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Section one 
Imaginative play is where a child can use their full imagination and real-life experiences to create worlds or scenarios that are completely unique to them. They could use behaviours and actions that they may have seen in their day-to-day life. Imaginative play is very important to children as this not only builds character but helps an adult have insight on how a child see’s the world around them. This can be encouraged with the simplest items these items can include kitchen objects (bowls, utensils) dolls and baby items or even some fancy dress, once a child is engaged with the adult, they can make it bigger by adding more objects that they could incorporate into the imaginative play. Vygotsky (1933) believes imaginary p play is vital to children's cognitive, social, and emotional development and should be the primary focus of helping children. This play, to be effective, should create an imaginary situation for children to take on and act out roles while following specific rules which are determined by those roles. Imaginary play lets children think about and work through ideas and concepts which they can see in front of them.

   The social nature is very important to helping children develop internal language and the ability to think for themselves. If a child has a cardboard box, it can be anything they want it to be. Many times, adults think that imaginative play is just for the children, when in fact it is for everyone. During imaginative play, you get to be anyone, anything, be any place and experience life outside of reality. During imaginative play you get to be free. Through imaginative play children learn critical thinking skills, how to follow simple directions, build expressive and receptive language, increase social skills, and learn how to manage their emotions. It also can be good if a child is having trouble at home, or something has happened this may be their only way to show or express how they are feeling. This can be supported in a nursery setting by putting outfits out and they can start to make up their own play with the items placed out providing resources that reflect children's ages, interests, knowledge, strengths, abilities, and culture to stimulate and support play. Resources which allow open ended use of items like blocks or cardboards boxes foster creativity and the ability to manipulate concepts mentally as children. 

  Solitary play is when a child will start to play independently on their own and as they are still young and learning they have not grasped the skill of socializing with peers and prefer to entertain themselves. During the solitary play stage, children try to manipulate everything they encounter and enjoy discovering their toys alone. They begin to learn essential things like motor skills, cause and effect, and awareness of their environment. Solitary play can also boost a child’s social independent skills. Examples of solitary play are children playing with their toys but never looking or showing any interest in each other, A child who has developed the ability to sustain interest in one toy for more than 60 seconds. An older child going for a walk through the park, exploring their surroundings. Piaget (1962) had believed that solitary play is vital for children to learn, grow and develop. He had labelled children as ‘lone scientists’ exploring their environment through trial and error and discovery. Vygotsky had disagreed with Piaget as he believed development was only gained through language, community and social development with other people. Childcare practitioners can support this by allowing children to play by themselves and not disturb them, provide them with suitable toys and games that will allow them to play solitary if they wish to, provide them enabling environment to play with free space, be there to provide support if and when needed and do not intrude and start playing as could stop or discourage them. This play supports holistic development because as a child engages in play on their own, they will learn to rely on their own creativity, problem solving skills and the ability to problem solve all independently. The most common age group solitary play will happen is between three months to around two years but obviously depending on the child it may be later on their lives when they want to start playing with other children.


Section two
Adults can support self-directed play by giving the baby/child space in order for them to play as they desire, and this is a safe space where they will not be able to hurt themselves. Providing them the right toys for the age group if that’s lose parts, dress up. Children are experts in their own play one of the main ways an adult can support them is simply just watching and listening and if invited to play along then the adult may join in or if the child asks for help then lend a helping hand but never interrupt their play or take over. Play is important because it improves cognitive, physical and emotional well-being of children or young people. Self-directed play is a unique opportunity for children to take ownership of their learning experiences. They get to explore their interests, pursue their passions, and acquire new skills in a safe, supportive environment. Children can explore their interests and passions. Through play children will learn about the world around them and also about themselves. They will also learn lifelong skills they need to get by such as studying, working, forming relationships and builds their social skills they will also learn. UNCRC article 31 says that children and young people have the right to have fun in the way they want to, whether by playing sports, watching films, or doing something else entirely. They have the right to rest, too. how to express their feelings. play is essential during our development because it helps Mould us in the very person we become. Children learn how to speak, interact, understanding that their body is growing, deal with emotions, and how to react to situations. It also helps develop their physical skills, learns about feelings and the world around them, know more about how the world around them works, they will feel loved, happy, secure and their confidence will grow. When the practitioner sets up an activity or play area it needs to look inviting, and the practitioner should always evaluate before to make sure its age appropriate and evaluate after with how it went if children engaged or didn’t enjoy it and if anything could be changed for next time. Then when and if it gets done again the practitioner can learn from it and use the evaluation from the last time. 
  There are 6 stages of play, and they was identified by Mildred Parten these stages include unoccupied play from birth to around 3 months this is when a baby will find out it has hands and feet, this teaches children to reach for toys. The next stage is solitary play, this will go from 3 months to a possible 2 years if not earlier. The next stage is onlooker stage and goes from the age of 2 this is when a child will watch other children play but will not join in with them. Parrel play is the next stage is from 3 years plus this is when a child plays with 1 or 2 children they may mimic or copy the other child’s actions. Associate play is next with is 3-5 years talking to each other and involves children playing together to solve a problem or work on a project to achieve shared results. Unlike competitive games where there is a winner or a loser, children work together towards a common goal during cooperative play playing with the same toys but doing different things. 
Section three
Observation is the formal term for one of the most important aspects of day-to- day professional practice when working with children of all ages. It is how we find out the specific needs of individual children by carefully looking, listening and noting the activities of a child or group of children. Through ongoing observation, you learn about children's strengths, needs, knowledge, interests, and skills, and you uncover any barriers there may be to learning.
The Schedule of Growing Skills (SOGS) is a developmental screening procedure which is based firmly on the well-known and well-respected developmental sequences designed by Dr Mary Sheridan (see From Birth to Five, Sheridan, 1985) The benefits of the observation tool schedule of growing skills (SOGS) is that it’s from birth to five years which is a nice gap. It covers eight developmental skills which are Locomotor, Manipulative, Visuals, Hearing and Language, Speech and Language, Interactive Social Skills, Self-Care Skill and Cognitive which if there are any concerns in any of those areas the right professional team will be informed and can put a plan in place to help the baby or child. Its also a good idea if the child does not do a task parents can answer some questions about their child. Its good that its not jump to the child having a delay because they look at other factors that the child may not be feeling great that day or just not cooperating with the assessment. It’s talked about with a paediatrician because sometimes people will use fancy words the parents may not understand, and the parents can ask any questions and what happens next not being left in the dark. It looks very easy and explains what step by step is and what will happen. The Schedule of Growing Skills is designed to act as an indicator of where a child may be having difficulties. It is not an in-depth diagnostic tool, although it does provide diagnostic pointers to the nature of a child's problem. It’s an individual assessment so doesn’t mean it will work for all children and does not mean one child can do something but not for another. The limitations are this study does not include reliability data. The timescale and lack of resources meant that data regarding reliability could not be collected. If the child does not carry out many of the tasks, then a summary of skills will be used, and a baseline score give this means if a child is having a down day or not willing to join in they get the minimum score but if the child has no issues it will be counted as a fail or pass by a few marks and by a professional’s point of view they should be allowed to work on it for a few days or so making sure that child achieves the score not just a guess or reaching the baseline score. It does seem inclusive of children with additional needs who may not be able to succeed at completing tasks. They also do not take on board children’s home life and cultural differences which may affect different aspects of development.
The SOGS does seem to give a view to holistic approach as the family will meet with a paediatrician for the review and talk about how it went and where to go next steps. Everyone is kept in the loop if being nursery/ schoolteachers, health visitors and the family will get a copy of the letter and SOGS assessment. Each section has their own score grading and adds up to a final score.
Section four
When observing and assessing children play is important because the child will feel less intimidated and not feel it’s a test and somebody is watching them but while they play, and the adult is sat near or next to them they can be more freely themselves. It will show the strengths and weaknesses of that child and areas that could use improvement. Observing children can tell you a lot about how they approach new situations, tolerate frustration, and adapt to change. These are elements of a child’s temperament, and each child is unique in how they navigate through the world.  When teachers notice that a child approaches new experiences timidly, they can decide to create space for the child to warm up to the experience at their own pace. Teachers can decide to provide advance warnings about upcoming changes or new experiences that will soon be coming to the learning environment. They can slowly introduce new experiences for the children who prefer to approach things more slowly. The way the children see the world as they play is totally different to when they are asked questions, they can change their character their personality and if a teacher does tasks for an observation, they may not take part and may get marked down but if its something that interests them, they will engage and interact more. Howard, J. & McInnes, K. (2013). Had believed that the impact of children’s perception of an activity as play rather than not play on emotional well-being’. By observing children while they are involved in activities, practitioners will find out how the children’s skills are developing and what they are able to do. Practitioners will also be able to gather information on what the children know and understand, as well as their personal preferences. Through observing and listening practitioners are able to gather evidence before and after children have been taught a skill and over a period of time. This enables practitioners to assess how much progress the children have made and whether they need further opportunities to consolidate their learning. By using a variety of teaching methods practitioners will be able to determine the learning preferences/styles of individual children. The practitioners will also receive information on how successful certain activities and opportunities have been. The main purpose of observing children is to determine where they are on the learning continuum in order to move them along, and to identify any difficulties, misinterpretations or misunderstandings. According to flying start If observations are undertaken frequently and as part of the children’s session/day then the children will become accustomed to practitioners observing and will continue with their play/activities, resulting in less disruption for the practitioners. When engrossed in their work children are absorbed in the activity and may appear to be unaware of what is happening around them. Practitioners can observe children by taking an active role in the activity the children are involved in. During this time practitioners can gather information on what the children are able to do and which skills they need to develop to move their learning along.
  When practitioners observe it gives an accurate reflection of where that that child is in development and can see what needs to have more attention to it as children will express themselves more during play when not seen as a test and children will not be intimidated by the adult watching. Opportunities for observing can be planned, if intending to look at a specific area of learning, patterns of behaviour or a child during a particular focused activity. When reading about the Lego therapy they observed a lot of frustration and upset during the sessions. It was felt that this was largely due to the language expectations of giving and receiving instructions, as well as the social demands of working as a group. Then looking upon those observations what they found they introduced new methods that seemed to work, and they still take observations and look to change things that do not work till this day as things can always be improved.
 Practitioners can support this by looking watching that child during the time of that observation is taking place and having the time not rushing it. Practitioners also need to listen to make sure they take down everything that child is saying in their own words and not to change or add to it fi wasn’t said and taking notes if you don’t have the full time to write it up in full as the activity is happening make clear and understandable notes that can be written up at a later time. Then when practitioners plan activities in the future the practitioners can go back through the observations taken and seeing what areas that child could use help in and adapt activities for the child so they can improve and get them stronger in that area. Rosie and Rogers (2012) had said describe the plural practitioner changing roles and responsibilities day in and day out in early childhood settings from communicator, carer, facilitator, observer and so on so when exploring the current role of the educator it would be simplistic to take polarise what they plan.
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