly their control. For example, social or economic barriers to learning. 
Personally, the next steps would be to attempt to use some of the techniques observed above in my own practice going forward. In the lessons I observed the teacher fostered a safe and nurturing classroom environment in which pupils progressed well in their learning. I would like to attempt to do this myself because the research I have done supports what I have observed. I would like to further look at ways to have a positive nurturing environment and aim to know my pupils to the best of my ability ( and try to remove some of the barriers to their learning) in order for them to attempt to reach their potential in their lives. I would also aim to use open questions in the classroom to ensure learning.  

Conclusion

During this assignment I have observed an experienced teacher using many different pedagogical methods to engage her class in the learning process. For example, using praise to encourage pupils wellbeing, using differentiation to challenge pupils who are able to be challenged and support for pupils who need support, using questioning as an activating knowledge and assessment for learning tool and effective class management to ensure learning. These methods all feed into the pedagogical standards of teaching.
I have investigated literature and research during this assignment which relates to activating prior knowledge, assessment for learning and wellbeing and have found that the literature supports the teacher’s methods and the pedagogical strands.
By observing these methods of teaching and investigating the literature concerning these methods I can reflect on why the teacher used these methods, how they are effective in pupil learning and the importance of knowing your pupils. 
By observing experienced teachers, student teachers can become informed in their development of effective teaching practice and by collaborating with other colleagues can ensure a positive impact on learners’ experiences. In my own practice in the future I will attempt to use questioning to activate prior knowledge and build on pupil’s existing learning by using more open questions rather than closed questions. I would also attempt to have a positive learning environment where pupil’s wellbeing is important and learning is achieved by using the methods of teaching I have observed. I will also try to be reflective in my teaching practice so that if one method is not working, I would strive to try other methods to ensure learner’s needs are met along with the four new principles of the curriculum.
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Growth mindset
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Appendix 2 
Observation 1
 OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group: 30/09/2020  Year 6 class  9.30 -10.30am


	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).
Expressive Arts lesson. General class topic is ‘the outside’ this lesson is halfway through the topic looking at landscapes. Class is made up from twelve boys and seven girls of mixed ability and lesson took place inside.



	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)
Well lit classroom with lots of windows and well stocked reading area.
Tables in rows with pupils’ names sellotaped to the desk.
Lots of displays up on the walls for example growth mindset making a positive learning environment



	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

Pupils engaged in activating prior knowledge from last lesson with the teacher questioning the class. Two examples of artwork provided to jog memory. Visualisation of what a summer’s sky looks like. Purpose of lesson is to create a sketch of two contrasting landscape.



	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

Teacher explains initial writing task multiple times, reminding pupils to use full stops. “When the sun shines, it feels like….” Class discuss answers and write down what they think then sketch two contrasting landscapes using pastels



	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

Verbal reminder to use capital letters, full stops and finger spaces
Wide range of vocabulary used for example remote and teacher checks understanding of the task by asking for thumbs up.




	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?


Checking through questioning and thumbs up if you understand

	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

After talking about colour with reference to what colours would be used for a summer’s landscape compared to a winter’s landscape the task was to sketch two contrasting scenes and colour in using pastels. Whilst this task was being done the teacher played calming music in the background. This ensured most pupils stayed engaged in the task and finished the work by breaktime.






CRITICAL INCIDENT IDENTIFICATION RECORD

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	
Wednesday 30th September 2020 9.30- 10.30 am.
Year six class at a local primary
Range of abilities within the class and pupils are seated two to a desk in rows due to Covid restrictions. Pupils are also seated according to ability, one row of high ability, one row of middle ability and one row of lower ability. Teacher and Teaching Assistant stay with the class all day. The lesson focused on expressive arts and the task was to sketch two contrasting landscapes for example on winter and one summer.



	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	

After activating pupil’s prior knowledge about the colours associated with the different seasons and talking about colour, the task was to sketch two contrasting scenes and colour in using pastels. Whilst this task was being done the teacher often used other pupils work to illustrate what was expected and to help those who needed extra guidance. Once most pupils were engaged in the task the teacher played calming music in the background. This ensured most pupils stayed on task and finished by breaktime.
Another thing that stood out for me was the teacher saying “Art can’t go wrong” when some pupils felt they were struggling with the task. 






Appendix 3
Observation 2
OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group: 30/09/2020   Year 6 class      11.00-12.30pm


	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

Maths lesson starting a new topic about shape, specifically triangles.
Class split into three groups – high, middle and low. Lower group taken next door to work with the Teaching Assistant after the introduction.



	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)

Good attitude to learning. Six pupils in higher group and nine in the middle group. Pupils can discuss the task in twos, but task completed well. Class teacher able to circulate around the class to help.



	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

Lesson Objective (Classifying Triangles) is written on the board. Higher group can choose their own classification and the middle group are given the classification to use by the teacher (triangles with two sides the same length compared to triangles with less than two sides the same length). Cutting out triangles and sticking them into the appropriate column in their books more engaging than just writing triangle facts.



	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

Teacher keeps class on track by circulating to check understanding and prompts class to measure the sides of the triangle if unsure which column to put triangle in.



	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

Three different levels of work along with high expectations that the class finishes the task promptly and to the best of their ability. Pupils who have done what has been asked of them are praised out loud and awarded dojo points.



	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

Assessment for learning questioning at the start of the lesson of whole class before the lower group goes next door. Effective questioning with the open statement ‘Tell me something about a triangle.’ This give pupils thinking time. Pupils are not afraid to have a guess of the answer without getting it wrong. Further questioning ‘What triangle is this? Is it a wrong-angled triangle? No, it’s a right-angled triangle!’



	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

Above questioning practice.





CRITICAL INCIDENT IDENTIFICATION RECORD

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	

Wednesday 30th September 11.00 – 12.30pm
Year 6 class at a local primary school
Range of abilities within the class. Pupils are sat in ‘Maths seats’ for this lesson so some pupils move but not all. Different abilities sit together and lower ability goes next door with the Teaching Assistant to do a simplified version of the task after the introduction. Task was classification of tringles into equilateral, isosceles, right angles and scalene.




	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	After making some links to Year 5 work the teacher began to recap through questioning the properties of a triangle starting with open statement ‘Tell me something about a triangle.’ Teacher made connections to help pupils remember names for example equilateral means equal sides. Pupils were confident to give their answers without being laughed at if they got their answers wrong. Very well managed, safe classroom environment. When asked to name a right-angled triangle the class was stumped so the teacher asked, ‘is it a wrong angled triangle?’ to guide the pupils to the right answer.
Teacher than asked pupils to name a scalene triangle and after thinking time pupils answered ‘a wonky triangle’ the teacher agreed that no sides or angles were the same and guided pupils to the correct definition. All pupils engaged and completed the task. Teacher finished with a true/ false exercise to consolidate and check learning which she then took home to identify goals for the next lesson. Assessment for learning principles were used. 



Appendix 4
Observation 3
OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group: 30/09/2020   Year 6 class      11.00-12.30pm


	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

Maths lesson starting a new topic about shape, specifically triangles.
Class split into three groups – high, middle and low. Lower group taken next door to work with the Teaching Assistant after the introduction.



	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)

Good attitude to learning. Six pupils in higher group and nine in the middle group. Pupils can discuss the task in twos, but task completed well. Class teacher able to circulate around the class to help.



	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

Lesson objective (Classifying triangles) is written on the board. Teacher had recapped what the class understood about triangles. Through effective questioning the class had identified equilateral, isosceles, right angled and scalene triangles. 


	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

After the introduction a group of four lower ability pupils went next door to complete a task that was still classifying triangles but instead of cutting them out the group handled plastic 2d shapes of the different triangles to feel their properties and sort them into groups.


	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

Four pupils were taken next door to do a simpler task. This group task involved handling the shapes and sorting them into equilateral, isosceles and so on but no writing so the Teaching Assistant took photos of the pupils engaged in their work and created a piccollage to be printed out and stuck in their books as evidence of their learning.



	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?


Assessment for learning questioning at the start of the lesson of whole class before the lower group goes next door. Effective questioning with the open statement ‘Tell me something about a triangle.’ This give pupils thinking time. Pupils are not afraid to have a guess of the answer without getting it wrong. Further questioning ‘What triangle is this? Is it a wrong-angled triangle? No, it’s a right-angled triangle!’


	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

The critical incident would be the differentiated tasks the teacher had used for example, the higher ability group had to classify the triangles using their own criteria, the middle group were given their criteria by the teacher and the lower group had assistance from the Teaching Assistant to sort the triangles.





CRITICAL INCIDENT IDENTIFICATION RECORD

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	

Wednesday 30th September 11.00 – 12.30pm
Year 6 class at a local primary school
Range of abilities within the class. Pupils are sat in ‘Maths seats’ for this lesson so some pupils move but not all. Different abilities sit together and lower ability goes next door with the Teaching Assistant to do a simplified version of the task after the introduction. Task was classification of tringles into equilateral, isosceles, right angles and scalene.



	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	The class teacher had differentiated the task into three levels. In the higher ability group the pupils had to come up with their own criteria for classifying the triangles, the middle ability group were given the criteria by the teacher and the lower group were able to sort plastic shapes. By doing this task with four pupils to one adult the pupils were able to build on previous knowledge of shape in a more real learning experience which was more suited to them however they were still able to complete the task of understanding the properties of triangles. As this was a sorting task the TA took photos of the task and created a piccollage to be printed out and stuck into their books. This incident links to setting tasks and selecting resources that build on previous knowledge and experience and engages interest. One way of teaching and learning does not always fit all children.  



Appendix 5 
Observation 4
OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group: 30/09/2020   Year 6 class   1.20 -2.20pm

	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

Literacy in Landscapes Literacy and language AoLe. Class is in the middle of the unit of work of writing a description of a scene prompted by a picture of a graveyard connected to the general topic of ‘outside’.





	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)

Well-lit classroom with lots of windows and well stocked reading area.
Tables in rows with pupils’ names sellotaped to the desk.
Lots of displays up on the walls for example growth mindset making a positive learning environment


	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

Lesson objective carried on from last week was to use imagination to predict what may happen in our story based on a picture of a graveyard. Recap of what verbs and adjectives are with examples relating to a graveyard for example he tiptoed into the creepy church. Introduction to adverbs for example he tiptoed cautiously into the creepy church.


	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

Pupils had written their first paragraph last week so were now going to finish their story including adverbs. Independent task but pupils could chat with the pupil sitting next to them.


	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

Pupils as a group came up with a list of possible words they could include so pupils were able to use words from the lists on the board in order to support themselves in the task.



	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

Proof reading and editing of lasts week’s work along with this week’s work done in a different colour pen so changes could be seen. Time given to proofreading with a verbal checklist – capital letters, full stops and finger spaces.


	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

Use of praise especially in this session as it was the afternoon session and both break and lunchtime had been indoors due to the bad weather. Pupils who were engaged in the task and proofreading and editing were praised by the words ‘da iawn’ and were awarded dojo points for good behaviour. By students being praised for their engagement increases their level of wellbeing and self esteem but has the added effect of when other pupils observe this they also engage to win praise and dojo points. 





CRITICAL INCIDENT IDENTIFICATION RECORD

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	


Wednesday 30th September 2020 9.30- 10.30 am.
Year six class at a local primary
Range of abilities within the class and pupils are seated two to a desk in rows due to Covid restrictions. Pupils are also seated according to ability, one row of high ability, one row of middle ability and one row of lower ability. Teacher and Teaching Assistant stay with the class all day. The lesson focused on literacy task describing the picture of a graveyard including verbs, adjectives and adverbs.


	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	
The critical incident would be the use of dojo points and praise to those who were engaging well in the task. This was the afternoon session and both break and lunch had been inside on this day due to the wet weather. Pupils were starting to feel tired and demotivated so the teacher made a special effort to praise pupils calling out ‘child X dojo point’. This practice enhances the wellbeing and self esteem of the pupils but also encourages other learners to engage fully in the task to achieve dojo points as well. By doing this in the afternoon re-motivates pupils to keep learning. This lesson links to statement where good teaching and learning provides opportunities to reinforce cross curriculum responsibilities such as literacy and encourages pupils to take increasing responsibility for their learning by proofreading their work.
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