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[bookmark: _GoBack]This assignment will be looking at the meaning of reflection and also the importance of reflecting whilst working with children and families. It will firstly focus on what reflection means and how it is seen in practice and also look at reflection as an individual or reflection in a group. It will then discuss the meaning of communities of practice and the benefits from this. It will also look at if reflective practitioners provide better interventions and also see if by reflecting if it provides a way of continuously developing knowledge and skills to achieve better outcomes for yourself, the children and families that you work with. It will then move on to looking at two different models that can be used to help with reflection. For this assignment it’s focus will be on the Gibbs model of reflection and also the Kolb’s experiential learning cycle. It will look at how these two models can be used in practice and how they can be used to enhance services for children and their families.. It will lastly move on to comparing the two models and looking to see if one model is more effective than another and if there are any similarities or differences between the two. The assignment will then conclude with the findings that have been found throughout.
Institute for Academic Development (2009) state how reflection is a process of exploring and examining ourselves and that by doing this helps us to gain an insight in helping us to moving forward. Ely and Scott (2007) go on to say how reflection involves examining personal experiences through discussion which can be done through either written or by communication. Paige-Smith and Craft (2007) believe that in order for early year’s practitioner’s development then it is important to reflect on their practice. Pre-school Learning Alliance (2012) also go on to say how practitioners need to understand that they must reflect on the work that they do with children and also their families in order for them to be confident that they are meeting all their needs. This is also seen by Mcfarland and Sauders (2009) as they go on to say how it is necessary to have a reflective practice in order to meet all the children’s individual needs. Kloosterman (2003) also state that in order to have a high quality professional practice, then it is important to have time to reflect. The reasons being are so that you can stop and think about what has happened and what should happen next. This is done so that skills can be improved when working with children and families and also that their abilities to communicate and work with fellow staff members are also improved. Similarly, Gault (2017) states that having a reflective practice is an essential tool in helping to improve communication skills and to also increase self-awareness. When working with children and families, practitioners must be aware of the six common core skills and knowledge and that one of these skills is communication. The Children’s Workforce Development Council (2010) believe that communication is central when working with children, families and carers as this will then build trust between you all. 
Marbina (2010) state that to achieve the best outcome for all children then reflection must be carried out in action and after the event. This term was developed by Donald Schon where he introduced the concept of reflection in action and reflection on action. Marbina et al. (2010) states how Schon argued that the most effective professionals use their previous experiences so that they can better understand how and also why things happen. Similarly, Siraj-Blatchford et al. (2004) goes on to say how research has shown that by regularly reflecting on what you do, why you did it and understand how this knowledge can be used to improve your practice then you will achieve the best outcomes for both children and their families. 
Mcfaralnd and Saunders (2009) believe that the reason why we may reflect is to make sense of how and why an event worked or why it did not work so that in future we can make it more effective. The Open University (2013) states that when we reflect we are thinking about our experiences, the actions, our feelings and also the responses and then we analyse them in order to learn from it. The Open University (2013) also go onto say how we typically reflect by asking ourselves questions such as, what we did, how we did it and what we have learned from it, although this can lead to some people feeling uncomfortable as the focus is mainly on yourself.
Miller, (2011) believes that it is important for professionals to understand the way that critical reflection is defined and how it is seen in practice. Miller, (2011) goes on to say how many people believe that it is finding fault in the action or event that has taken place. However, Miller (2011) states how it relates more to a professional attitude which allows you to look at an event from a range of perspectives and to then ask questions about developing the event into new ways of thinking and understanding.
Marbina et al. (2010) explains that in order to provide high quality and the most effective services that are provided for children and their families, then there must be a commitment to on-going learning and professional development and to also have a reflective practice. Welsh Government (2017) state that all professionals when working with children will require a high quality education workforce and must be committed to continuous learning. Care Council for Wales (2016) would agree with this as they also state that in order for professionals to continue in developing then it need to be planned which is carried out through reflection. Marbina et al. (2010) also go on to say how research has shown how professionals have a more positive relationship with children and their families when they engage in a more reflective practice. Gunning (2017) would agree with this statement as they state that every positive thing you do for children will have some sort of impact on them.
Kloosterman (2003) also believes that sharing reflection can help to develop more effective strategies as it is important in helping decision making, staff skill development, appropriate service delivery and also more effective staff communication.
Pyrko et al. (2016) state that the meaning of communities of practice refers to a group of professionals who interact regularly so that they can learn together and from each other. Redleaf Press (no date) explain how reflecting with other practitioners in a community of practice can strengthen your abilities and share meaningful experiences.
Ely and Scott (2007) state that when reflecting it should have a structured approach so by using a reflective framework will help you to move from describing to analysing the situation. Leeds Beckett University (2015) explain how there are a number of frameworks or also known as models that can be used for structuring your reflection. Barksby et al. (2015) go on to say when choosing a reflection model it is usually based on personal preference. Leeds Beckett University (2015) state how some models can be applied more generally and how others have mainly been designed for specific situations. Bowers (2015) would agree with this as she goes on to say that not all reflective models will suit the individual reflector and that not all situations will comfortably or easily fit in to a specific reflective model. Barksby et al. (2015) also state how some models are over simplified and that it does not address all the relevant issues and how others are too complicated and more structured which will make it more difficult to remember without looking at a textbook. Leeds Beckett University (2015) state how most models often have three common elements. It has a description, analysis and an action plan. These models can provide you with the framework for asking questions and will also help you to think more deeply about the whole process of reflection and becoming a more reflective practitioner. Barksby et al. (2015) believe that by using a reflective model can be useful as it can help to focus on learning and self-awareness after an incident has occurred and to then avoid the situation from then reoccurring. However, Leeds Beckett University (2015) also go on to say how the process of reflection remains a personal one.
As stated by Spouse et al. (2008) there are several models that are available to help with reflection, however this assignment will now look at the Gibb’s model of reflection and the Kolb’s experiential learning cycle.
University of Cumbria (2016) state how Gibb’s model of reflection includes six stages of reflection which are, description, feelings, evaluation, analysis, conclusion and an action plan. Leeds Beckett University state that Kolb’s experiential learning cycle consists of only four stages. The first stage being, concrete experience, the second stage is reflective observation; the third stage is abstract conceptualisation and lastly the fourth stage being active experimentation. Mobbs (no date) states that Kolb’s experiential learning cycle provides a holistic model of the learning process. Both these models have a circular approach to them and Institute for Academic Development (2009) explain how reflection is often seen as a cycle so that the actions can be carried out again and again. As stated by Ashmore and Robinson (2014) both Gibb’s model of reflection and Kolb’s experiential learning cycle can be carried out again and state that with Gibb’s model of reflection the action plan stage can provide a base from which the cycle can be repeated.
Open Learn (2017) state how Gibb’s model of reflection is one of the only models that acknowledge your personal feelings and how this can have an influence on a situation and how you reflect. Bassot (2016) states how Gibb’s model of reflection emphasises on feelings which take reflection to a deeper level. Park and Son (2011) would agree with this as they go on to say how Gibb’s model of reflection is more descriptive than Kolb’s experiential learning cycle and how Gibb’s model takes in to account the individuals reaction to each stage. This is similar to Oxford Brooks University (2017) as they believe that Gibb’s model of reflection encourages you to think about the phases of an experience or activity and state that this can be done through using all the headings written within the cycle.  For instance, Park and Son (2011) state how Kolb’s second stage, reflective observation has been extended in Gibb’s model of reflection to feelings and evaluation and Kolb’s third stage, abstract conceptualization has been extended in Gibb’s to analysis and conclusion.
University of Cumbria (2016) state how Gibb’s reflective model is popular and Bassot (2016) believe that the reason to why Gibb’s reflective model of reflection is popular is due to the prompt questions in the cycle which makes it more helpful and more easy to apply to your work. However, Barksby et al. (2015) states that although Gibb’s reflective model is a popular one to use while reflecting it is not an easy one to remember and recall in a practice setting as previously stated that not all models are easy to remember without looking in a textbook for guidance.
Dennison (2009) states how Kolb’s experiential learning cycle is still the most commonly used in relation to a reflective practice. The reasons for this could be as stated by Ashmore and Robinson (2014) Kolb’s experiential learning cycle is constructed so that you can enter the cycle at any stage and that it is an on-going cyclical process. Southampton Solent University (2017) would agree with this as they also go on to say how is that you can start at any point when using Kolb’s experiential learning cycle although you would normally start with an experience.  Ashmore and Robinson (2014) also state that this can be a benefit as some people may find it difficult to know what to reflect on, so with this they do not have to start with the concrete experience stage, they may start with the active experimentation stage. They can then make some sort of change to their practice and then go back to the concrete experience stage. However, Gibb’s reflective model is different as Ashmore and Robinson (2014) state that although it has six stages to it it is essential that the cycle is started with the description as each stage moves into the next.
Sewell (2017) believe that there are many positives to using either Gibb’s model of reflection or Kolb’s experiential learning cycle. These being that they both have a structure to follow, allows you to assess all levels of a situation and states that you will know with both models when the process is completed. Although as previously stated by Southampton Solent University (2017) that Kolb’s experiential learning cycle can start at any point as most would normally start with concrete experience, Sewell (2017) would see this as a positive as both models have a starting point. Sharlanova (2004) would agree with these positives and also goes on to say that the advantages of using Kolb’s experiential learning cycle is that it provides an effective connection between theory and practice. Sharlanova (2004) also states that it clearly formulates the importance to reflect and that it can be used individually, as part of a team or by a whole organisation.
Sewell (2017) also believes that there are many disadvantages of using either of the two models and states that the models may imply that steps must be followed in a certain way and that the models may not apply to everyone’s situation. Similar to this, Handbook of teaching and learning in medicine (no date) believe that Kolb is putting forward a particular learning style model and state that the experiential learning model does not apply to everyone’s situation. Open Learn (2017) also believe that a disadvantage of using the Gibb’s model of reflection is that it could be argued that it could still result in a superficial reflection, the reason’s being is that it does not refer to critical thinking or reflection.
Bassot (2016) suggests that there are many similarities and differences between Gibb’s model of reflection and Kolb’s experiential learning cycle. This is also seen by Jackson and Thurgate (2011) as they say how Gibbs and Kolb suggest that reflection is cyclical. Both Gibb’s and Kolb suggest that learning from experience happens in a particular sequence of steps. Although Gibb’s model is more detailed as it has six stages compared to Kolb’s four stages. Jackson and Thurgate (2011) also agree that there are difference between Gibbs and Kolb’s models of reflection and go on to say how Kolb’s experiential learning cycle can be applied to any learning that occurs in practice, however, Gibbs model of reflection has more of an emotional component which can then look at things such as relationships and ethical aspects of practice. Jackson and Thurgate (2011) also state how Gibbs model of reflection provides more of a structure to it, although they both do emphasise on the experience of the event. Another difference between Gibbs model of reflection and Kolb’s experiential learning cycle is according to Lornax and Jones (2014) is that Gibbs’ model uses more accessible language which makes it easier to understand rather than Kolb’s language which some people may find difficult to understand.
To conclude this assignment, it has shown how important reflection is when working with children and families and also the importance of having a reflective practice so that all children’s individual needs are met. It has also looked at how shared reflection can be effective when it comes to decision making. Communities of practice was also looked at and showed how it can be a benefit to professionals in strengthening their abilities and also to learn from others. Lastly this assignment looked at two different models, one being the Gibbs model of reflection and the other being Kolbs experiential learning cycle. Both these models have proved that they can both be beneficial when it comes to reflecting in different situations, however it also states that not all models will suit the individual reflector or certain situations. 
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