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Select one of the pupils you have been observing and working with in the Foundation Phase. 
Carry out an in depth analysis of their interaction with the outdoor environment in their learning and play. Focus in particular on aspects of physical development and how their interaction with the environment contributes to the development of their physical literacy.
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Child Observation

In this child observation I will be referring to Child A. Child A is a male, roughly between the age of 4 and 6, learning in the foundation phase, and is from the Ynystawe area, of Swansea, South Wales. I will be analysing the child’s interactions with play, in the outdoors, and will relate how his play contributes to the child’s learning through physical literacy. I will define the definitions of the Foundation Phase, and physical literacy, and look at why learning and playing specifically in the outdoors, has many advantages to early year education, as well as positive consequences for later in life.
· Name of observant: Benjamin S. Hool (UWTSD Student)
· Name of child: Child A
· Age of child: 4/6 Years
· Date of observation: 23/03/18
· Starting time: 10:30am
· Finishing time: 11:30am
· No. of adults involved: Teachers/Teaching Assistants/UWTSD Students
· No. of children involved: Full Class – 30~
· Area of observation: Inside classroom, School yard
· Aim: To observe child A while playing
· Objective: To analyse how Child A interacts with the outdoors within their play, and how this affects their personal development 
This is a very brief observation of child A interacting with the outdoors within their play, and to see how their play, within this scenario, helps their potential personal development of their physical literacy, motor development, as well as creativity and imagination. The fiobservation being a Friday morning midway through a lesson, which is structured in the style of play. Child A is following the Welsh Government’s current Foundation Phase learning, (Welsh Government, 2015), it is defined as:
    “Children learn[ing] through first-hand experiential activities with the serious business of ‘play’ providing the vehicle. Through their play, children practise and consolidate their learning, play with ideas, experiment, take risks, solve problems, and make decisions individually, in small and in large groups. First-hand experiences allow children to develop an understanding of themselves and the world in which they live.” (Welsh Government, 2015).

The Foundation Phase encompasses aspects of Physical Literacy. Physical Literacy is a holistic concept that combines the development of movement competence, (The combination of a sound cognitive ability to carry out movements), as well as physical fitness, confidence, motivation, and knowledge & understanding (Wainwright et al., 2016). Due to the fact that ‘play’ is described as the catalyst for the Foundation Phase, it would be a sound judgement to state that a more physical aspect of play can enable the child to develop their Physical Literacy within the Foundation Phase. 
I first observe Child A on a bike going around the yard, mainly going around in circles, sometimes purposefully trying to crash into walls, and fences, other times falling from his bike due to riding too fast, or simply being reckless when steering. Although this seems like a very pointless, and aimless activity from an adult’s perspective; looking at this from the view of personal development of a young child, there are plenty of benefits to what the child is doing. Being exposed to risk as a child, is an essential to mental health and emotional development for the individual (Hope et al., 2008). Child A would progressively ride faster, pushing his boundaries, as if he was trying to see, not only how fast he could go, but also wanting to know what it feels like when things go wrong. Risk is very much everywhere in life, so it is important to learn at a young age how to risk assess situations, and activities. Stephenson (2003), and Maynard, T & Waters, J. (2007), state that learning and playing in an outdoor environment is a perfect way to facilitate this learning, due to the greater dynamic environment found in the outdoors, compared to an indoor classroom. There are also large benefits to a child’s motor development when taking part in an activity in the outdoors, such as running, climbing, and in this case, cycling. 

Developing and maintaining motor skills is a complex process that requires the involvement of multiple body systems such as the central nervous system, and processing and co-ordination of motor output, sensory system, and the vestibular system, (Rajendran, V., & Roy, F. 2011).  When child A cycles on the bike, he constantly uses all of said body systems to keep the bike upright and moving. The reason why developing one’s motor skills would be important, as said by Clark and Metcalf (2002), is that a lower proficiency in motor development as a child’s life progresses, acts as a barrier to later participation in any types of physical activity. This not only implicates all types of health problems later on in life, but also limits the individual’s opportunities to develop socially, through interactions with other children within team-based physical activities, such as rugby and netball. 
It was stated that, “children’s outdoor play is often associated with physical play, where uses of gross motor skills dominate”, (Storli and Hagen, 2010). From this statement, it would be a reasonable assumption to state that facilitating outdoor play within early childhood can only lead to their physical development, and thus the development of their physical literacy.    

In Wales, it has been noted that the development of a child’s Physical Literacy is a great addition to the foundation phase, as both have key similarities. Both approaching development in a holistic approach, where improving one part of a child’s skill set, consequentially enables the child to potentially develop in other areas.
After roughly 5 minutes, child A was soon to evolve the activity, where he found others who were also using bikes, and decided to approach them at pace, and then divert his course just before contact, similar to a jet carrying out acrobatics, all the while imitating the sound of an engine. A study by Lindholm (1995) found that students’ activities were remarkably more creative with the presence of a natural environment, which was proven in this observation. Fjørtoft (2001), of University of South West Norway, tells us that it is quite typical in Scandinavia for children, between the ages of three and six, to go to preschools where they will spend little, to no time indoors, as they are organized as outdoor schools. They facilitate this type of learning as they have observed that playing in a natural environment has an extremely positive effect on the child’s creativity, when exposed to this type of play.
Child A then appears to notice that I am observing him, and cycles a lot closer to myself, and my other colleagues who are observing. Prior to this point, he has not made many interactions with others, only brief converses, and shouts to other children. 
According to medical professionals, ("4- to 5-Year-Old Developmental Milestones: Cognitive, Language, and Motor Skills", 2016), it is suggested at this point in a child’s development, they will not fully participate in play with other children and are happy to participate in solitude-based play. When child A was challenged to follow a specific course on his bike, he showed no interest, as he was happy to follow his imagination rather than being constrained to follow an adult’s instruction. Comparing this to the children who were inside, they were more likely to be following an organised activity, such as using the electronic white board, or being led by a teacher in other types of games.
If you were to look at the theorist Vygotsky (1962), you could argue that this may limit a child’s social development. According to Vygotsky, in order for the child to develop cognitively, they should participate in a social environment. With this, you could argue that the participation of activities in the classroom would be more beneficial for the child. However, it may have just been the teacher’s preference to stay indoors that specific day, whereas on a warmer day, they may have been motivated to facilitate activities outside.

Following the prompts and small-talk that we could carry out as child A whizzed past on his bike, his attention became focused more-so on the observers, child A left the bike and decided that it was a good idea to play a game of ‘tag’ with us. I originally sat myself on a raised platform compared to the yard, surrounded by other man-made raised platforms. While participating in the game of ‘tag’, child A hopped on and off of these platforms.
As Fjørtoft concludes in the research carried out in his article, The Natural Environment as a Playground for Children: The Impact of Outdoor Play Activities in Pre-Primary School Children, playing in the outdoors greatly improves a child’s balance and coordination abilities. Taking part in activities similar to the game of ‘tag’ that child A takes part in with us, where he jumps from one point to another with a small surface area gives child A the opportunity to develop these skills.

As afore mentioned, there are many health benefits for a child that participates in activities within an outdoor environment, not just benefits in cognitive and social development. With the results from the 2018 Child Measurement Programme (CMP) Annual Report (Child Measurement Programme for Wales 2016/17, 2018), showing that childhood obesity has only increased over the past two years, you could argue that incorporating an aspect of physical activity within a child’s day-to-day would be ideal. With those points, and the fact that a child will spend up to 7 hours a day in school, finding a way to incorporate this into the Foundation Phase would be ideal.
[bookmark: _GoBack]According to Muñoz (2009), there are benefits in combatting mental health issues, such as childhood depression, and ADHD, as well as the big problem of childhood obesity that is in Wales. This suggests that if you were to involve the outdoors within the foundation phase, you may be able to combat health issues that are a prolific problem within Wales.
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